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Children with additional support needs: inclusion, advocacy and equity
Section 1 - With reference to children’s rights, explain the importance of early intervention for a child with your chosen Additional Learning Need. 
This section focuses on the importance of early intervention for children with Autism Spectrum Disorder (ASD). “Autism spectrum disorders (ASD) constitute a group of severe disorders of development, disrupting social relationships, communication, play, academic skills, and usually leading to life-long disability” (Kleinman et al, 2007).  Interventions vary with every child, depending on their needs and ability. “The umbrella term for interventions and support packages introduced at an early age aimed at ensuring maximum impact on the development and learning of children with SEND” (Rebecca Crutchley, 2017).  Early intervention for children with Additional Learning Needs (ALN) will ensure the children receive the support needed for both home and school life from an early age.
Kleinman et al (2007) claim parents generally report concerns for their children when they are 17-18 months old, however are not diagnosed until four years old or sometimes later. Although a more recent research, Bradshaw et al (2014) believe early identification methods for children with ASD are advancing rapidly, however, there are very limited interventions available for children under two years old who have or could have ASD. Schreibman et al (2015) agrees that interventions have changed dramatically in the last thirty years with interventions beginning at a much earlier stage in life, however there is a challenge when designing and adapting the interventions to ensure young children achieve optimal outcomes. Article 23 of The UN Convention on the Rights of the Child (UNCRC) state all children with a disability have the right to live their life to the fullest and the Government must support disabled children as much as possible (Unicef, 2019). Vietze and Lax (2020) believe child with ASD who have interventions and support before the age of two make greater improvements than children who have the interventions after turning two. Kleinman et al (2007) say receiving early identification and intervention can result in a better prognosis, including improved social relationship, language, and fewer maladaptive behaviour. This in turn could increase the successfulness of inclusion for the children in public education (Kleinman et al, 2007). Therefore, early intervention is crucial to enable children with ASD to receive the correct support to thrive as they grow. Bradshaw et al (2014) believe it is important to intervene early as children’s development changes rapidly in the first two years including their language, social and cognitive abilities. Beginning intervention at a later age of 3 to 5 years old could result in there being a wide gap in the abilities of children with ASD compared to their peers.  Welsh Government (2018) believe the ALN system places priority on early intervention for children with ALN to ensure their needs are identified early, suitable plans and provision are created, allowing children to receive effective support from multi-agencies during their interventions. Article 18 of the UNCRC states the Government must create support services for children and support parents when raising their children (Unicef, 2019).
The process of detecting ASD in children begins with the identification of an additional learning need (ALN), following by a diagnosis of what ALN the child has after which the intervention may begin to take place. Centres for Disease Control and Prevention (2020) says development screening observes how a child is developing through using a brief test and is usually done by a doctor or healthcare professional. The screening takes place if a parent or doctor has concerns for the child. More screening may be needed if a child is at high risk for ASD or if the characteristics for ASD are present. Autism Speaks (2021) explains the Modified Checklist for Autism in Toddler, Revised (M-CHAT-R) has a series of 20 questions about the child’s behaviours that is intended for children from 16-30 months. The result for the questions will show if any further evaluation is needed. 
Bradshaw et al (2014) explains there is a wide range of techniques available to support children with ASD that targets a mixture of symptoms and behaviours. The most common interventions for children with ASD include sensory integration, occupational therapy and speech and language therapy. An intervention will be the most successful when having the correct plans and support in place, therefore having practitioners with great knowledge around ASD and the skills to support children with ASD will ensure the children receive the most from their interventions. Guldberg, K. (2010) says practitioners must have a good understanding of ASD and of the individual child’s needs before beginning interventions, otherwise it could become problematic and not support the child’s development. Welsh Government (2018) believe early identification and appropriate support is crucial for a child with ALN as the sooner the process begins the more effective the intervention will be. The interventions must be reviewed to ensure they remain appropriate.  Article 3 and 29 of the UNCRC say all decision and actions affecting a child must be made in the best interest of the child and schools must set out goals for children to develop their talent, personalities, and abilities (Unicef, 2019). As part of the Additional Learning Needs Tribunal Wales (2018) Act, all current statements and plans for Children with an ALN will change to Individual Education Plans (IDP) over a three-year implementation period. Snap Cymru (2018) say during this phased approach, the youngest learners will be priorities, therefore ensuring the learners receive early intervention. However, Welsh Government (2020) claim the time to create each IDP will depend on the scope of the children’s needs. Therefore, although the children from the same age group will be priorities, some plans may be prepared before others, leaving children with more complex needs to wait longer to receive support.




















Section 2  - Critically analyse one or two barriers the child may experience. Consider the impact the barrier may have on a child.
One barrier that a child with Austism Spectrum Disorder (ASD) may experience is with their communication and langauge development. Vietze and Lax (2018) believe ASD is a development disability that is characterized by repatiative behaviour, communication difficulties, high sensistivity and difficulty socialising or creating friendships. Bernier, Dawson and Nigg (2020) believe language development is commonly associated with children with ASD and the severity can vary with every child, some having reduced or delayed and 15% of children with ASD having no langauge at all. The National Autisctic Society (2019) say children with ASD could have difficulties with their communication and struggle with social interaction, with many different aspect affecting them, this could include the child not having any verbal commiunication, taking longer to process what they are being told or not understanding information or facial expressions. Vietze and Lax (2018) claim children with ASD can also have intellectual disability, with this affecting 26-40% of young children. ASD is included in the medical model of disability. “The medical model (or indivdual model) considers disability as a problem of the individual that is directly caused by a disease, an injury or other health conditions, and requires prevention interventions or medical care in the form of treatment or rehabilitation” (Mitra, 2017). Therefore, although communication is seen as a barrier for children with ASD, there are interventions and programmes available for the children to receive support and possibly overcome the communication barrier. Vietze and Lax (2018) claim a study found that children who received support and intervention at an early age, showed significant improvement in their development, with language and learning barriers being reduced.  
