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UWTSD is the largest provider of degree level apprenticeships in Wales and delivers against the 3 available frameworks.  At the time of writing, 300 live apprenticeships are participating across all 17 pathways.  This equates to approximately 26% of the market share.
In April 2021, the QAA’s review of degree apprenticeships found several areas deemed as good practice and some areas for development, Including; progress reviews, design and delivery, support for employers, clarity of information.
It is important to note here that at the time of QAA review, Degree Apprenticeships in Wales were in the pilot stage and have since become accepted and form part of normal delivery methodology and portfolio for participating universities.
Whilst we are confident that UWTSD offers a high quality experience for both Apprentice and Employer we need to recognise the ever changing quality and compliance landscape.  We review this against the continual changes and challenges to operational delivery internally and ensure new delivery courses meet the high standards.
Whilst MEDR became active in Aug 2024, no real change has yet to be felt in the Degree Apprenticeships sector although we can take some insights of the potential direction of travel from FE and consultation opportunities.  The following points outline some key information to note:
· Medr must assess, or make arrangements to assess, the quality of education provided in Wales by or on behalf of each regulated higher education institution.

· Procedures for assessing the quality of education (HEFCW circular W19/05HE) provide information on how Medr will fulfil its statutory duties relating to the quality of education.

· As part of the Quality Assessment Framework for Wales, regulated institutions must undergo external quality assurance reviews. This is carried out using the Quality Enhancement Review developed by the Quality Assurance Agency for Higher Education.

· From 1 August 2025, revised versions of the Quality Assessment Framework and the external quality assurance reviews documents came into force to take account of changes to the Quality Code for Higher Education, and the UK Quality Council.

Across the sector, we expect significant change in the assessment process, further reference to apprenticeships and alignment, where obvious, with existing rules in FE.   Using the existing Quality Framework, QAA Apprenticeship tool kit, SASW and gathered internal intelligence, the following document endeavours to identify areas that currently pose a risk to quality and compliance or highlight areas that may potentially be a risk as a result of regulatory input.
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It is vital that in the validation process that key apprenticeship considerations are included and made clear.  A framework for considerations will be made available to support this process and highlight areas where specific attention is required to ensure quality and regulatory compliance. 
The primary focus for an apprenticeship is the associated knowledge, skills and behaviours (KSBs)/learning outcomes specified in the apprenticeship standard/framework which should be used in designing any associated programme learning outcomes.  (QAA Developing Apprenticeships Tool kit).
In meeting these aims/requirements, training providers will need to ensure that:
· The apprenticeship and any associated higher education qualification have appropriate entry requirements in line with any stipulated in the apprenticeship framework/standard
· The knowledge, skills and behaviours (KSBs) are developed and evidenced, to support the end-point assessment (EPA) as required
· What are the institutional benchmarks that we are working toward, what are the UWTSD apprenticeship quality metrics?
· They collaborate with employers in the design of on-the-job learning activities to work with off-the-job learning
· Any related higher education qualifications (for example, a degree) are appropriately incorporated into the apprentice’s programme, and have been adapted as required, during the design phase to ensure they fit coherently with the overarching apprenticeship requirements.
· Any components (such as credits) are clear and accessible
· Learning outcomes are set and assessed at the required level
· Apprentices are prepared for any EPA (this mainly applies to English apprenticeships)
· Apprenticeships meet the requirements of relevant regulators/funding bodies in the UK nation (which may include wider curriculum related requirements such as personal development, the development of English, Mathematics and digital literacy, equality, diversity and inclusion)
· There are clear processes for the monitoring, evaluation and enhancement of the programmes offered, including any requirements linked to an associated PSRB.Across our current suite of DA validated courses we can see inconsistency across the offer.  Some frameworks (KSB) have been explicitly mapped across to the module LO and others have not.  What do we map to NOS or Framework?
Evidence of consultation with employers, RSP, and sector PSRBs is limited across the offer as is the continued review of content and validity.  Where should and how should this take place?  Is it made clear where this has happened in the validation?
Across all validated courses there is not real defined process of how the obligation to ensure OtJ  and On TJ hours will be maintained and supported. There is no identification of the total required OtJ  and On TJ hours and therefore no opportunity to evidence participation and progression through these.  How should this be included in validation and are example available?
Transparency for all parties re. tripartite / progress review requirements and commitments is essential and further thought around the remit of the meetings and Its impact.  

