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Element 1 Evaluation of two Reflection Models.

Central to this evaluation is how useful the two reflective models are for effective reflective practice within the early years settings. Firstly, it should be considered what reflection is and where the models began. According to Nursing Times (2015) and Malthouse and Roffey-Barentsten (2013) reflection can be hard to define. According to Malthouse and Roffey-Barentsten (2013) and Paige-Smith and Craft (2008) reflective practice is based on Dewey’s interest in problem solving, that developed everyday reflection into reflective thinking. Shon (1983) developed it further into reflective practice, where a practitioner thinks reflectively in action as they work and after experiences, on their action. He found that professionals used knowledge from experience in their daily routine, rather than what they had learned from books (Dallos and Steadmon, 2009).  

[bookmark: _Hlk42803407]Signature Experience (2020) states that Dewey believed that children learn from experience rather than books and experiential learning expands learning in positive ways (Beard, 2018). This is supported by Piaget's theory of cognitive development (Akella, 2010) and relates to the Foundation Phase Framework that has continuous provision to revisit what is being learnt at an appropriate level (Welsh Gov, 2015). It will also be part of the new curriculum, that promotes practitioners to provide interesting challenges, that requires children’s responsibility for their own learning and assessment (Welsh Gov, 2015b). 

According to Malthouse, and Roffey-Barntsen (2013) experiential learning is something that is seen as a base for several reflective models that follow Shon’s theory of reflective practice. Notably Kolb’s Reflective Cycle, and Gibbs’ Reflective Cycle, that are the two Reflection Models discussed in the evaluation. 

Firstly, Smith (2010) who cites Tennant (1997) and Akella (2010) state that Kolb’s Reflective Cycle is four stages and a good framework for planning and teaching. Leeds Safeguarding Children Partnership (no date) agree and use it at their setting, as they believe it to be the most suitable model for them. It is helpful for learning in different situations and enables the practitioner to take responsibility for their own lifelong learning (ISC Medical, 2019; Malthouse and Roffey-Barentsen, 2013; Akella, 2010).

Cherry (2020) agrees that Kolb’s Model is widely used within education but there are negatives, for example, it is not an easy model to understand; it is difficult to interpret, and not clear whether it is suitable for all users to follow (Bergsteiner, Avery and Neumann, 2010). Smith (2010) states that Kolb’s Model has four parts in a cycle based on different types of learning personalities and how they interpret their concrete experiences. However, Li and Armstrong (2015) state that Kolb’s cycle is distinct from personality, although they found a link to extraverted 


personalities. Also, Kolb’s Cycle does not consider different learning styles such as memorisation, therefore suggesting it is not suitable for everyone (Smith, 2010). 

Smith (2010) states that Kolb’s model is insufficient to the process of reflection as it is too neat, and things often happen all at once, and it must be followed in a sequence from a starting point of an experience for it to be an effective model (ISC Medical, 2019). However, Smith (2010) cites Kolb and Fry (1975), that state that it can be started at any point in the cycle, with the stages followed through, in sequence around the cycle. It is meant to be followed several times in a spiral, therefore practitioners can keep working on their practice as it suits them, for example starting with a lesson plan that they then experience and reflect on and if needed altered for the next turn of the cycle (Akella, 2010). 
 
[bookmark: _Hlk42719616]Secondly, consider Gibbs’ Reflective Cycle that is made up of 6 stages and is a more comprehensive version of Kolb’s Model (University of Edinburgh 2019; Cambridge International Education Teaching and Learning Team, no date).

The stages are accompanied by questions that can be used to guide you through the cycle and this may be useful when beginning reflective practice (Cambridge International Education Teaching and Learning Team, no date) Bergsteiner, Avery and Neumann (2010) agrees citing Britt (1997) that although graphics as seen in Kolb’s model can communicate a message succinctly, text can give a practitioner more information. However, Malthouse and Roffey-Barensten (2013) state that the clear logical sequence of Kolb’s Model makes it useful for beginners in reflective practice.

[bookmark: _Hlk42807014]Cambridge International Education Teaching and Learning Team (no date) discusses time as a barrier to reflective practice and this may be a negative aspect of Gibb’s Model, as it is more comprehensive and therefore takes more time than a practitioner may have in a busy setting (Pacey, 2016). The questions can also restrict the practitioner, leading them to only consider the points offered in the text (Malthouse and Roffey-Barentsen, 2013). However, Dean (2020) states that Gibb’s model is also a quick model to work through to provide structure after an event.

