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Summary
School X is a socially deprived school in South Wales that prides itself on the work it does to ensure that disadvantaged pupils are given opportunities to excel.
School X consistently works to close the gap between free school meal and non-free school meal pupils through a range of strategies to promote attendance and attainment.
Despite being the most deprived school within its family of schools, School X has been graded as Green in National Categorisation School Report.  Last year School X achieved above average ranking for Level 1 attainment, Level 2 attainment and Level 2 plus, and was in the top three in its consortia.
School X uses a combination of robust data and progress tracking, monitoring of attendance, providing additional qualifications to improve engagement and professional development to close the gap between disadvantaged learners and their peers.
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Introduction

One of the Welsh Government priorities for education in Wales is to address the link between poverty and educational achievement.  Poverty affects one third of pupils in Wales.  There is a strong link between living in poverty and low educational attainment.  Children and young people trapped in poverty are more at risk of performing poorly at school.  They are more likely to be absent, to behave badly, to be excluded and to be taught somewhere other than in a school (Estyn, 2014).  Closing the gap between poverty and educational achievement is not a ‘Welsh problem’, it is an issue being tackled throughout all parts of the United Kingdom, however, in a 2014 report, the Welsh Government acknowledge that the rate of improvement is significantly slower than in England (Welsh Government, 2014).  
The aim of this report is to examine the socio-economic disadvantage of School X and how this impacts on the educational achievement of its pupils; to look at the strategies School X uses to overcome this impact; and a critical analysis of these school-based interventions.
School X, anonymised in accordance with BERA (2011), is an English-medium secondary school situated in the heart of a large city within the Central South Consortium (CSC).  It serves 859 pupils in years 7 to 13, with a 52% of the student body being male.  An ethnically diverse school, 79% are from Minority Ethnic backgrounds, which is well above the local authority average of 29.7%; there are over 63 languages spoken by pupils.  Approximately 45% of pupils have been judged A-C on the English as an additional language early acquisition scale which is well above LA, CSC and Wales averages (10%, 5%, 3%).
Around 3.6% of pupils have a statement of educational needs which is above the LA, CSC and Wales average (2.8%, 1.6% and 2.3% respectively).
The school’s current free school meal (eFSM) figure is 31.8%, which is well above LA, CSC and Wales averages (20%, 19% and 17% respectively).  The current figure is the lowest for five years (normally it is around the 36% mark).  One likely reason for this, according to the deputy head is: 
“I am not convinced that our pupils are becoming more affluent and it may be that parents are not claiming what they are entitled to which may mean some of our children not eating properly during the day.”  
As a result there has been a strong drive this academic year to ensure parents are aware of the availability of free school meals and are applying for them if they are eligible (email, dated 6.12.17).
School X had a mobility figure of 45% for the academic year 2016-17 (appendix 1), which is the highest in Wales (Interview with Deputy Head).  During the last inspection (Estyn, 2011) the figure was at 28%.
School X prides itself on the strong relationships between pupils, teachers and parents (Head Teacher Statement, (X, Governors Report).  Attendance for the 2016-17 academic year was 94.4%, which is above the local authority average (94.1%).  Key stage 3 Level 5 achievement is 81%, which places the school in quartile 2 (top 50%) of schools with a similar eFSM percentage.  Key stage 4 achievement for 2017 placed the school in Group 1 in the Welsh Government Standards.  Boys have outperformed girls in every indicator except A*-C English during the 2016-17 academic year.  2017-18 is a significant year for the school – it has just been classed as Green in the National Categorisation School Report.


