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Task 1

Relevant areas of the National Policing Curriculum: 
Understanding the Police Officer Role.

**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened.**  



Critically evaluate the strategic role of the College of Police in professionalising policing in the U.K.

Evidence how you are working to fulfil the role of a modern professional police officer now that you are in your final year of probation.

Critically reflect upon how your final year of probation has seen your role as a police officer change. 


Consider the strategic Policing requirement, Policing Vision 2025, the Workforce Transformation 2018 and the College of Policing’s 5 Year Strategy.



2000 words (+/- 10%: include your actual word count at the end of each section)
ANSWER:


The National Policing Curriculum (NPC) is designed to ensure that all police officers across the UK are equipped the necessary, knowledge, skills and ethical grounding, in order to police in the complex, modern and ever-growing diverse communities. The NPCs deliverance plan, as well as its wealth of knowledge places emphasis on professional standards, safeguarding, evidence-based policing, and the ability to reflect and learn (College of Policing, 2020).  As I have reached my final year of probation, it has become clear how important it has been to align with policies such as the NPC in order to protect those in need, whilst gathering crucial evidence and learning from mistakes and being able to positively reflect on them.

In this essay I will highlight a domestic abuse incident that I attended and played a crucial role. This incident will evaluate how experience has demonstrated progression towards my response to such incidents and my growth as a professional police officer. In this essay I will also consider the strategic role of the College of Policing, before reflecting on my responsibilities and outlook have changed during the course of my career thus far. Finally, I will refer to my development within wider policing strategies, including the Policing Vision 2025, Workforce Transformation Plan 2019, and the College of Policing Five Year Strategy. 

In the latter stages of my second year in probation I attended a 999 call, responding to a high-risk repeat victim of domestic abuse, who reported that the ex-partner was outside their address, making threats to kill and has also made several attempts to gain entry to the address, causing significant damage. Briefly, my response to this, was attend on an emergency response, where I found the victim in her home visibly distressed, reluctant to disclose what had happened, fearful of the repercussions if she was to support the prosecution of her ex-partner. The immediate priority was to safeguard the victim and provide reassurance. 

Here the Authorised Professional Practice (APP) guidance on domestic abuse is applied, this guidance was created to ensure that victims of domestic abuse are supported in a manner so that officers are able to safeguard them and capture any initial evidence prior to further investigation (College of Policing, 2015). I first ensured that the victim was safe, and my body worn video was activated to capture initial disclosure. I also completed checks via my force issue mobile, showing that the victim often withdraws complaints and the risk that has posed in the past. 

Eventually the victim had disclosed what had happened and I had derived several offences from this. Therefore, I have contacted a family member to provide further safeguarding, additionally having an individual not involved in the matter to attend and support the victim alongside my colleagues and I. Throughout this conversation I have seen a person in the garden of the property, who I recognised as the suspect and have arrested for the alleged offences. Here I have immediately utilised the National Decision-Making Model (NDM), allowing me to consider what strategies to utilise at the time, the options available to me, the legal powers available to me and review my actions after each response (Open University, 2024). Using my radio I have made other colleagues aware; I have chased after the male where I have detained him using handcuffs and arrested him. 

I have later submitted the necessary forms to make referrals to an Independent Domestic Violence Advisor (IDVA) and social services, demonstrating a multi-agency approach, and working in accordance with the National Police Chiefs Council (NPCC) Violence Against Women and Girls Strategy (2021). This strategy has demonstrated a positive response in reaction to domestic violence, allowing for proactive and supportive roles when supporting new and repeat victims from those who are family, partners, ex partners and more.

The College of Policing plays a foundational part in promoting professional policing, through setting standards for all police officers across the UK, accrediting educational pathways, producing evidence-based policies, whilst being accountable for being held in accordance with the Code of Ethics (Loveday, 2018).  The Police Education Qualifications Framework (PEQF) has shifted officers recruitment towards degree level education and apprenticeship avenues for those wanting to become a police officer, this route was designed to raise the standards and ensure that the rollout of knowledge and skill is consistent (Williams, et al, 2019).

Through my experience, the Colleges influence has been visible throughout initial training, through structured learning, online input and learning packages and through my development of knowledge whilst completing my studies. An example of this would be the Domestic Abuse Training package, this was developed alongside SafeLives, with provided me with strategic, practical and evidence informed decisions in order to improve victim engagement, through simple processes such as ensuring that initial safeguarding is completed in order to produce an environment that is welcoming for victims to make disclosure and provide evidence through a statement, should the circumstances allow it (College of Policing, 2023). This can be linked to be to the scenario I provided, whereby I have allowed the victim time and space to speak with me and created an environment with a family member that would encourage them to feel safe, noting previous experiences. 

