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Section1
According to Canning et al. (2010), a reflective person is usually ready to reflect on a task in which feelings such as uncertainty, hesitation or doubt arise when they are not properly realized. It consists of analysis, expertise, evaluation, drawing conclusions from experience in order to achieve better results (John & Burnie, 2013 ; Craft & Paige-Smith, 2011 ;Lindon,2012;  Rolfe, Freshwater and  Jasper , 2001 ; Hargreaves & Page, 2013). Through listening, intuition, and self-inclusion, we can learn to participate more fully in our lives simply by listening (Kabat-Zinn, 1994).
The science of reflection is based on analysis and thoughts related to the work done to improve quality and achieve better results during teaching. Moon (2008) presented different views between learning and thinking in the study of critical thinking, while Brookfield (1995) talked about reflection and analysis based on one’s own experience. According to Piaget (1968), at various stages of development, practice is important for maintaining balance through the mechanism (equilibrium) between the use of previous knowledge (assimilation) and a change in behaviour to obtain new knowledge (accommodation)( Zhuiqing,2015; Sigel & Hooper, 1969).  Many theorists believe that the reflective practice produces a change in the behaviour of the practitioner, which ultimately affects the experience of children (Lindon, 2012,2016; Johns, 2000; Atkins and Murphy ,1993). According to Fay's analysis (1987), reflective practice requires character traits such as curiosity, commitment, intelligence that struggle with ignorance, stereotypes and learning resistance.
Reflective practice has been implemented in the work for all practitioners with different experience to improve skills through reflection and self-esteem. According to Dallos, and  Stedmon  (2009) for many years it has been practised and considered as an element of training in various professional practices, for example in education and philosophy ( Dewey, 1938 ), in nursing (Prichard, 2006; Taylor, 2006), social work  ( Gould and Taylor,1996 ; Fook,1999 ), general practitioners (Kember,2001) , medicine (Greenhalgh  and Hurwitz 1998), education (Bound,  Keogh and Walker, 1985; Jarvis 1995 ) and in the field of management and leadership (Schön, 1983) . Epistemology of reflective practice arose because typical theoretical norms in everyday practice did not always work, so attempts were made to improve work through various reflections (Monn,2005 ; Brookfield 1995 ; Schön, 1983,1987). 

