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Introduction:
Bore da pawb, good morning to you all and thank you for your time today. I am excited to welcome you all to this presentation that presents a new intervention initiative that, if successfully embedded into the ethos of the school, will develop all pupils’ emotional and social well-being, in addition to developing greater literacy and numeracy skills within the pupils. I trust that you have all received the School Development Plan (SDP) and the school background leaflet that were released one week ago as these documents support the proposed intervention.
Why?
Recently, Estyn inspected our school and their post inspection recommendations, together with our own evaluation of performance across the previous two academic years, led to the creation of our SDP. This aims to inform all staff members and yourselves of our vision for future developments in our school. Resultantly, the first priority of our school is to “develop all pupils social and emotional well-being.” Satisfying this priority will ensure that all pupils will be better equipped to identify and cope with the emotions that arise through their learning and develop a resilience towards any challenges and adversity faced in the rapidly changing world around them. Kirsty Williams acknowledges that “strong and inclusive schools committed to excellence, equity and well-being” are at the forefront of generating the education reform in Wales. (Kirsty Williams, 2017: p.3) Additionally, Donaldson’s Successful Futures report 2015 allocates one of the six new areas of learning and experience (AOLE) to health and well-being, reflecting the priorities of Estyn and the Welsh Government (WG) through the Well-being of Future Generations (Wales) Act. (Estyn, 2018; Donaldson, 2015; WG, 2015a) 
What? – What is the intervention and the priorities?
However, both the annual Good Childhood report 2018 and the Child Poverty Strategy for Wales have proposed a clear link between poverty and poor well-being and the impact this can have on emotional well-being and behaviour. (WG, 2011; Good Childhood Report, 2018: p.13) It is argued that:
“low-income children experience poorer environments in terms of factors that would otherwise promote their cognitive, social and health development.” (WG, 2011: p.20)
This is why early intervention programmes and stimulating learning environments need to be embedded into our school’s ethos. Indeed, building children’s resilience to challenges such as poverty and well-being is regarded as a “priority” by the WG. (WG, 2011: p.21)
Numerous research investigations endeavour to detail the importance of the learning environment on children’s well-being and our school background leaflet presents some of this research. 
Therefore, when considering this evidence, in order to develop a child’s emotional well-being, I propose that a separate learning environment/area within the school should be created. This area would become a “safe zone” for any and all children who wish to access this area throughout the school day at any time. However, it should also be a key area available for children identified as “vulnerable” or “at risk” through the school policy on child well-being detailed upon our school background document. By this, children with specific support requirements should be encouraged to use this “safe zone” whenever they feel that they are in need of support. Within this “safe zone” learning environment, children will be able to have “time out” if desired, whilst being monitored by our mental health and well-being trained staff members. When appropriate to the situation and the needs of the child, staff will talk to the child about their feelings and emotions in a friendly and nurturing way and help them identify how they feel and why they feel this way. As a result of the training discussed later in this presentation, staff will be able to provide the child with relaxation techniques that will allow the child to develop a control over their emotions now and in the future through the transference of these skills and techniques learnt in the “safe zone.” This need not be exclusively a one-on-one process, though, but could also involve the communication of their feelings with their peers in the “safe zone.” Good communication skills and vocabulary should be modelled by staff members to allow for the children to accurately identify and elaborate upon their feelings, something which may form an area of disadvantage for them as a result of poverty.
In order to ensure that this “safe zone” for the children in our school is appropriate, relevant and meaningful to the children, the children themselves should be involved in the creation of this zone. This zone could be an indoor or an outdoor zone; the pupils should use their “voice” to discuss and decide where they wish for this zone to be and what they wish the zone should contain as the UNCRC highlight the need to involve the child in decisions that affect them. (UNCRC, 1989)
This is where the pupils will develop a wide range of skills across the curriculum as a direct result of the “safe zone.” Children will be encouraged to share ideas with others and listen to other’s opinions, taking turns to speak and responding appropriately. (WG, 2014) Whilst these skills are detailed in the LNF, pupils should be encouraged to develop their numeracy and financial literacy skills through their investigation into costs for the resources they wish to have available to them in the “safe zone,” a task where self-esteem can be developed through the interactions between pupils and their peers, parents and members of staff. (WG, 2014; WG, 2009) 

