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· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies
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TASK DESCRIPTION



Students are required to complete a 5000-word essay under the following titles:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 
 
1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Community policing (strategies and incentives)
· Response policing (public perception and critical/major incidents)
· Policing the roads (application of regulations) 
· Counter Terrorism Policing (Structure/ Risks/Insider threat).  
· Digital Policing (Internet related crime / Digital evidence retrieval).  

NB: If you wish to pursue a detective role within the police service, please choose the following option.

Critically evaluate the role of the police in:
· Conducting Investigations (Volume, serious and complex) 

1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 
 
1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 
 
 1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 

Understanding the role of Constable/Maintaining Professional Standards


During this essay, I am going to discuss the role of a police constable and how whilst conducting this role how you must remain professional throughout. I will examine how the role of a police officer carries legal powers, and a lot of responsibility which needs be carried out appropriately and in accordance with legal frameworks and policy guidelines. I will discuss how the police officer is required to meet and maintain the highest professional standards.  

A police officer is an important role within the community, and a critical front-line role in the prevention and detection of crime and the criminal justice system. South Wales Police (2021) states “We want to police our communities effectively. To do this we need to understand our communities’ concerns, perceptions, and experiences, as we know that perception and experience influence public confidence, which in turn impacts on reporting to and engagement with South Wales Police”. The most important and essential part of being a police constable is policing the community. It is important when building relationships with people within the community, engaging with partner agencies, building confidence and trust and reducing crime. The policing of local communities impacts at the very heart of community safety in England and Wales. Community/neighbourhood policing strategies are particularly important in that no other policing strategy has such potential to engender community cohesion and confidence, and reduce the fear of crime (Blackstone’s, 2020). The definition for community policing is as follows, “In unpacking the meaning and scope of community policing, it is perhaps first helpful to conceptualise its operating context as that of a ‘problem solving environment’ in which multiple actors collaborate to address mutual concerns taken here as crime reduction and improving community safety and security” (Neyroud and Beckley, 2008, p.31). In its broadest sense community policing aims to develop and improve relationships and address visible and surface hidden concerns (Fielding, 2005).

Community engagement is a key element of effective community and neighbourhood policing. There are serval different ways of communicating with the community such as regular patrols around the area you work, regular events which involve the community, making officers seen around the community and attending local shops and formal meetings. Engagement with members of the community should always be positive, making the most amount of effort during conversations. Blackstone’s, (2020) states that, “It has also been found that the quality of the contact is important: negative encounters can have a much greater impact on public and victim satisfaction and confidence than positive ones”. Methods of engagement tailored to meet the needs and preferences of the community will enable them to fully participate and ensure that the most cost effective, efficient channels are used. For neighbourhood level engagement, decision making needs to be devolved to allow beat officers flexibility in tailoring approaches (College of Policing, 2013). Reassurance is one of the main duties of the police service. Communities want to know what the police service are doing to control the level of crime in their neighbourhood, and the public disorder which runs through their communities. Reassurance is a complex function of perception: it is how the public feel about the effectiveness of the police in achieving their goals that is important (Rogers and Lewis, 2007). 

There are ten standards of professional behaviour which a police officer must maintain, and they are listed in the Police regulations 2012. The principle of policing by consent relies on the trust and confidence that the public has in the police service and the wider enforcement community (College of Policing, 2015). The first standard is honesty and integrity meaning that all police officers should be honest and act with integrity, not compromising or abusing their position as an officer of the law. The second standard is authority, respect, and courtesy, meaning that officers should act with self-control and tolerance, treating members of the public and colleagues with respect and courtesy. The third standard is equality and diversity, which means police officers should act fair and impartially to every investigation or situation. No police officer should discriminate unlawfully or unfairly. The fourth one relates to use of force. This suggests that police officers should only use force to the extent that is necessary, proportionate, and reasonable in all circumstances. Standard five states that police officers should only carry out and give lawful orders and instructions, abiding by regulations lawful orders and police policies. The sixth standard states police officers should be diligent in the exercise of their duties and responsibilities. Standard seven is confidentiality, meaning police officers should treat information with respect and access. Fitness for work is standard eight, meaning police officers need to be fit to carry out their duties and responsibilities. Standard nine relates to conduct. Police officers are expected to behave in a manner whether on or off duty. This is to ensure no discredit is brought on the force and not to undermine public confidence. The final standard is challenging and reporting improper conduct. This means that police officers have the duty to report, challenge, or act against the conduct of colleagues, which falls below the standards of professional behaviour (Blackstone’s, 2020).