However, whilst I have recognised that the College has allowed me to develop m knowledge. It has been recognised by scholars that there are limitations in its practice. Bryant et al (2020), states that unlike professional bodies such as medicine or law, the College does not possess a statutory power to regulate entry to the profession or enforce disciplinary process, which must lie with the respected forces. Therefore, Holdway (2017) highlights an ongoing debate that due to lack of regulation and the argument that policing is a “true profession” that requires a degree level of education, and therefore he states that there are inconsistencies and gaps in a consistent approach to those joining policing in the modern era. 

Nevertheless, the College of Policing Five Year Strategy (2022) highlights its ambition to improve its role in forming its professional identity, inclusivity, leadership, emphasising legitimacy and evidence-based approaches. Whilst there are arguments in the consistency of training and its legitimacy, I believe the College has provided a national framework that supports my growth as a reflective, ethically informed officer, with access to training at any time, should I need to improve my knowledge. 

During my final year as a probationary officer, I have consciously worked to improve my abilities in order to suit the modern era of policing. This commitment includes the aim for an evidence-based practice, particularly regarding relevant topics that are often discussed such as stop and search and domestic abuse incidents. First, a conscious effort to utilise body worn video (BWV) in such incidents, ensuring accountability and securing high quality evidence. As stated by Bates (2020), that use of modern tools such as BWV increases public perception when they are involved in matters involving police, due to the ability for review, and allowing victims to feel heard and more willing to engage with police. However, the operational use of BWV can be difficult where circumstances of a fast-paced environment can often rely on instinct to resolve the matter in front of you, before thinking to activate the camera (Lum et al, 2020). 

Further to this, I have made an effort to improve community engagement, as policing in the modern era has demonstrated a lack of trust and confidence in the police (Tyler, 2004).  I have sought to build trust with those residing within the sector that I police which includes persons of marginalised groups and people who have lived in communities of lower working and social status, who commonly have a poor relationship with police. I have done this though higher visibility patrols and informal dialogue, that is aligned with the code of ethics, in an attempt to engage with all members of the community. Tyler (2004), states that such work is crucial in attempting to bridge the gap for ideologies such as “us and them”, which has been damaging to the relationship. However he does state that, this work is challenging due to the high level of scepticism due to previous experience with police, and that in order for such work to be beneficial it must be a long-term effort and must require patience. I strive to build this relationship throughout my career as a police officer, not only to better my evidence led approaches by creating further opportunities with communities but for policing in the modern era. 

A further area of modern policing that must be recognised is our digital capacity. Increasingly investigations require an understanding of gathering evidence through digital means and the use of social media, in order to identify suspects, gather information and intelligence and engage with our communities (Home Office, 2015). In order to improve my knowledge in this area, I have engaged with police staff within our respected digital forensics units, in order to improve my knowledge of extraction of information from commonly seized items such as mobile phones. Within the incidents of domestic abuse, the use of technology-based evidence has been vital in proving prevalent offences such as coercive control, stalking and harassment (National Police Chiefs, 2008).

Finally, I have taken time to emphasise the need for resilience and wellbeing, by often by reflecting on incidents with colleagues, use of wellbeing resources and maintaining my relationship with health and fitness which has been crucial to maintaining a healthy work environment. Houdmount & Elliot-Davies (2016), state that this is essential to sustaining performance and prevent ‘burn out’ due to high levels of stress, which has become increasingly more apparent in the modern era of policing. However, they also highlight the difficulty of this balance due to high workloads, shift patterns and additional academic work, which is required in the modern intake routes to joining the police.


In view of these, it is clear that they show a strong alignment with the Workforce Transformation (NPCC, 2018), however the difficulties inherent with fulfilling the role of a police officer in the modern era, surrounded by an everchanging, complex and demanding landscape.

My role as a police officer has developed throughout probation, where I focused heavily on following procedure and following the guidance as experiences colleagues and supervisors, in my final year, I am exercising greater discretion and critical judgement, in showing leadership when working with new colleagues within the team that I work. For example, as mentioned in my scenario involving domestic abuse, I now take ownership of not only immediate safeguarding, but long-term solutions, such as liaising with PCSOs that have regular contact with housing, and submitting the relevant referrals to persons such as social services and IDVAs. This reflects a broader cultural shift in policing within the modern era, promoting reflective officers, rather than procedural enforces of policy (Holdaway, 2017).

