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Part 1:
It could be argued that inclusive leadership in the early years setting is vital to ensure a high standard of care within the setting itself by both creating and providing a learning environment that is welcoming to all, allows for creativity and promotes value in all (Isles-Buck. 2019). This inclusivity includes the child, parent/guardian, staff, and community (Nutbrown. 2022). Furthermore, early childhood settings can be viewed as a community in themselves, being child-centric and therefore people orientated, leading to development of communication styles and inclusive learning (Rodd. 2013).
 Internationally there has been a significant development in early years practise and the services provided, albeit in differing ways from country to country. However, the common denominator is that this stage in a child’s development is vitally important and therefore practitioners and settings need to be providing the best inclusive care and education possible (Siraj Hallet. 2014). Furthermore, qualities needing development within early years settings towards an inclusive learning environment requires the group to understands their common denominators, determining their direction, their identity, and their shared purposes (Jackson. and Parry. 2018).
Models previously used within setting were based on managerial methods of a hierarchical leadership style, investing in certain practitioners whose role it was to then inspire and enthuse other practitioners in the setting for more productivity (Ryan. 2006). However, it could be argued that this method does not promote equal opportunities for all practitioners in the setting to contribute and in turn does not bring all skill sets into play in developing inclusivity for the children, parent or for the practitioners (Booysen. 2020). Furthermore, understanding around leadership being relational suggests that all can be a leader and engage in decision making promoting autonomy in leadership and a distribution of the power (Siraj Hallet. 2014).
Inclusive leadership in the early years setting requires the practitioners to be using reflective practise, ensuring that they are learning as part of their development and therefore modelling this to the children and parents (Lindon. and Trodd. 2016). A setting that encourages this within their staff and setting helps to ensure that they are going beyond policy setting, but that it becomes a part of their values as a setting. To promote inclusive leadership requires the practitioners to create an atmosphere to enquire and ask questions, to be open-minded and to learn from others (Isles-Buck. 2019).
Inclusive leadership within the early years setting needs to also consider the ‘unique child’, as it is included in the EYFS curriculum (DfE. 2014). Moreover, it highlights the attributes of the unique child and the different cultures, family structures, their socioeconomic background along with any heritage. These factors need to be considered and pay a part in inclusive leadership, as these effect the needs of the unique child in the setting and impact the educational development (Hallet. 2016).
The scenario we will look at through the lens of inclusive leadership is that of a same sex male couple who are first time adoptive parents and have adopted two children who are 4 and 6 years old, meaning that the fathers have not had to usual access for birth parents of attending parent and toddler groups to form friendships and socialise with other parents. These children are the first adopted children in a small rural village school and have only just moved to their new parent’s home in a completely different part of the country to where they’d lived previously, therefore don’t have any friends. 
According to Article 12 of the UNCRC (1989), every child has the right the be heard and listened to. Therefore, when considering the children in this scenario and promoting inclusivity, the children need to be central and need to be listened to by the practitioner about their feelings and thoughts. Furthermore, a child has the right to experience belonging, that they are accepted, valued, and respected regardless of their background or situation in life (Johansson. and Purolia. 2021). There is a crucial role that educational settings play in teaching children about belonging, and for these children this is vital towards their attachment both at home and in school (Page. 2016). 
Agency is also important and is an educational aspiration through educational policy, that children can learn agency rather than adults deciding for them (Guo. and Dalli. 2016). Therefore, in this scenario, which should be the case, the needs of the child need to be centralised and both children need to be seen as a unique child. Moreover, research shows that those practitioners who actively listen to the child’s needs are able to respond in a positive way to the child’s needs and understand their interests enabling them to tailor the learning to optimise the child’s development (Murray. 2019).
The children in this scenario being adopted by a same sex couple could also feel marginalised since there are not families made up in the same way as theirs and schools can lack the understanding of what this is like for adopted children with lack of resources to help them understand and gain knowledge (Baker, 2013). Moreover, schools have been slow to adapt to the needs of contemporary families, with resources, elements of the curriculum and resources aimed towards the white middle class heterosexual birth family; thus, causing more marginalisation not only for the children in this scenario, but also for the parents (Goldbery. et al. 2017).