The code of ethics sets and defines exemplary standards of behaviour for all police officers. The code of ethics should be a guide for those who work in policing, as it is about ensuring everyone feels able to always do the right thing, even if that means challenging colleagues dispute rank. Integrity is an important part of policing, especially when looking into the concept of professionalism within the police force. Police officers need to build and maintain confidence with the public, colleagues and partners which links back with policing the community and building relationships, whilst upholding values and ethical standards. College of Policing, (2021) states “Doing the right thing is about becoming a role model and upholding public trust”. 




To conclude, building relationships with the community and gaining their trust and confidence is an important role of a police officer. Being a police officer is a critical front-line role, which detects crime and protects communities. The role needs to be conducted in such a way that the ten standards of professional behaviour are adhered to, along with the code of ethics. 
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Counter Terrorism Policing

During this essay, I am going to discuss the role of counter terrorism policing. Assessing the risks and threats of counter terrorism, and explaining the national counter terrorism structure. I am going to discuss how police forces depend on information from the public, and how cooperation between the public and the police is powerful when tackling counter terrorism. 

Counter Terrorism policing stretches across the United Kingdom, with there being eleven regional counter terrorism units and intelligence units. Counter Terrorism is defined as, “measures designed to combat or prevent terrorism” (Merriam-Webster, 2021). Terrorism units are active daily, which aim to collaborate information from around the UK to confront the threat from terrorism. As a police officer, it is important to listen to the public to gain intelligence, as well as delivering important safety advice to the public and making communities and organisations aware of risks and signs of terrorism. Counter Terrorism Policing works to pursue terrorists and work to being them to justice. Along with protecting the public and places from terrorist attacks, and prepare to respond to attacks. They also aim to prevent vulnerable people from being drawn into extremism. Counter Terrorism Policing, (2021) states “Our officers and staff are at the forefront of the UK’s work to confront terrorism, operating around the clock to prevent, disrupt and investigate dangerous extremists”. 

Police Officers work hard to pursue terrorists and work to bring them to justice. There are other forces and agencies which work closely with Counter Terrorism Policing to develop intelligence. Intelligence is an essential part of counter terrorism, and it heavily depends on the UK intelligence community. Intelligence which is gathered can be shared between UK police forces, which work closely with intelligence agencies and difference police forces. This is used to deter and prevent terrorist activity and protecting the community. “Many different intelligence-gathering techniques are used in counter-terrorism. Terrorist activities can generally be divided into two areas of activity: the facilitation and the act itself. The facilitation could include communication, radicalization, and funding, money-laundering, and open research. The actual terrorist act may of course lead to major disruption and death or damage. At its simplest, information about the facilitation or an actual terrorist attack could be volunteered by members of the public coming forward, or from the police on routine calls, or when conducting stop and searches” (Blackstone’s, 2020). 

Counter terrorism policing work hard to protect the public and places from terrorist attacks. Working closely with the community and gaining confidence, brings a social cohesion approach to counter terrorism. The primary aim is increase trust between police and the community, to prevent terrorist incidents. “The prevention of a terrorist incident is at least partially informed by increased trust and legitimacy between police and the community and the availability of appropriate community intelligence to police” (Tahiri, H and Pickering, S. 2008). Building close relationships with the public and commercial organisations, develops counter terrorism awareness along with working with security officers and other emergency services helps to protect the community. “Research indicates that an approach to counter-terrorism policing based on community policing can result in more than simply increasing community intelligence. Community intelligence was widely viewed as different from other forms of intelligence because of the depth of relationships with communities upon which it is based” (Counter-Terrorism International Conference, 2007). 


Counter terrorism policing prepare to respond to attacks and reduce their impact. They prepare to the best of their ability to be ready for an attack, preparing to respond as quickly and efficiently as possible to protect the community. One method which they use to prepare is regularly testing exercises and scenarios, which takes place in partnership with emergency services, local and national government departments. Working with partner agencies during these exercises helps to see how they are brought together and how they work in a time of need, understanding the way each organisation works when needed to come together for a major incident. 