Further to this, in my final year I have prided myself on building trust through choice of language and tone, especially with those being victim of domestic abuse. Inclusivity has also been vital in my response to domestic abuse, recognising that any person can be a victim, and avoiding bias when responding to such incidents is crucial, ensuring that an evidence based approach is used, this not only aligns with the College of Policing Five Year Strategy (College of Policing, 2020), but is also supported that most officers have commonly shown a bias of domestic related perpetrators being male. 

Reflecting on my probationary period demonstrates how the College of Policing and other national strategies shape a police officer in the modern era. The domestic abuse incident shows the importance of victim centred; inclusive and evidence-based policing is essential in policing in the modern complex landscape.  As I aim to complete this period of my career, my role has evolved from a task focused approach, and further towards problem solving and use of discretion, I recognise my responsibility to act ethically and contribute to the legitimacy of policing. Ultimately, these values are essential as officers in the UK, we ‘Police by Consent’, and members of the public need to feel safe and be safeguarded where necessary (College of Policing, 2021). 
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Relevant areas of the National Policing Curriculum:  
Communication Skills, social media, Communication Strategy 
 
**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. ** 


  
Critically evaluate your experience of the use of social media as a means of informing and engaging with the community and promoting policy initiatives.

Consider the force policy on using social media for professional information and engagement purposes. 
What social media platforms are used by policing?
What are the benefits and risks of using social media?


 
2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:


Communication is essential to the effectiveness of the police in the modern era. The National Policing Curriculum (NPC) emphasises the need for such communication skills, both in direct encounters with members of the public, victims, offenders and wider communities, whether they live inside or out of respected force areas, and engagement through the use of digital platforms is a crucial tool for this. The role of police officers in the modern era has called for increased knowledge in the use of digital platforms; the use of social media in todays policing means that officers must be able to navigate the ability to engage with the community, build legitimacy, identify risks and opportunity, identify offenders, whilst safeguarding victims, as well as upholding reputational integrity and the potential for operational harm (College of Policing, 2020).

This essay will aim to examine my development in this area of policing by reflecting on a previous incident, where communication played an essential role when interacting with a victim of crime. I will the evaluate the strategic and operational role of social media in policing, considering my force policy, the platforms most commonly use by the police, and the associated benefits and challenges. Finally, this essay will demonstrate these issues within the wider policing strategy, particularly the need to enhance public trust.

During my probationary period as a police officer, I attended an incident initially reported as a theft, however later it was discovered to be a distraction burglary of an elderly person. Upon initial attendance, it was clear that the victim has difficulties with hearing and had a recent diagnosis of dementia, proving difficult to ascertain the circumstances. This situation required careful communication. Whilst no persons were eventually identified in relation to this incident, the use of effective communication and the use of social media were prevalent.

Initially, whilst using the National Decision-Making Model (NDM), I prioritised empathy, compassion and the ability of active listening. I sat with the victim on his level, used open body language, and used clear, jargon free speech to ensure the victim understood the process. The College of Policing communications skills guidance, states that effective communication requires both verbal and non-verbal strategies to build rapport with an individual. I made the conscious effort to avoid technical and confusing language and instead used plain English to describe the investigative process (College of Policing, 2019).

Next, after completing the visit to the victims home, I have spoken with the neighbourhood policing team in order to share information on the burglary using the forces Twitter and Facebook accounts. A community alert was displayed, warning brief circumstances and methods used by burglary offenders targeting elderly residents. It is important to note that the digital platforms were used with persons with the correct authority and relevant training to access the accounts, reflecting emphasis on the NPCs emphasis on collaborative communication processes (NPCC, 2020)

The NPC has identified communication skills as a foundational skill to an officers professionalism, such as, verbal and nonverbal forms of communication; stating that officers must be clear and concise language that is respectful and can be adapted to suit your audience, allowing for an environment to build rapport, which can even be demonstrated in the language used when translated into the use of social media (College of Policing, 2019). Furthermore, Tyler (2004) highlights that all forms of written communication must document police incidents clearly and for the purposes of criminal justice and social media is becoming increasingly relevant regarding this matter. He further states that effective communication enhances legitimacy, compliance and cooperation with policy regarding public engagement and victim support. Skogan (2006), does highlight however that poor communication form police is a common source of complaints against officers and forces, as they often feel under informed regarding major incidents, and when involved as a victim of crime. The burglary case I presented highlight the importance of empathy and transparency, with the view of changing a negative police interaction into a positive, attempting to foster trust between police and the public.

