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	Improve upon my criticality and use less descriptive writing. Focus on clearly arguing points both for and against before making judgements.

	Target 2 
	Within this assignment I should look to extend my range of reading to support my work and list all my references alphabetically in the reference list for clear structure.



Choose an intervention that supports the learning and development of a pupil/group of pupils. Reflect critically on its potential for ensuring pupil progression and the possible challenges that may arise. 

The aim of this assignment is to demonstrate a clear understanding of what learning and development and pupil progression is. The progression and development will be analysed mainly through the interaction of school with a pupil or group of pupils and their development in learning. With the use of professional teaching experiences, key theories from educational experts and through the use of an intervention in a particular aspect of learning for a specific pupil, it will become clear that educational progression is vital for the personal development of a child. 

There are a number of aspects of learning which can pose difficulty for individual pupils to understand. This could be from an emotional, physical, social or even cognitive perspective. This assignment will focus on the development of child aged 7, (Pupil A) who is in Year 3/4 at school. The pupil has difficulties in the physical aspect of learning which also affects her social and emotional learning functionality. This significantly deters her ability to progress at the same level as her peers in school. Furthermore, this pupil suffers with a physical condition known as Cerebral Palsy which affects her ability to fully participate in classroom work. She encounters difficulty with her written work which is evident as her work is often difficult to understand, regardless of whether the content is correct or not. She has a significant speech and language disorder which impairs her ability to communicate effectively with people, notably teachers, peers and family members.
 
It is of paramount importance to schools that they are able to develop every child in all aspects of their learning. This includes ensuring that pupils who encounter difficulties in various aspects of learning like Pupil A, are provided with the necessary support which will enable them to develop individually and to participate fully in school life. By extension, schools look to combat these different aspects of learning in many ways by introducing interventions to cater for needs of pupils both individually and collectively. 

These aspects of learning can be managed through effective teaching and establishing sound relationships with pupils. The aim being to empower pupils, instil them with confidence and increasing their self-esteem will ‘show awareness of pupils’ emotions and motivations as they allow for successful learning to take place’ (Donaldson, G. 2015, p.69). This demonstrates that learning is not only cognitive based but also focuses on other aspects of learning such as emotional and physical which will be analysed closely in this assignment. 

Progression is significant for all pupils both in their journey through school and within general life. Children progress in different ways and will develop their skills in particular aspects of their learning such as emotionally, socially, physically and cognitively. Throughout their early years they progress through different stages of development, although, not all children will learn the necessary skills in each stage at the same time as their peers. Pupils will progress at an individual pace that is aligned with their personal needs and any difficulties they encounter with various aspects of learning. For example, Pupil A suffers with Cerebral Palsy which affects mobility and speech, this will deter her ability to progress in the physical aspects of learning compared to that of her peers.
 
Pupils progress through life by interacting with the environment and exploring the world around them. By doing this, pupils can make sense of the world around them and they will ‘construct a mental model of the world that allows them to make judgements on what they already know and what they will discover in the environment’ (Piaget, 1936). 
Young learners must look to progress through their time in school and outside of the learning environment. Pupil progression is continuous and occurs through all aspects of learning and life. It is important that all stakeholders who play a role within a child’s life are involved in their progression to becoming a young adult, whether that be their parents, peers or teachers. For instance, it is said that ‘progression in young children must be promoted within the new curriculum’ (Donaldson, G. 2015, p.35) as their understanding of the world around them and interaction with the different aspects of the environment is vital for pupils’ progression. 

A child’s ability to progress through the curriculum plays an important role in their development, to realise his or her potential as an unique human being. Within the new curriculum for Wales 2022, pupils at different ages will be working at stages of development and working through their progression steps. These progression steps are involved in each Area of Learning and Experience (AoLE) and will also link closely to pupils’ progression in their different aspects of learning such as physical, social and cognitive. The importance of these progression steps is to show how well pupils develop at different stages and identify whether they are working at a level which is beyond or below the expected stage for their age. For Pupil A, she may have a delay in her development through the progression steps of the Health and Wellbeing AoLE due to her difficulties in the physical aspect of learning.

Progression in the curriculum is also continuous and occurs throughout a child’s time in school and it is important that they ‘make sense of different contexts and deepen understanding of the work they are undertaking’ (Welsh Government, 2020).
Curriculum progression is also vital when looking at the physical aspect of learning. For Pupil A, this would be particularly important, as every aspect of her time in school is burdened by physical difficulties that impair her opportunities to progress like her peers. An importance has been placed on the Health and Wellbeing of pupils in school and this links closely to the physical aspect of learning. It is important for ‘schools to help pupils take responsibility of their lives and care for their physical needs’ (Donaldson, G. 2015, p.28) and by doing this, children like Pupil A can have their independence in school along with support in progressing through the curriculum in the physical aspect of learning in particular. 