Gibbs’ Model Encourages reflection on feelings and thoughts (Cambridge International Education Teaching and Learning Team, no date). However, Kolb’s model does not address the learners emotional experience and they may reflect differently depending how they feel, practitioners may perceive an event differently as good or bad depending on the environment (Mughal and Zafar, 2011). Also, according to Pacey (2016) large group reflection enhances ideas that extends practice and as Kolb’s model does not account for interaction within larger groups it is more relevant to individual reflection (Cherry, 2020; Malthouse and Roffey- Barentsen, 2013). 

Mughal and Zafar cite Vince (1998) who states Kolb’s Cycle is more reflection on the event rather than reflection in action, and similarly so is Gibbs’ Cycle (Cambridge International Education Teaching and Learning Team (no date). This relates to Shon’s Swampy Lowlands as sometimes events arise unexpectedly, and the reflection needs to be tacit (Dallos and Steadmon, 2009) but as Cambridge International Education Teaching and Learning Team (no date) states, the models that reflect on practice are still useful to inform learning for the future.

To bring this evaluation to a conclusion, both models are useful for reflective practice within early years settings and the one that works best depends on individual learning preference. Kolb’s Model seems the preferred method within early years settings and possibly quicker if using the models graphics for an individual reflective practice, but for a comprehensive break down of steps to guide a practitioner, Gibbs’ Model may be more effective to enhance individual and group reflective practice within a setting. 













































[bookmark: _Hlk42461200]
Element 2 Briefing Paper.







[bookmark: _Hlk41682643]What is Reflective Practice?    The Nursing and Midwifery Council (no date) states that reflection is a process that enables individuals to improve their practice by considering their experiences in a continuous manner as part of their routine. Although Welsh Gov (2015a) states that reflection is specifically used for a purpose to make a change when something has been considered carefully or when someone has an unexpected idea about their practice, they both agree that reflection benefits practitioners by looking back on experiences to improve their knowledge and understanding. Although differing, both views on reflection relate to Shon (1983) who believed that knowledge is developed through experiences (Dalos and Stedmon, 2009). As stated by Malthouse and Roffey-Barensten (2013) Shon’s approach builds on reflection, as without thought or action of what has happened or what could be done differently, events would be repeated without change or improvement. 
 
Dalos and Stedman (2009) state that Shon (1983) introduced the following processes of reflective practice:

· Knowing in action - when activity is routine, practitioners perform unconsciously, such as taking the register.
· Reflection in action - when a surprising event occurs and practitioners must consciously direct their thought to it, such as an unexpected fire drill. Practitioners can draw from their experiences; therefore, a novice may feel anxious in this instance.
· Reflection on action - happens after the event and can be a more detailed process (Dalos and Stedman, 2009).

Reflective practice requires practitioners to question how things are done and present alternative ideas (Patricia Lucas, 2012). As Patricia Lucas (2012 p163) states Dewey (1938) stated, someone ‘cannot learn or be taught to think, we do have to learn how to think well’.  Kolb’s Reflective Cycle


According to University of Cambridge (2020) reflecting on practice be difficult or uncomfortable for
[image: Kolb's Learning Cycle diagram - Concrete Experience; Reflective Observation; Abstract Conceptualization; Active Experimentation]Practitioners at first as it requires them to be honest about their abilities and that they may have more to learn
to achieve the best outcomes (Mathouse and Roffey-Barensten, 2013). However, there are many models of
reflection that are available as a guide if required. Practitioners may choose their preferred method, or one that 
best suits the circumstance. Leeds Safeguarding Children Partnership (no date) use this Kolb’s Reflective Cycle method, believing it to be the most suitable for their setting. 

Kolb’s Cycle is linked to Shon (1983) as it is based on experiential learning, and should be
considered a reflective process., not only in the event of a perceived problem but throughout 
practitioner’s routine, building and improving their experiences (Ross, 2017).
Queens University (no date).

                     Click here  for more information on different models of reflection (University of Cambridge, 2020).                                                                                                                                                                                                                  		
 






The Importance of Reflective Practice.      It is generally considered that high-quality early years provision is beneficial for children’s outcomes. For them to grow into adults that contribute successfully to society and should be available to all (Beckley, 2012). Case (2016) and Wickham et. al (2016) agree that children who have had two or three years attendance at high quality childcare are ahead of their peers in literacy than those who did not. Therefore, practitioners should consider what makes the setting high quality.
Bruner’s Spiral.