Communication difficulties can cause a barrier for children by affecting their behaviour, interaction and understanding of others. Ambitious about Autism (2021) say behaviours and communication vary with every child as no two autistic people are the same. A child with ASD can find it difficult and struggle to process information, with time to process the information ranging from seconds to minutes, the autistic person may then begin getting frustrated and stressed if the information is repeated, which in turn will make it even harder to communicate (Autism Allience, no date). The National Autistic Society (2019) claim learners with ASD are three times more likley to be excluded from school. This could have a significant impact on the childs life, that could also affect their future beyond school. “Only 1 in 6 autistic people in the UK have a full-time job” (The National Autistic Society, 2019).
An autistic person can use echolaia to communicate, where they will repeat a word several times. The National Autism Society (2021) say an autistic person might repeat this word if they do not understand the question and also as a way of communicating. Bernier, Dawson and Nigg (2020) say as well as having little spoken langauge, children with ASD often repeat certain words they have heard before or invent their own words. The National Society (2019) believe the repetative behaviour could be a way for the child with ASD to deal with anxiety and process the information. 
The National Autistic Society (2021) believe communication can have an affect on the child’s interaction with peers, family and practitioners through making it harder for the child to understand information or relate to what others are saying and can make the child find it difficult to iniciate or respond to interactions. The National Autistic Society (2021) say autistic people feel uncomfortable when having eye contact with others and find it difficult to eliminate any back ground noise, with too much noise becoming overwhelming and over stimulating, which then increases their anxiety. Ambitious about Autism (2021) says children with Autism have the correct skills to interact with others, however, they find it difficut to read others and to express how they are feeling. Therefore, can be left to feel isolated or lonely if they do not receive the correct support and information on how to socialise with peers. This could have a negative impact on the child by stopping them from creating a bond with others and making them feel as if they are not included. “Around 50% of people with autism also suffer from anxiety or depression” (Autism Allience, no date).  Ambitious about Autism (2021) claims 4 out of 5 children with ASD have experienced mental health issues. According to Guldberg (2010) research focusing on the developmental areas for ensuring inclusion for children with ASD in the years, showed the importance of understaning the childs body language and their joint attention development, including immitation, gestures and pointing in order to support the child to interact with others. The research also showed the importance of social interaction and understanding, with direct input needed when interacting or initiating playground games (Guldberg, 2010). Chan, Deng and Yan (2021) claim a study using physical activity as an intervention showed it was an affordable and versatile way of supporting an autistic person’s communication and social interaction, with small to moderate results. Bernier, Dawson and Nigg (2020) believes although the communication levels vary with each child with ASD, every child can learn how to communicate, whether through therapy, technology or words. 

Section 3 - Critically evaluate one example of how a child with your chosen ALN is supported in an Early Years setting. 
One way in which children with Autism Spectrum Disorder (ASD) can be supported is through the use of Picture Exchange Communication System (PECS). Devarakonda (2013) describes PECS as an alternative form of communication through the use of visual symbols for learners with a range of physical, cognitive and communication difficulties. Integrated Treatment Services (2021) says PECS aims to teach learners to communicate functionally in order to express their wants and needs with teachers, peers, and parents. PECS is taught through a six-phase approach that begins through teaching the learner how to communicate with the exchange of a single symbol, then later builds towards creating sentences and adding more vocabulary once the learner becomes more confident in using the PECS (Pyramid Educational Consultants, no date). 
There are both positives and negatives to consider when evaluating how effective PECS can be in supporting children with ASD in an Early Years setting. Integrated Treatment Service (2021) say PECS helps the learner in many ways including improving their language and social skills therefore enabling the learner to create relationships with their peers and helps reduce any challenging behaviour. Boesch, M.C. et al. (2013) also says several studies have shown there has been an increase in speech and social–communicative behaviours of learners using PECS. PECS do not require expensive or complex resources to create, therefore multiple copies can be made (Integrated Treatment Service, 2021). Boesch, M. C. et al. (2013) says the PECS are easily portable for the learner to carry with them, however it could become more difficult once more cards are added to their books. Therefore, the child will need access to the PECS in both home and school settings to ensure they can use these to communicate at all times. This will aid the child’s understanding of the PECS through using at all times and ensuring they have the opportunity to communicate when and where they want to. Article 12 of the UNCRC states every child has the right to a voice, allowing them to express their feelings, views and wishes (UNICEF, 2019).  However, learning to use the PECS will take time for the children to understand each symbol and learn to build sentences, therefore in order for the child to build their confidence when using the PECS these must be used consistently ensuring the communication boards are always available for the child and are being used correctly. NHS (2021) says fifteen bilingual communication boards have been placed in playgrounds around Ceredigion, allowing children to express themselves as they play and reduce the feeling of isolation and frustration. 
One positive aspect of the PECS is that these can be used by a number of practitioners, therefore will not restrict other members of staff from using the PECS with a child. However, as the PECS does not have a speech output capacity the child will become dependent on the practitioner always being nearby, therefore reducing the learners independence when using the PECS (Boesch, M. C. et al., 2013). Both parents and practitioners can support the child with PECS and act as a communication partner. However, to ensure the PECS are used effectively in the early years setting and the children are supported correctly, the practitioners must receive training on how to use them, this information can then be transferred to the home setting (Integrated Treatment Service, 2021). Through giving the children the correct support needed, this will remove the communication barrier, therefore helping the child feel more included in the early years setting. 
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