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Critically reflect on your progress in planning, preparing and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from you Professional Learning Passport –PLP.) Identify one of these pedagogical principles as an area for development and justify the next steps in your development. 

This essay will critically reflect on the use and development of assessment for learning (AfL) strategies employed throughout the first professional teaching experience (PTE1) of my Primary PGCE. The body of this essay will critically analyse the pedagogical principles of good learning and teaching (Donaldson 2015) that underpin AfL strategies. AfL strategies were the focus for learning of the second bridging experience of the PGCE. During the meet phase, AfL strategies were critically analysed and identified for use during the test phase. During the test phase I experimented building on existing strategies utilized by my mentors at my placement school to understand student confidence through AfL. Reflections from my PLP (see appendix) is an analysis of the use of AfL strategies implemented during PTE1 across different pedagogy standards. 
AfL is at the heart of effective teaching (Black and William 2010) and intersects other elements of education, ‘Assessment is an ongoing process which is indistinguishable from learning and teaching.’ (Welsh Government 2021). I will explore these intersections through the critical discussion of this essay, beginning by analysing contemporary discussions around the categorisation of assessment strategies and their uses in connection with learning and teaching. Feedback as an element of the AfL process will be discussed, I aim to comment on different methods of feedback and their usefulness in application in the classroom for improving both teaching and learning. The critical discussion will then focus on the use of assessment in other countries adding an analysis of teacher education of assessment methods and their implementation in the classroom. The final section of the critical discussion will analyse how AfL can be utilised in combination with the Haylock and Cockburn, Making Connections Model (2013) to teach numeracy/ mathematics. The essay will conclude with a summery of the ideas discussed surrounding AfL and how they were implemented throughout PTE1. The next steps for further improving AfL strategy within the context of foundation phase learning with conclude the essay.  
Critical Discussion
Assessment categorisations 
Employing assessment for learning principles is the seventh pedagogical principle of good teaching and learning (Donaldson 2015) and is therefore a crucial aspect of education. The categorisation of assessment strategies and their implementation in the classroom is a large area of academic interest (Black and William 2010). The two main categories of assessment are formative and summative assessment. Formative is used to enhance learning through feedback and promotion of self-understanding, often viewed as less formal than summative assessment, which grades students against set criteria (Black and William 2010; Black et al 2002; Kyriacou 2009). The focus of this critical discussion is AfL which is considered a formative method of assessment, which encourages students to be active participants in the learning process through a variety of systems and approaches.  
To understand AfL, a wider perspective on assessment is required, in their study on education assessment, Schellekens et al (2021) note the shift from formative and summative assessment to AfL and AoL within the UK, emphasising a lack of clarity in the definitions of these terms. In their study into the use of assessment terms in education research papers, they conclude the terms are not used singularly but are frequently combined. They define these methods of assessment as, ‘integrated entities in coherence with the entire education model…’ (Schellekens et al. 2021) suggesting the purposes of AfL, AoL, summative assessment and formative assessment are contested and overlap. Others argue that AfL builds and extends formative assessment which is different from summative assessment (Kyriacou 2009; Black et al 2002). The intersection at which different assessment categorisations meet, is where the teaching and learning takes place.
Schellekens et al. discuss the concept of Assessment as Learning (AaL) adding a further dimension to assessment strategy. AaL is used interchangeably with AfL demonstrating the role of assessment as a vehicle for guiding teaching and learning, making it a cooperative process.
‘The teacher acts as a guide of students’ learning processes, and students act as partners instead of being passive recipients of teachers’ decisions and actions.’ (Schellekens et al. 2021 p.5)
This highlights a notion of collaborative learning that encourages a student-centric perspective whereby the teacher takes a supportive role as opposed to the traditional leadership role. Black et al (2002) discuss a similar notion they define as ‘the classroom contract’. They argue that use of AfL strategies promotes learning function as the focus of teaching. When the teacher is focused on the function of learning, a classroom contract is created, the responsibility of learning is therefore shared between teacher and students. To stimulate active participation in the learning process, a classroom contract (Black et al. 2002) or collaborative learning environment (Schellekens et al 2009) is formed using AfL and AaL strategies. 
In their study into the use of assessment strategies for inclusive education in Canada, Lin and Lin (2019) found ‘teachers who put one assessment concept into practice tended to utilize the other concepts.’. This again returns to the notion of assessment categorisation and highlights the intersectionality of assessment. AfL, AoL and Assessment Accommodations (ACC) are all categorisations of assessment strategy that are employed by inclusive educators.  Students with diverse needs and or additional learning needs benefit from a mixed methods approach to assessment that includes AaL and ACC (Lin and Lin 2019).  Research suggests a combination of assessment strategies provides better teaching and learning (Kyriacou 2009; Black et al 2002; Schellekens et al 2009; Lin and Lin 2019). Using a combination of assessment strategies provides a foundation for students to take responsibility for their own learning, the tenth pedagogical principle of good teaching and learning (Donaldson 2015).

