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Research Project
Abstract 
The aim of this research is to analyse how teachers perceive outdoor provision in the early years. The research will be undertaken in four school settings, two in Cardiff and two in Ceredigion to examine the different perspectives from City to Rural Life. Previous research demonstrates a variety of views on this subject which will be examined so that a deeper understanding of the subject can be formulated. A purposeful sample group has been selected for this research consisting of ten children, the class teacher, and a teaching assistant from each of the schools. A mixed method of collating evidence will be implemented through questionnaires, interviews, and ethnography observations, where the researcher will immerse themselves in the environment. This will allow for the triangulation of qualitative and quantitative data, which will enable the researcher to get a better understanding of the topic and teachers perceptions on outdoor play. The research will be checked by UWTSD to ensure it complies with the universities policies on ethical research and will also follow the British Educational Research Association BERA (2018) and Ethical Research Involving Children ERIC (2019) guidelines to ensure that all participants are provided with an information sheet regarding the study, which will state why the research is being carried out and what they will need to do, it will also have a consent form that they will sign. Lastly the researcher will ensure that all information that is gathered complies to the UWTSD, Data Protection Act (2018) and the GDPR (2018) rules.
Literature Review 
[bookmark: _Hlk134800446]The research that is being undertaken for this paper is to examine how teachers perceive outdoor provision and learning. Outdoor learning is not a new trend, the importance of nature and the outdoor environment has been acknowledged by Rousseau (1712-1758) and Pestalozzi (1746-1827) since the eighteenth-century Pound (2009). Friedrich Froebel (1782-1852) was influenced by their work and believed that the freedom and space of being outdoors enabled children to gain all-round development Pound (2006). Bilton (2010) agrees with Froebel (1782-1852) and believes that outdoor learning is a learning environment that caters for all children’s needs and should be available every day. Bilton (2010) states that being outdoors enables children to have space and time to follow their current interests. White (2020) concurs with Frobel (1782-1852) and Bilton (2010) and states that given the choice outdoors is where children are most likely to choose to play and believes that young children learn through their senses, so providing opportunities for real life experiences and playful exploration of materials enables them to learn about the world around them.
In 2010 a new curriculum for Wales was introduced called the Foundation Phase, this took influence from Reggio Emilia, Te Whārik and Forest Schools as they believed that first hand experiences help to develop children. The Foundation Phase included outdoor learning in all seven areas it devised Welsh Government (2015). However, research undertaken by (Davies and Hamilton, 2018, p.117-129) into assessment in the early year’s classroom, showed that even though outdoors is valued as a part of a child’s holistic development, it is not always used to its true potential for assessments. Challenges were discussed such as ratio’s, weather, and risk elements, but the main concern was current policies as there is still a pressure on teachers to formally test children in literacy and numeracy and it is perceived that outdoor learning is not as valuable. Davies and Hamilton (2018) also noted from the research that practitioners who carried out formative assessments in the outdoors said that children were not aware of being questioned and they felt that the children answered the questions more freely than they would of inside the classroom. Wainwright (2021) carried out research into this too and acknowledged the work by Howard and McInnes (2010) with regards to play cues and how children use cues to distinguish between work and play. Wainwright (2021) also points out that research into the Foundation Phase helped to alter perceptions of children who were seen as underachievers, as teachers placed a different expectation on children in the outdoor area which allowed for a more child-initiated play and demonstrated that the children were competent learners in different environments.
Bilton (2020) undertook research into how teachers felt about outdoor teaching and acknowledged that values have an impact on how teachers view outdoor learning as the teachers who showed an interest in outdoor play and valued its importance were those who themselves had good experiences as a child. Another item to note is the lack of training into outdoor provision as teachers in the research gave limited answers on what children learn whilst being outdoors. Lastly, you can see that attitudes of staff with regards to outdoor provision will have an impact on children, as if they are enthusiastic about outdoors then through training this could be developed, but if a member of staff has reasons as to why they do not like outdoor play this could be a challenge. Research undertaken by (Kalburan, 2022, p.1-15) investigated how preschool teachers developed after undertaking training on outdoor learning. Research demonstrated that like (Bilton,2020, p.12-20) it showed that play experiences can be affected by teachers’ values, knowledge, and experiences. However, the research showed how the course had evolved their pedagogical approach in children’s development and their own personal development.
Lastly in 2022, the curriculum changed for Wales, but it continues to put emphasis on the importance of outdoor spaces Hwb (2022). Learning through Landscapes, (2023) state that the Welsh Government believe outdoor learning has potential to develop several skills such as enabling pupils to develop cross curricular learning, develop their imagination and curiosity, allows them to gain empathy for the environment and enables them to assess and experience risk which develops their resilience and confidence. Hwb (2022) suggests that the new curriculum will also allow children to be open and relaxed which will provide rich and authentic opportunities to stimulate the children’s senses, which links to White (2020) research into how young children learn through their senses. 