Therefore, an inclusive practitioner in this instance would need to work on developing a good communication style both with the parents and the children in this situation, for relationship to grow between them, for the school to become a social frontier, bringing families, school, and community together (Miller. 2014). The Social Services and Well-being (Wales) Act (2014) would be a policy for practitioners in this setting to refer to, as it focuses on putting the child at the centre and looking at developing education around the needs of the individual.
Within the school community, the practitioner could look at how to integrate the family with other families. If we were to take the school setting as a social frontier, then the setting becomes an important place for families from all different backgrounds to come together with their differences and learn to work together in learning and development (Scanlan. and Johnson. 2020). The practitioners are in a privileged position to bring aspects of community life; families, religion, beliefs, activism and change together in their setting to help provide a safe space for all to be excepted (Palfrey. 2018). It is important for school settings to address the subjects of families, culture, health, race and sexuality for a more inclusive approach to life in the community, to prepare children for the real world (McQuaid. and Barakat. 2012).
Another important aspect of adopting a whole-school approach when it comes to engaging with the parents and the carers of the school is that it helps to promote positive mental health and well-being for all involved. This is backed up with recent policy by the Welsh Government (2021) about having a whole school approach to emotional and mental well-being. Furthermore, research shows that when parents and carers work together on the children’s activities on school, that the children are more likely to thrive in their development thus having a positive effect on their overall well-being (Anna Freud National Centre for Children and Families. no date).
Wales has become one of the world’s first countries to make it mandate that within RSE curriculum that children aged 3-16 should be taught about the issues and identities around LGBTQ+ (Phelps. 2019). Therefore, within policy, this requires schools to embrace all sexualities and family make ups within their setting. However, despite policy overhaul and change, practitioners find it hard to implement and change in their teaching and the understanding that the children, and their families have, within their settings, with a gender inequality being present in early settings through the way that children are taught, and the resources provided by the school (Culhane. and Bazeley. 2019).
If we were to bring these two elements of policy on inclusion and reform to the curriculum along with the whole-school approach to listening and engaging with families and carers in the community, it could be argued that practitioners in this scenario could make use of these elements together to ensure a more inclusive approach. Resources such as LGTBQIA+ Early Years Magazine (Bradbury. et al. 2021) could be used to distribute more information out to the families in the community as well as creating spaces in the school for families to engage with one another (Campbell. 2011). Failing to reflect the lived experiences of families within the settings has a negative impact on parents/ carer participation in the setting as well as taking away representation (Liang. and Cohrssen. 2019).
Trauma is one element of an adopted child’s life that needs to be considered by practitioners in this scenario, as trauma can impact of cognitive developmental, emotional development and relationship development (Kezelmen. and Stavropoulos. 2012). Researched of adopted parents, both heterosexual and homosexual as well as interracially, discovered that there were significant challenges around collaborative work to gain access to support services for their children’s needs. More work was needed to be done to access trauma-sensitive approaches (Goldberg. et al. 2017).
Research shows that 47% of adults have experienced at least one ACE (Adverse Childhood Experience) suggesting that children from all backgrounds, not just the care system, are being exposed to trauma in their childhood (Bellis. et al. 2014). Therefore, one approach in this scenario’s setting would be to have practitioners train up in trauma, through using the ‘Trauma Informed Schools’ program (Trauma Informed Schools UK. 2022). This will give the practitioners an understanding of what trauma is and how it can affect children in all aspects of their lives and will be a way of drawing the children into a more inclusive setting (SAMHSA. 2022). 
However, the cost in both monetary value as well as time for further training of practitioners would potentially be an issue with further training. Research in England shows that 1% of the government spending on schools is towards CPD (Education Policy Institute. 2021). However, schools receive Early Years Pupil Premium, which is paid directly to the school, which could offer the extra training the practitioners would require in this setting for this scenario (Essex County Council. 2016). 
Practitioners would need to think through their approach to the children in this scenario as usual teaching or discipline methods within a class setting would not work with these children. Communication once again plays a key role in ensuring that the practitioner knows what trigger points may occur in the child and how to help them through the effects of it (Glouctershire.gov. no date). Timetables, consistency, visual plans and linking a specific practitioner to the child will help to develop security and attachment, although it should be noted that attachment might never occur in a child depending on the level of trauma. Parents and carers would have gone through extensive training around this and therefore have the knowledge required to share on this (Adoption UK. 2021). 