Feedback
Arguably the most important element of the AfL process is feedback (Hattie and Clarke 2019). One of the markers of an effective learning environment is for the teacher to ‘formulate feedback so that it guides improvement in learning.’ (Black et al. 2002 pg. 21). Feedback provides learning opportunities however it is redundant unless it is acknowledged, and suitable time is permitted for it to be taken in and acted on. When a student receives feedback, it should cause them to think (Black et al. 2002; Welsh Government 2010). Hattie and Clarke (2019) argue that the most valuable form of feedback is that which is given during the lesson, this is usually in verbal form and allows the student to think and enhance their already existing work. Feedback should be provided throughout the lesson and should be an ongoing process (Welsh Government 2010). When giving individual feedback is not possible during the lesson, teachers may need to ‘extend the learning beyond the boundaries of the lesson’ (Hattie and Clarke 2019 pg 136) written feedback is a tool which can aid this. In producing written feedback for students, the teacher can inform their practice and change the learning objectives to suit the needs of the students. This is another marker of good teaching and learning, ‘…sets tasks and select resources that build on previous knowledge and experience and engage interest.’ (Donaldson 2015). Students learn best when they feel they are building on their knowledge (Black et al. 2002). By providing feedback on their learning, and setting individual targets for improvement, the teacher sustains student engagement whilst creating a positive learning environment which encourages continuous learning (Black et al. 2002; Welsh Government 2021). This process is what makes AfL an invaluable tool for teachers because the learning needs of the students are highlighted through feedback which then drives the direction of the teaching and learning (Hattie and Clarke 2019). 
Using marking codes and symbols for written feedback provides both student and teacher with an account of the learners’ individual progress over time, this can be revisited to understand, identify and reflect on the individuals’ learning. Codes and symbols, if explained clearly by the teacher can be used for other forms of feedback such as peer-marking (Hattie and Clarke 2019). Peer-marking has been proven to be a useful tool as feedback from peers provides a different perspective for the student (Welsh Government 2010; Kyriacou 2009). Relying too heavily on one form of feedback is however unhelpful for the students, the key to good feedback as part of the AfL process is to keep the students engaged (Hattie and Clarke 2019). Creating a system for marking that utilises codes and symbols, can act as a simple and accessible guide for the students and the teachers, thus driving the learning direction and aims of teaching. Different types of feedback are suitable for different scenarios, and it is decided by the teacher which form is appropriate (Hattie and Clarke 2019). Group feedback that is generalised, is easier to give to a whole class if a recurring issue is highlighted through marking. It is important that feedback is also tailored to the individual and doesn’t cause any student to feel that they lack ability in the same way that summative assessment feedback has been found to (Black and William 2010). Good feedback should include setting individual targets for improvement that are achievable. By consistently providing students with tailored feedback as part of the AfL process, teachers will naturally encourage sustained effort in meeting expectations, another element of good learning and teaching (Donaldson 2015). 

