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Task 1


If you trust play, you will not have to control your child’s development as much. Play will raise the child in ways you can never imagine (Gowmon, 2016)

UNCRC Article 31, states that all children have the right to play. (Children in wales articles, DATE). 

Adequate play opportunities should be available, for children and young people within their Local Authorities, as a duty was placed on the Local Authorities under The Children and Families (Wales) Measure 2010. (Check previous docs for reference) 

Welsh Government (2014) are involved heavily involved in ensuring that children have access to play across Wales as Vaughan Gething, AM, Deputy Minister for Tackling Poverty (2014) States: 
“I am very proud that the Welsh Government is the first Government in the world to legislate for children’s play and I am committed to taking this agenda forward through fully commencing the duty on Local Authorities to assess for and secure sufficient play opportunities for all children. We are acting on the Welsh Government commitment to continue to improve opportunities for all children and young people to play in safety and, in particular, to support improved access to play for children with disabilities”.

In addition, Welsh Government, Julie Morgan, AM, Deputy Minister for Health and Social Services, (2020) released a written statement on Update on the Ministerial Play Review.  As there has been many changes to the document, A Play Friendly Country (2014) a steering group has been set up to look at issues relating to play.  

According to Sutton-Smith (2011), play is so varied, and many have tried to classify play performance into various types.  However, model range are just two types of play, which are free flow and structured.  


Play Wales (2017, p10) states: 
“All play types benefit from a varied environment supported by a range of basic materials and props.  They need to offer flexibility and novelty, and they can and should be provided with little expense”. 
Play Wales (2017) mentions 16 different play types that will allow children to explore a range new skill in an open environment.  Outdoor environment is key to children’s development. 

A type of play, is Sensory Play, and this should be available to all children to explore, sight, smell, hearing, touch and taste (Verywell family, 2019).  Children can develop skills by exploring sensory play. However, children with autism have difficulty with understanding their senses, therefore children have to be supported to be able to learn how to recognise and use the 5 different senses (Verywell family, 2019).

Within Welsh Government, Foundation Phase Curriculum (2015) it states that:
“Children should be continually developing their imagination and creativity across the curriculum. Their natural curiosity and disposition to learn should be stimulated by everyday sensory experiences, both indoors and outdoors”.
Therefore, practitioners should give children the opportunity to play and learn in the outdoor environment, as well as indoors. Whilst ensuring they have an opportunity to explore their imagination and creativity within the curriculum areas and to explore sensory experiences (Welsh Government, 2015). 

According to Verywell family (2019) they believe that Sensory Play can have a calming effect on children who include this into their daily routine, as it supports them to control their feelings if they are distressed. Sensory Play has many benefits, as in, encourages problem solving according to The Chaos and the Clutter (2020). When children engaged in a sensory experience, the neural pathways in the brain increases. Hence, this increasing brain development as children start to make sense of the world around them. 

Practitioners ensure that the opportunities allow children to play freely, giving them a sense of freedom to gain independence, within a child led environment (Sun Stone Montessori, 2019). The child is comfortable whilst exploring and playing and gets lost in the activity.  Sun Stone Montessori (2019) believes that self-directed play can boosts children self-esteem, confidence, problem solving and allows children in learn at their own paise. 

Children should have the opportunity to explore within a natural, calm, safe environment, whilst taking into account children’s beliefs and values, as Welsh Government Foundation Phase Curriculum (2015) states: 
“The Foundation Phase encompasses the developmental needs of children. At the centre of the statutory curriculum framework lies the holistic development of children and their skills, building on their previous learning experiences and knowledge”. 

First Walkers (2016) mention’s by developing social skills, things like, sharing which is learning values of giving and taking; patience and equality whilst waiting in line; resilience and appreciation when they win at a game or race, all continues to a child’s holistic wellness. 

















Task 2.

What is Risk? ‘Any behaviour in which there is uncertainty about the outcome…as well as the probability of success or failure.’ (Little, 2006)

The more risks you allow your children to make, the better they learn to look after themselves. Roald Dahl (no date). 

According to Ellen Beate Hansen Sandseter, states, that the definition of risky play, breaks down in to 6 areas:
· Rapid speeds
· Dangerous tools 
· Dangerous elements
· Rough and Tumble
· Great Heights
· Disappearing or getting lost 
Therefore, looking wider in and out of the environments. A risk assessment would be in place to ensure a child safety, but also giving me the opportunity to increase their knowledge and skills (Ellen Beate Hansen Sandseter, date). 

