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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	To link reflection closely to previously reviewed literature.
	I have reflected back to literature as well as I could, however without carrying out the research I found it difficult to reflect to literature fully.

	Target 2
	To proofread work for minor errors.

	I have proof read my work to correct minor spelling and grammar errors.

	Target 3
	
	





Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	This was carried out via teams. The network lead explained and shared ideas of Assessment for learning (AfL), the network lead advised us to use some of the ideas that were presented, but also encouraged us to use any of the AfL techniques we had already observed in class.	Upon looking at some of the ideas that were presented for AfL I noticed a lot of the ideas were also being used in class, I also instinctively use a lot of the techniques in class such as questioning and 'thumbs up and thumbs down' for understanding. From this session i understand AfL a lot more than I use to, assessment doesn't always have to be I the form of tests and exams it something that is continuous throughout the day and something that is done without rally thinking about.


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	After having more of an understanding of AfL I question the children's understanding a lot more and rather than explain activities and then asking 'thumbs up or thumbs down' I know will question throughout the introduction to the activity to gain a better knowledge of the children understanding levels.

I also planned for a writing intervention group. Working with the ALN children who need more support with writing, spelling and phonics.
	After adapting my introduction to use the technique of questioning the children as I go along allowed me to see where the children were in terms of understanding, attainment and the ones who needed the additional support. Assessment for learning is vital in helping the children to progress but as a student teacher it has also helped me to adapt my planning to meet the needs of the learner and have helped with differentiating work.



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	We attended network school, at an allotted time due to Covid. She share day consisted of meeting with the network lead, the fellow students at my placement school, the deputy head and Stephen Hadley (University lecturer) We presented back our AfL findings and shared our experiences both positive and negative.
	The share session was positive, as I felt after sharing back my experience of AfL, from the responses I received I feel confident as a student teacher that I have been able to successfully adapt and implement AfL both in my planning and teaching strategies. After sharing back ideas and experiences it was helpful to hear others opinions and ideas of ways of carrying out AfL which I hadn't thought of myself. I  definitely feel as a student teacher there are many different techniques and approaches I have learned through the bridging, that will help me develop holistically whilst also meeting the needs of the learners and listening to learners, which moving forward with the new curriculum will be vital.





DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? 
The scheme used to teach phonics to the children is 'Letters and Sounds' however from my previous experience as a teaching assistant I have never come across this scheme. I knew that phonics would be a big portion of my planning and I would likely be working with groups for letters and sounds, so it is vital I know the scheme in order to plan and deliver work. From looking at the website and also observing the class teacher and TAs taking groups, it is important that the same scheme and pattern is followed in order to help the children progress. From the research carried out and some observation and guidance i now feel confident to be able to take phonics groups and deliver group work following the scheme the school uses. I have learnt from this that whichever school I may go for my second PTE or eventually begin my teacher career in, finding out early which phonics, math or literacy intervention schemes is vital and becoming fully aware of the scheme will help with finding out where the children are in their learning whilst also helping with planning and teaching. 


Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
During the second part of our teaching experience we had to move to online learning due to lock down restrictions (Covid 19). Whilst I have used power point before and felt comfortable creating them, I had never used a PowerPoint in order to fully teach a lesson, meaning I know had to quickly learn how to be able to teach children who weren't physically with me and also do this via a PowerPoint recording.  After lots of playing around with the software and looking on you tube and google for some instructions. I was able to create many lessons using this format, the benefits of this form of delivering lessons, enabled the children to hear my voice and have a sense of familiarity when doing the tasks.  

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? 
 



Safonau/ Standards

Professional Experience Template 1: Charlie Bear Challenges
Pedagogy Standard: Influencing: Challenge & Expectations
What did you do and why?
[bookmark: _Hlk65335559]I worked with my class mentor to set the children their 'Charlie Bear Challenges' for the following week. The children get set these weekly challenges to work through independently, as i planned and delivered lessons this week it was beneficial for me to help set the challenges for next week which were based on reinforcing what they had learned this week. I will also get/ make/ prepare resources for the children to use to be able to complete their challenges.
What have you learned?
[bookmark: _Hlk65335574]The challenges that are set for the children, are for them to complete independently or with little support so it is vital to know the children ability and give them achievable challenges. It was important for me to see the different aspects of planning for year 1. I have learned when setting challenges or missions it’s important to make them achievable and relevant to the work the children have been doing, this is allows for reinforcement or understanding and knowledge. However I feel challenges should be differentiated slightly to meet the needs of the learner, as some of  the challenges didn’t push the higher ability enough yet the lower ability may have needed some support in the challenges.
What next?
For future planning I will consider the next challenges for the children that will be linked to the lesson plans I have created. Moving forward with my own teaching experiences I have learned it’s important for children to be independent when it comes to their own learning. Setting challenges for the children is a beneficial way of assessing the children understanding. However, I think i would try and make the challenge slightly different to meet the need of the learner, as the children within the class were at different academic levels I feel some of the challenges were too difficult for some, yet others didn't find them challenging enough. Differentiation is vital with planning independent work as well as class tasks.