Pupil A will find physical challenges in most aspects of her learning, although there will be other elements of her education that she will flourish in. By having opportunities to progress like her peers, Pupil A should be provided with the opportunity to participate in all tasks, to provide a clear understanding to the Teacher of her capacity to work alongside her peers and to evaluate her stages of progression through the curriculum. This can closely link to the Zone of Proximal Development theory that examines how children have a ‘sweet spot’ in their learning of particular subjects. Some activities ‘they can do, others they do with support and some activities they can’t complete’ (Vygotsky, 1978). Those activities that pupils can do with support are done with what is known as a ‘More Knowledgeable Other’ (Vygotsky, 1978) who will have a better understanding of the work than the pupil and support them through the task. 

One of the most important areas of a child’s learning and development is their ability to develop their basic life skills and understand the values of general life. Individuals’ will acquire these skills and attributes by attending school and from their activities and interactions outside of school. 

The role of Primary Education is to develop children to achieve to the best of their ability in all aspects, including cognitive, social, cultural, emotional and physical skills. Pupils must learn that being kind, inclusive and developing an understanding of equality amongst everyone such as peers, teachers and family is one of the most important elements of life. Pupils’ learn to embrace their differences, regardless of their varying backgrounds. This is taught to pupils throughout their learning and development, through interaction inside and outside of the classroom. 

Attending School provides pupils with a structure to their learning and development, it provides opportunities to acquire numeracy, literacy and communication skills and also enables an individual to develop as a social being. Through the different aspects of learning, children develop by using their senses and by immersing themselves into the environment. They participate in activities which allow them to improve upon their enquiry based skills and by having ‘opportunities they can make their own choices and take responsibility for their learning’ (Hailey CE Primary School, No Date). 

Pupils taking responsibility for their development in learning is vital for their personal progression. Through quality teaching and setting personal goals, pupils have a platform that allows them to have independence in their learning and development. Children all have personal aspirations for what they would like to do in the future and through ‘developing the confidence to continuously learn, pupils will be involved in discussions that support their aspirations and allow them to develop as an individual’ (Donaldson, G. 2015, p.69).

Similarly to progression, pupils will not all be at the same stage in their learning and development, with all individual pupils developing within their learning at a different rate and in a variety of ways. Pupils develop in all aspects of their learning, although their ‘learning must be purposeful and address the specific needs of each pupil’ (Welsh Government, 2019). 

The physical skills aspect connected to learning and development is extremely important and plays an integral role in an individual’s development and progression. Having the ability to communicate effectively and interact through speech and movement is vital to the development of a child. Pupils in school will develop their physical aspects of learning in their early years and improve upon these as they get older. Physical Education (PE) lessons provide opportunities for these skills to be developed and rehearsed effectively so that they can be put into practice outside of school and in later life. These active sessions will also allow children to ‘manipulate the world around them and grow physically’ (Lumen, No Date), which is vital for personal development. 

An example of the type of skill that children develop physically is their gross motor skills, which can be developed in PE lessons. Gross motor skills allow pupils to develop their muscles all over the body and freely exercise the body through PE sessions improving ball skills and perceptions of movement. This is important for children as they must develop their hand-eye coordination and confidence to move freely. In the case of Pupil A she would require extra support whilst undertaking these sessions, with stability and movement being difficult. The support and communication with peers and staff at school will benefit her as she can still participate and feel included. 

Pupil A requires extra support whilst participating in these sessions, even simple motions such as movement and stability proves challenging. The key to ensuring these sessions are enjoyable and successful is to remove obstacles, which encourages independence. It is essential to break the activities into small stages, to allow extra time for Pupil A to complete the tasks. 

Using slower paced activities is vital to Pupil A and ensuring that she is continuously motivated. By bouncing a ball rather than throwing it and kicking a stationery ball rather than expecting her to kick a moving ball, this would improve and refine Pupil A’s ability to complete these particular skills. Being included in PE sessions plays a major role in her physical development and the interaction and communication with staff and peers ensures this. Effective body language can be learnt and developed through these sessions and this is important as it ‘stays with pupils for life’ (Lark Hill Nursery School, 2012), no matter what their stage of development is like in the physical aspect of learning. 

Another important area of the physical aspects of learning is the development of fine motor skills which involves the development of small muscles within the hands and fingers. They are equally as important in pupil learning and development as they form the functions of grasping small items such as stationery in the classroom and allow pupils to develop good writing skills through ‘opportunities for control’ (Lark Hill Nursery School, 2012). Pupil A requires extra support and additional provision in these areas due to the difficulties she experiences in her fine motor skills. It may often be beneficial for Pupil A to receive support from peers and staff when developing these skills and through patience and motivation she will develop these physical aspects of learning at her own pace. 