The Play Safety Forum (2008) claim that it is a benefit to have a stimulating, inspiring environment to encourage children to take risks when they play.   As well as reassuring and motivating children. Practitioners manage the level of risk, so that children are not exposed to danger. This supports and challenges them to explore new experiences, and develop their capabilities from a baby, if there wasn’t the opportunity, they wouldn’t learn to climb, jump, ride a bike, explore their own abilities in life. 

Practitioners can support children directly or indirectly with risky play NDNA (2016). Over time, children can learn how to manage and be aware of risk in life. Hazards enables children to stretch themselves and explore further. NDNA (2016) believes that there are benefits to risk and this includes: 
· Physical play, whereby they push themselves further.  
· Emotionally, not scared; feeling confident to try a little harder, and take risks.
· Mentally, understanding the environment and how to keep themselves safe. 
Children’s play behaviour contributes to children development, Play Wales (2017) agree with the 3 benefits, that are Physical, Emotional and mental Development. 

We should look at the benefits of such challenging activities rather than focus on the risks Frobel (1967).   When a child has explored and achieved a new activity, they feel delighted and proud of their achievement. And that children who got more involved in play experiences, are safer than those who haven’t had the opportunity. Frobel (1967) continues, therefore, a child could come across danger if they don’t recognise the boundaries and their capabilities. 

Taking Risks, learning boundaries are all part of children feeling in control of their decisions NDNA (2016).  The adult talk to the children about risks and boundaries, as well as undertaking a risk assessment. 

Tovey (2012) points out that taking risks develop children’s learning. It supports them to take chances and challenges, rather than be scared.  Minor mishaps can sometimes have a positive impact, to support children to copy physically and mentally with unexpected events. 

If there are no hazards in the environment, in and out doors, then there are no challenges. Children won’t have the opportunity to explore or make decisions therefore not gaining confidence or self-esteem by learning to cope independently as mentioned by Stephenson (2003) (cited Early Childhood, Ireland)

The environment has to be safe, but should allow risks and challenges. Bilton (Date) states: “Safeness is about enabling things to happen, not shutting down opportunities.”

Ouvry (2014) believes, 
“Creating opportunities for children to explore and test their own capabilities, to manage risk and to grow as capable, resourceful and resilient children into adulthood.”     

The Play Safety forum (2008) Children with Additional Learning Needs, also have to take risks to support their learning and development. Children have the opportunity to stretch themselves, without putting themselves in danger or harm, it is the role of the adult to look at the risk before allowing children to explore. Controlled opportunities are valuable to children, otherwise they do not have the opportunity to learn new skills. The risks are higher in uncontrolled surroundings, where children have the freedom to play. 

HSE (2012) states, consider the pros and cons of risks and its benefits.  To allow children to take chances with risks.  “No child will learn about risk if they are wrapped in cotton wool”. Therefore, let them explore and take chances, and support them how to eliminate risks. 

Therefore, all childcare settings would ensure, that all practitioners involved in risky play are fully aware of the policies and procedure with regards to the risk management within the setting. The policy should be clearly written with the overall objectives. Risk assessments should also be accompanied within the Policies and Procedures, and the setting should ensure they put this into practice The Play Safety forum (2008). 


















Task 3.

In 2008, Welsh Assembly Government introduced the Framework for Children Learning, in Wales for 3 to 7-year-olds (Welsh Assembly Government, 2008). 
The ethos of the Foundation Phase states:
"Children learn through first hand experiential activities with the serious business of 'play' providing the vehicle.  Through their play, children practise and consolidate their learning, play with ideas, experiment, take risks, solve problems, and make decisions individually, in small and in large groups.  "First-hand experiences allow children to develop an understanding of themselves and the world in which they live”.  

Welsh Government (2015) state Play is in the heart of the Foundation Phase, as children learn through play.  Children have the opportunity to learn, experiment, problem solving, decision making, explore ideas via play opportunities.  Within the Foundation Phase there are 7 areas of learning, which are: 
· Personal and Social Development, Well-Being and Cultural Diversity                           
· Language, Literacy and Communication Skills
· Mathematical Development  
· Welsh Language Development 
· Knowledge and Understanding of the World 
· Physical Development
· Creative Development 
With everyday learning and playing, children develop their confidence and self-esteem.  The curriculum ensures that it supports children to develop at their own pace, rather than age (Welsh Government, 2015). 

Following Professor Donaldson review of the curriculum in February 2015, it outlined the need to continue progress on the Foundation Phase, whilst improving literacy and numeracy skills, hence the Areas of Learning were revised (Donaldson, 2015).