The majority of police forces across the UK use X more commonly known as Twitter, Facebook, Instagram, YouTube and an increasing amount of Tik Tok has been used to reach younger audiences and communities. The social media platforms have been used to engage with such communities to keep members of the public informed on police incidents, court results and focused messages to target audiences (Home Office, 2020).

Force policy dictates that social media should only be used for professional purposes only, to ensure that it is accurate, respectful and protect sensitive information from being released to members of the public. Officers and staff members with their respected police forces will be reminded that information shared on social media must comply with data protection laws, in order to safeguard victims and offenders, as well as avoid formal action, and must reflect the Code of Ethics. Content posted online are commonly approved by communication teams, including officers that will disseminate operational updates without exposing strategic matters to the public (College of Policing, 2014).

Denef et al (2013), first highlights benefit in regarding the use of social media in policing, similarly to my burglary incident, crime prevention and alerts. Stating that platforms are often used to warn those vulnerable to scams, online safety, missing persons and crime trends within respected areas, this has commonly shown a positive reaction with the police online presence, allowing members of the public to feel informed, safeguarded and involved within police incidents, harnessing a working relationship and support, prevalently shown in missing person enquiries.

Similarly, Crump (2011), shows that police have been able to communicate with ‘hard to reach groups’, stating that social media enables the police to have contact with younger audiences that are less likely to engage through traditional meetings or formal settings. Further to this he states that the direct channel to these groups, also allows for misinformation to be corrected through authoritative updates and countering rumours that may cause concern. Subsequently, enhancing transparency, building rapport and maintaining trust with all members of the community, whilst going beyond methods such as high visibility patrols. 

Emergency services are also able to provide support and reassurance in time of emergency, such as floods and or terrorism, as in the modern era the public will look to their phones for guidance when facing incidents they have never faced. Police working collaboratively with technology companies that are able to issue direct alerts to phones (Cabinet Office, 2023). 

However, it is noted that there are inherent risks and misinterpretations that follow interaction with the public online. First it is noted by Mawby & Khan (2015), that not all members of the communities that we police have access to a mobile phone and social media, posing the risk of excluding those to do not have access to police announcements. Further to this, those that do have access to social media, posts may only reach those supportive of police, due to the choice of following police accounts and the want to engage police matters.

Furthermore, respected forces may have difficulty in managing officers wellbeing, as it is a common occurrence that police social media accounts experience hostility and online abuse that may affect them personally, giving members of the public an open opportunity attempts to cause distress to individual officers (HMICFRS, 2019).

Regarding reputational risk and security, Meijer & Thanes (2013) do present the argument that posts by police may be misjudged by the public and this may damage public engagement and effect the relationship. As also seen in matters of operational security, sharing information early in an investigation may compromise work completed, further damaging public trust, often seen in matters of high-profile cases.

In the burglary case, social media was an effective tool for community reassurance and prevention of further offences. Posts reading distraction burglaries called for public engagement, which aligns with the evidence that social media can improve crime prevention through controlled output Williams et al, (2018). However, to evaluate further the experience also had its limitations, as shown is dissatisfaction by members of the public wanting further police action rather than just information being shared. Here the contrast and debates by Loader et al (2015) are shown regarding the release of ongoing investigations without jeopardising individual cases; the tension shows the heavy contrast of social media when used in policing, representing transparency, but also causing the opportunity for risk and operational harm.

Reflecting on this in line with the Policing Vision (2025), it is critical that it improved digital engagement in the future is required to enable a better relationship with the public. Focusing on, positive two-way engagement, and avoiding posts that predominantly docus on broadcasting information on police practices. This must also be tailored to a variety of different audiences as it is clear that more and more diverse communities are present in the communities that we police in the UK (NPCC, 2016).

The NPC rightfully states that communication as a foundational skill in policing and presenting professionalism. As states in the burglary case, it is reflected that positive communication and use of social media, that is empathic, adaptive and reassuring to victims is an effective tool. Not only targeting victim support but being able to reach wider communities is crucial to prevent harm and provide guidance where it is needed. Social media does offer a significant benefit regarding transparency, legitimacy and crime prevention; but it cannot be ignored that the use of social media by police has it inherent risk of damaging officer wellbeing and exposing the police to operational, reputational and investigative harm. Critical evaluation has sown that whilst social media can be used as a tool, it must be supported by policy, ethical standards and professional judgment, promoting a positive environment for dissemination of information. Ultimately, integration of communication styles and skills, informed communication strategy, and positive digital engagement with the public reflects the evolving role of policing in the modern era, and its success depends on the force wide ability to foster open, transparent and adaptive communication.
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Task 3

Relevant areas of the National Policing Curriculum:  
Leadership and Teamworking 
 
**You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. ** 


Critically evaluate and evidence your flexibility in leadership style.
 