Furthermore, there is an insider risk in relation to counter terrorism. An insider is defined as, “Any person who has or had authorised access to or knowledge of an organization’s resources, including personnel, facilities, information, equipment, networks and systems” (Cybersecurity and infrastructure security agency, 2021). An insider threat is defined as “the potential for an insider to use their authorised access or understanding of an organization to harm that organization. This harm can include malicious, complacent, or unintentional use that negatively affects the integrity, confidentiality, and availability of the organization, its data, personnel, or facilities” (Cybersecurity and infrastructure security agency, 2021).

There are many types of insider threats and different ways which they can occur. Threats can be unintentional or intentional, both of which exposes a threat to an organization. As a police officer it is essential to be completely confidential and sensible with information passed to members of the public, friends or family to ensure no threats are caused through carelessness. Unintentional threats are usually caused by insiders being negligent, choosing to ignore security policies, which creates a risk for the organization. Accidental threats may be caused by a person saying too much to the wrong person, or a confidential email being sent to the wrong person through recklessness. However, there are intentional threats which mean certain actions are taken with the intention to expose or harm an organization for personal benefit. Vetting within the police force is a crucial part of the joining process, to stop power and information from getting into the wrong hands. Blackstone’s, (2020) states “The ‘bad apple’ theory argues that a corrupt police officer or staff member is an isolated instance, and that the solution is to simply remove the individual officer. The ‘bent for the job’ theory is a third explanation for corruption. It was argued that the law was so in adequality structured that substantial numbers of the guilty went unpunished, and that officers felt obliged to be devious and underhand because it seemed that only way to achieve results”. 

Overall, to conclude there is a structure for counter terrorism policing which starts with preventing an attack from taking place along to preparing for an attack. Counter Terrorism police rely on information and intelligence from the community to gain knowledge about terrorist activity and rely on their trust and confidence in order to police counter terrorism effectively. There are different types of insider threats, and it is for the police force to manage those threats correctly and whether they have been exposed intentionally or unintentionally. 
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Information and Intelligence/Communication Skills

During this essay, I am going to discuss the importance of information and intelligence within the police force. I will evaluate the methods police use to gain information and how that information is turned into intelligence. I will explain what the ‘tasking and coordinating’ process is and how I contributes to information. I will then go on to write how information and intelligence is communicated, and how information is disseminated in a policing context.

The police force receives information and intelligence in many ways. It is a very important part of policing, which can be received simply by having a conversation with a member of the public and them providing information. There are many sources of intelligence, which can range from intelligence being collected through a simple conversation from members of the public to a specialist convert surveillance team operation. Intelligence is basically information that has been analysed to assess its relevance and reliability. Intelligence is useful when used correctly, especially to disrupt serious organised crime. Police forces share information with other forces, particularly through the Police National Database (Blackstone’s, 2020). The National Crime Agency (2021) states that “Intelligence is at the heart of everything we do. An accurate intelligence picture allows us to effectively prioritise action against the greatest threats and deliver the maximum disruptive impact on serious organise crime. We work closely with our partners to identify the greatest threats to the UK, prioritising and co-ordinating joint operations when appropriate. This ensures that the intelligence we collect is used to its full advantage within the UK law enforcement community”. 


The National Decision Intelligence Model was launched in 2000 and is used to determine priorities for policing. The model is the product of work led by the National Criminal Intelligence Service on behalf of the Crime Committee of the Association of Chief Police Officers. This model is national, with all police officers in England and Wales being required to implement it and it is also used by the National Crime Agency and local community Safety Partnerships. Intelligence is shared with these agencies, making it effective and making it the best approach. The National Criminal Intelligence Service (2000) states “The National Intelligence Model brings all the best practices in intelligence-led policing together, offering a blueprint for those who wish to develop better their ability to answer critical questions about strategy and tactics. It offers, for the first time, the realisable goal of integrated intelligence in which all forces might play a part in a system bigger than themselves. I believe it will become a major contributor to the continuing professionalization of law enforcement intelligence and have a major impact on the way we do our business”. 