The Foundation Phase Profile, was developed by GL Assessments and other professionals, such as Teachers, Flying Start, Estyn, CSSIW and Maintained including the non-maintained Foundation Phase settings, sat on the task and finish group with Welsh Government to develop the Profile and supporting materials. This was made statutory September, 2015 (Welsh Government, 2015). 

Practitioners observe children mention by Welsh Government (2015) with the Foundation Phase Profile, known as the profile. 
Welsh Government (2015) continued the profile is an assessment tool, that aligns assessment at the age of 3, through to the child seventh year.   The profile, can be carried out by practitioners, but also health professionals to support children with Additional Learning Needs, to identify any possible developmental delay. This supporting a child with transition between settings and schools. There are two parts of skills ladders, and the four areas of learning are:
· Personal and Social Development, Well-being and Cultural Diversity
· Language, Literacy and Communication Skills 
· Mathematical Development 
· Physical Development

Compact Profile and Full Profile form two parts of the Profile, and skills ladders are used in both, when assessing children as stated by Welsh Government (2015).  A setting or school, uses a set of skills ladders, that are used as a baseline assessment, in the first six weeks, for children who have turned 5-year olds. This identifies a development delay or Additional Learning Needs.   To carry out a baseline assessment, practitioners Review; Plan; Do; Assess; Review; Plan.  At the end of Year 2, the Full Profile are used as they have a wider range of skills, to give more of an accurate picture of the child’s development, as they move through the Foundation Phase. Information gathered should inform parents on the child’s development and progress. Written reports on the information gathered, should be shared with parent, outlining their current stage of learning and development However it is not a requirement to produce a written report (Welsh Government, 2015). 

According to Welsh Government (2015) stated that research was undertaken with 200 settings and schools, along with 800 learners for a period of 3 months, in 2015. The research looked at the suitability of the skills within both Compact and Full Profiles The evaluation was positive from the practitioners. 

Children develop new skills at different times, as they have their own identity.  They grow and develop, if they are given the opportunity to experience different skills that support with their emotional, social, intellectual and physical development.  The practitioners, who act as a good role model, set up the environment in and out doors in ensure the child has the opportunity to explore, play and learn and be confident learners.  They gain new skills, and given the opportunity to try them out at different times, whilst focusing on the areas of learning. They have the encouragement from the practitioners, who observe, assess and plan for their development needs (Welsh Government, 2015). 




 




















Task 4.

Welsh Government (2013) ‘Childminding and Daycare Regulations (Wales)’ states that the practitioners are required to observe and record to help children play their next steps for the play, learning and development. Childcare settings in Wales follow the foundation phase curriculum and focus on the 4 key themes, which are:
· Well-being
· Care and development
· Environment
· Leadership and management 

The principles as set out by NDNA (2016) mention, Observation is how you look, listen and note a child’s activity. Whilst Assessment would be, what did that inform us about the child during our observation. All staff should be involved in observing the children, whilst in their care however the Key worker have the responsibility for leading on the planning to ensure the child’s is developing and moving in the right direction.  It also highlight any developmental delay or Additional Learning Needs. NDNA (2016) continues with, when carrying out observation ensure that these are carried out at different time and different days.  A child could be tired; therefore, not have a true reflection or picture to be able to inform us for the planning the next step. 
The environment should be set out in a way that children are able to play freely, and practitioners observe. A quality environment would observe regularly, and the children would be use to this therefore, gives better results.   Open ended questions (who? When? What? Why?)  supports children recall and explain their answer.  (NDNA, 2016)

In the moment planning is recommended by Foundation Phase (Welsh Government, 2015). This allows practitioners to question children in an experience there and now, for example a child could be playing with the cars and see a spider, the practitioner would ask the child, what’s that? How many legs has it got? Where is it going? Therefore, drawing on an experience. 

According to NDNA (2016) they believe that you should not interrupt a child when they are playing, and to know when to intervene and ask questions.  If a child requires help, then the practitioner would intervene, to support the child from getting upset. Or if they are at risk, issue with another child or they want you to play. 

Montessori (2016) believed that adults should play with the children in order for them to learn, and children needed a structured environment. Whilst Froebel (1967) the child-centred approach and free flow play and that children learnt through real experiences.  

NDNA (2016) mentions that each setting and practitioner will decide what’s best for the children.  There are various different types of methods to observe children, as stated below:
· Daily diaries
· Videos
· Post it notes
· Photo’s 
· Journals
· Home links 
As there are a range of different play types, it is important that you observe children in the different play types.  Also, children will play solitary; parallel; associative play; cooperative play.  Therefore, many areas to consider when planning to observe children (NDNA, 2016).