[image: Spiral Curriculum]According to Siraj-Blatchford et al. (2002) high quality settings are play based, where children are encouraged by practitioners to extend their learning with sustained shared thinking. This is supported in the Foundation Phase Framework (Welsh Gov, 2015c). It states that children should be at the centre of a planned curriculum, learning through experiential play opportunities and access to child directed continuous provision that allows them to practice and consolidate what they have learnt (Grindheim, 2017; Welsh Gov, 2015c). Taylor (2013) and Johnston (2012) state this is supported by Bruner (1960) who believed children build self-esteem by mastering ideas that they revisit, and progress as they gain knowledge (Welsh Gov, 2015a). Developing holistically by consolidating learning through their perception of play will lead to better outcomes (Mathews et al. 2011).

[bookmark: _Hlk29412226][bookmark: _Hlk30193155]Notably Papatheodorou, Gill and Luff ( 2012) state Dewey (1933) believed that children benefit by being a part of their curriculum and develop knowledge from experiential learning rather than teacher led education that was traditional at his time, this approach enables children to develop their imagination and curiosity, encouraging them to become experimental, and this is something that they can use throughout their lives to become adults that think about alternative outcomes, as supported in the new curriculum (Welsh Gov, 2015b) Juster (2015) state practitioners should provide opportunity for risk taking enabling children to practice their skills without fear of wrong outcomes, therefore learning to assess their situations and how to deal with them, but it should be considered that a barrier to this is overprotection of children (Lavrysen et al. (2015).Craven (2015).


Slessar et al. (2017) states that only recently experiential learning has become valued, and practitioners should consider how the process of reflection not only builds children’s skills but also their own. This links to Kolb (1984) whose model of experiential learning was founded on work of others such as Dewey, Lewin and Piaget, that suggest that reflective practice is a continuous cycle that enables children and practitioners to build on their knowledge (Slessar et al. 2017).
 
According to Siraj-Blatchford et al. (2002) high quality settings use formative assessments during activities and Estyn (2018) believes this to be good practice. Children can be involved in their own and their peer’s assessments, extending their feelings and thoughts of how things can be altered for optimum outcomes, by creating collaboratively their own development targets with practitioners. Children at one setting considered to have significant positive outcomes use coloured hats to reflect how they feel about their own and others learning, leading to input for their next steps of development, and deciding on targets for future learning. This links to de Bono’s technique that is a simple method for reflection that can be used by children (The Edward de Bono Foundation, 2014).


.
                                                                                                                   How to Improve Reflective Practice for Better Outcomes.   
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                                                                                                                    According to Furlong (2015) Welsh initial teacher education is not considered sufficient to contribute to high quality settings. As the curriculum changes, practitioners need to teach more than subjects they need to be able to teach how to learn. Welsh Gov (2014a) and Malthouse and Roffey-Barensten (2013) state how reflection should be considered to improve practice and a national model of professional learning has been created to aid practitioners in meeting children’s needs (Welsh Gov, 2014a). Supporting this Froebel believed that learning is done from birth and continued throughout life (Bruce, 2012). Furlong (2015) states that to be a reflective practitioner the following points should be considered:
 
· Accepting accountability and responding accordingly.  Although as stated in Every Child Matters (2003) and The UNCRC (Unicef, no date) article 3, practitioners must do their best for children to reach their full potential and Paige-Smith and Craft (2008) state accountability means practitioners are aware of children’s needs and reflect on their practice to promote their development. This should not be confused with responsibility of keeping children safe, as Bruce (2012) states Froebel believed children need risk to learn to assess experiences in their lives. This is also relevant as adults and Mathieson (2016) states to that to support children practitioners should first learn about their own behaviour and how to manage it. 
 
· Taking responsibility for professional development.   As Bleach (2014) states for settings to provide the best quality care for children, members of staff should want to develop themselves and acquire the confidence and skills to provide high-quality provision. University of Cambridge (2020) states that practitioners should plan for reflection to be part of their day and minimise distractions, as finding time in a busy day can be difficult. Cambridge International Education Teaching and Learning Team (no date) suggest using a learning journal to collect notes and observations is useful.

· Working collaboratively with others.  Nursing and Midwifery Council (no date) state that reflecting as a team builds resilience, improves well-being and professional commitment. However, as General Medical Council (2020) and Bleach (2014) state a team needs to consist of trusted colleagues that are willing to listen and experiment with ideas, or their reflection will be ineffective. Venninen et al (2012) agrees stating that personnel turnover could be a barrier to teamwork as it takes time to build trusting relationships. Estyn (2011) supports this stating that inadequate sharing of information in settings often results in children whose skills are not fully developed. However, as Miller-Young (2016) states there does have to be knowledgeable practitioners within the reflective group for there to be positive outcomes. Supported by Vygotsky’s theory, practitioners that expect children to reflect and improve on their learning, should also model the behaviour with sustained shared thinking between less qualified adults learning and a more knowledgeable higher qualified practitioners (Abtahi, Graven and Lerman, 2017; Siraj-Blatchford et al. 2002).
Practitioners may also need to reflect with parents and other professionals to meet children’s needs, creating a learning community that can extend children’s learning to its full potential (Paige-Smith and Craft, 2008). This is something that is supported by Froebel’s approach (Bruce, 2012).

