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Part Two 
Bilingualism can be defined as the ability to use two languages according to Franson (2009). Although, Franson also explains the difficulties of discovering a clear definition for bilingualism as there are many levels of the ability that can be classed as bilingualism. This highlights the fact that an individual could be considered bilingual for having the ability to communicate basic needs in a second language, whilst a person who has the knowledge to interact using the language fluently is placed in the same bracket. Multilingualism is similar however it usually involves the use of more than two languages. Jim Cummins theory is based heavily on the benefits of multilingualism for children. Within this paper, the benefits of multilingualism will be explored as well as how brain development is affected and the frameworks which support the development of bilingualism. 


There can be many benefits of bilingualism such as improved brain function, a well-rounded cultural awareness and potentially an advantage regarding job opportunities. As for children, there is a possibility for improved cognitive development, increased language awareness and school readiness earlier than peers. National Literacy Trust (2022) illustrates that children today are more likely to grow up multilingual which can enhance brain development. This is because using more than one language can strengthen neuroplasticity, meaning the brain can create stronger connection. This can be supported by Bialystok, Craik and Luk (2013) as they address the possibility of bilingualism being associated with delay of symptoms of dementia and cognitive decline. Therefore, the strengthened connections contribute to the increased cognitive development. According to Speech and Language UK (no date), research suggests that bilingual children may achieve stronger outcomes academically, than children who speak and understand one language. This ties into Cummins theory as he indicates that the skills learnt by a bilingual child can be transferred from one language to another, supporting cognitive development which is where the higher levels of academic success may arise. 
Another benefit of bilingualism is the social and emotional aspect as children become aware of their surrounding and adjust the language, they use depending on who they are talking to. Han (2010) demonstrates that fluent bilingual children had higher levels of self-control, social and communication skills, and the lowest levels of behaviour problems. However, monolingual children at the same age had the opposite results, as rated by their teachers. This reinforces the concept that children with bilingual abilities are more socially aware and competent because of the stronger connections built in the brain whilst learning the languages.  


In 2021, the percentage of people aged three and over who consider themselves to be Welsh speakers stands at 17.8% as Harries (2025) states. This figure is equal to roughly 538,000 people in Wales out of 3,107,500 as the Office of National Statistics (2022) tells us. UNESCO (2026) believes that language is more than a method of communication and that is allows for shared experiences, traditions, knowledge and identities throughout age groups. Within the early years, children may struggle to adapt to learning a new language when all they have ever known is their mother tongue. This is where professionals can assist the children by codeswitching between the original, understood language and the new language, also by using scaffolding as an assistance tool to aid children where needed. This will form connections within the child’s brain, linking the words and their meanings to what they already know. Vygotsky highlights the concept that children develop language and cognitive skills through social interactions which can be applied to bilingual children as they experience interactions in more than one language, which heightens the possibility of opportunities for communicating and learning. McLeod 2025) explains that Vygotsky considered language as the most essential cultural tool that enables individuals to think at higher levels, not only for communicating but for thinking and reasoning. Therefore, having Welsh as an additional language can provide increased opportunities for cognitive development and a sense of belonging in terms of the culture and history of Wales. 


Bilingualism has a vast impact on brain development, especially for young children. Being bilingual can form more complex connections due to the strengthened neuroplasticity and allow for tasks such as attention control, problem solving and memory to be executed more efficiently as managing two languages trains the brain to handle more complex. Goksan et al (2020) explains that a study suggests that the earlier a child is exposed to two languages, the stronger the functional connectivity between different parts of the brain. This reinforces the point of bilingualism from an early age shows significant positive effects for a young individual’s brain. Cummins theory of common underlying proficiency is explained by Goodrich and Lonigan (2018) as the skills a child learns in their first language can be applied when learning a second language. Cummins theory is based upon two main types of language skills which are known as BICS (Basic Interpersonal Communication Skills) which is everyday language that could be used to communicate in casual settings whereas CALP (Cognitive Academic Language Proficiency) is the language used in a more professional and sophisticated manner. Within the early stages of communication, BICS can be recognised in play environments and conversations between family, carers and peers which enhances social interactions, key for learning to children in the early years of development. These small interactions can create connections from preferences and needs to language and communication. As for CALP, these skills can develop over time as they are a much more refined and enhanced way of communicating. Alongside this new way of communication comes strengthened, higher levels of what is known as executive function which entails memory, reasoning and problem solving. 


Vaisarova and Carlson (2021) defines divergent thinking as the ability to produce approaches to an open-ended problem and can be more accurately explained as a factor supporting creative achievement or an indicator of creative potential. Divergent thinking is important to a young person as it encourages creativity, supports cognitive, emotional and social development and prepared the brain for an uncertain future as a child has a more flexible way of thinking and can problem solve more effectively when divergent thinking has been exercised. This way of thinking can be supported using multiple languages as it prepares for mental flexibility, allows the child to express ideas and solutions in different ways and enables an individual to think using either language which can therefore entail different words, meanings and social contexts to consider. Zheng, Denervaud and Durrleman (2023) illustrate the concept that bilingualism offers multiple benefits to promoting creativity which is a key aspect to divergent thinking. They also explain that some studies have revealed that bilingual children outperform singular language children in divergent thinking. A reason for this outcome may be linked to the Geneplore model, which is a combination of the generative phase, where children create mental concept called ‘pre-inventive structures’, and the exploratory phase, which is where children analyse and polish their concepts. This could present as a young person testing their ideas physically, combining and modifying theories and evaluating the possibilities. Bilingual children may thrive due to heightened divergent thinking within the generative phase and could benefit from stronger executive functions in relation to the exploratory phase. 


There are multiple legislations that support the Welsh language including Welsh Language Act’s 1967 and 1993, Welsh Language Standards and Welsh Courts Act 1942. The Welsh Language Act 1993 strives to ensure that the Welsh and English languages are treated equally within the public services in Wales. This entails public bodies must provide services in Welsh where possible when asked. By ensuring these options are available, it encourages children to use the Welsh language in social and educational settings. Furthermore, another legislation which encourages the Welsh language is the Welsh Language (Wales) Measure 2011 which gives the Welsh language official status in Wales and introduces Welsh Language Standards which are the rules for organisations to use Welsh. Law Wales (2020) states that the measure modernises the legal framework about organisations using the Welsh language to deliver services. This allows for children to hear Welsh in their daily routine and when attending school and social settings. This exposure to the Welsh language supports a child’s bilingual development in the early years and enhances an individual’s knowledge of their background and culture. 


In conclusion, there are many benefits to a child developing the skill of bilingualism such as, enhanced cognitive development, improved social and communication skills and higher levels of thinking and processing. The skills play a significant role and the concepts of BICS and CALP demonstrate how children progress through the stages and highlights the impact of bilingualism. Legislations ensure that the Welsh language is being promoted in society where children can recognise and communicate through the medium of Welsh. Overall, bilingualism offers a multitude of benefits that can promote and develop children today vastly. 
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