Literature Review
What is poverty?
The Welsh Wellbeing Monitor reports that children and young people growing up in poverty are vulnerable in several different ways.  They are more at risk of poor educational attainment, are more likely to have poorer health outcomes and have lower skills and aspirations (Estyn, 2012). 
The main measure of child poverty used by the UK government, the European Union and many other countries, is the number of children living in households below 60 per cent of median, equivalised household income. This is known as the relative low-income measure, which looks at whether the poorest families are keeping pace with the growth of incomes in the economy as a whole.  The 60 per cent level is chosen as an indicator of the income at which those below are likely to be suffering hardship. As such, it is a proxy measure of poverty and, without validation from direct measures of people’s living standards, is essentially arbitrary. The threshold’s importance is that it does show how the poorest members of society are doing in relation to others, it can be tracked over time, and allows comparisons between different countries (Mack, 2016).
Poverty means not being able to heat your home, pay your rent, or buy essentials for your children. It means waking up every day facing insecurity, uncertainty, and impossible decisions about money. The constant stress it causes can overwhelm people, affecting them emotionally and depriving them of the chance to play a full part in society (Walker, 2014).  At root, poverty is a gap between resources and needs. To be in poverty is to have resources that are well below minimum needs. Poverty is caused by a lack of resources – most obviously, income – but also by steep prices for minimum needs. Low resources and high costs cause poverty, separately or together (JRF, 2016).
Poverty in Wales
Research from the Joseph Rowntree Foundation (2011) states that 200,000 children are in poverty in Wales.   200,000 children equates to 1 in 3 children being brought up in households where there is relative poverty and 1 in 7 children being brought up in a household with an income of less than £12,200 per annum (WAG, 2014). 
The Welsh Government is committed to eradicating child poverty by 2020.  The most effective way of ensuring that those born into poverty are not destined to remain poor is to equip them with an education that will improve their life chances. Schools have an important role to play in improving the outcomes for children from deprived backgrounds both independently of, and in partnership with other initiatives designed to tackle the root causes of deprivation (WAG, 2013b).
There is a strong link between living in poverty and low educational attainment.  Children and young people trapped in poverty are more at risk of performing poorly at school.  They are more likely to be absent, to behave badly, to be excluded and to be taught somewhere other than in a school (Estyn, 2014; JRF, 2001 & 2016).  The Children’s Commission on Poverty shows that poverty makes it harder for children from low-income backgrounds to fully participate in school life. In particular, families struggle with the cost of: school uniforms, school meals, transport, materials for homework and subjects such as art and cookery classes, and school trips and fundraising (Holloway et al, 2014).  By age 16, children from better off families are more than twice as likely to achieve five good GCSEs, as those from disadvantaged homes.  This means that roughly one in five pupils are failing to get good results, not because of lack of ability, but because they are from a poor background (WAG, 2014). 
The proportion of learners eligible for free school meals is often used as a useful measure of the socio-economic conditions of a school’s population.  Learners are eligible for free school meals if their parents or carers are in receipt of certain benefits and claim an entitlement to free school meals through their local authority.  It is, however, an imperfect measure of poverty and disadvantage because not all families claim the benefits or the school meals to which they are entitled (Estyn, 2011; Holloway et al, 2014).  There is a strong correlation between the proportion of pupils eligible for free school meals and performance.  At all key stages in Wales, learners who are eligible for free school meals tend to perform significantly less well than those not eligible for free school meals against a range of performance indicators (See appendix 1).  While the gap in attainment between e-FSM learners and their peers in primary schools has narrowed slightly, it has widened in secondary schools since 2008 (WAG, 2014).
In order to bridge this gap, the Welsh government introduced the Pupil Deprivation Grant (PDG) in 2012.  The PDG is extra funding from the Welsh Government to overcome the additional barriers poorer pupils face that prevent them from achieving their full potential. This may include exceptionally able pupils who, because of their family background are not achieving their full personal potential, even though they appear to be holding their own in comparison with their peers (WAG, 2014).  The amount of additional funding allocated to schools is based on the number of pupils on their roll eligible for Free School Meals (eFSM) and pupils who are Looked After Children (LAC).  Schools are provided with funding per eFSM pupil and are directed to spend the additional funds on evidence-based interventions to help close the attainment gap. In the 2016-17, the PDG per pupil was £1150 (Duggan, 2016).  
While schools are free to make their own decisions on how to spend the PDG, there is an expectation that the PDG is used for targeted interventions to support pupils from deprived areas and not for more general actions (WAG, 2014).  It is essential that schools have a strategic plan in place which demonstrates how the PDG will be used and how the school intends to reduce the impact of poverty on achievement and improve the performance of eFSM pupils (WAG, 2013).  Schools are required to publish online how they spend their PDG allocation and its impact to ensure they are accountable for their performance to parents and the wider community (WAG, 2014).
The role of leadership in schools and within the education system
Education Secretary Kirsty Williams said in December 2017 
 “Reducing the attainment gap between pupils from disadvantaged backgrounds and their peers is at the heart of our national mission to raise standards.”
To meet this priority, it is essential that there is a tri-level leadership approach between the school, local authority and regional consortium (WAG, 2013).  
School must, in addition to a range of other requirements, adopt a whole school approach to tackling disadvantage; maker intelligent use of data tracking systems to identify learners, learner needs, target interventions and monitor impact; adopt strategies that involve parents and carers in learners’ education; engage with communities; improve attendance.  
Local authorities will provide support and guidance to schools on effective interventions; identify and share good practice; identify and facilitate opportunities for partnership working.
