Element 1 
Reflection is an “active, persistent and careful consideration of any belief or supposed form of knowledge in the light of the grounds that support it and the further conclusions to which it tends” (Dewey, 1933, cited in University of Leeds, no date, no page). Reed and Canning (2010) state that reflection is needed to consider new ideas and to accept change. This is supported by Hallet (2013) who suggests that reflection allows for change and development both individually and collectively. Reflection is an important aspect of learning from experience and is becoming more commonly used in professional practice (Paterson and Chapman, 2013). There is evidence to suggest that the incapability to reflect leads to inadequate practice and lack of awareness (Davies, 2011). Estyn (2018) emphasise the importance of reflective practice as it allows settings to prepare for future scenarios. Through the evaluation of situations that take place, practitioners can successfully plan based on what they have learned, therefore supporting effective quality of practice.
According to University of Edinburgh (2020), Gibbs’ reflective cycle is one of the most well-known methods of reflective practice. The focus of this model is to improve practice through experiential learning by repeating experiences and improving each time (University of Cumbria, 2020). This reflective model allows the practitioner to go through various stages of reflection to aid in the understanding of what has happened and how to address the effects of what has occurred (Nursing assignment writers, 2020). 
Markkanen et al. (2019) discusses a qualitative case study where teachers used Gibbs’ reflective model to aid their practice in challenging situations. The outcome was positive as it facilitated the teachers’ abilities to reflect on their practice and how they felt about the situation. Therefore, the teachers were able to learn from their experiences. However, due to the absence of focus on critical thinking and considering other practitioners’ perspectives, this reflective model could be superficial (Expert program management, no date). This is as a result of less in-depth questions, leading to less constructive reflective practice.
The six steps included in Gibbs’ reflective model allows practitioners to break down reflection into a simple structure (Mind tools, no date). This supports the practitioners’ ability to understand what has been successful and what can be improved upon in future (Mind tools, no date).  This could be reassuring to new or inexperienced practitioners. However, the larger number of steps may lead to practitioners losing interest. There is also a risk of less experienced practitioners misunderstanding this model as each step could be considered vague (Expert program management, 2019). 
Webb (2016) informs that the element of feelings in the model links to a practitioners’ reactions during an event based on how they felt during the event and afterwards. Following this will allow practitioners to reflect on how they could improve on their reactions in practice. The importance of considering feelings is discussed by Gavin (2018) who states that the ability to understand negative emotions allows an individual to focus on a problem and decide how to deal with it. This may improve reflective practice as the practitioner will be able to use critical thinking skills to solve their problem. However, many practitioners may be uncomfortable speaking openly about their feelings which would lead to less effective reflective practice (Expert program management, no date). Early years careers (2015) identify that this model of reflection can take more time than other models. This may make it more difficult for practitioners to find time to full reflect on their work. As previously discussed, practitioners may lose interest in reflecting and become overwhelmed by the step by step guide. 
Leeds safeguarding children partnership (no date) state that Kolb’s reflective model is useful for practitioners working with children. This is due to the focus that practitioners learn through experience. Therefore, using this model will encourage practitioners to reflect on their own practice and make improvements in future (Leeds safeguarding children partnership, no date). Cottrell (2017) states that engaging in reflective practice assists in developing critical thinking skills. This is supported by Welsh Government (2008) and the Foundation Phase framework which suggests that practitioners who reflect on their professional ideals can offer a more effective quality of practice. 
 There are less steps included in Kolb’s reflective model compared to Gibb’s. This could prove to be simpler for practitioners to follow. Brown (2017) supports this as she discusses the simplicity of the four steps included in Kolb’s reflective model. Practitioners who follow Kolb’s reflective model are more able to begin reflection at any point in the cycle compared to Gibb’s which must begin at the first step. Fiechter (2020) supports that Gibbs’ reflective model is more complex and requires more effort to follow. This could prove to be difficult in early years settings as often there is a lack of time to reflect for long periods. Smith (2019) discusses the importance of learning once an activity is complete. Kolb’s model encourages the practitioner to plan for future practice after their initial reflection on what happened. This is supported by Drew (no date) who discusses Bruner’s spiral curriculum and the benefits of re-visiting a topic to gain better knowledge and understanding. Therefore, upon gaining further knowledge, this would lead to an improved quality of practice.
Passarelli and Kolb (2011) state that experiential learning does not have an outcome but is rather a continuous course of experiences which lead to improved knowledge and understanding. This links to Piaget (cited in Passarelli and Kolb, 2011, no page) and his idea of constructivism which advises that experiences broaden an individual’s knowledge of the world. Due to the design of Kolb’s reflective model, the ease of being able to take part in a reflective activity could improve quality of practice. Lifelong learning with OT (2016) supports that Kolb’s reflective model is more suited as a starting point for reflective practice due to its simpler layout. 
As a result of the simpler design of Kolb’s reflective model, there are opportunities for practitioners to partake in sustained shared thinking. This is supported by teach early years (no date) who inform that when working together, practitioners can evaluate activities and solve problems. Consequently, this leads to improved quality of practice and an enhancement in the practitioner’s skills and knowledge. Siraj-Blatchford et al. (2002), who completed the ‘Research in effective pedagogy in the early years’ project supports that settings that take part in sustained shared thinking typically offer a much higher quality of service than settings that do not. 
To conclude, each model of reflection supports practitioner’s development of knowledge and skills, therefore leading to effective quality of practice. 
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Description automatically generated]What is reflection?
Reflection is the process of focusing your thoughts on an experience or situation (University of Hull, 2020). This allows us to use knowledge gained in past experiences to improve future practice. Reflection enables you to assess what has gone well in your practice, and what could have been more successful (Royal college of Nursing, 2016). Boud, Keogh and Walker (1985) cited in Bhasin (2020; no page) state that reflection is when you “explore their experiences to lead to new understandings and appreciation”. 
The importance of reflection in Early Years practice.
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Continuous Professional Development (CPD). 
According to the CPD standards office (no date) continuous professional development is “the intentional maintenance and development of the knowledge and skills needed to perform in a professional context”. Bleach (2014) explains that through reflection, practitioners can improve and expand their knowledge and skills. This could lead to practitioners furthering their careers. Therefore, practitioners are up to date with current curriculum frameworks and can acquire the ability to communicate their knowledge with others. Skills you need (no date) inform that CPD is a process in which reflection is imperative. It is stated that you can not improve your skills without first reflecting on your practice.