Each educator should look at himself through the eyes of an objective witness and reflect without judgment (Goldstein, 2002; Johns, & Burnie, 2013).Especially in pedagogy, this includes, among other things, studying your own teaching methods and determining how to pass on knowledge and what is best for students. Therefore, reflective practice is important in the personal development of teachers because it helps to improve teaching but also teaches cooperation with others as well as to improving the standards of education (Argris,1970; Senge,1990 Gettinger, Stoiber, & and Lange, 1999).
[bookmark: _Hlk42697386]There are many models that support critical reflection to support learning practices.   Some of them may include technical reflection, others may be practical, and yet others are based on feelings or typical experiences developed based on work. Others promoted free reflection (Wheatley & Kellner – Rogers, 1996). One of the first such model creators was Dewey (1938) who introduced into practice critical thinking based on his own actions and understanding of this experience by testing the hypothesis. As a result, in his monograph he promoted traditional and progressive education. The first is based on a passive approach to teaching. Teachers simply provide students with ready-made information using traditional methods. Progressive education, however, is a negation of this approach to knowledge transfer. A progressive position defines the role of the teacher in stimulating students' thinking (Pearson, & Smith, 1985; Johns &Burnie, 2013). The idea is for students to develop different strategies on their own to solve problems, so that they can find the resources they need. The teacher's role is to help students find their own way out of difficult situations. Teaching is based on combining what the child already knows and what he can do with new knowledge.  The student - not the curriculum is the most important thing. The student voice must be respected (Wheatley and Kellner- Roggers,1996). At the end of the twentieth century, many teachers assumed that children were passive recipients of knowledge. Dewey (1938) agree that majority of behaviourist theories do not work because they are too complex. In his theses he argued that children learn better by interacting with their school environment (Hooks,1994; Johns & Burnie, 2013)
One of the more interesting models in the field of reflection is the Gibbs model (1998), which suggests that theory and practice enrich each other in an endless circle. It is about the stages of relapse in action and experience by answering the questions in the cycle: description, feeling, evaluation, analysis of the application and action plan. (Johns, C., & Burnie, 2013) Gibbs model captures reflective learning as a process that is constantly going on, during which our thoughts affect our actions, which in turn are significant for the situation we are dealing with. The influence in question also takes place through feedback. Such signals from outside can be the reactions of others because their involvement is significant for how we understand a given situation and what we think then. Through the process of cyclical reflection, we constantly gain evidence of how effective our behaviour is (Johns and Burnie,2013). According to Venninem et al. (2011) “Reflection is a phenomenon that changes dynamically during discussions, when participants move on different reflection levels.” In Gibbs model is about how we learn from positive things and from everything what goes well, not from critical experience.
The disadvantages of the Gibs model will be the fact that it is descriptive and does not comply with the analytical rigor that is important in thinking processes (Atkins and Murphy,1993). It can be said that it is a one-sided model, which only considers analysis from the perspective of a practitioner. Other different measures and opinions are not taken into account. This is incorrect because it could be useful in further development (Jasper, 2013). On the other hand, by analysing experiences or actions, you must think for yourself.
Another much simpler model in reflective practice is the model of Rolf (2001). It is critical reflection based only on 3 questions and is more direct and works well in particular among new yet inexperienced practitioners. The point is that we learn from initial experience through our plan actions, correcting errors to achieve better results. Reflection does not have to be about positive of successful experience. We learn  most things when something doesn’t go write. The positive aspect is that the Rolfe model promotes effective professional practice. The more we observe, the more we learn. Working on the same questions but at different levels can only improve and achieve the measured goal (Boud.et.a,1985; Davies, 1999; Ellis, 2004))
Comparing two models, I think Rolf's model is simpler and works well during assessment, especially when saving important information. It works during reflection in action, we use it unconsciously, especially when performing certain activities comes naturally and easily. We act intelligently and spontaneously at the same time. It is important that we can observe the behaviours of other practitioners and take into account their experience. However, on the other hand, if we do something for a long time, we can get lost. Then the ability to draw conclusions from our own actions and assess our own mistakes is gradually lost. The negative aspect will be the fact that Rolfe model it has only 3 questions and we cannot analyse all aspects in more detail and in depth as in the Gibbs model. An important fact is that, in especially in school reality novice teachers practising with little experience can have huge problems with reflection during their activities. Teachers often face new situations that they must challenge, and in the absence of practical knowledge, this can be quite difficult. In most of the new situations, it is better to use certain and proven methods borrowed from others and to stick to the schemes than to create new dilemmas or doubts (Levin, Hammer,& Coffey, 2009; Bleach, 2014;  Gettinger , Stoiber, and  Lange, 1999).
The Gibbs model seems to be more complicated because it has more strategies. However, analysing each strategy separately you can notice more important things which in practice means fewer errors for the future. Less error - better result. However, analysing it technically takes more time. Feelings that are taken into account in this model have a great impact on reflection. However, feelings can interfere with the way we think and the way we behave (Boud.et all 1985; Dreyfus and Dreyfus ,1986). Also, it can be difficult for people to open and discuss their feelings. The most important, however, is the process of logical thinking and the ability to self-esteem is to recognize the strengths and weaknesses of your own design. So, you can say that both models are important in reflective practice because they affect the quality and standard of education (Nutbrown, 2012).
 To conclude both models of reflective practice mean that a given issue is analysed in detail and in an organized way. The structuring of reflective practice means that it becomes managed in accordance with specific guidelines and can be the foundation of general management strategies. This teaching favours students, because on the one hand, it promotes their independence and creativity, while on the other, it can be put into a specific framework. This in turn facilitates the organization of such education, especially in institutional form. Although it must be acknowledged that some reflectivity models tend to be criticized for their rigid and sequential structure and for over simplifying the learning process ( Brookfield ,1995) however, they are excellent tool throughout the teaching and  education process ( Polard,2008 ;GOV.Wales,2017).






