Regional Consortia will work with local authorities to identify and disseminate practical tools that are shown to work; support local authorities in the provision and guidance to schools in their use of PDG; work with LAs to identify and facilitate opportunities for partnership working.
The role of learning and teaching approaches and interventions
The PDG may be used for whole-school initiatives that will particularly benefit learners who are e-FSM and LAC. These include whole staff development activities such as INSET days which focus on the impact of deprivation on attainment and train staff to use strategies which are known to be particularly effective (WAG, 2013b)
Effective learning and teaching approaches that can be used with low-achieving pupils, including those who are disadvantaged, have been identified through a major piece of research undertaken by the charity the Sutton Trust and the Education Endowment Foundation (WAG, 2013; Sutton Trust, 2014).  These have drawn upon a vast body of robust evidence to measure the impact of learning and teaching interventions on pupil achievement and cost-effectiveness.  It has ranked the most effective strategies that teachers and schools can employ as part of their wider strategies to tackle the impact of poverty.
A summary of the Sutton Trust’s findings is presented below:
‘All staff in the school, teaching and non-teaching and the school governors should believe that everyone can succeed to their full potential and that poverty should not be seen as an excuse or reason for this not to be the case.’
Undertaking staff development with all key leaders, teaching and support staff on strategies to improve the achievement of eFSM pupils is essential for closing the gap (WAG, 2013).  This is supported by research from the Sutton Trust, that shows that highly effective teaching has a bigger impact on the outcomes of disadvantaged pupils than on their peers (see appendix 3).
The role of family and community interventions
The Welsh Government is of the view that parents and carers need to understand their responsibilities in supporting their child’s education, not just in the early years but throughout their education, and consortia should be considering what activities schools can undertake in ensuring this message is communicated and in drawing parents into the learning process (WAG, 2014).  Research indicates that effective family and community engagement can have a positive impact on outcomes for all but especially for learners from more deprived backgrounds. Schools should identify interventions that are effective in supporting parental and community engagement from the earliest opportunity (WAG, 2014).  
 It is widely acknowledged that children from disadvantaged backgrounds may lack the ‘cultural capital’ of their peers and their only opportunities for such activities are those provided through their school. It is recognised that providing opportunities for arts and cultural experiences for learners from deprived backgrounds can improve attitudes and attendance, and help reduce the impact of deprivation (WAG, 2014b)(Duggan, 2016).  Duggan goes onto quote Professor David Reynolds:
‘ . . . disadvantaged children benefit more than others from these [extracurricular] activities academically and that they are likely to have a more positive attitude to school and to education if they can be helped to participate.’
 Extracurricular activities can be sporting, cultural, subject specific or general study skills.  They enhance the amount of learning time and provide opportunities for pupils and teachers to relate in situations less structured than a classroom.  Evidence shows that more disadvantaged children benefit more than others from these activities academically and that they are likely to have a more positive attitudes to school and to education if they can be helped to participate (WAG, 2013b).
UK and international evidence on breaking the link between poverty and low achievement
International research demonstrates the potential long-term benefits of investment in childcare and early education, especially for disadvantaged groups. The evidence concludes that good quality early years (0-7years) education can boost children’s cognitive and social skills, which gives them a better foundation for success at school. It is this potential for educational success that is followed by increased success later on in life through employment.  No one factor is key to enhancing children’s outcomes; it is the experience over time that matters. We do know though that there are three important ingredients: 
• A good early years home learning environment.
• A good quality pre-school, and 
• An effective primary school. 
A child who has all three of these experiences is more likely to show improved cognitive and social outcomes compared with children that have had two, one or none of these experiences. We also know that prior attainment of pupils is an important contributor to performance in later assessments (WAG, 2014)
Limitations of the PDG
One of the limitations is that school improvement is not enough to ensure the improvement in outcomes for disadvantaged learners.  The use and impact of the PDG in schools with low eFSM is limited as their funding is limited.  Here, schools do have the option to ‘pool’ their funding but will the interventions here be as effective?
The Central South Consortium data for 2015 raises several issues both in terms of the increase in attainment of the pupils able to access PDG funding and the gap between the PDG and the non-PDG pupils. Looking first at the actual attainment, the performance of PDG pupils continues to rise in all phases and in nearly all-local authorities. The school-by-school picture shows greater variation, and this is to be expected as in many schools the number and nature of the pupils able to access PDG funding varies from year to year. However, the improvements made are in actual attainment of the pupils able to access PDG funding not in narrowing the gap. That remains stubbornly resistant to change. (Duggen, 2016)
Invisible Group
There is an additional issue that should be considered when discussing ‘closing the gap’ strategies, and it is one that is often overlooked by schools and can be particularly significant for secondary schools: The ‘invisible group’ or the ‘EverNot6’.  These are pupils that have been eFSM at some point but not in the last six years.  Research shows their attainment and progress is much closer to that of eFSM pupils than it is to those than have never been eFSM (See appendix 2).  They are referred to as an ‘invisible’ group because they are not included in PDG funding and are unlikely to be known to schools. In 2013 the KS4 (Y11) cohort in England included over 38,000 such pupils. In Wales, where only the pupils’ most recent FSM status is used, then number in this ‘invisible’ group will be significantly larger (Treadaway, 2014).  Research shows there is also a correlation between the proportion of time for which a pupil is FSM throughout their time in school is likely to be the best indicator of the potential impact of disadvantage upon attainment and progress.  