R – Reason
E – Evaluate 
F – Feedback
L – Learn
E – Explain
C – Consider
T – Think
Hallet (2013:28) uses this framework to illustrate some reflective traits that can be used in early years settings. Hallet (2013) discusses the importance of using reflective qualities not only with the children, but also with colleagues and parents. Brock (2015) agrees that reflecting with colleagues is important as it allows practitioners to work together to make changes and improvements. 
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6 Thinking Hats – Edward De Bono.
The 6 thinking hats are a model created by Edward De Bono, which encourage “parallel thinking” – meaning everyone is thinking from a similar perspective at the same time (NHS improvement, no date). This can be a positive way to reflect as a group in early years settings, as all practitioners would be focused on the same thing at the same time. The Edward De Bono foundation (2014) states that using this method ensures improved communication with more productive meetings. 
Why is reflection important?
According to Paige-Smith and Craft (2011) reflective practice is essential for improving professional development. Moyles (2010) states that reflection allows practitioners to plan for opportunities for learning. Early years practitioners learn from experience, and reflection can aid the ability to think critically which benefits them when faced with complex situations (Bolton, 2014). Lindon and Trodd (2016) suggest that reflection allows practitioners to gain more knowledge, therefore improving their practice. British Columbia (no date) states that reflective and critical thinking leads to the ability to improve or adapt learning and practice. 
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Description automatically generated]Schon’s model of reflection.
Schon (1991) cited in Solent Online Learning (no date, no page) created a reflective model that breaks reflection into two parts. 
· Reflection in action.
· Reflection on action.
Reflection in action describes reflection that occurs during an event. The benefit of this type of reflection is that you can make changes and improvements immediately (Infed, 2013). As early years practitioners, this type of reflection takes place often, as we observe children and are required to make isolated decisions to enhance an activity or listen to a child’s needs (Moyles, 2010). Reflection in action enables a practitioner to build their experience as it happens more often than reflection on action (Essay writing service UK, no date).
Reflection on action focuses on reflecting after something has happened. This form of reflection allows the practitioner to identify what went well and what did not, and any potential changes for the future (University of Hull, 2020). This type of reflection is becoming more common in settings and professions as it allows colleagues to discuss what happened and work together to decide if things need to be done differently next time. This could link to Edward De Bono’s six thinking hats as a potential model to follow when reflecting as a team (The Edward De Bono Foundation, 2014).