Methodological Considerations
According to Robert-Holmes (2018) mixed method research is a powerful strategy in combining both qualitative and quantitative research. A particular strength is using the triangulation of different types of qualitative and quantitative data, so for this research there will be questionnaires that includes both quantitative and qualitative questions, interviews which will allow for more depth of understanding of the topic and observations of play in all school settings. This type of data collection enables the information collated to be more valid and makes the findings more credible.
The sample that will be undertaken for the research will be purposive sampling. According to Cohen, Manion and Morrison (2011) this type of sampling is part of qualitative research where you hand pick the people you want to be involved which is why this sample has been chosen. The type of research methods that have been chosen will help to establish if there are any comparisons that can be made in the different areas of Wales and will enable focus to remain on the question of how teachers perceive outdoor provision and learning. The research will be conducted over a six-month period. At first the researcher will go into each of the schools to meet the children and teaching staff, so that they become familiar with the new face that is going to be in the school. The researcher will then conduct the research by going to each school every day for a four-week period. The sample will include one class teacher, a teaching assistant, and a group of ten children who are aged 3-4 years old.
Bell and Waters (2018) discuss the importance of getting consent for any data collection and stress that the researcher is to ensure that the participants know exactly what will be involved in each part of the research. So, considering this the researcher will get consent from the head teachers at all schools, the teachers and teaching assistants and ask parents for consent for all the children who will be taking part. Additionally, to ensure that there is no bias to the research, the researcher will speak with the head teachers to determine if the teaching staff that have been chosen have not had any previous training in the Forest School initiative or other courses linked to outdoors, to ensure that they can get a true understanding of the children’s experiences without additional training. 
As the focus of the research is based on teaching staff views on outdoor provision, a decision was made to not include interviews and questionnaires with parents or children as this was not relevant to the research. 
The first type of data collection that will be used are questionnaires, Newby (2014) states that questionnaires are the most popular way of gathering information. However, to ensure you can collate the information you need, time needs to be taken to produce a questionnaire that will enable the researcher to gather the information needed. Firstly Newby (2014) states that the researcher needs to look at what information you can collect, the types of questions that can be used and how it can all be collated. The type of questionnaire that will be carried out in this research will use both open and closed questions, for example a closed question will be where they trained as this may provide information on whether they have been trained to previous curriculums or in other areas of the world which view outdoor play differently. The open question will then ask about their experiences of outdoor play as a child and whether it differs to their views of what they expect of children in their schools. In using both methods the researcher will be able to collate both quantitative and qualitative data, which will give number-based information and more of the reasoning behind why or how certain actions are taken. Newby (2014) acknowledges that both methods of questions are equally as good in collating data, but they do have their disadvantages. Closed questions do not give the respondent an option to reply in their own words and some questions may feel intrusive. Open questions may not allow respondents who struggle to express their thoughts with words have their views taken into consideration, which is why this research paper has also included to interview the teachers and teaching assistants and observe the teachers and children in their school settings. 
Cohen, Manion and Morrison (2011) agrees with Newby (2014) and state that questionnaires are used widely and are a useful tool for collecting data without the presence of the researcher and in comparison, to other methods straightforward from which to collect data. However, to counterbalance you must recognise the time it takes to devise, pilot, and collate the information and that it may not gather the information that you needed. Bartram (2019) also agrees that questionnaires are a common part of research like Newby (2014) and Cohen, Manion and Morrison (2011) and believe that it is always possible to analyse, and present findings clearly. Bartram (2019) also claims that questionnaires work well with interviews as it allows for more depth that questionnaires cannot provide. It is also important to note ethical considerations that questionnaires have to offer, as a well devised questionnaire will highlight this issue, which will allow the respondent to give honest and frank responses in confidence of their anonymity.
The next type of data collection that will be conducted is interviews with the teachers and teaching assistants, Winwood (2019) describes interviews as an opportunity for participants to discuss their experiences and interpretations of events that occur during the research. The form of interview that will be undertaken in this research project will be an unstructured interview, where the interviewees and the researcher can freely discuss the topic of research in detail. This type of interview allows the conversation to form naturally and will hopefully allow the researcher to gain an insight into the interviewee’s thoughts on the topic. Winwood (2019) stresses the importance of the researcher ensuring that the conversation stays on track to enable the questions for the research project are answered. Bell and Waters (2018) agrees with Winwood (2019) and says that an interview is more than an interesting conversation, it needs to have a purpose to ensure that the questions you need are answered. Bell and Waters (2018) say that notes that are taken during the interview can be minimal and only be used when answers to the questions are discussed. However consideration needs to be given to the Halo effect as Forgas and Laham (2017) state the halo effect is a cognitive bias that can be formed by impression, so the researcher could unintentionally carry this out as they feel that the best information that they could collate would be from the class teacher as they have the higher qualification, which could have an impact on the results as all views need to be considered. Bell and Waters (2018) also says that asking questions may produce different answers depending on a range of varied reasons and experiences, which may become hard to analyse as the experiences of different people could be vast. This links into the research conducted by (Bilton, 2020, p. 12-20) on how values can affect how people approach tasks, so it is something to note in the findings.