Methodology

The basis of this study will be a combination of qualitative and quantitative data.  
I will be using school data to analyse the performance of eFSM pupils.   There is a range of data available: 
· Pupil performance and progress data is collected every half term and analysed to identify the progress, or lack of progress, being made. 
· Fischer Family Trust (FFT) data is limited in School X due to the number of pupils that did not attend KS2 in the United Kingdom.  Instead, I will consider the Professional Predicated Grades (PPG) that each subject teacher gives KS4 pupils.  These are the predicted grades the staff member believes the pupil can achieve.  
· I will also be taking into consideration comparison data from the family of schools, local authority data and all of Wales data when looking at the performance outcomes of eFSM pupils and evaluating the effectiveness of strategies.  
 
I will be using documentary evidence, such as the School Improvement Plan, PDG spending breakdown, and school reports to consider the impact of the strategies School X has put in place. 




Findings 

Figure 1 shows the most up-to-date figures for School X.  The number of pupils currently on roll at the Spring 2 data drop (March, 2018) is 647, of which 178 are eFSM.  This equates to 27.5%, which is lower than the figure at the start of the year, but not unusual in a school with 45% mobility. 










School X is classed as a school in challenging circumstances.  It is, in fact, the most deprived school within its family of schools.
School X takes a whole school approach to closing the gap between eFSM and nFSM.  Each department has set its own targets to improve the outcomes of eFSM pupils and identified the interventions and the person responsible that are being put in place.  While there is a strong focus on improving the attainment of eFSM pupils, many of the interventions put in place are available to all pupils regardless of FSM status.  
Leadership
Effective leadership plays a strong role in School X. In the most recent Challenge Advisor report (February 2018) made this statement:
“The headteacher provides very strong and purposeful leadership. There is a clear vision which has had a positive impact on standards over the last two years since appointment. The headteacher, supported well by senior and middle leaders and governors, has maintained high standards in a school that has high mobility and many of whom join the school late with English as an additional language. Roles and responsibilities are very clearly defined, and all members of staff understand the part they play in the delivery of the school’s strategic aims. This contributes to a very strong and coherent sense of shared purpose.  Staff morale is high, which contributes to the excellent community spirit and fostering of good relationships.”
This effective leadership is essential to ensure the school can successfully improve outcomes for all pupils.  The School Development Plan (2017/18) shows there is a clear strategy regarding eFSM pupils (appendix 7).  

Breakdown of PDG Spending in 2017-18
	Use
	£
	%

	Tracking, FLG, Progress
	183411
	56

	Improving Outcomes
	56545
	17.3

	Attendance
	20776
	6.4

	OSHL
	30549
	9.3

	Trips
	7500
	2.3

	CPD
	28235
	8.6

	 
	 
	 