The most likely source of intelligence about crime is from the public. Neighbourhood policing is an important part of communicating and building trust with members of the community, making it more likely for them to tell police information which can turn into intelligence on a person, place or particular crime. Members of the public notice all kind of things, down to criminals living within communities. Any type of information they are able to offer to police, could be useful within an investigation. There are online sources of information, such as social media and online forums. This way of gathering information may not be reliable or could be inaccurate however may be useful when assisting police with investigations, identifying associates to someone involved in criminality or corroborating information which is already suspected by police. “Information consists of bits of data that, when combined and viewed together with relevant background knowledge, may be used to produce intelligence, which informs the actions and decisions of policing organisations” (Innes and Sheptycki, 2004, p.6).

Furthermore, police forces use convert human intelligence sources which are known as a “CHIS”. The definition of a CHIS is – “someone who cultivates another person to obtain information, or who provides access to information, or who discloses information. The purpose of a CHIS is to obtain information or provide access to information or to disclose information obtained by the use of such a relationship. A CHIS is “tasked by the police with cultivating or sustaining a relationship with a third person, and that third person does now know about the police involvement” (Blackstone’s, 2020). A CHIS is only used when authorised by a senior police officer, and there has to be a CHIS handler who is responsible for the supervision and management of the person providing information. 


A key part of the National Intelligence Model is the tasking and coordinating process. There are three levels of this process, and it corresponds with the levels of crime. Level one is local BCU level intelligence, level two is force and regional and level three is national level intelligence. Strategic tasking and coordination group meetings take place, with the purpose of developing a control strategy. This will then establish the intelligence requirements and set the priorities for prevention, intelligence and enforcement. Strategic taking and coordination’s groups are made up of senior police officers, partner agencies and community safety partnerships which contribute to the process, control strategies are usually agreed between partners. There are several purposes of these groups, and the decisions made are influenced by the following objectives, government, local, performance, knowledge and systems. Most forces have daily meetings, which ensure the Tasking and Coordinating group strategies are implemented and kept on track. 


The dissemination of intelligence should be proportionate and shared in accordance of the Human Rights Act 1998. Intelligence is shared within the police force to police staff and national police forces and partnership agencies. Some intelligence sharing may be agreements or arrangements with agencies, or may be a legal requirement. However there should always be protocols in place for disseminating confidential intelligence or sensitive intelligence. However, the sharing of information can sometimes cause a problem within the work place. Keningale, (2020) states “Different organisations do not work together as it is classed as a hindrance to an effective investigation. Senior officers are guilty of receiving information but then do not know what to do with it and don’t share it appropriately to those who know what to do with it”. 


To conclude, information and intelligence is an essential part of policing. Information is received through numerous different sources, with the public being the most likely source. Building relationships and trust with the community is important for information being provided to police, and it is then decided by the tasking and coordination process what level that intelligence should be. The dissemination of intelligence needs to be need correctly and carefully. 
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Public Protection

During this essay, I am going to discuss the impact domestic violence has on victims and how the police force support and safeguard victims through professional strategies, such as using multi-agency approaches upon the investigation process. I will then go on to discuss how organised crime groups such as county lines is linked to vulnerable persons and the issues police have protecting them. I will also discuss the police strategies for dealing with public protection incidents.

There are three main stages of considering risk within public protection. Firstly, the risk towards the victim needs to be identified, that risk needs to be assessed and finally it needs to be managed. Police officers are usually made aware of a domestic incident when it is reported, attending the call and speaking with the victim or reporting person is usually when the risk is first identified. The seriousness of the incident, and risk factors such as the likelihood of the incident reoccurring, and the effects it will have, will all need to be taken into consideration when assessing risk. Police officers at this point would ask a range of questions to the victim, which would fit into a DASH risk assessment checklist. This information would be submitted through a public protection notice and shared with multi-agencies for them to be made aware of the incident and provide the victim would the correct support. A professional judgement will need to be made at this point, including a rationale and justification for the decision made. The risk identified then needs to be managed, which involves police officers and other multi-agencies coming together and using various strategies to reduce risk and support the victim. 