Professional Experience Template 2: Loose Parts Area
Pedagogy Standard: Refining: Managing Learning Environment
What did you do and why?
[bookmark: _Hlk65330244]I have been given the opportunity to develop an area of the class room. I planned and prepared to develop the area taking on the curiosity approach (Maria Montessori). The area is 'Loose Parts' which the children get to be creative using natural parts (pebbles, acorns, twigs, pegs etc) The area will allow children to be creative and use their imagination to create things. The area will be beneficial as it can be used  cross curricular. The area will allow the children to work independently.
What have you learned?
[bookmark: _Hlk65330258]I have learnt from the experience how important it is to have the enhanced areas for the children in the foundation phase, it is important to be organized and to get the area done as soon as possible so the children can begin to explore and use it. By developing the area it has given me opportunity to set challenges for the children to be completed using loose parts, I have also been able to use the area to set cross curricular activities such as 'Can you make a 2D shape?' the children then had to make a 2D shape which we recently learned about and they had to make it using the loose parts. Moving forward I will would like to be able to develop this area within my own classroom as i feel it has benefited the children to use natural items from outside, I also noticed the children has a sense of ownership over the area and enjoyed collecting and fetching items from their gardens or walks they had been on and putting them in the area.
What next?
I have learnt that the areas within a foundation phase classroom are key to planning cross curricular, independent task. For future teaching and moving into my own career this would be an area I would definitely recreate, as I noticed the children enjoyed engaging in all the materials and items that were there for them to explore. The area also allowed me to plan independent, cross curricular tasks and problem solving tasks within the area, which the children took a keen interest in completing.

Professional Experience Template 3: Epic Planning 
Pedagogy Standard: Influencing: Listening to learners
What did you do and why?
I worked with my class mentor and small groups for 'Epic' planning (Everybody Plan In Class). This is where the children work collaboratively  with one another to decide on things which impact their learning experience. These ideas could be anything from the choice of topic and role play area to what new area they would like in class. The planning that took place was for challenges, the children expressed their ideas of what challenges they would like to set for each other for independent learning. It was extremely beneficial for the children to feel part of the planning of their education, The children enjoyed being able to express their own ideas such as 'make a unicorn'  which the teacher developed into a challenge.
What have you learned?
This form of teaching and collaborative work is important for children to have ownership over their learning and for children to feel this are being involved in their education, as well as making learning personal. I noticed from the experience the children all enjoyed expressing their ideas and all were extremely engaged and vocal, as the new curriculum begins to pilot in schools this form of planning will be beneficial to meeting the need of not only the four purposes but also the needs of the children and their learning. 
What next?
Moving forward this would be a form of planning I would adopt and adapt within my own teaching strategies. I enjoyed listening to the children's thought and ideas.


Part 2: Critical Reflection
‘Charlie Bear Challenges’

Introduction
Whilst on teaching practice in foundation phase, as part of my weekly planning the children were set ‘Charlie Bear’ challenges, where they had 4 challenges to complete these were to be carried out independently during ‘choosing time.’ The challenges that are set follow on from the previous weeks learning, so if the children has learnt about shape the week before, one of the challenges would involve shape, this is to reinforce knowledge and learning, whilst encouraging the children to become independent, consider the impact of their actions and make choices. Whilst the new curriculum for Wales (Welsh Assembly Government, WAG, 2019) is currently the driving focus of reshaping education in school, there is particular focus on fostering the four purpose the curriculum sets out to meet. One of those purposes are creating independent learners within the classroom and learning among young children, I feel these challenges are helping to create, shape and develop skills and knowledge to manage independently in everyday life (Donaldson, 2018). As a student teacher, in order to gain a qualified teaching status it is essential that profession teaching standards are met, by setting children challenges to complete independently this allowed me to meet the standard of ‘challenge and expectation’ (WAG, 2017). However, through literature that pushed me to look deeper into the challenge task it was quickly discovered that this particular asset afforded itself to meet another one of the standard which is all progress to gaining my QTS, the other standard was the ‘Four purposes’ standard (WAG, 2017).