	Total
	327016
	99.9


 Figure 1 PDG spending 2017-18

If the steps the school takes to close the gap are broken down, there is a clear correlation between their actions and the ten features of effective schools (Estyn, 2012).
Data Analysis and tracking
A significant proportion of the school’s PDG is spent on data analysis to track the progress of disadvantaged learners. Data is gathered from a range of sources.  Because of the nature of the school, with such a high proportion of pupils coming from abroad, the majority of pupils did not attend as UK primary school and as such, do not have an FFT grade.  This means it is more difficult to calculate the ‘value added’ for those pupils.
Over the past 5 years the tracking of all pupils has become more refined as the analysis tools have improved.  There is a strong focus on identifying and monitoring disadvantaged learners.  eFSM pupils who have come to School X from partner primary schools will already have been identified to the Transition team, and steps will be put in place to accommodate their specific needs ready for Year 7 (Estyn, 2012; WAG, 2014b).
In Estyn’s 2011 report, it was found that ineffective schools do not use their tracking systems well enough to focus on the specific needs of disadvantaged learners, such as poor self-esteem and lack of aspiration, or to monitor their progress.  School X overcomes this by allocating Heads of Year (HOY) time to identify and monitor key groups (Estyn, 2012), including eFSM, within their year group (appendix 6).  HOY ensure staff are kept up-to-date with regular Year Group meeting.  In addition, form teachers monitor and work with identified eFSM pupils as part of the ‘triage system’ along with HOY and pastoral staff, to work on attendance or progress where necessary.
School X requires staff to input progress data for pupils every half term, which could be considered excessive, however, it allows the data manager to track and monitor the effectiveness of the interventions put in place to help disadvantaged learners.  Monitoring of pupils allows departments to set themselves realistic goals to ensure the aims of the School Development Plan are met.  These ‘snapshots’ of data also give Heads of Department (HOD) and classroom teachers vital information to inform their teaching and practice (Estyn, 2012). 
Improving Outcomes
By age 16, children from better off families are more than twice as likely to achieve five good GCSEs, as those from disadvantaged homes.  This means that roughly one in five pupils are failing to get good results, not because of lack of ability, but because they are from a poor background (WAG, 2014).  To combat this statistic School X used to PDG to find two TLR positions (Capped 9: Level 1 and Level 2)(appendix 6) to monitor, identify and facilitate the tailoring of the curriculum to meet the needs of disadvantaged learners (Estyn, 2012).  Disengagement of eFSM pupils, especially white, British boys, have been identified as being less likely to achieve their potential (Estyn, 2012) and this can lead to disruption in class.  School X identified that this was having a negative effect on the outcomes of not only these pupils, but also their peers.  Pupils that were identified as being unlikely to achieve five GCSEs at level 1 were offered alternative courses, in addition to core lessons, to meet the 0% target of pupils leaving without any qualifications (appendix 7).   Courses are facilitated by Higher Level Teaching Assistants (HLTAs) or departmental staff that have been allocated the role of improving Level 1 outcomes within their subject.  
This has had a positive affect on the Level 1 outcomes; increasing from 88% in 2015 to 100% in 2017. This placed School X in equal first place within their family of schools, and above the local authority and Welsh averages.  The 2018 figure is projected to be 100% also (appendix 5).
The Welsh Government set out a number of targets in relation to poverty and educational attainment (WAG, 2014b) including:
· To raise attainment by 15-year-olds eligible for free school meals of the Level 2 inclusive of English/Welsh First Language and Mathematics to 37 per cent by 2017
School X achieved 37.5%, placing them in second place within their family and above the family, local authority and Welsh averages.
This year School X is projecting a dip in the Level 2 inclusive of English and Mathematics (appendix 5).  This is also below the target set by Welsh Government.  
Attendance
The school takes the issue of attendance very seriously.   Attendance at all lessons is logged electronically and first day absence calls are made to all students via our automated service.  School X employs two Inclusion and Wellbeing Officers (IWO), and 50% of their time is allocated to eFSM/LAC pupils. This time is utilised in a number of ways.  Home visits are a priority for absenteeism of the schools most vulnerable pupils, including identified eFSM pupils.  They will work, usually as part of a multi-organisation team, with the pupils and their families to integrate pupils who have been absent from school, especially those who are school refusers.  IWO will also work with eFSM pupils that are regular internal truants, i.e. pupils that refuse to attend lessons.  