How? – How will you implement it and what targets have you set?
As the Deputy Head, I therefore believe that the adoption of a whole school approach is essential in order to ensure the effective introduction of this intervention to all staff and pupils. Indeed, some research has argued that a whole school approach to the Social and Emotional aspects of Learning (SEAL) underpins the creation of an emotionally safe learning environment for all pupils and staff. (Morrison and Peterson, 2013; WG, 2010) After all, “being happy at school and having a positive school environment makes learning more enjoyable for everyone.” (O’Brien, 2016: p. 31) 
But the introduction of this “safe zone” intervention reaches further than merely in the school grounds. We must recognize the critical role parents hold in supporting the vision of our school and, consequently, we must collaborate with our pupils’ parents so that children can feel physically and emotionally safe in the school and the home environments. (Bradley et al, 2018) The Every Child Matters report identifies through its research that, for children aged 10, the factor attributed with having the greatest impact on children’s educational attainment is parenting. (Crown, 2003) Therefore, when seeking to achieve the best outcomes for the interests of the child, as the UNCRC identifies as the underpinning value of education, it is possible that the parents and the children could form a “nurture group” or “team” and become involved with the development of the child’s social and emotional well-being through projects designed and created by the children and their parents. (UNCRC, 1989) 

Who?
In order for this whole-school intervention to be effective, all staff members must receive sufficient training in order to best help identify children who are “vulnerable” in their social and emotional well-being and provide support for these and all children. One such training programme is known as the “A Quiet Place,” a programme that would allow staff, pupils and parents to develop skills in relaxation and social and emotional well-being in a chosen environment, such as the “safe zone” created by the pupils in this intervention. (A Quiet Place, 2016) This may be achieved through the development of strong relationships between staff and their pupils, where all feelings are identified, shared and appreciated in an inclusive environment. (Boorn, Dunn and Page, 2010: p.313)

How Much?
The proposed cost of implementing this intervention as soon as possible in our school would amount to the following considerations. Firstly, providing continuing professional development (CPD) training for our 20 staff members would generate an approximate cost of £400, with the training itself occurring on an INSET day. (TeacherToolkit, 2013) The cost of the “safe zone” would largely depend upon the children’s vision for what they wish this zone to contain based upon the exploration of their numeracy and finance skills. However, relaxation music and CD’s, beanbags and cushions are possible choices that could be made by the children, and this is estimated to cost £300. However, this figure does not take into account any wooden furniture in the school garden and forest area, interactive software or accessories.  
It should certainly be mentioned, though, that the Pupil Development Grant, reviewed by Kirsty Williams in 2018, could be invested into this well-being intervention through the purchasing of high-quality equipment and resources selected by the children in the school. (WG, 2018) 
Impact?
I believe that this intervention not only has the potential to greatly develop the child’s social and emotional well-being, but also raises the child’s skills in literacy and numeracy. This is achieved through the identification and exploration of all children’s feelings in a supportive and inclusive environment, leading to the communication of these feelings with staff, peers and parents in the “safe zone.” 
This intervention is similar to the sector leading practice of Ysgol Bryn Deva presented by Estyn in 2016. (Estyn, 2016) Here, children were involved in a club known as the “Clwb Seren Bach” that was led by a team of specially trained staff to support those children identified as requiring additional support for their emotional and well-being needs. Through this group, children were supported individually and as part of a group, as required and suitable for the needs of the child, where the staff nurtured and supported the children through talk and other activities and projects. An additional benefit of this project seen by Ysgol Bryn Deva was a good increase in pupil engagement in lessons, with scores being higher on the national numeracy tests also. (Estyn, 2016a)     
Moreover, research has shown that, should pupils “master” the ability to be in emotional control, pupils will have stronger mental health and greater health overall. (OECD, 2018: p.14) This is more than any other “Big 5” factor that influence the development of pupils social and emotional skills and well-being. (OECD, 2018)  
Conclusion:
Should this intervention be introduced and embedded into our school’s ethos, after having reviewed the evidence gathered by the intervention, such as identifying whether there has been a significant raise in pupils social and emotional well-being, my vision for future progression includes engagement with the wider community. This would further extend the children’s ability to become resilient, capable and confident learners that Donaldson and the WG desires for the future generation through further development of their well-being, as there are more factors involved with the well-being of a child as a whole than just the school, surrounding environments and parents. (Donaldson, 2015; WG, 2015a) Thank you all for your time today and I invite any questions that you may have.
Diolch pawb,

Mr. Tom Poole, Deputy Head Teacher.
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