Section 2Reflexive practice is a long-term element of education based on syntactic thinking, learning and analysis in vocational training. It consists in learning through experience and from experience in directions of improvement and gaining new views. (Anderson and Stillman, 2011; Lindon, 2012; Craft and Paige-Smith, 2011; Brock, 2015).Reflective is about developing individual skill responding to challenges, managing emotions, making time decisions, coping with stress, and productive cooperation with others (Fenichel, 1991; Gettinger, Stoiber and Lange, 1999), but also an important tool in various changes in pedagogical practice ( Chi, 2010; Tam, 2018; Hutton and Smith, 1994).                                                                                           
Reflective learning models are especially useful for teachers so that they can better organize educational practices. They provide role models for teachers and students. They show how to conduct daily reflection activities, leading to continuous professional development to ensure high quality standards in early childcare (Dalberg, Moss and Pence 1999; UNESCO 2004; CECDE, 2006). The goal of reflective education is to understand the position in the practice-theory relationship and deepen academic knowledge (Moon, 2004). 
Reflective thinking in education was based on various theories, and characteristic for example:                                                   critical in promoting professional practice and searching for errors (Rolfe and Gardner 2006, Brookfield 1995; Smyth,1987) systematic and creative (Fay, 1987), reflection without giving opinions based on free thinking (Kellner, Rogers 1996; Goldstain,2002).
Types of reflection in practice can be divided into stages or cyclical:
Piaget (1968) the creator of the theory of cognitive development in children, applied the principle of equilibrium which is used during reflection. Experience is a product of human interaction with the environment (Zhuiqin, 2015; Sigel, & Hooper, 1969). Experience comes with practice over time. Donaldson (1978) and Hughes (1986) criticized that theory the suggestion that young children exhibit sophisticated levels of thinking that can change the concept of theory. 
Schön (1983,1987) representative of the new epistemology of two sciences of reflective practice. The first model of reflection in action, which consisted of thinking during action, and the second model of reflection on action, consisting in drawing conclusions based on own actions and experience. The ability to self-assess includes recognizing your own strengths and weaknesses in your own design, but also allows you to self-assess and give you greater confidence in the future (Bolton,2005)
Dewey (1938) theory was about 3 basic ideas: look, understand and learn. He presents contrasts the concept of "traditional school" with the concept of "new education" - based on philosophy, showing the relationship between the process of real experience and education. The learning process is not based on knowledge from the past, but on the use of current educational experiences. Levin (1951) focused in his work on the integration of theory and practice.
Reflective, cyclic reflection models cover several stages from one to six. At the beginning, action occurs, then it is subject to reflection and evaluation, because of which the subject's activity improves. The subject is structured through answering three consecutive questions: what? (analysis of experience), so what? (analysis and evaluation), and what now? (reflection and decision what we will do next) (Borton,1970; Rolfe,2001). Gibbs’s (1988) the model is enriched with feelings (about experience), conclusion (what you learned) and action plan (how deal with similar situation in the future) (Jasper, 2003).
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Barriers of reflective practice                                                                                                                                  - regular time: everyday reflection is more favourable                                                                                                            - keeping a journal and saving experiences                                                                                                         - a suitable quiet place for reflection will allow you to draw conclusions better                                   -sharing experiences with others, asking for opinions will help you achieve better results in the future (Gov.Uk.2020)                                                                                                                                                             Benefits of reflective practice
Reflective practitioners collect data, analyse, observe, draw conclusions, critically and make decisions to improve their skills. They have an open mind (Dewey,1938) and take responsibility for their own actions (Atkins and Murphy, 1993).
Reflective practitioners are researchers, they search for evidence, but do not rely solely on their own experience - they learn from others (Lindon, 2016; Craft and Paige-Smith, 2011). Reflective practice gains experience through informal interaction with children and thanks to observation he can think about and draw conclusions (Kolbs,1984; McCarthy, 2010). Combining theory with practice, expanding knowledge and research on child development. (Piaget scaffolding, proximal development zone, attachment theory) (Fray, 1989).
Reflective practitioner provides the best care for children in the development of education, which has a great impact on improving education outcomes (Nutbrown, 2012). He also works with various sectors including social services, health, education, police and third sector professionals to provide the best help for children and families. Each teacher working with parents, guardians, employers, and their community supports students in achieving their potential. By supporting children, he contributes to a better future life (GOV.Wales,2012).
Reflective practice is closely relating to pedagogical practice. It is based on an interactive process between student and teacher (Sijlar-Bachford, 2002) to ensure decent conditions but also to learn, teach and develop under the influence of culture, society and political values that were created for better child development (GOV.UK, 2005,Mudiada Meitthrin ,2018)
Foundation Phase Framework is a document created for practitioners to ensure the quality service framework for the development of early education, development of science and care. There are key areas that practitioners need to think about, and this leads to self-reflection. It is about implementing new plans, improving to improve the quality of teaching (GOV.Wales,2017)
The New Curriculum of Wales is designed to develop children's knowledge, skills and fun so that practitioners will do their job better, which has a huge impact on education (Donaldson, 2015; GOV.Wales, 2012) The Effective Provision of Pre-School Education (EPPE,2012) is an organization that supports the development of children creating an intellectual, social, behaviour profile to ensure better existence (Sylva, et.all ,2004)
Early years practitioners work together with EYFS (2014) to help ensure the highest level of children's learning through observation and assessment. Thanks to the practice of reflective, each teacher develops the skills of creative thinking, better understanding(GOV.UK,2014).
Thanks to Reflective Practice, every practice acquires self-confidence and increases self-awareness, which is a key element of emotional intelligence. Reflective practice encouraging innovation by introducing interesting new things that will allow you to achieve better success. Students will become more innovative, confident, committed, and responsible (Pollard, 2008).
