The list below provides a basic check point for inclusion in the validation paperwork but is not exhaustive…
· Is there confirmation that the KSBs of the apprenticeship framework and requirements of the PSRB can be achieved within the workplace or taught elements of the apprenticeship.  
· How are KSBs aligned to the Module learning outcomes?
· What is the evidence of collaboration between employers and Education, Training provider (ETP) when designing the Apprenticeship program?
· Consider the minimum length of time that an apprenticeship should take in order for apprentices to have an appropriate experience.
· Management of tripartite review process.
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Apprenticeship provision sits within the Quality Assurance Agency’s Characteristics Statement for Higher Education in Apprenticeships (June 2022). Section 1.4 of that Statement outlines the characteristics of HE in apprenticeships, and the Statement goes on to detail the distinctive features of degree apprenticeship provision that should be taken in to account during course design and development, including: effectively integrated on- and off-the-job learning, ‘as well as carefully planned work-based learning and assessments that reflect authentic work practices and real-world expectations’.
Furthermore, UWTSD’s apprenticeship provision is subject to the same Quality Assurance mechanisms as its non-apprenticeship provision. Mechanisms such as (re)validation, modification, External Examiners and Continuous Monitoring are therefore required for apprenticeship provision and can operate simultaneously alongside non-apprenticeship provision, as appropriate.  UWTSD’s regulatory context, including the Regulations for Taught Courses, Curriculum Design Principles, Assessment Tariff and Academic Blueprint will also apply in the course design and delivery of apprenticeship provision.
As outlined in more detail in the Apprentice Experience section below, there is also the expectation that appropriate Apprentice Voice mechanisms will be implemented, which may need to sit outside UWTSD’s SSCLG structures, for example, but that equivalent mechanisms will be established to ensure that the Apprentice Voice is captured – and responded to – in a proportionate and meaningful way. 
The below points are included in the QAA tool kit for consideration of apprenticeship quality assurance and enhancement processes:
•	Any mandatory external reference points for the UK nation and how any changes to        these will be managed.
•	Quality assurance arrangements for any cross-border provision.
•	Which staff members are responsible for monitoring the provision (internally) and ensuring continued compliance with the current external requirements. 
•	How apprenticeship programme review documents, such as a self-assessment/self-evaluation report will link to the overarching provider documents.
•	The overarching governance arrangements in place to ensure that arrangements for apprenticeship provision are cohesive, meet requirements across the training provider and enable any requests from external bodies to be met.
•	How mechanisms for the review of provision will facilitate a strategic focus on enhancement.
•	How oversight of the provision will be communicated, both internally and to external stakeholders.Continuous monitoring for apprenticeship provision has not been included explicitly in the past.  With out this inclusion we can never recognise and evaluate the full extent of the apprenticeship. How can we enhance meaningful engagement with continuous monitoring of apprenticeship provision?
There is limited evidence to suggest a review has been undertaken of the currency of the existing content and pathways.  Whilst the frameworks themselves have not been reviewed in line with their own timescales they allow the flexibility for providers to maintain their own curriculum. How are course leaders enabled to robustly review their apprenticeship courses – and their currency - on a regular basis, particularly since a move to revalidation by Subject Area? 
Tri partite reviews are offered and conducted.  Are we able to report in the individual frequency and the quality of the meetings conducted?
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Course design is impactful here, in ensuring the creation of a cohort identity and a community of practice for apprentices. Course design and delivery should therefore fully take in to account the needs of an apprentice cohort, whilst also considering the ways in which inter-disciplinary activities might consolidate learning for all groups of learners. 
To support retention and achievement on apprenticeship courses,  there are a number of considerations including assessment methodology, clarity of information made available to both the apprentice and the employer, and the support provided by both the provider and the employer.  
Assessment in higher education apprenticeships should be authentic and informed by real work activity. There should be evidence of the impact of learning for the apprentice and the workplace.  (QAA apprenticeship toolkit 2024).
In addition to the normal induction processes and support mechanisms, the apprentice and employer - as part of the apprenticeship agreement - must receive a copy of the training plan.  The training plan serves to provide the tripartite clarity of assessment schedules and methods, it provides detail of milestones in the apprenticeship, and it outlines the links between work based experience and the requirements of the framework, expectations of the employer and training provider including schedules of training and where these will be delivered.  The importance of planning and mapping is clear and will support progress monitoring and in turn retention and satisfaction.
Considerations for course design:
Are module/course leads trained and able to understand the competing demands experienced by apprentices?
What are the mechanisms to share good practice around retention across courses and Faculties?  
How do we recognise practices around retention to be tracked via the relevant QIP?  
When and how do we monitor patterns in withdrawal points, particularly those that might indicate curriculum design issues?
Ensure review documents are of high quality and support the delivery of the workplace learning and reference the apprenticeship framework and pathway.
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In Wales complaints and appeals follow the traditional undergraduate process.  Apprentices have the same opportunities and support.  MEDR remains the regulatory body and will become involved as a result of any referral.  This is understood and accepted across the University.  
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The key in this area is recognising the difference between an apprentice and a traditional ungraduate learner.  Consideration must be given, therefore, to how the apprenticeship’s training and assessment is recognised and is monitored, whilst remaining in line with current policy and guidance .  