The last type of research that will be used will be using a type of qualitative research called ethnography. This type of research according to Caulfield (2023) involves you immersing yourself into the environment to enable you to gain a deeper understanding of the practices of the school settings and to understand its dynamics. The observations that will be undertaken by the researcher will involve the teacher, teaching assistant and the selected children. Rozsahegyi (2019) describes observations as the third most common form of data collection and in contrast to the other forms of research methods that have been used for this research, observations enable the researcher opportunities to gain an understanding of what happens in real time in the school settings. According to Nolan, Macfarlane, and Cartmel (2013) there are several observation techniques which enable data to be collected. The format of observation that will be used for this research is participant observation, which allows the researcher to directly experience what happens in the setting. Nolan, Macfarlane, and Cartmel (2013) say that to be a participant observer you need to stay focused in your role of information gatherer and ensure notes taken reflect what has been seen at the points decided. Rozsahegyi (2019) agrees with this but adds that being a participant observer has its drawbacks as they start to become part of the observations which could lead to them contributing to what happens daily. Rozsahegyi (2019) also says the way in which the observation is conducted could affect the outcomes depending on how reliable the observation is. For example, if no audio is taken then you are relying on the researcher’s ability to recall what has happened after the event took place. However, for this research the choice has been made not to use recordings as the number of children and teaching staff are low, so should enable the researcher to make notes as they observe the children in play. Another item to note when conducting participant observation is the Hawthorne effect. Oswald, Sherratt, and Smith (2014) state that participant observation is an excellent way to gather qualitative data supplying the observer does not cause change from the norm of people’s behaviours. If changes do occur this is called the Hawthorne effect where people change their behaviour when they know they are being watched or observed. This will be taken into consideration by the researcher.

Ethical Considerations
Wellcome Trust (2014) describe research as a way of exploring questions that we do not know the answers too, which means that the findings can be uncertain and could cause an element of risk to everyone involved, so to ensure that this does not happen all forms of research have to be ethically carried out. Lambert (2019) agrees with this and discussed research that he conducted with children and added from Oliver (2010) as saying research should avoid causing distress, pain, anxiety, or any other negative feelings to participants. 
As a university student is undertaking this research, they will need to ensure that they follow and comply to the UWTSD (2022) research ethics and integrity code of practice, to ensure that they comply to the high ethical standards. UWTSD (2022) state that ethical consideration needs to be given to any research as it could impact on their lives, the participants and effect the university. 
The researcher will also need to ensure that they follow the BERA (2018) guidelines who expect its members to conduct themselves in guidance with their code of conduct. BERA (2018) state that researchers should work with an ethic of respect for any persons undertaking the research and themselves. Individuals should be treated fairly, sensitively, and ensure that no prejudice is given to age, disability, or any other significant characteristics. BERA (2018) also gives guidelines on consent, they state that participants should normally be asked for consent at the beginning of the study, but researchers need to be aware that they can withdraw at anytime during the research. Newby (2014) says that all participants have the right to be informed of the aims of the study, the likely publications of the findings and the consequences to them as participants before they consent to the research. The researcher should be open and honest with the participant and the university regarding all forms of the research. So, in line with these regulations, firstly the researcher will speak to the head teacher at all schools to explain the reasoning behind the research, how they intend to gather the information, how they will ensure data confidentiality and gain consent to the schools being used. If the headteachers agree then the researcher will ask participants in the school if they would like to be part of the study, the teaching staff will each be given an informed consent form so that they understand what will be carried out and a signature will be collected to ensure that they consent to the research. For the children in the study, an informed consent form will be given to the parents to sign. The children will also be spoken to and asked to verbally assent if they would like to take part, as they are too young to consent to the research, however if a child chooses not too then their rights will be listened to, and another child will be asked BERA (2018). This links closely with NSPCC (no date) guidance as they state that the child involved in the research should be made aware of what is going to happen, using age-appropriate information that is in line with their cognitive ability, the researcher should also acknowledge that the child’s voice should always over-rule the parents’ consent to take part if they choose not to. Another resource to consider whilst undertaking research with children is ERIC (2019), this is an international resource for promoting information on ethical guidance for research involving young children. ERIC (2019) state that seeking informed consent from children and parents is central to an ethical, child rights approach to research, so ensuring that children are asked for consent respects their dignity and gives them a voice to express their views, which links to article 12 on the UNCRC, which is to respect the views of the child UNICEF (no date).