Section3
[bookmark: cysill]Elfen 3 Log adfyfyriol – Element 3 Reflective log
	Disgrifiad byr o’r gweithgaredd (dim mwy na 50 o eiriau
Brief description of the activity (no more than 50 words)

	Playing with music - music classes in a small group of 8 to 10 children in the gym, which are designed to sensitize children to music by playing instruments, shaping children's sensitivity to sound colours, sense of rhythm, musical imagination, and creative inventiveness. Play circle song games and group games.


	Nod/Amcan y gweithgaredd                                          Aim/Objective of the activity

	- developing musical sensitivity and imagination,
- developing the ability to distinguish tone colour,
- developing a sense of rhythm and creativity,
- creating implementing situations for rhythmic playing of percussion instruments.
- recognition of various percussion instruments: drum, tambourine, triangle, cymbals, rattle,
-sing a range of songs with others

	Eich rôl chi                                                                   Your role

	My role is to develop musical interests by dancing, singing, listening, and creating easy melodies for the purpose of emotional and holistic development and to improve children's discipline as well as to improve children's mobility.

	Agweddau cadarnhaol – pam?   Sut gellid datblygu’r rhain ymhellach?
Positive aspects – why?  How could these be developed further?

	I think these activities are interesting because they teach, entertain, and can be included in children's daily activities. They seemed to bring a lot of pleasure to children. The children's attention was caught by new songs and rhythmic games consisting in repeating funny words, what met with great interest and enthusiasm. Surprise with various musical instruments that they could test and play with which they willingly played. The children seemed to remember a lot from the previous lesson, and the level of commitment and participation was high. Next time I will try to make musical instruments with children using various natural resources and carry them outside, enriching the guitar. I think this will be interesting and creative.

	Agweddau heriol – pam?   Cysylltwch a’ch arfer eich hunan.                                       Challenging aspects – why?  Link to your own practice.

	At the beginning of the session, I should clearly define the basic rules for when and how to play instruments. I decided that it is worth doing, because excessive enthusiasm of children can lead to the breakup of the structure of the lesson. Important to focus on those children who are shy and quiet. Talk to them and ask for their opinion, which for a larger group of children does not always succeed. It is about arousing and exercising confidence, breaking the fear barrier in children, and showing the lesson in the form of fun. During the lesson I showed how to play and sing. I corrected mistakes and repeated the process to remember better. I was fierce and disciplined. Sometimes, despite the lost rhythm or melody, I was able to quickly find myself in the situation and fix it. I am clever so that the children would not notice it. I was motivated to achieve the best result.