To support the progression and development of children with difficulties in specific aspects of learning, an intervention can be carried out at school, which supports their learning and development. The intervention will often be implemented by members of staff at school, with external officers occasionally coming into school to provide support with interventions for some children. 

The focus of this assignment is the physical aspect of learning and how it influences the learning of a 7-year-old girl in Year 3/4 in school. Pupil A has delayed speech and language, which requires constant support and attention throughout the school day, especially in lessons that require thorough communication. Pupil A also has cerebral palsy, which is a physical illness that appears first in early childhood. This disability causes Pupil A to suffer with weak muscles and a lack of coordination when undertaking basic bodily functions such as swallowing, speaking, moving and also affects her vision. 

Therefore, Pupil A requires an intervention to support her learning and development. This will allow her to feel included and equal when working and interacting with her peers. It is important that she undertakes similar work to that of her peers, participates in all lessons with her friends and enjoys free time in school to the best of her ability. 

Consequently, the ideal intervention to implement around the development of Pupil A would be 1:1 (one-to-one) support. This pupil has significant difficulties when working in class as exercising fine and gross motor skills is extremely challenging. The speech and language delay also affects her ability to efficiently work to a consistent standard due to her difficulty in attempting to consult staff and peers in class regarding her work along with challenges in understanding what is being portrayed by her teachers. The 1:1 intervention is suitable to the needs of Pupil A as it provides constant access to support within the class, which will help with her understanding of the work and increase her confidence to ask questions regarding work.

The member of staff responsible for the successful implementation of this intervention will be a Teaching Assistant (TA), whose role will be to provide continuous class support along with a constant awareness of Pupil A’ whereabouts. The TA role is to ensure access within the classroom is free of obstacles and to ensure Pupil A experiences positive engagement with class material based on the curriculum. Due to the challenges that cerebral palsy presents to Pupil A, the TA will also support Pupil A during lunch, at break times and especially with any physical activities at school. This intervention will be particularly prevalent when Pupil A is eating food independently and during the observational aspect, when she is playing on the yard.

Moreover, it would also be beneficial for the TA to undertake training related to speech and language therapy. This would undoubtedly benefit both the TA and the learner as communication and understanding for both will become much more efficient and make school life easier. 

Not surprisingly, the opportunity for 1:1 support for Pupil A provides both its benefits and limitations. Firstly, an undisputed advantage would be the amount of support assistance provided to the learner in this process. By having the increased amount of support from a physical perspective, it will enable Pupil A to work both independently on some tasks and create the opportunity to access her 1:1 support whenever needed. This helps to build confidence, as Pupil A will actively engage in her own learning and development. It also, makes it easier to address specific learning needs and provides the flexibility to adjust learning to a pace that meets the individual needs of Pupil A. Through this method of intervention, the constant assistance means that ‘the pupil and teacher learn alongside one another, this allows for the growth of the pupil to be tracked’ (Emilio, R. 1945). 

However, this method of intervention like any other, does present some disadvantages in its implementation that could affect both the learner and the TA involved in the constant process of support. The interaction may be deemed as exhausting and tiring for Pupil A and could have a negative impact on the concentration of the pupil. This would mean that the importance of providing opportunities for Pupil A to take time to relax and in conjunction learn is vital to the progression and physical learning development of Pupil A to ‘reconnect her with education due to difficulties in disciplining herself to constantly work without breaks’ (The Leonardo Effect, No Date).

So, even though 1:1 intervention can sometimes cause exhaustion and become tedious for learners such as Pupil A, the benefits also result in extended engagement. For individuals like Pupil A, who have physical disabilities that can cause distraction, 1:1 intervention will allow for a constant accessible figure that will keep the pupil focussed on their work. This is a key advantage to the 1:1 intervention as concentration is difficult, especially difficult amongst children who suffer with physical difficulties such as cerebral palsy. 

Another potential downside to the intervention could be that this would limit the interaction that Pupil A would get with their friends and peers. Through perpetual supervision and assistance from a 1:1 TA, it could have an undeniable repercussion on Pupil A’s independence, her ability to make new friends within class and outside class affecting her ability to enjoy a sense of freedom to explore the world around her. The idea that pupils often want their basic needs fulfilled first so that they ‘feel safe and secure, before thinking about their self-fulfilment and potential accomplishments’ (Maslow, 1943). This demonstrates that pupils like Pupil A must feel safe and happy in their environment, whether that is inside or outside of school. This is vital for progression in learning, especially for Pupil A in her physical development.