Furthermore, multi-agency approaches are commonly used and are important when preventing and addressing domestic violence incidents. The aim of these approaches is to minimize and prevent the likelihood of further harm to a victim of domestic abuse. MARACs (Multi-Agency Risk Assessment Conferences) is a professional strategy used where police, social services and other agencies provide a forum for the sharing of information, which develops a multi-agency risk management plan for each individual case. Another strategy used by police is providing a victim with the support of an IDVA, who provide independent support, risk assessments and safety planning for victims. Although IDVA’s provide victims with support, it is difficult to support a person who does not want to engage and it is impossible to force a person to accept the support being provided. Domestic abuse can have significant impact to a person’s life, socially, mentally, physically and these effects can be long or short term. A person could suffer physically from injuries, mentally from the abuse they have received especially in repeat victims of domestic violence and may have social impacts such as not having a place to stay. Blackstone’s (2020) states “A victim of domestic abuse is often most vulnerable at the point he/she decides to leave an abuser, so information about the risks and risk mitigation will be required as part of a safety plan”. 

Most force policies regarding domestic violence are positive action needs to be taken. This means, police officers have a duty of positive action when responding to incidents of domestic violence. This suggests that many domestic related incidents will result in the abuser being arrested. Bail conditions can be put in place at this point until a case goes to court, which provides safeguarding to the victim. However. it is difficult to ensure that an abuser will not break those conditions. A change of accommodation or installing a panic alarm may be the best course of action during these circumstances, to ensure the safety of the victim. 
Furthermore, County lines has been an issue in the UK in recent years. County lines refers to urban gangs supplying drugs to suburban areas, using a dedicated mobile phone. The drugs then need to be moved around the country, and the gangs will use vulnerable adults and children to do so. County lines is often the start of individuals being exploited, making them at risk of physical and sexual violence and human trafficking. Children as young as 12 years old are being exploited, especially white British children as gangs believe they are more likely to evade police detection. Vulnerable persons with mental or physical disabilities or heavy drug users are also being targeted for their homes. Gangs will befriend a vulnerable person and take advantage of their vulnerability to take over their homes for a place to stay and sell their drugs from. 

It is difficult to protect children and vulnerable persons, as most of the time they do not realise they are being used. Vulnerable adults and children are the individuals most at risk within the community, which is why they are targeted by organised crime groups. When a child or vulnerable person is being exploited, they will be made to believe that they are wanted, and will be bought gifts and shown affection, which they may not be getting from anyone else. As a police officer, it is difficult to protect a person from the unknown. Which is why it is so important for police forces, and multi-agencies to come together, gathering intelligence and attempting to tackle organised crime. Signs of exploitation, such as unexplained money, clothes or mobile phones or new relationships with controlling, older individuals may be missed, which is the early stages of exploitation. Multi-agencies need to engage with parents and carers of vulnerable children who are at risk of exploitation, and work with schools to raise awareness and urge children to talk. 

To conclude, the police use many strategies when dealing with domestic abuse to safeguard and protect victims. It is essential to work with multi-agencies for the victim to receive the best support and reduce risk. It is important as a police officer to identify, assess and manage risk. Risk can be managed in many way s, however police take positive action regarding all domestic incident to safeguard the victim. Abuse can impact victims lives in many ways, and it is important they receive the correct help such as an IDVA. County lines is an ongoing issue, which effects the most vulnerable adults and children in the community. There are many public protection issues, which is down to police and multi-agencies to manage.
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Evidence-based policing

During this essay, I am going to discuss and explain what is meant by Evidence-based Policing and how it is an approach to improving policing strategies and countering crime in the UK. I will discuss how the concept of evidence based policing was developed by Professor Lawrence Sherman, and evaluate the options available to reducing re-offending whilst considering crime prevention theories and strategies.

Evidence-based Policing was developed in 1998 by Professor Lawrence Sherman. The College of Policing, (2021) defines Evidence-based policing as “In an evidence-based policing approach, police officers, staff and volunteers create, review and use the best available evidence to inform and challenge policies, practices and decisions”. The success of evidence-based policing in other professions has inspired the use of it within the police force. When it is implemented correctly and efficiently, it can make a difference to existing practices. The goal of evidence-based policing is to make changes to existing practices, or introducing new initiatives – measuring how effective the changes made are. “The idea of evidence-based policing – that law enforcement agencies should somehow use research knowledge to help guide strategic and tactical decisions – has become an anchoring concept for government funding for research and technical assistance in policing” (Lum, C and Koper, C. 2005). 

