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Assignment 1

1. Introduction

Children are born with the ability to learn bilingualism and multilingualism (Baker, 2014, p.61). As a saying goes “A talented student is always accompanied by a most experienced tutor behind him", correct and appropriate guidance is equally important. As the first mentor, parents play vital role in children's bilingual learning. They undoubtedly expect that their children can take the chance of becoming a bilingual to develop physically, socially, educationally or emotionally. However, due to a lack of understanding of the characteristics of both bilingual acquisition and their children, quite a lot of parents overvaluing bilingual standards as well as their children’s learning progress tend to get into trouble by making their children trapped in pressure, anxiety and constant correction. So what are the most critical factors in raising a bilingual child? In his monograph, Parents’ and Teachers’ Guide to Bilingualism, Baker shares some of his original insights about important factors in raising a bilingual child which may guide the confusing parents through the labyrinth. Combining both of my own second foreign language learning experience and my children's learning situation, I find Baker’s point of views are quite reasonable and conform with Krashen’s “Second Language Theory” and are of worthy of parents' attention.
 
2. Important Factors in Raising a Bilingual Child 

[bookmark: _Hlk129718332]According to Baker, the first factor parents should consider is to make their children's language learning experience pleasant, positive and enjoyable (Baker， 2014, p.61). Indeed, individual affective variables play facilitative roles in language acquisition. In his “Theory of Second Language Acquisition”, Krashen proposed the “Affective filter hypothesis”, claiming that learners' mood and attitude is an important factor influencing the quality of learning (Krashen, 1983, pp.124-136). Learners with high motivation, self-confidence, a good self-image, a low level of anxiety are better equipped for success in second language acquisition; whereas when the affective factors (such as fear, shyness, anxiety, and other negative emotions) index is high, learning efficiency will decrease. It appears that learners who are nervous or dismayed may not learn features in the input that more relaxed learners would acquire with little effort. Due to children’s characteristics, their behavior and learning effect are closely related to their emotions, feelings and attitude towards the target language during the learning process. They should be relaxed and open to learning in order to acquire language. 
[bookmark: _Hlk130414857]The second important factor mentioned by Baker is to continually encourage children’s attitudes toward their two languages (and their motivation to extend their two languages)(Baker，2014，p.61). The famous "Rosenthal Effect" (Rosenthal & Jacobson, 1968, pp.16–20) conveys the idea that high expectations and praise can work wonders: the expectant person induces the desired person's behavior to conform to his expectations through a solid psychological suggestion. Accordingly, encouragement is a sufficient-necessary condition to keep children learning and improving their skills. Parents' support and encouragement help enhance the communication and interaction between parents and children, which is exactly the bridge to connect with each other. In the classroom, teachers' timely face-to-face response with proper praise and encouragement will greatly arouse children's passion, stimulate their desire to study and keep engaged in language learning. Likewise, in the family, parents' affirmation of their children's learning performance will convey the recognition of the child's learning progress, enhancing children's language self-esteem. On the other hand, parents' comfort and encouragement will also enhance child learners' trust in their parents and help build a positive relationship between each other as well as promote children's learning enthusiasm. In addition, parents' gentle compliment will reinforce children's experience of success emotionally, inspire their desire for achievement and stimulate their interest to move on to get greater achievements. In case of difficulties or setbacks, children can still take it easy and overcome them with confidence, sense of honor and passion for learning. Hence, be generous with your encouragement and praise in your children's bilingual development which will help provide positive ambience and give child learners great confidence, courage and motivation. Any motivational words or actions, like a gentle "well done", a wink, nod, or just a smile will stimulate children's learning potential and zeal for learning. In a word, praise and encouragement from parents is the key to the successful development of children's bilingual learning.