Critical Discussion of Chosen Aspect

Challenging learners should be a process that is continuous and constant, in order for learners to develop they need to be challenged (Harland, 2003). However, when setting challenges it is paramount that the level of challenge is appropriate and  the work is achievable. As Vygotsky (Cited in Harland, 2003) advised, work that is deemed too difficult, learners will soon become frustrated and disinterested. However, work that appears too easy doesn’t allow for challenge or academic development. Donaldson (2018) states one of the four purposes are to create ambitious, capable learners who are questioning and enjoy solving problems. This can only be achieved if the level of challenge is attainable whilst challenging.
[bookmark: _Hlk65513521]When learners are being challenged it is pivotal that the level of challenge and expectation is correct. Research suggests that the higher achieving learners often rarely feel academically challenged or pushed within their ability (Eddles-Hirsch, 2010). Resulting in the needs of those learners not being met. When considering the needs of the learner it is often referred to the needs of the learners who require additional support or who are identified as having an additional learning need. However, when challenge and expectations is considered there is a vast agreeance that the more able and talented (MAT) or the higher achieving learners are the ones who are not having their needs met (Gross cited in Eddles-Hirsch, 2010). Cross (2004) agreed it’s the children that are categorized as gifted or MAT that often feel frustrated at continually having to adhere to a curriculum that often falls below their developmental and academic levels. Which in turn can affect confidence and self-esteem (Eddles-Hirsch, 2010). WAG (2019) expresses how heathy, confident individuals who are able to face and overcome challenge is another of the four purposes that the new curriculum is set to create, however with the recognition of challenge and the confidence built through appropriate challenge the higher ability or MAT children are not being equipped with the skills and knowledge to achieve this purpose. WAG (2019) indicates how the new curriculum for Wales will be adaptable to meet the needs of the learners, meaning the curriculum will be suitable for all learners irrespective of abilities and attainment level. The curriculum will offer appropriate progression for learners and will include a range of provision to ensure progression and development is occurring for every learning of every ability (WAG, 2019).

Setting the children tasks or challenges to carryout independently, encourages Self-directed learning, which Cornish (cited in  Birenbaum, 2002) describes as the capability of absorbing new or building on current knowledge and applying it to solve problems or complete tasks. According to Gibbons (2002), a learner who is able to carry out self-directed learning, is able to work independently and develop personal knowledge and skills to adapt to different situations. Meaning if a child a set a task to build a tower out of items (with no support or guidance) they have to problem to solve to make sure the structure is sturdy for the tower to grow. The skills that child has learnt may be used in a different activity on stacking items or even putting thing away in a cupboard. Timothy et al (2010) agreed with expressing that when a learner is able to apply skills and knowledge learned in school to new contexts, this is when learning is powerful, the skills that can only be learned through trial and error, with opportunity to problem solve independently. Historically, theorist Jean Piaget (1973)(Cited in Hewitt, 2001) suggested those who achieve a certain depth of knowledge through free and  spontaneous investigation, with personal desire and effort will later be able to retain that knowledge and information. Thus meaning children that are able to learn through trial and error are able to build a body of knowledge and have the adaptable skills to connect and apply to different contexts of their education and life (WAG .2019)(Donaldson 2018).
However, Birenbaum (2002) suggests self-directing learning or independent work affords learner to develop other valuable skills such as communication, vocabulary and working with others, When a task is being carried out and should a child feel they need extra support, encouraging the support to be obtained from a peer, afford the process of shared thinking, this is when children collaborate with others to find the answer or solve the problem. Sylva (2010) expresses that effective pedagogy and meaningful learning occurs when peers interact together and collaborative learning is taking place, as Vygotsky stressed, learning is amplified and knowledge is retained when children are encouraged to work together collaboratively (Shabani. 2010). Indicating the more knowledgeable other can be a fellow peer, adults in the class don’t and should not always be seen as a way to the answer.