ERIC (2019) also gives guidance on whether research needs to be undertaken and if children do take part how this would work. Researchers according to ERIC (2019) need to consider the implications the research could have on the children whether it is harmful or beneficial. ERIC (2019) uses the UNICEF (no date) as guidance on what harm could be caused to children and states that researchers need to be mindful of Article 2, that no child should be discriminated against and Article 3, that the best interests of the child need to be in the forefront of the researcher’s mind. All participants in the study will have the right to withdraw at any time during the research and this will be made clear in the informed consent sheet along with how their data will be collected and stored UKRI (2023).
Bell and Waters (2018) say that on all consent forms there will be mention of confidentiality and anonymity, but to ensure that researchers and participants are aware of what each mean they define confidentiality as a promise to the participant that they will not be identified within the research, whereas anonymity guarantees they will not be identified even by the researcher. This links to ERIC (2019) guidelines who state that respecting the privacy and confidentiality of children involves consideration of several factors, such as how you deal with any concerns over the safety of the child during the research from harm, abuse or neglect and ensuring that the information you provide does not scare them. Lastly, ensuring that their anonymity in the publication conforms to the UNICEF (no date) Article 16, the child’s right to privacy. For the adults in the research to ensure their confidentiality and anonymity the researcher will need to follow BERA (2018) guidance which states that if the researcher during the research sees or hears any harmful behaviour by participants then they have a duty of care to disclose this information. This will be made clear in the informed consent. As the research is being undertaken by a university student, they will need to seek advice from their university data protection officer before making the disclosure UWTSD (2022). 
To ensure that the research that is undertaken for this study remains confidential and the participants anonymity is maintained, the areas of research will be generalised as city and rural schools and no names will be used for any participants. 
When undertaking research there are likely to be risks to all involved, however completing a risk assessment prior to research will reduce these risks. A risk to a participant could be during interviews they may feel intimidated by the researcher, so as stated in Nolan, Macfarlane and Cartmel (2013) the researcher must establish a good rapport with the interviewees as it will enable a level of trust, respect and credibility. As previously discussed, the researcher will ensure to mitigate this, they meet with the teaching staff prior to the research being undertaken to ensure that they feel comfortable in their presence. The participant could also feel intimidated when the researcher is carrying out observations, so to mitigate this the researcher will ensure that cue signs are taken into account for both adults and children, if children show signs of distress or withdraw from the play then they will remove themselves and if an adult asks for the observation to stop for some time, then this will also be acknowledged Rozsahegyi (2019). The researcher could also be at risk as they could view inappropriate behaviour as discussed previously, but to mitigate this they would follow the BERA (2018) and the UWTSD (2022) guidelines in dealing with this. The university could also be at risk if the researcher does not follow the guidelines that have been discussed in this section, but to mitigate the UWTSD (2022) has clear responsibilities for researchers on how to collect, curate, store and maintain any research being undertaken. Lastly, the university could become at risk if the researcher is unaware of the policies and procedures of the school settings, however, to mitigate this as previously discussed the researcher will meet with the head teachers at all schools and collate their policies and procedures and ensure that they read, understand, and comply with them.
Lastly, the researcher will need to ensure that the data collected is stored in accordance with the UK Data Protection Act (2018) and UK GDPR (2018) rules. UWTSD (2022) gives students guidance on how personal data should be stored and state that they have a legal obligation to think and mitigate any data protection issues and privacy concerns prior to the research being undertaken. The researcher will need to undertake a Data Protection Impact Assessment to help identify any potential risks and invasions of privacy. They must also complete an Application for Ethical Approval before undertaking any form of research.
BERA (2018) also state that the Data Protection Act (2018) and the GDPR (2018) rules need to be followed and added that all the participants have the right to know how and why their data is being stored, what are its uses and who has access to it. BERA (2018) also state that the participants have access to any personal data stored about them. The UWTSD (no date) say that the data will also need to be FAIR so when lawful to do so they support the FAIR rules to data sharing, which makes the data findable, accessible, interoperable, and reusable. 
The data that will be collected in this research will be written notes which will be stored in a locked cabinet, in a locked room or on a memory stick which will be password protected and encrypted in line with Data Protection Act (2018) Government (no date). When the research is completed, all involved will be shown the findings and will have to consent to the information being used or published. If there any concerns regarding confidentiality or security regarding the research, then the data will be destroyed in accordance with UWTSD (2022). 
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