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“Creative activities: activities that are composed or choreographed and are generally artistic and aesthetic in nature” 
(Welsh Assembly Government, 2008, p.13)
Reflection on Teaching Style
It important to reflect on teaching practice as it allows for us as educators to implement development and change into our practice. By allowing us to reflect, it allows for any modifications to our practice and content which allows us to improve what we teach and how we teach it. Stidder (2012) supports reflection through reflexivity by stating “Critical self-reflection and pedagogy through the use of reflexivity in physical education can contextualise and illustrate various topics of educational debate as well as inform research and provide impetus for innovation and change” (p.18). Throughout my teaching practise I was focused on allowing for autonomy and choice throughout my practise. I thought this was particularly prevalent as it allowed for the students to show their preferential learning style, allowing them to develop as individuals whilst participating as a group. Through the planning stage of the sessions we focused on teaching in this style, because we wanted them to have autonomous choice throughout. This is supported by “It must first be clear that any teaching is indeed, autonomy supportive.” (Hastie, Rudisill and Wadsworth, 2012, p.51). Whilst using this as a base for my teaching style it was also important for me to refer back to the curriculum throughout as it allowed me to implement differentiation into the activities and allow the students to further develop. 

Positives 
[bookmark: _Int_v3nTrHYK]Overall, I believe the sessions completed throughout the weeks were ultimately successful. In relation to our session plans and overall objectives I believe we were able to achieve all of these. We were able to keep a key objective running throughout, which was for the students to be able to complete a sequence involving different criteria for each week focusing in on what they had been able to achieve throughout each session. This was important to us because it was a key component of the curriculum that we would be able to reinforce throughout each week. It states within the curriculum “The composition of sequences and choreographed dance motifs should include features such as variations in rhythm, speed, shape, level, direction and pathways” (Welsh Assembly Government, 2008, p.13) as well as “combining and linking actions; relationships to partners, an audience, apparatus or a stimulus” (Welsh Assembly Government, 2008, p.13). Throughout our sessions we actively encouraged the development of such criteria and used said criteria in the perform and evaluate sections of our sessions. Throughout our sessions it was also important to have full student engagement within them. As we felt that certain students would harbour a negative feeling towards the type of activity it was important to engage them with what felt relevant to them and a way they could actively participate. This came into play in our final session’s performance aspect. Where we diversified the last performance to allow for full participation, changing the last activity to a ‘TitkTok Dance’ or ‘Goal Celebration’ routine allowed us actively engage all the participants without them harbouring negative feelings. It was also important for us to maintain a passion for the subject as to not influence the students. Stidder, Lines and Keyworth (2012) state that “Many assumptions that teachers hold for example, often result in stereotypical expectations of girls’ and boys’ behaviour” (p.72). Which made us actively reinforce our enthusiasm for this subject and keep the students active throughout.

Improvements 
[bookmark: _Int_YPqtZMAh]Within our sessions I believe there are some areas for improvement. I know for myself that Timekeeping was key improvement. As in the last session the sections of our session were completed in rather quick manner which meant that we had significant time left after our plan to fill with different activities. So for next sessions I will definitely be investing in a watch! However, during this time we were able to think quickly to create activities with relation to our sessions to be able keep our students engaged. Our flexibility to create such activities is a trait I think that is definitely needed to be able engage all students (although planning activities that would engage all students for the allotted time of the session would be preferable). Vickerman and Hayes (2012) support this trait by stating “Critical to successful inclusive PE is an open mind, positive attitude and readiness to modify and adapt your practices” (p.51). By having this trait of flexibility and ‘readiness to modify and adapt’ it allows us to develop further and be able to be flexible to the needs of the students. One area that would need improvement is managing behavioural expectations of the students in regard to active participation. As we had, on occasion, some students become distracted and lose focus. This improvement will come in future sessions and progression in our teaching styles and also research. Stidder (2012) states “Personal and professional recollections of physical education have provided the ‘lens’ which has informed much of my thinking and enabled me to assess ways in which physical education can include as well as exclude pupils” (p.19). Through the research of such recollections and reflections on our own practice it will allow for progression in identifying strategies to improve engagement and inclusion, whilst being able to see ways that Physical Education could exclude some students or distract others.  

Differentiation of Task and What would I do differently?

Differentiation of task is important for our teaching practice because it allows us to meet the needs of individuals that may struggle to access the mainstream/traditional forms of PE. Vickerman and Hayes (2012) states “Offers opportunities for young people (and teachers) to develop mutual understanding, respect and empathy for diversity” (p.51). By developing this understanding, respect and empathy for the diverse needs of the students it allows to create an inclusive atmosphere around PE, whilst also allows active participation for all. Personalised learning is one way we could differentiate the task for the students. By allowing for a Personalised Learning approach to this subject it allows for us develop and enhance the skills from each session and allow for better understanding. Theodoulides (2012) states “Potential to enhance personalised learning through the way in which they promote learning in a different range of outcomes” going on further to state “Therefore able to meet the needs and interests of wider range of pupils” (p.43). By meeting the needs of a wider range of pupils means they may feel a sense of achievement and fulfilment in what they are doing. 
[bookmark: _Int_J3bU6gvw]It is also important to differentiate the task to meet the needs of all children, especially those with SEND (Special Education Needs and Disabilities). For students with SEND it is often difficult for them to access mainstream or normalised PE activities, so to differentiate tasks it is important to be able assist with their own personal development. Vickerman (2007) supports this differentiation by stating “In relation to children with SEN … Many of their needs are much more complex and involve other interacting areas in addition to motor skills” (p.45) and going on further to support differentiation by stating “This is imperative to all teachers if learning is to progress and movement patterns and motor skills develop” (p.82). By having differentiation, it allows for a wider range of students to access the aims of the sessions and develop their knowledge and understanding. One way we could assist with cognitive understanding is to provide a flow chart (e.g. Activity 1 into Activity 2 then Activity 3 and finishing with...) for each lesson for students to reflect back to at each point where they are unsure or misunderstand the task. This allows for students to be able to break down each lesson and to completely understand what is expected of them. Vickerman (2007) states that “However, for some children with SEN this achievement may take much longer and require significant intervention, adaptation and support” (p.41) which shows that some students may require that extra adaptation and support, and by being able to reflect back to the task via a flow chart and what is expected from them will be able to reassure them and provide support for their own individual needs. I would definitely implement this into my sessions as it would not only be helpful for the students but for myself also.
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