The third important factor is to balance the language experience between two languages by appropriately tilting in favor of the minority language on the prerequisite of fluency in the majority language (Baker, 2014, p.62). That is to say, parents should ensure their children have adequate exposure to the two languages especially the second language. Depending to Krashen’s “Input Hypothesis”, sufficient and comprehensible input is the crucial and necessary ingredient for the language acquisition. When learners receive enough comprehensible input that is slightly more advanced than their current level, they have got language acquisition and progress in their knowledge of the language, namely from “i” to “i+1” ("i" refers to the learner's interlanguage). It appears that children must be exposed to adequate stimulating target-language and immerged in the language environment to acquire it. Here Baker’s viewpoint about bilingual children learning basically coincides with Krashen’s input hypothesis. Parents are suggested to make some efforts to help child learners contact with sufficient input characterized with comprehensibility, interest and relevance, and unsyntactic program arrangement in listening and reading practice. Meanwhile, Krashen regarded language acquisition as a purely subconscious progress and language learning as a conscious process and claimed that improvement in language ability is only dependent upon acquisition instead of learning. Further, Krashen holds that output, or speech production has little relevance in second language acquisition. Many other researchers have criticized this statement and I am also skeptical about it. Just as Grosjean stressed, the individual’s linguistic competence is obtained through constant contact with the language both passively and actively. Both natural exposure and formal instruction are important to the development of a language comprehensible for learners (Grosjean, 2010, p.22). According to Swain’s “Output hypothesis”, as is an indispensable link in the process of language acquisition, comprehensible output has three major functions: noticing/trigger, hypothesis testing, and metalinguistic reflection. In a way, language output can improve learners' thinking ability, optimize learning strategies, stimulate interest and enhance confidence (Swain, 1995, pp.125-127). Based on the analysis above, I’m convinced that both the input hypothesis and the output hypothesis have a common goal—to promote learners' language acquisition and cultivate their language skills. Therefore, input is as important as output. Without listening and reading, there will be no speaking and writing; and without the inspection and feedback of the output, the input will be meaningless. Specifically speaking, I think “input hypothesis” is suitable for young bilingual learners, who have poor cognitive ability and insufficient knowledge of vocabulary and grammar, and lack sufficient knowledge reserve; and “output hypothesis” is quite suitable for high school students whose cognition and language acquisition are in the comparatively higher level. In general, the combination of input and output hypothesis in language learning is helpful for child learners to acquire language in an all-round way. During instructing their young bilinguals, parents can make appropriate tilts between the two hypotheses, depending on the circumstances of their children.
The last factor mentioned by Baker is the pleasurable environments where parents minimize their reckless interference. Baker figuratively compares parents raising a bilingual child to gardeners growing flowers in a garden. In his opinion, the role of the language gardener is to provide certain conditions: a stimulating system containing rich soil, light, water, affection and care. However, they are not expected to directly interfere with bilingual children’s learning by continuously correcting language mistakes or requiring them to repeat sentences; instead, they should minimize their direct intervention and give children free space and time to develop themselves. “The parent as language gardener can help maximize those conditions that are open to influence, but parents cannot control the growth of language” (Baker, 2014, p.62). I think it’s quite reasonable and parents can observe and give guidance but mustn’t subjectively dominate bilingual children’s learning in the whole process for it’s meaningless and ineffective. Firstly, excessive learning intervention, such as continual correcting mistakes from parents is not conducive to the positive development of children's bilingualism and will cause certain psychological pressure on children, make them anxious, panic, nervous, and lose interests, patience, and even self-confidence, resulting in their unwilling to practice again for the fear of making mistakes. Secondly, parents' involvement in the bilingual language may inevitably bring their own negative emotions like anxiety, worry, anger, etc. to the bilingual children, making them suffer from the psychological control of their parents, hence begin to weary of learning even become pessimistic. Finally, too much intervention is not conducive to the healthy growth of bilingual children. It will make them get into the habit of relying on their parents for everything and lose their identity. In the end they may become rigid robots rather than independent individuals.