Critically analyse leadership strategies that you have developed to manage a range of different operational situations.

Consider leadership models commonly used in policing.
How were you able to apply a change in leadership style/strategy to reflect changing circumstances?
  
 
2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:


Team working and leadership skills are held at the forefront of policing; these essential skills are vital to development of professional police officers who strive to progress and become competent within their area of policing. The National Police Curriculum (NPC) displays leadership as a critical competency and further highlights that police must inspire confidence to the public, adapt to ever growing communities and uphold ethical standards that are expected of police officers. It is important to note that leadership is not only expected of officers who hold rank, every officer faces challenges, such as responding to critical incidents, safeguarding victims of crime and managing team colleagues (College of Policing, 2020). 
 
This essay will highlight a policing incident in which I played a crucial leadership role, despite not being the most senior officer attending the call. Throughout the essay I will display flexibility in leadership styles, and I will show how I have learned to develop strategies for decision making throughout my career so far, drawing on different operational neccesiities. This essay also aims to demonstrate various leadership models that can be used, such as transformational, transactional situational and finally distributed leadership. Finally, I will show how my developing leadership approach changed reflecting on changing circumstances, reacting to a dynamic scenario, by doing this, critical evaluation of my performance will show implications of leadership within modern policing. 

Within the last year, I attended a high-risk domestic related incident, involving a highly intoxicated male, who had allegedly assaulted his partner, causing significant facial injuries by punching her repeatedly. The victim fortunately managed to escape to a neighbouring family member, whilst the suspect remained within the home address, armed with a kitchen knife, making threats towards anyone that would enter; however, this was not known until arrival. This incident required clear communication, and an ability to lead both colleagues and the victim to safety, as well as the suspect himself, which should never be neglected.

Upon arriving, my immediate concern is the need to have order and safety in a potentially hostile environment. The need to apply the National Decision-Making Model (NDM) was crucial, drawing on all available information, considering my options and powers to do so and taking action (College of Policing, 2013). Whilst, I was first to arrive with a less experienced colleague, I made immediate decision to delegate initial responsibilities. I asked my colleague to attend to the victim to gain initial information and disclosure considering “Golden Hour” principles. I held a perimeter at the front door, attempting to engage with the suspect inside, which I eventually asked a colleague to assist upon them arriving, whilst here it was established that the male had a knife and was making significant threats. I have communicated ongoing incident to the control room asking for any available taser trained units and for the assistance of Firearms colleagues, where I made my way to assist my colleague with the victim. Although I did not hold formal command of the incident, I have made quick decisions based on immediate threat risk and harm.

Interacting with the victim in this circumstance required a different leadership style, as here I prioritised empathy, open communication and reassurance and open communication, whilst noticing that there is essential, information needed to ensure the safety of myself, colleagues and the general public should the incident evolve; this leadership style adopts one that is ‘transformational’. By listening to the victim, building trust, I could also explain safeguarding matters, encouraging a disclosure of the assault; ultimately building on legitimacy and confidence from the victim and family (Bass & Riggo, 2006). 

As additional units arrived, and still without immediate presence of rank and adopted a transactional leadership style using clear instruction, asking for officers to maintain an improved containment on the address and an opportunity to relay the information directly to a soon arriving sergeant who has relayed this to the firearms commander, giving all available layouts of the home, the circumstances and developing intelligence from other officers (Burns, 1978). The suspect was eventually detained without injuries, and I have eventually arrested them for domestic related offences, when they were in an environment to understand.

The NPC holds leadership and teamwork to a high standard and a foundation of professional policing, as elements of leadership are placed within initial training and subsequent assessments. The NPC aims to develop this skill that can be used by police in an ethical, accountable and reflective manner, analysing performance in line with the Code of Ethics. Further highlighting the requirement for multi-agency approach, and collaboration to ensure victims are heard and safeguarded (College of Policing, 2014).

There are a number of models that are used to inform police actions, each of these can be utilised depending on the situation at the time, and often one style is not solely relied upon. Transformational leadership is often seen as the most desired with the world of modern policing, motivating and inspiring others through empathy and empowerment (Dennis, Langely & Sergi, 2012). This aligns with core values of policing such as community confidence; victim lead approaches and ethically informed police officers (College of Policing, 2021). The use of this is seen when I engaged with the victim.