Attachment disorders (Mcleod. 2017) are another subject matter that would require the practitioner to have some understanding and knowledge around when it comes to the educating the children in this scenario. Attachment disorders can affect the child’s ability to be able to develop and learn, and therefore the practitioner would be required to develop strategies around creating some sort of attachment/ relationship with the child to gain some trust for the child to be willing to learn (Zeanah. and Gleason. 2014). This process would be part of inclusivity, ensuring that the child felt safe enough in their new environment to learn and develop. 
Another aspect of inclusive leadership within this scenario would be a multiagency approach, as there will already be social worker involvement in both the children’s lives and the lives of the adoptive parents, and the school would be required to work closely with them according to Every Child Matters policy (2003). This was to ensure a more joined up thinking, by considering the unique child, putting them at the centre and then working together to ensure the best outcome for the child (Forbes. 2018). However, in a review on multi-agency working, it concluded that there was little evidence to show of the effectiveness of this in practise to gain improvement for children and families. Factors that impacted this were a high staff turn-over within the social services settings effecting relationships with schools, lack of funding and agency cultures (Aubrey. 2011).
Within this settings scenario, it would be imperative to ensure that the practitioners were engaging as much as possible with the multi-agencies involved with the children’s lives, ensuring communication was at the forefront of everything. Practitioners are leaders, and the best sort of leaders are the ones who can communication effectively, listen, communicate their thought processes, and present a story well (O’Sullivan 2015). There is an important emphasis on collaborating as practitioners within multi agencies, ensuring synergy in effectiveness (Hafford-Letchfield. 2014).
Part 2:
According to Baldock. et al. (2013) policy could be defined as people within an organisation working together to try and set a precedence of what people need to achieve and how they might do so. Therefore, taking this into consideration with policy making in the Early Years in Wales, it should be that policies created help practitioners to engage with the curriculum and offer a well-rounded approach to learning and development for the children (Edwards. 2015).
As of January 2022, the new curriculum for Wales (Welsh Government. 2021) sets out new guidelines for setting and practitioners to follow based around the Four Purposes; the outcomes they want to see in all learners aged 3 to 16 years old. The new curriculum seeks to; “set high expectations for all, promote individual and national well-being, tackle ignorance and misinformation, and encourage critical and civic engagement” (Welsh Government. 2021a). However, although Wales has been at the forefront of creating policy for Early Years settings around the rights of the child, in practise the rationales of different aspects compete against each other leading to a results-based emphasis through policy making rather than what is beneficial for the unique child (Dallymore. 2019).
According to the Well-Being for Future Generations (Wales) Act 2014 education is at the centre of the Welsh governments focus for children in Wales. Furthermore, the Welsh Government’s ‘Prosperity for All’ policy (2019) takes the governments commitment further to all children and young people and Wales by supporting young people to reach their potential. 
The Child Poverty Strategy for Wales (2015b) was set out to tackle the poverty crisis in Wales, and to help support families in this category, giving children the support and the same access to educational prospects as others. This policy was based on the UNCRC (1989) statement that all children have the right to what they need in life. The strategy set out in the policy set the ambition to have no child in Wales living in poverty by the year 2020. Research shows that children from disadvantaged areas and those families considered in the poverty bracket, are less likely to perform as well as children from other socioeconomic backgrounds (Ladd. 2012). 
It could be argued that this policy set out by the Welsh Government was one that would promote inclusivity by bringing about a multi-agency way of working, across education, health, communities and families; in accordance with Every Child Matters Act (2004). By bringing these agencies together through policy, it allows for a whole child approach across agencies, to tackle poverty from every direction (Welsh Government. 2014). This once again is highlighted in the FaCE the Challenge Together (2015c) policy, highlighting those children who have family engagement with the school and their education are 6 times more influence over the child’s educational attainment than the quality of the school. 