3. Advice to Parents in Raising a Bilingual Child 

Based on the views stated by Colin Baker, the following pieces of advice are suggested for parents. 
[bookmark: OLE_LINK3]To begin with, parents are suggested to establish a joyful and relaxing learning environment at home, trying to eliminate their bilingual children’s “affective filter” such as fear and anxiety. Meanwhile, a harmonious relationship between parents and children is also essential for the successful development of bilingualism. They should try to convince children that they are always accompanying them as responsible and reliable instructors during the whole process of bilingual learning. Children learners differ from adult learners in many aspects. For example, they are naturally active and curious, like to observe new things, but usually have short attention span and easy to get absent-minded in the process of learning, etc. Parents are supposed to stimulate children’s curiosity and maximize their motivation to learn in a supportive and non-threatening atmosphere by employing some effective approach in terms of teaching methods, content and mode to draw their children’s attention and make their instruction more attractive and efficient. Children spend most of their time with their families except school. With parents’ caring instruction and help, children can get the satisfaction of language acquisition and simultaneously discover fun and happiness which will be eventually transferred into strong inner motivation regarded to be a very important factor affecting their language acquisition. In a way, facing the challenge of bilingual learning, children are prone to psychology suffering the pressure and trouble brought by various emotional factors. What parents can do is to encourage and support their children as much as possible, remove “mental block”, and provide them with a favorable language environment.
[bookmark: _Hlk129938011][bookmark: OLE_LINK2]Secondly, I suppose that stereotyped and boring words of encouragement may become ineffective over time, and parents should adopt some strategies to encourage their children to learn language effectively. At first, parents should learn to find and cultivate the character strength (Seligman, 2000, pp.5-14) or good academic qualities of their bilingual children, such as integrity, intelligence, responsibility, diligence, persistence, self-discipline, etc., conducive to overcome psychological and behavioral problems, develop individual potential, reduce negative effects and increase learning efficiency, and shape a positive attitude. For example, they can give timely compliments in front of their children particularly when they make rapid progress or are confronted with some difficulties in bilingual learning. Meanwhile, parents also need to help child learners manage their “negative emotions” in front of setbacks and frustration and develop children's positive attitudes and cultivate their “growth mindset” (Carol, 2006, p. 25) by instructing them to treat difficulties as necessary obstacles on the way to success, face failure with optimism, and try to find a solution. In general, be open to children's occasional failures. For example, when children are confused between their first language and the second one, parents can guide them to think and ask themselves, "Where am I falling short, and what can I do to make up for the deficiency?” Only in this way can they establish a positive sense of self-worth and maintain well-being, which will contribute to strengthening their courage, conquering fears and maintaining favorable attitudes towards language learning. Then, parents are supposed to adopt some incentive policies appropriately. They can employ rewards to motivate children for their progress even when they make small steps forward in bilingual development. The reward is very tempting and no one dislikes it.
[bookmark: _Hlk129893175][bookmark: OLE_LINK1][bookmark: OLE_LINK5]Most importantly, reward represents parents' recognition of their children's advance, honor and efforts. Furthermore, rewarding children when they progress is necessary, but rewarding them especially when they become frustrated for temporally cease for advance is also meaningful. Let them know that winners and losers both have made efforts and are worthy of respect and praise. Additionally, parents can give their child learners positive affirmations from time to time. According to the function of “Implicit Environmental Stimuli and Behavioral Responses” and “Antecedent-Based Interventions” in Ivan Parlov’s “Classical Conditioning Theory” (Stichter& Jena K, 2009, pp.883–896), we can deduce that positive psychological suggestions can quickly lead to a state of optimism that results in cognitive, emotional, and behavioral changes that can make people calmer, more focused and more aware. Some positive and encouraging language, such as “You can do it”, “Hold on”, “You deserve it”, etc, are very inspiring and influential, especially when child learners are in trouble during their bilingual learning. Having been exposed to parents’ psychological suggestions for a long time, children will gradually take in them and learn to unconsciously motivate themselves in the face of adversity. As we know, success often lacks persistence while self-motivation can make one keep moving forward and finally make it at the destination. Anyway, parents should never just superficially encourage children in a perfunctory way. Instead, they should make efforts to employ various ways of encouragement to enhance their children’s self-confidence and help them gallop freely on the way to success. 
Thirdly, in the aspect of guiding their children to frequently contact with the target languages, my specific suggestions are as follows. At first, parents should endeavor to provide or create as many opportunities as possible for children to learn and interact with the two languages, especially the minority language in listening and reading. In addition to employing the generally accepted way of “One Parent, One Language”, in which each parent talks to the child in a language they are familiar with, other ways can also be used to help child bilinguals. Parents can maintain a “language island” in family in which only the minority language is used consistently. In this way, child can be exposed to the minority language and get adequate language input. They can make it a rule to use one language during the week and another on weekends or set fixed time for storytelling, television or family interaction in the minority language on a regular basis. Or parents can communicate with their children in their native language, allowing children to use the language they like to respond. Someone may worry that in this case, children would often develop “receptive bilingualism” (they can understand the minority language but can't speak in it). However, if parents continue to provide a bilingual environment for their children, they will quickly achieve fluency in the minority language given proper conditions. In a way, various ways can be borrowed.  
Besides, in terms of language input, parents can select some sufficient and understandable, and attractive materials for their children according to their different cognition, age, and characteristics and keep them constantly contact with the materials related to minority language. For preschoolers, try to pick up some picture story books with video and audio or watch some T.V. programmes. Parents can guide their children to understand the story through DVD animation, and make children feel happy and funny with songs and rhythms. And gradually they may become proficient in bilingualism with the help of pronunciation and intonation of the picture books they are familiar with and meanwhile their imagination and creativity may be stimulated and their aesthetics may also be improved. Inspired by “Output Hypothesis” and “Interactionist Theory”(Gass, 2003, pp.224-255), I suggest that child learners’ communicative competence should be acquired by oral practice in the way of imitation, repetition, roleplaying, discussion, etc. between parents and their children, for acquisition requires interactional opportunities between learners and others to relate form and function – “meaningful” conversational input which leads to acquisition of grammar & vocabulary. In addition, during the communicative process, parents can try to modify their language until it is understandable to their children, and if it’s necessary the process can be aided by nonverbal communication, such as by gestures and by feedback from children.  
Finally, parents should tread carefully on their children's journey of bilingualism by giving their children more space and freedom to experience bilingualism and let them move forward on their own. Whenever children make mistakes on pronunciation, grammar, spelling, or accuracy of vocabulary, parents are supposed to find proper ways to guide them to realize the mistakes themselves, encourage them to find the reason and come up with solution by themselves, instead of recklessly pointing out them and give negative assessments.

Conclusion

In conclusion, parents play an essential role in raising a bilingual child. Their responsibility is to encourage their children to advance freely in a relaxed and convenient bilingual environment by providing them favorable conditions. They are expected to be open-minded about their young bilinguals' language mistakes which is also their precious treasure. Edward Thorndike 's puzzle box experiment demonstrated the positive effect of making mistakes (Waters,1934, pp.408-425). Children are the natural growing language seeds and need this process of trial and error which help them experience variety of different languages and become skillful. 
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