In contrast to this, transactional leadership is tailored to focus on structure, accountability and discipline. Burns (1978), defines this style through the application of rules and clear roles in order to guide action and expected behaviour. This leadership approach is often applied to high-risk incidents, requiring command, but can even be used when arresting individuals or policing in a public order scenario, requiring clear and concise instruction or communication. Relating this to the scenario, this is displayed when instructing other officers in the absence of rank and eventually arresting the suspect.

However, it is argued that the most applicable approach to leadership is the Situational style. Hersey & Blanchard (1996), state that leaders must adapt their approach, with consideration on the competence and commitment of those within a respected team and the unique demands on the scenario at the time. This became crucial in my approach, changing between supportive leadership with the victim and directive leadership with colleagues and eventually collaboration with superior officers upon arrival, and finally stepping back when recognising my capabilities and training when the suspect was detained.

Flexibility is vital for development as a police officer, as effective policing requires dynamic thinking and the ability to change leadership styles to best suit the scenario (Fiedler, 1967). In my case study, whilst I am able to highlight circumstances of shift between leadership styles, there are challenges to flexibility. As a probationer, I occasionally lacked confidence when working with more experienced officers. And whilst it is noted that the ability to interchange between leadership styles is effective, this can cause confusion if clear communication needs are not met (Bryant, Cockroft & Tong, 2020).

Finally, the ability to maintain composure under stress is a skill and therefore a challenge when facing new scenarios or incidents, heightened emotions often effect communication and therefore the potential outcomes. These difficulties highlight the importance of reflective practice and mentoring, whilst remaining open to new styles of leadership, demonstrating the true purpose of flexibility (Pearson-Goff & Herrington, 2013).

Throughout my probationary period, I have used several strategies in order to improve my leadership approach to various scenarios. One strategy is prioritisation and clarity when faced with pressure. Stogdill (1974), will say that to achieve this, the use of clear and concise communication will enhance team effectiveness, inspiring confidence by those who surround you, subsequently giving clarity in moments of high stress. Furthermore, he states this reduces the risk of error in high-risk environments. I have consciously made the effort to provide clear updates to colleagues, the control room and supervisors in moments involving high levels of stress or risk.

Another strategy for approaching incidents, is first placing victims at the heart of leadership decisions. The victim centred approach not only aligned with the Victims Code of Practice, but this strategy reinforces decisions, applying all available information to the scenario. In a working environment, this may be seen when applying safeguarding measures, communication and dignity, which should evidently always be prioritised when dealing with victims of crime (Victims Code, 2021). 

Additionally, I have developed my ability recognise when to collaborate with other, whether this be colleagues or external agencies. To inspire efficient leadership within policing, officers must communicate and coordinate with agencies such as social services, health professionals and or domestic abuse organisations that have expertise beyond the areas that can be provided by police. This multi-agency approach is reflected within the principles raised in the Strategic Policing Requirement (SPR), which thoroughly places emphasis on collaborating in, or planned response to complex and dynamic incidents such as domestic abuse (Home Office, 2015).

Finally, throughout my probationary stage, I have sought to improve my skills, especially regarding adaptive decision making, through the use of a reflective moments pause during fast moving incidents, allowing me to ensure I have processed all the available information to me and considered what action I will take to successfully achieve my outcomes. Subsequently this ensures that my leadership decisions remain proportionate to the scenario, ethical, legal, and responsive to any changes in risk, whether that be to myself, colleagues, the victim or suspect or any members of the public around me. Again this is often shown in the use of the NDM, which is an adaptive tool, that can be used to guide police officers to assess threats, reviews the legal powers to detain persons or deter crime, and weigh the potential outcomes, importantly the NDM calls for a review of what happened as a result of the actions taken (College of Policing, 2013). 

Throughout this essay, it is clear that leadership and teamwork are critical to effective and professional policing, that develops public confidence. Reflecting on this incident and the different leadership styles available to all officers, demonstrates how situational leadership can be exercised, regardless of rank or seniority. By changing my leadership approach, I was able to balance the need for victim trust, as well as operational necessity to ask for more tactically advanced officers and eventually arrest the suspect. The analysis of the various leadership models such as transactional, situational and transformational clearly shows that there is no single approach that will suit a dynamic job such as policing. Aligning with developing strategies such as gaining clarity whilst facing pressure, being victim lead, and collaborative efforts has shown growth towards becoming a professional police officer. Ultimately, it is demonstrated that leadership in policing is not defined by authority or rank; leadership and teamwork must be ethical, adaptable and clear in order for success. The NPC makes its clear that all officers must adopt leadership skills to ensure the safety and performance of others.
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Task 4

Relevant areas of the National Policing Curriculum:  
Coaching, Mentoring, Assessment
 
 
Critically reflect upon your three-year probation:

How have you benefited from mentoring and coaching? 
How has it helped you to meet personal, professional and organisational goals?
How has it aided you to learn, develop and perform in the workplace?