Using assessment 
In their research, Sayac and Veldhuis (2021) discuss current assessment practices employed by French primary school teachers in mathematics lessons. They describe the common use of assessment strategy by the teachers as ‘traditional and normative’ relying on summative assessment methods. This type of assessment relies on grading the students against standardised criteria such as the national curriculum which can leave low-achieving students feeling as though they lack ability (Black and William 2010). This can negatively impact student confidence which has the opposite affect of encouraging sustained effort. Sayac and Veldhuis define teachers who use assessment more creatively or for formative purposes, as enthusiastic assessors. Contrastingly, unenthusiastic assessors are teachers who identified themselves as struggling to assess mathematics, they reported rarely using assessment or relying on the forementioned traditional summative strategies. The study analysed personal characteristics and assessment and grading practices of 600 French primary school teachers, focusing on what assessment of mathematics looks like in French schools. They note that in ‘France, assessment, formative or positive, is not a substantial factor in the teacher education curriculum’. The identified enthusiastic assessors, recognise the value of AfL but lack the knowledge and understanding of how to use it to improve their teaching and learning. AfL strategy in France is therefore informed by personal judgement and is reportedly unpredictable and unstructured due to the personal and contextual parameters of the individual teacher (Sayac and Veldhuis 2021). 
In China and The Netherlands studies into evaluations of teacher use of assessment strategies have categorised teachers as enthusiastic assessors, unenthusiastic assessors as well as mainstream assessors and alternative assessors (Sayac and Veldhuis 2021). The aim of this research is to diagnose the gaps in assessment usage. This highlights the importance of using assessment. Teacher education, personal/ professional judgement and opinion on assessment are the main factors that decide how assessment is used for teaching and learning in the classroom. To improve the use of assessment, teachers must be given the time and tools to prioritise assessment in all its forms. As noted above, assessment is at an intersection of teaching and learning, improvements in one of these areas cannot be supported without improving all. Black and William (2010) illustrate this issue within the UK, stating that the lack of clarification within assessment policy creates a problem associated with, ‘the relationship between teachers’ formative and summative roles,’. If teacher education and assessment policy cannot outline how teachers use assessment in the classroom, assessment strategies cannot be implemented effectively and therefore cannot improve teaching and learning practice.  

Assessing Numeracy/ Mathematics 
The concept of maths anxiety in students and teachers has been highlighted as an area of study (Haylock and Manning 2014; Russo et al. 2021). Changing the way teachers approach subjects that cause anxiety such as numeracy, is important in creating an inclusive learning environment. The methods employed to do this vary depending on the school, the subject, the students, and the teacher. As highlighted above, employing a range of assessment methods is the most inclusive way to teach and represents good pedagogy (Donaldson 2015). Numeracy and mathematics can be daunting to teach and learn however employing strategies to aid teaching can help to alleviate anxieties for both student and teacher (Haylock and Manning 2014). The Haylock and Cockburn Making Connections Model (see appendix image 2) provides teachers with a guide for teaching mathematical concepts whilst also providing the basis for assessment. The model (Haylock and Cockburn 2013) is composed of four elements: symbols, pictures, language, and concrete experiences. To teach a mathematical concept effectively, meaning the students understand the concept and can apply it to different contexts, the teacher must ensure they provide students with learning that incorporates each of the four connection elements. For example the students should be able to use mathematical symbols to illustrate the concept, provide a visual aid to demonstrate the concept, use language to explain what is happening and apply the concept to real-world experiences (Haylock and Manning 2014). Teachers who encourage students to create connections between these elements, will aid student understanding. AfL strategies can then be employed by the teacher to understand where gaps in student knowledge appear. If a student can write a mathematical calculation but cannot explain what they are doing and apply it to a real-world context, their learning is not deep or meaningful enough (Black and William 2010). The Making Connections Model provides a format for teaching mathematics that can be easily assessed to improve understanding and direct the teaching and learning of mathematical concepts. When these connections are made, they are a display of the so-called ‘light-bulb’ moments described by Russo et al. (2021) in their paper on the characteristics of high enjoyment primary mathematics teachers. These moments are defined as factors that improve the experience of teaching mathematics. Structured inquiry facilitated by the Making Connections Model, is an example of teaching strategy that simultaneously improves teacher enjoyment of teaching mathematics and provides a guide for learning and assessment. 

3. CONCLUSION (approximately 700 - 800 words)
In this section, provide an assessment and summary of the approach you have taken and identify your next steps. It is important that you link your approach to the role of the reflective practitioner in Wales and the new Professional Standards for Teaching and Leadership. Justify specific actions you will take in future teaching experiences. These should derive from the critical discussion. 