Since 2015 attendance at School X has steadily increased from 91.7% to 94.4% (School X data).  In part this is due to the demanding work of IWO and pastoral staff.  Relentless monitoring of attendance by the Head of School (Pupil Inclusion), and restorative meetings and reflections with Heads of Year means pupils know they will be answerable for their attendance to school and lessons.  Heads of year work with pupils to build their confidence and encourage a positive mindset toward attendance.  There is a strong link between wellbeing and achievement, and pastoral staff work effectively to ensure disadvantaged learners feel safe and confident.  Disadvantaged learners benefit from mentoring approaches (Estyn, 2012) and the restorative ethos of School X ensures leaners can play a part in planning their progress and identifying the support they need to succeed.  
Excellent attendance is rewarded at School X – certificates are given out in Reward Assemblies; letters of congratulations are sent home to parents and pupils are treated to trips at the end of each term, these can be anything from cinema and outdoor pursuits to theme parks; the pupils pick the trip they want to attend.
Out of School Hours Learning
Disadvantaged learners are less likely than their peers to benefit from a wide range of cultural, sporting and other learning experiences. These learners rarely travel beyond the area in which they live and often do not explore the range of opportunities for learning within their local community. A common feature of most of the successful schools is their extensive provision to broaden the experiences of their disadvantaged learners. This offers learners opportunities to develop their social and learning skills (WAG, 2014b).
The PDG funds a Community Education Co-ordinator to ensure there is a varied menu of clubs and extra-curricular activities on offer at School X. They plan a wide range of cultural and educational trips, and funding, via the PDG, is available to support disadvantaged learners to take part in these trips. They evaluate carefully the impact that out-of-hours and enrichment activities have on their disadvantaged learners and involve those learners who would benefit most.
School X has a variety of creative and sensitive ways to ensure that no learner misses an opportunity because their parents are unable to pay; through the PDG transport and equipment can be provided to ensure equality for all learners. Not all this funding comes from the PDG; the Community Education Co-ordinator is pro-active in fundraising and obtaining grant monies.  Targets for pupil uptake of extra-curricular activities are ambitious (appendix 7).  Other than basketball club, there is not enough progress being made at lunchtimes by either key stage – key stage 3 83%, key stage 4 62%.  Part of the reason is the perceived lack of provision – pupils used to have a timetable of activities in their planners, but since the school stopped producing planners, pupils have no physical reminder of what is on. Lunchtime has been reduced from one hour to fifty minutes, this means after they eat their lunch, there may not be enough time to take part in activities or pupils may prefer to play football or basketball in the yard instead of in a formal club.  A final reason, which affects key stage 4, is that subject interventions are usually run during lunchbreak.  Pupils, especially those who are not achieving their targets, may attend two or three lunchtime interventions a week.
Several eFSM girls do attend GCSE Dance after school, including girls in years 8 and 9.  This has had a positive effect on their confidence in their own ability and their motivation to do well in other subjects (WAG, 2014b).  Staying on the course requires them to maintain a high attendance to the after-school lessons, so the pupils must be committed.  GCSE Dance has had 100% pass rate for the past fourteen years, a statistic envied by most teachers.
Continual Professional Development
Most successful schools invest significantly in developing the skills of leaders, teachers, support staff and governors to improve outcomes for disadvantaged learners (WAG, 2014b).  School X runs a programme of professional development to ensure staff are utilising the latest research and knowledge to inform practice.  Eight percent of the PDG is spent on CPD.  Teaching staff are encouraged to carry out action research, either within their department or in partnership with other departments.  Findings are then shared with the rest of the school.  During 2016-17, action research teams selected and trialled a range of strategies from the Education Endowment Toolkit (Sutton Trust, 2014) to identify strategies that had the most impact on their eFSM pupils.  This year a group of eFSM pupils have been selected to be part of the Lead Creative School project where they are using a digital animation platform to learn about a science topic.  The project aims to engage pupils, while developing their digital competency, literacy and oracy skills.