Consider relevant coaching and mentoring definitions along with current coaching and mentoring theories used in policing.

How do you provide and receive feedback?

2000 words (+/- 10%: include your actual word count at the end of each section) 

ANSWER:


The initial three-year probation period for a police officer in the UK is recognised as a crucial stage in your career, widely seen as vital to formative assessment and professional development. During the course of my probation, officers are expected to demonstrate competency aligning with operational duty, whilst being held to the standards of the Code of Ethics, which governs the majority of police decisions (College of Policing, 2014). In order to achieve success in surpassing this period, officers are not expected to do this alone, yet they are guided by coaching and mentoring and assessments. This system is integrated within the National Policing Curriculum (NPC), which highlights the importance of feedback, reflective practices and support from experienced police officers, this is done to promote confidence and ethical practice (College of Policing, 2020). 

This essay will evaluate my three-year probationary period, with focus on the effects of mentors and coaching, and its subsequent effect on my professional, personal and organisational goals. This essay will analyse the key relationships and practices I have adopted in order to perform effectively within my respected role within the police; throughout I will highlight theoretical perspectives and knowledge regarding mentoring and coaching, and also highlight the role of assessment, displaying how it has supported me, whilst noting the challenges that I have faced. 

Whilst the terms ‘coaching’ and ‘mentoring’ are often used cohesively, Clutterbuck (2004) explains that they represent individual approaches to professional development, no matter the profession. Furthermore, he states that mentoring commonly involves development over a long evolving relationship whereby an experienced police officer guides new recruits, through support and role modelling. Charman (2017), dopes explain that in reference to policing, this often is seen where probationary police officers are paired with tutor constables, who will display technical skill, provide guidance and planning, all whilst integrating probationers the values and culture of the police. 

In contrast to this, Whitmore (2017), refers to coaching as a shorter-term, with aims focused on a process that empowers a student to find their own solutions to scenarios; this is commonly seen through the use of structured questioning, action, and reflection on what happened. In policing, Alexander (2006), states that coaching has become a common practice and has become embedded within professional police practice, this is seen through the adoption of tutoring models such as GROW (Goel, Reality, Options and Will), this model allows learners to part take in reflective decision making and ownership of their own development. This has become a goal of mine, on my journey to become an independent police officer, making on the spot decisions, reflecting on my actions with experienced officers such as supervisors. 

Mentoring was key to my development over this three-year process. In my initial year out of training, my assigned tutor provided structured supervision during my operational duties. This level of mentoring is highlighted by Kram (1985), who describes mentoring having two main goals, that being career focused tasks such as providing feedback and the teaching of practical skills, but also psychological tasks such as encouragement and empowerment, reassurance and role modelling golden standards. 

An example of this would be, when dealing with my first domestic related incident, I became overwhelmed by the volume of safeguarding considerations, operational duties and then sensitivity of engagement with the victim. My tutor took primacy in the matter, demonstrating guidance on safeguarding via external agencies, whilst engaging with the victim in a manner that allowed for disclosure of offences and subsequent support via and statement, and eventually this led to my first arrest. Observing this role model behaviour, I was able to develop technical skill and ethical values required when dealing with matter such as domestic abuse (College of Policing 2024). This process aligns with Banduras (1997) social theory that places emphasis on the importance of vicarious learning, and role modelling which is vital to professional development. 

Additionally, whilst the guidance of mentoring often shaped my values and identity within my allocated team. Coaching from supervisors played an integral role by placing specific focus on tasks that I had troubles with. Frequent conversations with my sergeant and tutor, often focused by Whitmore’s (2017) GROW model, often steered me towards development. An example of this is that I struggled to structure and summarise evidence, in order to build case files, my tutor and sergeant, shared techniques and alternative solutions to find the best suit for me personally. This method explored, rather than providing ready to use solutions, I was encouraged to take ownership of my work and personal improvement, which ultimately enhanced my confidence and ability.
 
Coaching also played a significant role during my probation in order to engage with reflective practices. Following the attendance of a suicide by hanging, I attended a debrief with my sergeant and local inspector, outline what went well, what actions were taken, what could have been done differently and if I needed any support following the incident. This reflective questioning aligns with Kolb’s (1984) theory of a learning cycle, where he states that learning through first hand experiences, reflection, accepting what happened and experimenting with new ideas, leads to a self-aware and ethical practitioner.