As noted in Reflections from my PLP (see appendix) the already existing AfL strategy employed by the school is termed challenge grids. Challenge grids can be used to track student progress, they are employed by the school across all mainstream classes and are prepared by the teacher for each lesson for which written work is required from the students. Challenge grids are sometimes created collaboratively for entire year groups and class teachers adapt them accordingly. The challenge grid format I used, provides three tasks, each differing in challenge level; bronze, silver and gold (see image 1 in appendix). This enables the students to choose the level of difficulty they attempt that lesson thus freeing students from teacher-led ability grouping and allows the students to take responsibility for their own learning. Challenge grids empower students to challenge themselves across subject disciplines. Teachers can track student progress by identifying which level of challenge students choose in each subject. At the end of each lesson, student confidence and ability can be individually and collectively identified by analysing the level of challenge chosen and the work completed, this progressively refines the teaching as per the teaching standards (Welsh Government 2018). When teaching numeracy lessons, I was given the school calculation guide (Rayner and Marlborough Primary School 2017). The school had adapted the Making Connections Model (Haylock and Cockburn 2013) for teaching multiplication and division, and I used this as a model for lesson planning and AfL (see appendix image 3). They incorporate professional learning (Welsh Government 2018) by adapting the model by changing the wording of the four elements to: write, draw, say and do. Checking the student’s ability to use these elements is how AfL is incorporated into numeracy lessons at my placement school. The feedback generated during and after numeracy lessons proves that employing a blend of planning using the connections models (Rayner and Marlborough Primary School 2017; Haylock and Cockburn 2013) and challenge grids are an effective tool for both AfL and AoL. Combining these strategies alleviated my maths anxiety and created a clear direction for teaching and learning. I experimented with group and individual verbal and written feedback to drive the direction of learning as exemplified (see appendix image 4 and 5). 
Throughout my placement I was encouraged to utilize plenaries as a method of assessment. I would conclude my lessons with a plenary task to check student understanding. As the lessons progressed, simply writing a maths question on the board and asking for student answers was becoming less and less engaging. During a team teach lesson, my mentor wrote a ‘spot the mistake’ plenary question on the board (see appendix image 3) and the students discussed the question. This was a demonstration of the professional standard: innovation (Welsh Government 2018) which enabled the students to making connections and have their light-bulb moments (Haylock and Manning 2014; Russo et al. 2020). They were using language to talk about the mathematical concept as well as symbols to write it. This task was much more engaging and acted as an AfL strategy, through their answers and discussion I could identify the gaps in their knowledge which informed the planning of my next lesson. 
Moving forward I aim to continue applying assessment strategies in the classroom to develop good pedagogy. I will use AaL/AfL/formative assessment to raise standards of achievement as I have learnt it is an essential component of good practice (Black and William 2010). Transfering my knowledge to a foundation phase setting will require innovation and collaboration (Welsh Government 2018) to adapt the skills I have built. As I become more confident within the next placement setting, I can continue to improve my implementation of the professional standards in the classroom. 
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Appendix
Reflections from my PLP
	Professional Experience 1
	501

	Pedagogy Standard
	Assessment for learning

	What did you do and why?

	Challenge grids
Building on the already existing AfL strategies employed by my mentors I chose to focus on challenge grids in numeracy lessons to help understand student confidence with the subject content.  
I was given the task of teaching two weeks’ worth of numeracy lessons to teach multiplication and then division.
I had not taught numeracy to this age group before so needed to target my subject knowledge. I was provided with a calculation guide by the school and told to use previous planning to help structure my lessons. 
Building my Assessment for Learning (AfL) techniques was the most important skill I practiced whilst teaching these numeracy lessons. Over the course of 8 lessons, I combined challenge grids with a variety of plenary strategies and AfL techniques to check student understanding of the content I was attempting to teach. If they did not grasp a concept, I could use AfL to understand their needs and tailor the next lesson accordingly. 
Some of the techniques I employed were: 
· Student traffic light evaluation of confidence 
· Student thumb scale to indicate confidence 
· Individual targets set by me
· Individual targets set by themselves 
· Class targets set by me 
· Time at the start of every lesson to revisit targets 
Taking the time to do this helped me understand which students I should help more with confidence and who needs to adjust their level of challenge. This work in their books is something I can revisit at any time because it is evidence of their ability to record, report and reflect on their learning journey. 

	What have you learned?