 


Conclusion 

School X can be considered a school that is, despite challenging circumstances, tackling poverty and disadvantage effectively and is improving the standards and wellbeing of disadvantaged learners.  The school employs a range of strategies specifically designed to meet the characteristic needs of disadvantaged learners.  
Based upon scrutiny of evidence, raising the achievement of disadvantaged learners is a key part of School X’s strategic planning.  There is a consistent reference in school policy documents to tackling poverty and disadvantage and there are specific and measurable targets within the SER and DIPs to improve outcomes for those pupils. This well-structured and cohesive approach ensures roles and responsibilities are clearly defined and all members of staff understand the part they play in the delivery of the school’s strategic aims. 
School X has a robust, systematic and thorough monitoring and evaluation cycle which uses a wide range of first hand evidence and expert data analysis to monitor disadvantaged learners.  The school has a proven track record in ensuring that this data is shared with staff and actioned to ensure the best outcomes for those pupils.
The school is clearly working hard, and with much success to ensure the outcomes of eFSM pupils at Key Stage 4; achieving 100% Level 1 in summer 2017 putting them joint first place within their family of schools and above the Welsh and local authority average; eFSM Level 2+ was 37.5%, placing them in 2nd place within their family and above the family, local authority and Welsh average.  
The use of Capped 9 leaders ensures that eFMS pupils are monitored from year 8 to ensure they are on track to achieve the best possible outcomes, and where necessary, identify alternative learning pathways that enrich their learning experiences.  
Capped 9 leaders work closely with a small team of HLTAs who facilitate the provision of additional courses for pupils at risk of not achieving level 1.  The results of eFSM in Capped 9 place the school in 2nd place within its family of schools.  
Another team of HLTAs monitor those pupils with weak literacy and numeracy skills.  The literacy and numeracy coordinators ensure there are programmes in place to support the development of these skills, which are facilitated by TAs in small group interventions.  This has led to a reduction in the number of functionally illiterate and innumerate eFSM pupils.
The 2016-17 results show a decrease in the eFSM v nFSM gap in all measures.  This is significant as it shows the strategies the school is currently utilising are making a positive impact to the lives of their disadvantaged learners.  