	Pa wybodaeth wnaethoch chi arddangos?                              
What knowledge did you demonstrate?

	My previous knowledge of teaching and playing musical instruments. The need to give clear instructions and ground rules with all activities. I was motivated and I provided the right number of instruments for lessons, which allowed me to avoid conflicts in the group. I conducted classes without any major problems, I was able to assess students and write it down. I motivated and rewarded students for better results. I love self-discipline, such as regular exercise, searching for new musical ideas, self-learning which allows me to become a better teacher and diversify my lessons so that they are not boring or monotonous. Thanks to the new course, training, and cooperation with the music school I am up to date with new music trends that I gladly introduce to the lesson.

	Pa sgiliau wnaethoch chi arddangos?                                       
What skills did you demonstrate?

	During the lesson I showed good organizational skills in planning and implementing the lesson. Empathy, good sense of humour helped in communication skills when teaching children to play instruments. I asked a friend to come to classes and record everything that will help me provide new information and draw attention to this which I cannot see during the lesson. I discuss with my friend about new strategies in the lesson and I took criticism into consideration. The only downside was the training fire alarm that stopped my class at the end, so I could not finish the lesson. However, I was able to quickly gather all the children, count and easily lead them outside safely.

	Pa werthoedd wnaethoch chi arddangos?                                 
Which values did you demonstrate?

	I spent a lot of time to prepare lessons and take care of the environment to ensure good fun, stimulate thinking and ensure the promotion of greater conceptual understanding. I showed good organization and showed passion. I gave children the chance to discuss and think individually, e.g. spreading parts of the instruments on the floor tables so they can see better and make it more interesting. I reach a decision carefully after weighing up many strategies. I believe that I had a great connection with children, including playing games and showing my spontaneity. I was able to discipline and show the limits of what is allowed and what is not allowed, because I tend to solve problems using a step-by-step approach. I showed determination, creativity and respect for others, the need for collaboration amongst different members of the class.

	Beth allai cael ei wneud yn wahanol yn y dyfodol?  Pam?
What could be done differently in future?  Why?

	I think that decisions based on a thorough analysis of all information are more justified than decisions based on intuition, so next time I will try to correct work errors. When I teach this lesson again or during future lessons, I will lengthen the time by 10 minutes and read a short tale "how to become a musician". This will help a shyer child to get used to the new environment. If I give students more time to dance and have fun, they will have better ideas, answered questions better and learning will be more efficient. It will allow me to better focus on those who will need additional help. During the lessons I liked all the instruments, however next time I will give up musical whistles because they are doing too much noise. Change the plan gently and next time I will not give away instruments, I will only ask them to choose the ones they like .I  will also invent a singing puppet that sings; invite children to be the puppet’s singing voice. I will create a mixed group with children of the same age but from a different class to help in better integration.



Section4	
Due to the current situation with Covid-19, no detailed information on the courses is available on the website.			
	Area for further development  (provide further details)
	Why?
	How?
	Who/Where?
	When?

	Play therapist
	Working with the children and help them with emotional stress and trauma.
	Work with children and family help with difficulty like abuse and neglect
bereavement
divorce and family separations
learning difficulties
psychological problems
traumatic experiences and violence.
	University of Wales
	2022

	Exploitation of stories
Teaching of languages skills such as descriptive speech and writing.
	It has proved successful in the past, and is a good method of teaching grammatical concepts such as comparison, use of adjectives, sentence building etc.
	CPD course, online resources, external play, visits to local parks
	Through school (internal CPD) External CPD courses if available.
	2021

	Speech and language therapist (SLT)
	It has provide help with  with varying levels of speech, language and communication problems, or difficulties in swallowing, eating and drinking
	Work with various people with physical disabilities and learning difficulties, hearing loss, mental disorders, or dementia, as well as problems with voice disorders, stuttering, language retardation.
	University of Wales 
	2023

	Basic concepts in mathematics-counting.
	An invaluable life skill. The ability to count is one of the fundamental skills of arithmetic.  
	CPD courses, online resources, external play, use of toys such as Lego , visits to local parks to count trees, birds etc.
	Through school (internal CPD) External CPD courses if available
	2021
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