How reflection helps to improve Early Years practice.
Colwell (2019) states that reflective practice allows the practitioner to identify problems, understand our actions and continuously review practice which leads to achieving a high- quality establishment. Keeping a reflective log is an ideal way of achieving a better understanding what happened (Reflective Journal, no date). Early childhood training and technical assistance system (no date) explain that reflection allows a practitioner to form partnerships with families and to make care individual to the child and their family. This leads to the practitioner being more responsive to children’s needs and allows for self-awareness. Reflection enables practitioners to have sufficient knowledge to focus on children’s rights and allows them to have a high standard of care and education (UNICEF, no date). The new curriculum in Wales will have a strong focus on teacher’s judgement and skill to decide on the best teaching methods (Donaldson, 2015). Therefore, teachers will reflect on a variety of methods and develop their own skills while encouraging children’s curiosity and engagement in learning.
Barriers.
There are potential barriers or difficulties when becoming a reflective practitioner (Lindon and Trodd, 2016). These may consist of: 
· Apprehension about being criticized
· Limited experience
· Fear of change
· Lack of professional behaviour
· Not enough time
(Lindon and Trodd, 2016; PACEY, no date). 
To overcome these barriers, practitioners should trust the importance of reflective practice (Bolton, 2014). University of Cambridge (2020) suggests that setting aside time to reflect, with minimal distractions is beneficial for building reflective habits. Sale (2015) recommends that you should not view reflection as a ‘success’ or ‘failure’ as this may cause the practitioner to lose motivation when looking for an end goal. Early childhood training and technical assistance system (no date) recognize that many practitioners find it difficult to find time to reflect. They suggest short reflection breaks before or after the working day, or at nap time when the setting is quieter. There is no time frame for reflection and there are often opportunities to reflect during the day. 
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Conclusion.
In conclusion, reflective practice plays a large part in the early year’s profession. It enables practitioners to learn to think critically, therefore creating the ability to think logically when faced with problematic situations. Reflection allows practitioners to expand on their knowledge and build their skills, which in turn can lead to opportunities to further their career. Many practitioners are faced with barriers which may make reflection more difficult. Reflection is a skill, and preparation will ensure that it becomes easier and more manageable. There are many models of reflection which can be used. However, all practitioners are unalike, and it is important to find what works best for the individual. It is also important to remember that all children and families are different. There is not one correct way to reflect and methods may change depending on the situation. 
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	Disgrifiad byr o’r gweithgaredd (dim mwy na 50 o eiriau
Brief description of the activity (no more than 50 words)

	I used a prop bag which contained felt toys. The children would take turns to pick a toy and we would sing the nursery rhyme linked to the toy. There were six children aged between 4-5.


	Nod/Amcan y gweithgaredd                                          Aim/Objective of the activity

	To encourage the children to sing along with nursery rhymes and learn to associate the items with each rhyme. The rhymes were intended to help the children develop their language skills. The activity would help the children to learn to share and to take turns, while sitting and listening to myself and other children. 