Further to this, coaching has reinformed my wellbeing and resilience whilst in work and being exposed to high pressure environments. During my career it is inevitable I would face trauma and stress. I found benefit through the coaching style, by engaging in conversation with my tutor focused on coping strategies and balancing personal life and operational performance. This evidently aligns with the College of Policing, with viewing wellbeing and resilience as central to the development of a professional police officer (College of Policing, 2020). 

Together, coaching and mentoring had a direct effect on my achievement of core policing competencies. An example of this is that consistent feedback from area training officers that engaged with my evidence shown on my personal development document, allowed me to meet the expected standards, hence enabling me to move on through each year of my probation. Meeting this standard was a key milestone in my probation and my policing career (Wood & Tong, 2009). On an organisational level, coaching and mentoring, enabled me to act in alignment with the values of policing, which in turn improve public relationships and police legitimacy. Throughout this process my decisions, actions and recording of evidence embodies the Code of Ethics, highlighting fairness, discretion, accountability and legality when using police powers. These standards are highlighted in the Policing Vision 2025 (National Police Chiefs Council, 2016). 

Moving forward, assessment also played a defining role during my probation, ensuring that I meet the required standards, and allowed me to be exposed to different elements of policing. The NPC states that assessment in an ongoing process, including the observation of my policing practices, evidence, and then engaging in a review of my performance (College of Policing, 2020). During the extent of my three-year probation, I have engaged with formal mechanisms such as reports from my tutor, a portfolio evidencing competence, annual reviews and day to day conversations with the sergeant. 

While it is noted that through the process of assessment, I was able to develop and display my performance, it also introduced its own challenges. On various occasions, I became anxious before performance reviews, worries that I would not meet the expected standards. However, coaching throughout the process taught me to view these assessments as a matter of learning, rather than a judgment of my ability. I was advised by my area trainer to view these assessments as milestones, supporting Sadler’s (1989) thesis that formative assessment should promote improvement and future growth. 

Constructive feedback often bridged the gap between all three areas, that being mentoring, coaching and assessment. At times, receiving feedback during probationary meetings came with some challenges. For example, this could be seen where, I would possibly receive feedback on skills that I believed that I was excelling at during that time. However, over time I developed a better mindset, adopting the idea that feedback was an opportunity for learning, and accepted guidance wherever possible, noting that those with years of knowledge and experience would only benefit me and not delay my progress within my career (Dweck, 2006). A specific incident highlighted this, surrounding feedback regarding statement writing, initially disheartened, however I attended a statement writing course that exposed me to new techniques, further improving my skills, eventually avoiding the thought process of “tick box” mentality towards assessment.

Whilst it is noted that mentoring and coaching is widely viewed as positive, there were challenges that I faced. Not all mentoring relationships that I developed were equally effective compared to others; some mentors were less engaged or were over focused on operational demand rather than my progress, leaving me without meaningful support. This aligns with research surrounding that the quality of mentoring can be affected significantly in policing, with specific regard to tutors that may or may not be committed to the role compared to day-to-day operational demand (Charman, 2017).

Similarly to this, conversations sometimes felt strained by time constraint and operational demand, which is inevitable within policing. During high-risk policing incidents, the time for reflective conversation and guidance is not available. This can reflect a tension within policing, particularly where the need for immediate action to prevent conflict or injury contrasts the need for reflective process during the coaching process (Loader and Mulcahy, 2003).

My three-year probationary period has undoubtedly been moulded by systems put in place such as coaching, mentoring and assessment. The relationships built with mentors and colleagues have provided me with role models, reassurance, and subsequent introduction to the culture of policing. The coaching aspect of probation has allowed me to become a reflective police officer, being able to take ownership of my own development, and refine skills that are required of a constable. Assessments have allowed me to take accountability for my performance and guided me towards future goals, whilst also being to receive and give feedback of the process throughout. Through these integrated systems, I have been able to achieve personal and professional growth, aligning with the organisational standards of a competent and ethical police officer. The theories supporting mentoring and coaching and reflective practice, provide clear guidance to understand my gradual development. Ultimately, the probation period, whilst challenging at times, it has taught me that developing as a police officer is not a solo process, but a collective process supported by colleagues, supervisors, mentors within teams. As I move towards the completion of this stage in my career, my goals continue to align with the growth as a competent and professional police officer, with the hope to act as not only a recipient of coaching but to provide this where I can, adding to the culture of an ethical police officer, which is a key step to gaining public trust and legitimacy (College of Policing, 2013). 
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