	It was difficult to teach maths at first, I struggled reading the school calculation guide and understanding the subject specific knowledge. I learnt that taking the time to fully understand the content and in particular the subject specific knowledge before I teach, is paramount. 
I have also learnt that tools such as ‘thumb scales’ to indicate learner confidence with a topic, are useful to an extent. However, one of my targets highlighted in my mid-term review, is to move towards a combination of understanding both learner confidence and competence. Employing AfL strategies and tools to understand both learner confidence and competence is something I will take foreword. 
I have also learned that explaining the challenge grid tasks clearly is the most important part of the lesson because if the students have the knowledge but can't complete the task to show their knowledge, there is no formal evidence of their learning. 

	What next?

	I aim to continue experimenting with AfL strategies and plenary tools as what works with one class might not be applicable to another. 
Transferring my knowledge of AfL to the foundation phase will mean that I must alter my strategy and technique to an appropriate level. Some of these strategies will not be applicable to a younger age group. 
I also aim to improve my subject knowledge of numeracy and mathematics to aid my teaching by reading around the subject and observing other teachers when possible. 



	Professional Experience 2
	708
UPLOADED TO PLP 

	Pedagogy Standard
	Blended learning experiences


	What did you do and why?

	Literacy W4 L4 and W5 L1
We are producing a Diwali information page. 

Over the course of two weeks, I took 8 literacy lessons which scaffolded learning towards a Big Write. The students were learning about non-chronological reports. I chose an information page as the format for their non-chronological reports. Halfway through the 8 lessons I planned for the students to trial creating their own information pages on a topic they had previously explored in Literacy. I explained to them that together as a class we would plan and construct an information page on Diwali. We had been learning about and celebrating Diwali the previous week. 
For week 4 lesson 4 (W4L4) I let them choose their own pairs and instructed them to plan an information page on Diwali. I provided them with an A3 sheet to plan. Some of the students also created mind maps on Diwali to help. 
I marked their plans and mind maps and set targets for them. I then copied and resized their plans for them to stick in their books. The first part of week 5 lesson 1 (W5L1) was spent reviewing personal targets individually and setting class targets. I then set them on task creating their Diwali information page in their pairs on the class chrome books. They shared one-between-two and submitted their work on Google Classroom to me. 

	What have you learned?

	The students are usually designated partners by the teacher, allowing them freedom of choice was abnormal for them. This meant that a small handful of students did not pick wisely, and failed to complete their planning during W4 L4. This was reflected in their Diwali information pages submitted online in W5 L1. I set them targets to concentrate on their work and they learned a valuable lesson in choosing who they work with. I also learned that letting the students pick their own pairs is only useful in certain contexts. 
I was unfamiliar with Google Classroom before the lesson and had to ask for help from one of my mentors to set up an assignment. I learned that asking for help before the lesson alleviates pressure during, as technology cannot always be relied on. 

	What next?

	I marked their Google Classroom submissions online using the two stars and a wish method. The following lesson we reviewed these targets, and the students wrote a response to my feedback. Informed by this, I noted general class targets and produced a ‘tick list’ for the students to refer back to during their Big Write. 




	Professional Experience 3
	319
UPLOADED TO PLP

	Pedagogy Standard
	Real life authentic contexts


	What did you do and why?

	Topic W1 L1 
We are learning to understand and respect other people’s cultures.

I utilised my first topic lesson to introduce myself to the students. Using the school-wide topic of ‘respect and relationships’, I drew from my real-life authentic context of respecting other people’s cultures from a mixed-race perspective. I created a PowerPoint presentation of images of my family members with geographical markers such as maps and flags to demonstrate the differences in culture. I facilitated a class discussion about differences and why it might be good or bad to be different. I drew from Philosophy for Young Children, A Practical Guide by Gaut and Gaut. I then got the students to draw them and their families. They then discussed the differences between their families. 

	What have you learned?

	As this was my first lesson, I learned that I need to be strict with my time management. We did not have enough time at the end of the lesson to discuss the students’ real-life authentic contexts meaningfully. I enjoyed marking their drawings as it gave me more of an insight into them as individuals and how they perceive their own real-life authentic contexts. 
I will also rely on these types of activities when I am next introduced to a new class. Introducing myself and giving the students the platform to introduce themselves is important for building rapport and understanding the learners. 

	What next?