	Eich rôl chi                                                                   Your role

	I planned the activity by speaking with the class teacher who explained to me what she would like me to do. The theme of the week was nursery rhymes, so the activity linked to the theme well. The items were familiar to the children so they would be able to identify the rhyme with ease. 


	Agweddau cadarnhaol – pam?   Sut gellid datblygu’r rhain ymhellach?
Positive aspects – why?  How could these be developed further?

	The activity was engaging, and the children enjoyed taking part. Therefore, I am confident the planning was successful. Singing the rhymes helped the children learn the words which help develop their oracy skills. There were only 6 items in the bag. These included a star, a spider and a mouse. By adding more choice of toy this could keep the children engaged for longer. I could also use toys that link to stories instead of nursery rhymes to widen the children’s knowledge of stories and rhymes. I was flexible in my approach as I was confident enough to extend the activity by asking the children what other rhymes they knew once the activity had finished. This demonstrated my knowledge and understanding of the importance of open questions and sustained shared thinking with the children.


	Agweddau heriol – pam?   Cysylltwch a’ch arfer eich hunan.                                       Challenging aspects – why?  Link to your own practice.

	The classroom environment was busy and noisy which provided lots of distraction for the children. On occasion, other children would walk through the activity which resulted in loss of concentration. On reflection, I would plan in future for this type of activity to take place in a quieter room. One of the children that was in my group has additional learning needs. He wanted to sit on my lap and did not want to engage in singing but found the toys interesting. I allowed him to do what he felt happy with and did not attempt to coerce him into taking part. He took one toy and went to another part of the classroom and I carried on with the other children. On reflection, a quieter room may have been beneficial for this child. Also, I would have additional resources available so that there would be enough props available for him and the other children. On reflection, this activity provided me with opportunities to extend and develop my knowledge. 


	Pa wybodaeth wnaethoch chi arddangos?                              
What knowledge did you demonstrate?

	In discussion with the class teacher and from my own experience, I was aware of the child with ALN and ensured that he felt happy throughout the activity. I was also aware that some of the children were experiencing speech and language delay through discussion with the class teacher. I was aware of the importance of language development through my degree studies and ensured that I sung clearly and slowly for the children to join in. The rhymes were developmentally appropriate and familiar to the children. They used rhythm, rhyme and repetition to encourage their language skills. I was aware of the classroom routine and how much time I would have to carry out the activity. I was aware of the school’s policies and procedures. 


	Pa sgiliau wnaethoch chi arddangos?                                       
What skills did you demonstrate?

	I fully explained the activity to the children before we began so that they understood what we were doing. I was patient when the children began to lose concentration. I was aware of the children with ALN and ensured they felt happy and included to the best of my ability. I sat on the floor with the children with an open posture and enthusiastic facial expressions to keep the children engaged. When the children began to get over excited, I tried to calm them down so that they were able to regain focus on the activity. This was to keep in line with the school’s behaviour policy. I listened to the children and encouraged them to speak to me about the rhymes. I was able to reflect afterwards to make improvements to my practice. The teacher came to ask the children about the activity, and we had a group discussion. 


	Pa werthoedd wnaethoch chi arddangos?                                 
Which values did you demonstrate?

	I was not judgemental when some of the children were unsure of the words and was able to keep encouraging them to try. I was inclusive as I made sure the children with ALN were included but assuring that they were happy throughout the activity. The little boy that sat on my lap became unhappy when he appeared to want to take one of the toys. I was empathetic and told him that it was ok for him to take the toy. I made sure that each child was able to have a turn picking a toy, and when I asked them questions each child was given an opportunity to answer if they wanted to. This shows that I listened to the child’s voice and I was aware of the importance of them being given a chance to speak. 


	Beth allai cael ei wneud yn wahanol yn y dyfodol?  Pam?
What could be done differently in future?  Why?

	I would ensure that I planned for the activity to take place in a quieter classroom. This would support the level of concentration from the children. I would also consider the resources used. More choice of toy would encourage the children’s memory skills of other rhymes and stories. I would try to incorporate sign language along-side verbal to encourage the children to learn simple signs and associate them with the words they were hearing. I would try to promote more of a discussion around the rhymes and what the children think about each rhyme. 
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Element 4 Personal Development Plan

	Area for further development (provide further details)
	Why?
	How?
	Who/Where?
	When?