Recommendations
· Continue with current policies to sustain outcomes for eFSM pupils
· More focus on increasing the % of eFSM pupils achieving A/A* - only 1 eFSM pupil is projected to obtain 5A*-A grades in this years cohort.
· Look for opportunities to increase the percentage of eFSM pupils achieving L2+.  There is a projected dip compared to last years results which is lower than WAG targets.
· KS3 – Level 5 attainment
· Increase attendance and punctuality through introduction of a breakfast club – this could be run and staffed by The Link, where attendance could be monitored and could link in to OSHL activities.
· Identify additional courses that could be offered to eFSM white boys to promote their engagement and attainment.  Again, there could be opportunities for them gaining qualifications through OSHL.
· Look for opportunities to engage eFSM pupils in OSHL
· Look at opportunities to engage eFSM pupils and to gain qualifications from out of school hours activities.
· Monitor the ‘invisible group’ - those pupils who have been in receipt of FSM at some point during their school lifetime.  



Appendices
Appendix 1: Mobility 2016-17
[image: ]
Calculation of the mobility data for School X during 2016-17.  45% is the highest mobility of any school in Wales.
Appendix 2:  Percentage of pupils in Year 11/aged 15 achieving the Level 2 inclusive, by FSM status (WG Statistical First Release Dec 2017)
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Appendix 3:  Tredaway, 2014 – Difference in attainment from Never FSM group by amount of time eligible for free school meals, KS1-KS4.
[image: https://educationdatalab.org.uk/wp-content/uploads/2017/07/p1_ch1-500x363.png]
Appendix 4 – Impact of highly effective teaching on disadvantaged learners (Duggan, 2016).
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Appendix 5 – Projected eFSM Outcomes 2018 based on Spring 2 data
	FSM
	% Secure/ V. Probable
	Actual number
	Probable %
	Actual number
	Possible %
	Actual number
	Projected %
	Actual number

	5A*/A
	3.3
	1
	3.3
	1
	13.3
	4
	3.3
	1

	L2+
	26.67
	8
	36.67
	11
	40
	12
	36.67
	11

	L2
	26.67
	8
	40
	12
	53.33
	 
	40
	12

	L1
	90
	25
	100
	29
	100
	29
	100
	29

	Eng L2
	36.7
	11
	50
	15
	60
	17
	50
	15

	Eng L1
	100
	29
	100
	29
	100
	29
	100
	29

	Maths L2
	33.3
	10
	40
	12
	60
	17
	40
	12

	Maths L1
	93.3
	27
	96.6
	28
	100
	29
	96.6
	28


Appendix 6 - Comparison of PDG Financial summary 2016-17 & 2017-18
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Appendix 7 – Aims for eFSM Outcomes 2016-18
	Aims
	2016-17
	2017-18

	
	%
	%

	KS4
	
	

	L1
	100
	100

	L2 inc
	50
	50

	Achieve WBQ National
	N/A
	50

	Achieve WBQ Foundation
	N/A
	100

	Achieve Capped 9
	95
	100

	Leave without a recognised qualification
	0
	0

	1 grade of progress per term
	75
	75

	
	
	

	KS3
	
	

	Subjects in BQ2 of FSM benchmarking groups L5+, L6+. L7+
	100
	100

	1 sublevel of progress per term
	75
	75

	Yr 8 to complete SWEET
	N/A
	100

	
	
	

	OSHL
	
	

	FSM engagement KS3
	100
	100

	FSM engagement KS4
	90
	90

	lunchtime activity KS4 FSM boys
	100
	100

	
	
	

	Additional Courses
	
	

	Mid-year transfers - complete ECDL/IFM/SWEET/E&D
	N/A
	100

	
	
	

	Attendance
	
	

	Punctuality
	
	

	Attendance
	
	96

	white FSM boys
	
	95
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Figure 1: eFSM by Year group (based on Spring 2 data) 
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PDG Spending 2017-18 

Tracking, FLG, Progress	Improving Outcomes	Attendance	OSHL	Trips	CPD	183411	56545	20776	30549	7500	28235	
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