	I think it is imperative that I continue to draw from my own experiences as a mixed-race woman to educate students on BAME issues. This must be communicated clearly and appropriately for the age group and setting. Discussions surrounding BAME issues can and should be had with children and people of all ages, finding the correct context is crucial. 
I recognise that real-life authentic contexts are not only personal experiences, and I should not rely solely on my real-life context but utilize other authentic contexts in the future to plan other lessons. 




	Professional Experience 4
	388
UPLOADED TO PLP 

	Pedagogy Standard
	Cross-curricular themes


	What did you do and why?

	Topic W3- Emotions 

Following the given school-wide topic of ‘respect and relationships’ I chose to frame week 3 lessons 1 and 2 (W3 L1 and L2) around emotions. The cross-curricular themes I combined for these lessons were Expressive Arts AoLE and Health and Wellbeing AoLE. 

L1: We are learning to understand other people’s emotions.
We recapped previous learning about emotions and moods and how they affect our feelings, this was informed by the Health and Wellbeing AoLE. We set class rules for a drama lesson and then moved the furniture to make space. Drama is a brilliant way to incorporate Expressive Arts into a lesson. Groups were selected randomly using lollipop sticks and each group was given a scenario. They then spent the rest of the lesson planning how they would express their emotions. 

L2: We are learning to analyse other people’s emotions. 
We picked up from where we left off after re-acknowledging the classroom rules for a drama lesson. I gave students time to perfect their drama pieces and reaffirmed the lesson objective that we would be performing to each other, and I would be asking them to freeze so that the class could analyse the emotions of each student.
Performing took a while and we did not get a chance to complete the written reflection at the end of lesson, so I increased the verbal reflection time during each performance. 
 

	What have you learned?

	I really enjoyed bringing together different AoLEs, the holistic learning approach is exciting for the teacher and the students. During W3 L2, we had a supply class teacher and she noted this during her observations of my teaching. 
Drama is an exciting lesson for students because the classroom transforms physically. However, I have learned that this level of excitement is sometimes difficult to control. Drama is an excellent tool but cannot be relied on too heavily. My time management of the lesson meant that the students missed out on the plenary and did not solidify their learning to the extent that I had intended for them. 
I should have changed the learning objectives for the lessons to tailor them more specifically for the students. W3 L1 should have been, we are learning to express emotions, followed by W3 L2 we are learning to analyse other people’s expression of emotion. 

	What next?

	I verbally reflected my experiences of these lessons to my mentor; she suggested a team teach to introduce the students to mind mapping. We would use a mind map as a plenary of all my topic lessons to solidify all the work I had done with them on ‘respect and relationships’. 



Image 1 – Challenge grid example 
	Bronze
	Silver
	Gold

	a. Demonstrate the 3 and 4 times tables in arrays using any method you choose 

b. Textbook 1, page 11

	a. Demonstrate the 4 and 6 times tables in arrays 

b. Textbook 1, page 12
	a. Demonstrate the 6 and 8 times tables in arrays 

b. Textbook 1, page 12 and 13



Image 2 - Making Connections Model (Haylock and Cockburn 2013) 
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Image 2- Adapted Connections Model (Rayner and Marlborough Primary School 2017)
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Image 3 – White Board Plenary 26/11/21
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Image 4 – Silver challenge numeracy book 
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Image 5- Gold challenge numeracy book 
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AfL is at the heart of effective teaching (Black and William 2010) 


and intersects other 


elements 


of education


, 


‘Assessment is an ongoing process which is indistinguishable from learning and 


teaching.’ (Welsh Government 2021)


. 


I will explore th


ese intersections through t


he critical 


discussion 


of this essay


, 


beginning


 


by 


analysing


 


contemporary 


discussions around the 


categorisation of assessment 


strategies and their uses


 


in connection with learning and teaching. 


Feedback as an element of the AfL process will be 


discussed


, 


I aim to 


comment on different 


methods of feedback and their usefulness in a


pplication


 


in the classroom


 


for 


improving 


both 


teaching and learning


. 


The critical discussion will then focus on the use of assessment


 


in other 


countries adding a


n analysis of t


eacher


 


education 


of assessment methods and their 


implementation in the 


classroom


. 