Furthermore, if the implementation of the 1:1 intervention is done successfully and carried out to a consistently high standard, it will provide momentous support to the learner. Another considerably important advantage to acknowledge would be the ability to ensure that the work of Pupil A through this intervention can be personalised to cater her individual needs. This can be done through person centred planning which aims to incorporate the interests, strengths and skills of the learner into their work. Most important of all, ensuring that the aspirations of the learner are always considered in the planning and ‘learning opportunities are directed and responsive to the needs of the individual’ (Montessori, 1929). To carry this out effectively, including the pupil in discussions on planning so that a clear idea of their strengths and requirements is forgathered. 

Following this, the 1:1 intervention for Pupil A would present implications for both the teaching and learning within school. Firstly, the implications posed to the teacher include the increased workload which is inevitable due to the additional provision that must be provided to Pupil A. Whilst this can have a positive effect on the learning of the pupil, it results in an increased workload for the TA in charge of implementation aswell as the reduction in time that this TA can use to accommodate the needs of other pupils in class. Similarly, the implications of this intervention on the learning will be a much-lessened opportunity for other pupils in class to gain extra support from the TA. 

Moreover, this intervention provides additional implications on the teaching within school, as there will be a requirement for specific training to be undertaken to perform the successful implementation of 1:1 support with Pupil A. This training will have a positive impact on the quality of the implementation by the TA as they will learn and develop new skills and techniques that that will enhance their abilities and understanding of how to teach or assist a pupil on a 1:1 basis, especially an individual who suffers with physical difficulties. By having these new skills from training, it will mean that the TA has ‘a greater knowledge that allows them to intervene early and help those pupils whose progress is slow’ (Donaldson, G. 2015, p.65). 

The implications on learning through this intervention are also evident as the ability to benefit from continuous 1:1 provision is always available. By having this constant reliable support available it will allow for the learner to feel safe and secure in the learning environment. By having this confidence, the learner will have ‘greater opportunities from direct teaching and feel the learning environment is safe and secure’ (Welsh Government, 2020).
Given this, as the opportunities for direct teaching increase for Pupil A, the implications on learning become much more positive. One other implication upon the learning would be the encouragement of independence aswell as working with support. The role of the teacher will be to support but provide opportunity for individual work and this is done by seeing what the ‘pupils can do with or without support’ (Vygotsky, 1978). By ensuring this ‘scaffolding’ (Vygotsky, 1978) is there it will undoubtedly benefit the progress made by Pupil A in the long term. 

Finally, one other implication on the teaching of pupils within this intervention would be the reliance on the TA to analyse the work of the learner consistently and effectively. By doing so, progression will become easier through identifying areas for improvement in work. This can also be done within this intervention by ‘clearly understanding the pupils’ needs and helping their transition throughout school’ (Welsh Government. 2020). Having this understanding and ability to identify the opportunities for progression, will demonstrate a positive impact on the learning of Pupil A and a clear awareness by the TA on what must occur next in the leaners development. 

The implementation of effective interventions such as the 1:1 support, can significantly improve progression and development in learning. For vulnerable pupils, it can be a particularly useful tool to help bridge the gap for those pupils who are not able to progress at the same pace as their peers. Discussion showed that with ‘highly effective intervention, pupils who have weaker skills in some areas will build confidence and show how hard the school works to support these vulnerable pupils’ (Estyn, 2018, p.90). It is essential for children like Pupil A, who have difficulties in different aspects of learning to feel safe and secure within their learning environment. By having this security, their confidence will increase and allow them to make significant progression and development in their learning aswell as in their personal life. ‘The school promotes pupils’ personal and social development very well through the rich experiences it provides while tailored interventions meet the requirement of individuals’ (Estyn, 2019, p. 8).

Following this intervention, the next steps for Pupil A would be to consistently make use of the 1:1 support provided. This will undoubtedly benefit the learner in her future years. The additional training her TA will have received will enable decisions to be made regarding Pupil A’s learning and will also support a continuum of learning and progress. 

Similarly, there are steps the TA can adopt to refine and improve the implementation of the 1:1 intervention. It would be beneficial to continue working closely with Pupil A and to continuously establish new ways in which learning can be catered to her personal needs. In doing so, learning and development can be maintained at a reasonable standard. Also, through additional and continuous training for the TA, both the pupil and TA will benefit as the level of knowledge and expertise will be heightened significantly.

Thus, by analysing this intervention and seeing its prevalence with Pupil A, the implementation of this, or similar strategies of intervention across the school would benefit the learning of vulnerable children and allow them to progress further in their learning. 
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