“The integration of on and off-the-job learning and training is fundamental for delivery of a high-quality apprenticeship. This integration, and the focus on delivering occupational competence, are what differentiates an apprenticeship from part-time learning while at work.”   
[bookmark: _Hlk191904727]“Apprentices should be provided with a plan that details the apprenticeship, what is expected and offered by the employer, training provider (and any sub-contractors/delivery partners) and the apprentice in order to achieve the apprenticeship.”  (QAA toolkit Teaching and Learning 2024)
The toolkit describes that it is common practice for training providers to use a shared delivery approach, where learners from undergrad mix with those in employment.  This process can be advantageous, allowing the sharing of practice between organisations and especially for those in full time traditional education.  However, It goes on to say, “the shared delivery approach may make it more challenging to focus on the employment links and connections between on and off-the-job training for apprentices, and potentially mean a less explicit focus on the knowledge, skills and behaviours/learning outcomes from the relevant framework/standard.” (QAA toolkit Teaching and Learning 2024).
The toolkit advises a flexible curriculum that supports learning and assessment in multiple locations using a variety of modes of delivery.  This approach ensures the embedding of the workplace and the activity undertaken whilst in the work environment.  The recommendations go further and recognise what is good practice regarding the skills and roles required to support a high standard Degree Apprenticeship and how the Tripartite meeting is integral to the support, progress and retention of the apprentice.  
When planning and designing a DA how do we differentiate the learning modes from those in part time study?
Whilst we know the AU undertake tripartite reviews, do they inform the progress of the apprentices thought the apprenticeship? Do the people undertaking the review add to the support and quality of the course?  
Can we produce data to support the undertaking of the 61 day review and engagement?  Is there data to support engagement and participation in planned learning sessions.
Have we reviewed module content and captured all opportunities to assess in multiple environments?  
Do we have the internal skills in the organisation to undertake work-based assessment?
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Recruitment and selection is undertaken in partnership with an employer. The apprenticeship course should support widening participation and provide an alternative for those who might not have otherwise accessed higher education, and those in the work place with considerable experience but not the accreditation to progress.  
Providers are expected to understand and have processes in place to consider different entry requirements and forms of evidence.  Recognised Prior learning and Experiential learning are key to apprenticeship methodology supporting both business, industry and individuals.  Where apprentices have relevant Knowledge, Skills and Behaviours, these should be recognised via the University’s RPL policy and process. This recognition may result in the duration of their apprenticeship being shortened/adapted accordingly although, in considering how courses might be adapted, it is also important to keep in mind the overall coherence of the apprenticeship and any higher education qualification, to ensure that the course is structured in an appropriate way. The University’s responsibilities to funding bodies are also key to any decision making here.
“An initial assessment of prior learning is completed before an individual starts a higher education apprenticeship to:
Ensure that (as appropriate) public money is not used to fund the development of knowledge, skills and behaviours/learning outcomes that an individual has already achieved, and that prior experience and qualifications are appropriately considered/recognised.” (QAA, 2024)
Initial assessment must be undertaken before the start of the apprenticeship or risk funding compliance repercussions.
The majority of skills, it would seem, happen in the final year of the apprenticeship, how can we insure that progress is being made against these skills if multiple opportunities are not identified to assess skills in the work place?
How do we monitor progress through the Skills and behaviours of the pathway from the point of induction, removing the reliance of the capstone project at the end of the program? (continual progress monitoring – Tripartite)
Does the training plan include all the essential information and can these be reviewed for accuracy and quality of content?
What are the milestone of the apprenticeship program?  PSRB requirements?
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It is acknowledged within the sector that the Individualised Learner Record (ILR) that is established for each apprentice does not cover all qualitative data pertaining to the apprentice experience, and that elements such as skills gaps and satisfaction rates (i.e. apprentice and employer) are not measurable in data collected for the ILR (SDN Insights, 13th November 2024). In line with sector expectations – including those of regulatory bodies – that there are effective mechanisms in place to listen to – and act upon, where possible – apprentice feedback, this paper therefore explores the current Apprentice and Employer Voice mechanisms in place and potential enhancements. 
The Medr strategic plan, in its first strategic aim, refers to Encouraging participation. It further describes its aspiration to  “provide opportunities that recognise the diversity of our learners and we are committed to removing barriers to learning.”  (Medr – strategic plan 2025 – 30).
The plans describes it intention to develop an engagement code and guidance , supporting diversity, involvement and representation.  Medr itself will create a learner voice forum and its intent to monitor learner voice and include learner contributions to shape the service they are accessing.
Supporting this increased, focus Ofsted in England have included participation in their supporting toolkits to the Education Inspection Framework.  This will become a focus area of the inspection visits and will be key to the overall outcomes.
The monitoring of feedback obtained via Apprentice Voice, as well as taking opportunities to feedback to apprentices via ‘You Said, We Listened’ mechanisms, is crucial.
How do we monitor how explicitly we use the Apprentice Voice feedback that we receive (including, for example, module-level feedback)?
How do we monitor engagement and participation in feedback opportunities?
Do we understand our own occupancy and have we done enough to ensure all our apprentices have access to opportunity to engage in feedback and consultation?
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