The final section of the critical discussion will analyse 


how 


AfL can be utilised


 


in combination with the Haylock and Cockburn


, Making Connections 


Model 


(2013)


 


to teach numeracy/ mathematics


. 


The essay will conclude 


with a summery of the 


ideas discussed surrounding AfL


 


and how they were implemented throughout PTE


1


. 


T


h


e 


next 


steps for further improving AfL strategy within the context of 


foundation ph


ase learning with 


conclude the essay


. 


 


 


Critical Discussion


 


Assessment categorisations 


 


Employing assessment for learning principles is the seventh 


pedagogical principle of good 


teaching and learning (


Donaldson 2015


)


 


and is therefore a crucial aspect


 


of education. The 


categorisation of assessment strategies 


and their implementation in the classroom 


is a large 


area of academic interest


 


(Black and William 


2010


)


. 


The 


two main categories of 


assessment 


are formative


 


and summative


 


assessment.


 


Formative 


is used to 


enhance learning


 


through 


feedback and promotion of self


-


understanding


, often viewed as less formal than 


summative 


assessment


,


 


which grades students against set criteria


 


(


Black and Will


iam


 


2010


; 


Black et al 


2002; 


Kyriacou 2009). 


The focus of this critical discussion is AfL which is considered a 


formative 


method of assessment


, 


which


 


encourages students to be active participants in the 


learning process through a variety of 


systems and approaches


. 


 


 




2 105201   Critically reflect on your progress in planning, preparing and teaching lessons that incorporate  specific pedagogical principles. (This evidence should be taken from you Professional  Learning Passport  – PLP.) Identify one of these pedagogical principles as  an area for  development and justify the next steps in your development.      This essay will critically reflect on the use   and development   of assessment for learning (AfL)  strategies  employed   throughout the  first professional teaching experience  (PTE1)   of my  Primary PGCE .  The body of this essay will critically analyse the pedagogical principles  of  good learning and teaching  (Donaldson 2015)   that underpin AfL strategies.   AfL strategies were  t he focus for learning of  the second bridging experience of the  PGCE . During the meet phase,   AfL strategies were critically analysed and identified for use during the test phase. During th e  test   phase  I experimented   building on existing strategies  utilized   by my mentors   at my  placement school   to understand student conf idence   through AfL .  Reflections  from my PLP  (see appendix)  is an analysis of   the use of AfL strategies implemented during PTE1  across  different pedagogy standards.    AfL is at the heart of effective teaching (Black and William 2010)  and intersects other  elements  of education ,  ‘Assessment is an ongoing process which is indistinguishable from learning and  teaching.’ (Welsh Government 2021) .  I will explore th ese intersections through t he critical  discussion  of this essay ,  beginning   by  analysing   contemporary  discussions around the  categorisation of assessment  strategies and their uses   in connection with learning and teaching.  Feedback as an element of the AfL process will be  discussed ,  I aim to  comment on different  methods of feedback and their usefulness in a pplication   in the classroom   for  improving  both  teaching and learning .  The critical discussion will then focus on the use of assessment   in other  countries adding a n analysis of t eacher   education  of assessment methods and their  implementation in the  classroom .  The final section of the critical discussion will analyse  how  AfL can be utilised   in combination with the Haylock and Cockburn , Making Connections  Model  (2013)   to teach numeracy/ mathematics .  The essay will conclude  with a summery of the  ideas discussed surrounding AfL   and how they were implemented throughout PTE 1 .  T h e  next  steps for further improving AfL strategy within the context of  foundation ph ase learning with  conclude the essay .      Critical Discussion   Assessment categorisations    Employing assessment for learning principles is the seventh  pedagogical principle of good  teaching and learning ( Donaldson 2015 )   and is therefore a crucial aspect   of education. The  categorisation of assessment strategies  and their implementation in the classroom  is a large  area of academic interest   (Black and William  2010 ) .  The  two main categories of  assessment  are formative   and summative   assessment.   Formative  is used to  enhance learning   through  feedback and promotion of self - understanding , often viewed as less formal than  summative  assessment ,   which grades students against set criteria   ( Black and Will iam   2010 ;  Black et al  2002;  Kyriacou 2009).  The focus of this critical discussion is AfL which is considered a  formative  method of assessment ,  which   encourages students to be active participants in the  learning process through a variety of  systems and approaches .     