· Drawing on UK and international good practice.  Wales aims to improve children’s outcomes by developing Welsh education to be among others considered the best in the world (Welsh Gov, 2014b). Among these is Finland’s Education system that has been recognised for good practice and supports practitioner’s development. It emphasises the role of reflection and that it is not necessarily just to solve problems and that there must be a community to help children achieve their potential and as seen in Vygotsky’s zone of proximal development as everyone is constantly learning from each other (Venninen et al. 2012). Inspired by Froebel’s kindergarten Denmark is also considered to have high-quality childcare settings that not only promote risk taking and resilience, but also community links (Williams-Siegfredsen, 2012). This sense of community is supported by the Reggio Amelia Approach.
                                                                                           


                                                                                               Reggio Emilia Approach.  
· [bookmark: _Hlk42198073][bookmark: _Hlk42337898]The Reggio Emilia approach is recognised worldwide for its excellence, believing that children are capable learners emphasising their rights, and a reciprocal relationship between adults and children (Nutbrown, 2001; Paige-Smith and Craft, 2008; Learning and Teaching Scotland, 2006). Learning and Teaching Scotland (2006) state that working collaboratively with parents and the surrounding community, improves development from gaining knowledgeable from others, as supported by Vygotsky (Abtahi, Graven and Lerman, 2017).

· All staff are valued equally and there is no hierarchical system. They are encouraged to continue their own development and work in teams of two spending three years getting to know the children in their care, developing a bond to learn about their processes rather than what is expected (Learning and Teaching Scotland, 2006).

· They are given time to discuss their experiences daily, as a whole setting weekly, and meet with a pedagogical advisor enabling them to share reflections with other settings (Learning and Teaching Scotland, 2006).

· Nutbrown (2001) states there is an emphasis on expressive arts that allows children to revisit their work, improving their ideas and self-esteem, and also share their thoughts on peers creations, appreciating their effort and learning from their ideas. This is supported by Froebel’s belief that creativity is important for children as this is how they expresses their understanding of the world (Bruce, 2012).

· Nutbrown (2001) and Paige-Smith and Craft (2008) state that although Moss (2001) believed that it would be difficult to recreate this method in Britain, due to lack of funding and the strive for attaining targets and excellence, some aspects could be adapted. As Nutbrown (2001), states Moss (2001 p125-126) stated, Reggio ‘reminds us that it is possible to think and do differently – that there are many different ways of working with young children, and indeed evaluating our work’
  Click here to learn more about good practice at a large community based childcare centre in Australia (ECA Learning Hub, 2020)
Future Reflection.   To conclude, it cannot be denied that reflection is an ongoing process that can enable enthusiastic practitioners to become the best they can be. Providing children with high-quality childcare settings that will enable opportunities to achieve their full potential and positive outcomes. The introduction of the new curriculum is an opportune time for practitioners to assess their roles to become reflective practitioners providing children with the high-quality setting that they require to become successful contributors to their community. 	


[bookmark: cysill]Element 3 Reflective log

	Brief description of the activity (no more than 50 words)

	Collect items in the outdoor area in seven teams of three and use these to build a shelter for an animal.


	Aim/Objective of the activity

	Knowledge and understanding of the world -To follow simple instructions. 
Creative development – to think imaginatively in a group to develop their own and other’s ideas (Welsh Gov, 2015c).


	Your role

	To assist the year one teacher in supervising and observing the children. Support them in their activities to achieve the learning objective.


	Positive aspects – why?  How could these be developed further?

	I encouraged the children to use questioning language, when discussing their ideas and as the children were observed in an outdoor environment it gave me greater insight into their imaginative abilities. I could develop the observations further by recording it as evidence of their oracy development and discuss with the class teacher about letting the children record each other, therefore extending their ICT knowledge, and suggest it for consideration in future planning.

My enthusiasm for the outdoor area encouraged the children to portray extended creativity within a different environment. This is something I can incorporate into other activities and consider as part of the new curriculum that includes creativity and innovation (Welsh Gov, 2015b).


	Challenging aspects – why?  Link to your own practice.