	To take part in a British sign language course. 
	I have been learning sign along and have some knowledge of sign. I would like to expand my knowledge and skills to ensure I am able to communicate with children and adults who use sign language. This will ensure for inclusive practice as it is important to be able to communicate with all children and adults.
	I will enrol onto an online sign language course which can be studied for 1 year. The course does not have fixed dates, meaning I can begin the course when it is suitable. The course is to be studied between 16-20 hours. On completion, I will investigate further levels of sign language study. I have discovered a website which offers sign language courses up to level 5. 
	The course takes place through the British Sign website (https://www.british-sign.co.uk/learn-online-british-sign-language-course/).  
I will contact the tutors on the website to ask any questions I may have before beginning the course. 
When I have completed the level 1 course, I will access the course mix website  (https://www.thecoursemix.co.uk/british-sign-language-courses/?ref=3) which provides further levels of sign language courses. 
	I hope to enrol on the course by the end of January 2021. 

	To learn to speak Welsh confidently. 
	Speaking a second language is beneficial to employability as I live and seek to work in Wales. I hope to become a lecturer in the future, and I would benefit from having a better understanding of the Welsh language. 
	I have found an online course which begins in January (https://learnwelsh.cymru/). The course is run on many digital platforms to allow participants to complete it in the best way for them. They offer the course in different dialects depending on where in Wales you live. The course is £45, therefore I will be sure to include it in my monthly budget. I will need to make sure that the timings do not interfere with my lectures. 
	The ‘Learn Welsh’ course is run by Welsh Government. An email is provided for me to contact them with questions and queries (office@learnwelsh.cymru). The course takes place online meaning I will not need to travel. The course is 2 hours a week for 30 weeks, starting January 25th. This is manageable around my current commitments. 
	I will be applying for the course once I can confirm that it will not interfere with my lectures. However, if it does, I will make sure to apply for the course in the summer when university has finished.

	To apply for a PCET after my course. 
	I aspire to become a lecturer after my early year’s education degree is complete. 
	I will work hard to get the best mark possible which will support my application for the PCET. I will contact Mark Thomas in student careers to support me with my application and personal statement. I will also ensure that I attend employability week to discuss my application with Mark Thomas and Caroline Lewis. 
	I have contacted Caroline Lewis who has been helpful in answering my questions about the course. The course takes place in Swansea, so I will need to plan with regards to childcare and travel time. 
	I will be submitting my application at the end of 2021.

	To take part in a first aid course. 
	I think it is important to know basic first aid in all situations and I feel it will benefit me as a lecturer should someone fall ill or injure themselves. 
	I will investigate local first aid courses and apply when they are available. I have been able to source some local first aid courses such as First Aid Training courses in Carmarthenshire and across the UK (4minutes.co.uk) and First aid training courses in Carmarthen | British Red Cross. 
	I will ensure that the course is legitimate by researching the providers online. I am aware that St. Johns Ambulance often do them so I may contact them first at First Aid Training Courses | St John Ambulance (sja.org.uk).
	I am looking to complete a course within my last year of university (2021/2022).

	To complete my master’s degree in Early Years Education and Care. 
	As I would like to become a lecturer, I would benefit from completing a masters in my chosen field. This will broaden my knowledge and skills about the course and the higher qualification will benefit me and make me more employable. 
	I will contact universities offering a master’s degree in Early Years Education and Care. I have discovered that University College London does an online masters which is a possible option for me (Early Years Education MA | Institute of Education - UCL – University College London).There are 4 core modules and a dissertation module. 
	I aim to complete the course alongside working. The online course with University College London, which is delivered through moodle, is completed over a year full time or 2 years part time. I will need to enquire about student finance to pay for the course.  
	I will consider starting the masters once I have found work and I am settled in a job. 
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