‘Healthy, confident individuals who have the skills and knowledge to manage everyday life as independently as they can’ (WAG, 2019). Theorist Maria Montessori (2004) clarifies the development of independence allows the child to become self-sufficient, meaning they adopt the attitude of being able to do something on their own. This attribute promotes confidence, self-esteem, well-being and motivation. In turn creating ‘enterprising, creative contributors who are ready to play a full part in life and work’ (WAG, 2019). All skills that are developed are transferable skills, skills that can be adapted and applied to any part of education, work and life (National Research Council, 2012). Montessori advises a key benefit to promoting and encouraging independence in children, is that they learn how to help those around them. Furthermore,  Reggio Emilia mirrors the importance of allowing children and learners the opportunity to be independent, and advises teachers should consider themselves to be contributors and should work collaboratively with children as oppose  to facilitating and inflicting knowledge, allowing for a process of developing and building knowledge without taking over the learning (Hewitt, 2001).
[bookmark: _Hlk65760436]However, studies have shown that children that are identified as lower ability or Additional learning needs (ALN) sufferer increased anxiety and reduced self confidence and self-esteem, when being expected to carry out an activity predominantly independent, as they are used to the support from a teacher or teaching assistant (TA) (Radford, 2015). So setting tasks that pupils are expected to complete independently could impact on increasing anxiety and worry amongst those children. Nevertheless, provisions in more recent years have been put in place, such as support being given within group work and TA’s working with more than one child, this is to limit the dependence on adults within the class, and to reduce the instances of one to one support (Saddler, 2019 ). Encouraging more group work and support, decreases dependence and will eventually increase their ability to work independently. Furthermore, as independent tasks/ challenges are set the children who require support or experience increased anxiety from working alone, can begin with working as a group and eventually the scaffolding of support can be reduced gradually (Harland, 2003). As Bosanquet (2017) stated the children who look to adults for continuous guidance and answers will struggle to adapt to becoming more independent with their learning. However, over time, confidence will grow and their trust in their ability with flourish, this can only be discovered through working on challenges for themselves. These changes within education and the classroom environment is paramount in allowing schools to meet the distinctive improvements the new curriculum offers (WAG, 219). With the intentions to focus more on learners and use the four purposes as a guidance to develop attributes to support them through their work and life (WAG, 2019)(Donaldson, 2018). As WAG (2020) say the new and improved learner driven curriculum is set to deliver a fully inclusive education system for learners in Wales.


Conclusion
From this experience, setting challenges for learners to complete independently is extremely beneficial for learners to continuously progress academically whilst challenging them not only educationally but also personally, challenges also help to promote independence and take a lead role in leading their learning and encouraging them to develop and attitude towards playing a full and active part in life and work, shaping them to become enterprising, creative contributors (WAG, 2019). Delivering a curriculum that emphasises on four purposes encourages learners to adopt the attributes the purposes set out to create. Independent tasks and challenges meet many of the aims and targets of the new curriculums vision.  

The next steps for me would be able to implement the idea of independent challenges, whilst adapting them to my own teaching strategies and pedagogies, this will enable me to meet many of the purposes of the new curriculum (WAG, 2019). Furthermore, as both Montessori (2004) and Emilia (Hewitt, 2001) stressed creating independence allows for not only knowledge of the subject and task in hand to be developed but also it encouraged and endless amount of other extremely important transferrable skills  to be developed. However, what I have learnt from the experience is to make sure the challenges are differentiated to academic ability to make sure each learner is being challenged appropriately. By making challenges achievable, results in the learners expectations of their ability to flourish. Furthermore, confidence, expectation and self-esteem grows.  Following the advice from Lev Vygotsky (Harland, 2003) this will ensure every learners needs are met whilst also ensuring the task is enriching for every pupil.
As mentioned previously, as a student teacher meeting professional standards In imperative in order to gain a full qualified teaching status, one of those standards is being able to understand, meet and deliver education that is fulfilling of the four purposes, From existing literature and analysis the task of setting challenges allows this standard to be met, along with other standards such as ‘Challenge and expectations’ for learners (WAG, 2017) Independent challenges not only push pupils to develop academically but all personally, as mentioned previously, those pupils to who struggle to apply themselves academically or who suffer with anxiety at the prospect of working with little or no support (Radford, 2015). These challenges will allow them to work on these areas of their learning and personal development to eventually make progress and see the rewards through challenging themselves. As a student teacher I have learnt meeting standards and contributing to learners development does not always come through academic work, these standards can be met to through contributing to a pupils wellbeing, personal growth and also skill development. 
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