	It was difficult to give my full attention to the children initially, as the number of groups and open space promoted excitement and exploration and I had difficulty bringing groups together. It was frustrating that the children may not have received enough time to work through their ideas with a more knowledgeable other and I was unable to support or observe them as a group to see if they were following the instructions and working collaboratively, as was the aim of the activity. 


	What knowledge did you demonstrate?

	As I have been a practitioner for 19 years, I have had a lot of experience working as an early years practitioner. I used this knowledge to focus the children’s attention by suggesting to the class teacher that we introduce some tangible characters for the children to build their shelter for, to help them engage in something they can perceive more as play. She agreed and I brought some small plastic animals from the small world area for the children to use. My idea worked and brought the children back into their groups to work together as a team on ideas for their animal’s house.

I also have some knowledge about nature. This helped me to discuss what children saw in their surrounding area and extend their vocabulary.

I was able to use simple welsh with the children, expanding their use of the language. 

While I was aware of the children’s safety in the outdoor area, my knowledge of Froebel’s approach considered the benefits of risk taking in the creative process.




	What skills did you demonstrate?


	I am HLTA trained, enabling me to have a deeper understanding of the objective of the activities set by the class teacher, such as promoting the children’s vocabulary and prompting them to ask each other questions and discuss their ideas. Also incorporating incidental learning such as maths. An example of this is I asked the children to count the sticks that had been collected and then to take away the number as they were added to the structure.

This was a creative activity, and as I am artistic and have a GCSE Art qualification, this enabled me to provide support for the children with their ideas and creations. I have also been asked to be involved with expressive arts within the new curriculum. 


	Which values did you demonstrate?


	I was able to speak to the children about their rights as stated in the UNCRC for example how like the shelter they had built they also had a right to somewhere safe to live (UNICEF, No date).

I am also a good role model using appropriate and polite language and supported the activity while trying not to interfere in the creative, collaborative process.

I used restorative practice to deal with any conflict that arose, listening to individuals and talking through a solution to the problem. I believe that positive reinforcement will achieve better outcomes, as it builds self-esteem and resilience.


	What could be done differently in future?  Why?

	I would suggest more time to share ideas and discuss planning of activities with the class teacher. This will prevent me leaving the activity to collect resources in future. Also, time after to reflect on the activity to enhance how I could achieve optimal learning from the activity, for example I would suggest enhancing it with a more narrative approach. I feel a story would engage the children before the activity begins and this could then be linked to their animal toy and referenced to within the activity to keep interest as it would make it feel more like play than something that a teacher had asked to be completed. 

I could discuss with the class teacher how to link the activity further to the Foundation Phase Framework by asking the children to predict what materials they may find to use for this task or to write instructions on how to build their shelter or a recount of what they did (Welsh Gov, 2015). 

I would also discuss arranging less groups of more children with the class teacher for future activities requiring group work, explaining how it was difficult to support the groups fully. Also, I would ask children to work together on a team name to keep them together as the activity got exciting. I feel that announcing their name could bring them together, instead of taking time gathering them all together individually.

It would have also been beneficial to prepare some Welsh words that could have been used for unfamiliar words such as sticks and stones.







                                               

        
                                          

 Element 4 Personal Development Plan.

	Area for further development (provide further details)
	Why?
	How?
	Who/Where?
	When?

	First aid training
	This is an ongoing development goal, important to maintaining safety within the setting.
	Attend courses organised by the Headteacher.
	At a local venue as organised by the Headteacher.
	On an ongoing basis every three years.

	Knowledge of the new curriculum.
	To be prepared for the change in curriculum to support the children fully.
	I will express interest in attending at my performance management meeting.
	At a venue within Powys organised by the Headteacher.
	Before it is rolled out in September 2022

	Maths GCSE B grade
	I currently have grade D and would need to achieve a B to begin a PGCE.
	Apply to study and sit GCSE maths.
	Local college.
	After completion of degree.

	English GCSE B grade
	I currently have grade C and would need to achieve a B to begin a PGCE.
	By sitting an equivalency test.
	University of Wales Trinity saint David.
	After completion of degree.

	PGCE
	After achieving my degree, I would like to continue my studies to become a teacher.
	Achieving my Ba Early Years Education degree, with practitioner status and applying for a PGCE.
	University of Wales Trinity saint David.
	After completion of degree.

	Outdoor play.
	As a teacher I would like to enhance children’s development by using the outdoor environment for optimum learning.
	Attend an Outdoor Learning Practice- level 2 course
	Newton, Swansea. 
	This is a long-term goal to be completed after I achieve teaching status.
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