However, these policies put a lot of the work on the school to put them into practise, and although the policies bring about an ideal towards inclusivity and educational engagement to allow all children the same opportunities, in practise this is a lot harder. In a survey carried out in England with Early Years practitioners, the results highlighted the impact of working in this sector on the practitioners lives and mental health (Early Years Alliance. 2018). 57% of practitioners in the study shared that they had suffered with anxiety as a result form work, and 26% stating that they had experienced depression, citing low-pay, lack of government funding/ support and high workloads of administrational paperwork. It could be argued that these policies whilst trying to be inclusive of the families and the children have not considered the practitioners in their inclusivity. Moreover, the aim of having children out of poverty in Wales by 2020 has not succeeded, and the statistics around child poverty in Wales have remained the same, with Wales having the worst child poverty in the UK (Poverty and Social Exclusion. 2020). 
New policy around the teaching of Black, Asian and Minority Ethnic communities will come in with the New Curriculum for Wales from September 2022, making Wales the leading nation in the UK to incorporate this into educational settings (BBC News. 2021). This brings about inclusivity within the settings. This was in response to a report by Estyn that stated that children in schools had very little knowledge and understanding of their history, specifically Black, Asian and Minority Ethnic (Nation Cymru. 2021).
However, within settings in Wales, only 1.3% of the workforce are from Black, Asian and Minority Ethnic background and a plan by the government to recruit more into the sector ((Welsh Government. 2021b). It could be argued that the inclusivity of the new curriculum around Black, Asian and Ethnic Minority History does not go far enough for settings to be all inclusive, as the lack of diverse staff members has an astounding effect on children and their learning. Studies in America show that a child, specifically black male students, who has a teacher of the same race teaching them in the early years is less likely to drop out of high school by 39% (Conklin. 2022).
Furthermore, it could be argued that although important to learn the history of Black, Asian and Minority Ethnis in school that it would be more inclusive to look at the current living climate for these children for the whole class to grasp their full culture (Howard. 2016). Having teachers from the same ethnic heritage as you would be more inclusive as it would allow for a child to have common ground around culture, family and background and help to inspire children with ethnic heritage into a teaching career of their own (Figlio. 2017).

Part 3. 
Inclusive leadership is imperative when we look at the role of the practitioner in an early years setting (Nutbrown. et al. 2013). All government policy towards inclusive leadership within early years settings in based on the UNCRC (1989) rights of the child, and educational settings within the UK are set up to help promote autonomy in children about their rights as well as provide good educational settings for them to develop (Children’s Commissioner. 2017).
The UNCRC (1989) articles break down into three headings of participation, protection, and provision (Akbar. and Hammed. 2019). Which help to embed children’s rights into the education system, bringing about equality and a non-discriminatory approach which should help to lead to a more inclusive leadership model within settings. 
In 2012 the phrase ‘unique child’ was coined and as a result reform and policy within early years settings were overhauled to bring the child into the centre of the setting, acknowledging that each child, their background, family, and culture, is unique (Repova. 2019). Welsh government policy around this was brought out for settings to help them promote a more child-centred approach to their educational practises as well as promoting inclusivity for all involved (Welsh Government. 2015). 
Inclusivity also draws in the families of the children and extends further than the setting; inclusive leadership in the early years requires practitioners to engage with the families of the children and with others from the community (Scanlan. and Johnson. 2020). We can see through government programs such as flying start, that early years settings set up under this are there to promote good relationships with families in socioeconomically tough areas in order to ensure that the rights of the child, to have access to good education, is met (Welsh Government. 2017). This program helps to develop parenting skills with parents as well as encouraging them in communicating and participating with their child’s education (Galindo. 2012).
However, the percentage of Wales’s children who live in poverty has not decreased over the years, despite policy created to tackle and reform to give children equal educational attainment, and therefore it could be argued further that although policy is there and educational settings are trying, it is not fully working as it should be (Egan. 2016). It is also noted through studies that the Flying Start program is a postcode lottery and does not target all families who are living in poverty as it is based on geography and not on where the whole need is, making it not as inclusive as the program was set out to be (Harding. and Cottell. 2018). 
It could be argued that government policy could go further to expand childcare here in Wales for more families to access it. The argument states that more provision of good quality, child-centric childcare provision and education would lead to more funding at the start but would bring more families and children out of poverty in the long term (Wilson. and Paull. 2020). 
In conclusion, inclusivity goes further than policy set by government, and requires early years practitioners, families, community, and government to work together to ensure clear communication, investment of time and money in order to bring about a whole inclusive approach to the unique child’s development through educational settings. 
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