The police force apply evidence-based policing through gathering existing evidence, researchers then make specific recommendations to maintain an objective or unbiased disposition in relation to the evidence gathered. “Essentially evidence-based policing researchers are looking for ‘what works’ in circumstances similar to the context of their own research question” (Blackstone’s, 2020). An important part of deciding ‘what works’ is based on statistics such as reduced crime levels, which relates back to crime prevention. 

Crime prevention is defined as “the creation and implementation of proactive programmes and strategies which are designed to prevent crime and address the fear of crime” (White and Perrone, 2005). There are serval models of crime prevention. The first one I am going to discuss is situational crime prevention, which suggests designing a physical space and environment which makes a situation harder and riskier for a person to take part in the commission of a crime. Ronald Clarke developed this strategy in the 1980’s, he suggested that the most effective way to reduce and prevent crime is to create boundaries and conditions which make it hard for criminals to take part in committing a crime. This theory concentrates on the idea that instead of placing the blame on an individual who has committed crime, and their circumstances such as their background, measures should be put into place to prevent criminal acts. 

Furthermore, evidence shows that proactive policing in ‘hot spots’ for crime shows to be one of the most effective crime-reduction strategies. Knowledge of these hot spots are identified through information and intelligence, and police officers being aware of criminal activity that is taking place in the community which they work. It is believed that being proactive, and having a police presence throughout the community and addressing hot spots will reduce the chances of a criminal’s opportunity to commit crime. Which again leads back to situational crime prevention, and taking away a person’s opportunity to commit crime. The problem analysis triangle gives the idea that crime results when likely offenders and suitable targets come together in time and space, in the absence of capable guardians for that target. The triangle suggests that crime occurs it is usually because there is lack of suitable guarding present to prevent the crime from happening, there is a target available and a motivated criminal is present. All three of these things together, is usually when criminality and disorder takes place (ASU, 2021). 

Another approach to tackling crime and disorder, is problem-oriented policing (POP). POP was developed as an approach to develop targeted interventions, rather than an intervention itself. The approach aims to tackle crime that involves a specific problem, analysis to understand that problem, discovering how to response to that problem and to assess the impact of the response. “POP is an approach to develop target interventions, rather than an intervention itself. Therefore, a POP approach applied to any crime and disorder problem and should not be viewed as an alternative to interventions on crime reduction, but used in conjunction with them” (College of Policing, 2020). This approach is also known as the SARA model – Scanning, Analysis, Response and Assessment. Each stage of the model has its own purpose, and is essential to understanding and tackling crime and disorder. “The model assumes that by identifying and understanding the root causes of a problem or conditions that enable it to persist, the solution developed to tackle it will be effective (College of Policing, 2020). It is believed that POP has added significantly to reducing crime and disorder, suggesting that POP is associated with an overall reduction of 34% in crime and disorder taking place (Hinkle, J., Weisburd, D., Telep, C and Petersen, K., 2020). 

Nevertheless, crime prevention is an important part of crime reduction however when crimes do take place it is just as important to reduce the re-offending of those crimes. Individual and social factors are believed to reduce reoffending, suggesting that age is a factor in people giving up crime, as most criminals desist from crime by the time they reach thirties, as well as stable employment and marriage adding to desistance (Scottish Government, 2015).

To conclude, Evidence-based policing is effective when used by the police force through gathering existing evidence, so researchers then make specific recommendations to maintain an objective or unbiased disposition in relation to the evidence gathered. Deciding ‘what works’ in regards to evidence-based policing, refers to crime reduction which hold hands with crime prevention theories such as situational crime prevention. This is believed that putting measures in place such as police presence and proactive policing, will prevent criminality and take away a criminals opportunity to commit crime. The SARA model is essential in policing when preventing crimes and disorder from taking place, and was an approach developed to attempt to target interventions. This approach has been proven to reduce crime. Furthermore, reducing reoffending is believed to be just as important as crime prevention when attempting to reduce criminality within a community, which can be done through individual and social factors. 
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.







































	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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