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Gallwch ychwanegu’ch targedau o’ch aseiniad diwethaf (Ond yn berthnasol os yr ydych wedi cwblhau aseiniad) / Please add your targets from the previous assignment (Only relevant if you have completed an assignment)
	[bookmark: cysill]Targed/Target 1
	Ensure you follow the Harvard referencing guide when quoting work directly.

	Targed/Target 2
	Develop your understanding of varying viewpoints within your work.



A critical analysis and evaluation of the observation tool, ‘Leuven Scale’
Compare and contrast a range of literature (journals, blogs, government reports, websites, Estyn reports) related to observation of the learning environment within a Foundation Phase (FP) class.  The learning environment may include indoor or outdoor spaces and resources.  Observation should focus on a small group of learners, using the Leuven scale as a tool.   

The research question I chose to undertake was “to what extent does the role play environment provide opportunities for pupil involvement and learning?”. I chose this research question, as to me the role of play is crucial in the Foundation phase setting. In the video it is near the end of term and the learners have been learning about Japan. The learners are taking part in an indoor role play area based around a travel agent where the main task is to book a trip to Japan. The Foundation Phase was introduced in September 2010 for all three to seven-year olds in Wales. The Foundation Phase Framework (2015) focuses on children learning through first-hand experiences with play, playing a key role. Using play children can experience a range of new learning opportunities. The Foundation Phase places emphasis on children learning in both the indoor and outdoor environments and actively encourages practitioners to plan opportunities for children to learn in an outdoor environment (Welsh Government, 2015). 
The Welsh Government sees the Foundation Phase as a statutory curriculum framework where at its centre is the holistic development of the child. Emphasis is placed on children being able to learn in both indoor and outdoor environments that are fun and stimulating, it is a place whereby children can explore, discover and gain independence. There is a balance between child-led and adult-led activities, opportunities for children to build on prior knowledge and to learn about their own interests (Welsh Government, 2015). The Foundation Phase focuses on children learning through first-hand experiences with ‘play’ being the driver. These experiences allow children to develop an understanding of themselves and the world they live. Through play children consolidate their learning, take risks, make decisions individually and as part of a group, solve problems and experiment (Welsh Government, 2015). Estyn reported how an effective practice of learning through play for a Foundation Phase class was to ensure pupils had a real-life context to the task. The school reported how the pupil’s standards had improved, particularly when working independently or during enhanced provision tasks (Estyn, 2018). This could mean that when pupils are given the opportunity to learn in a real-life context, they are more engaged and thus more deep learning occurs as it is also something that would be of interest to them. 
There are different types of play which can be explored in a Foundation Phase setting, the different types should be used in conjunction with each other. One of these settings is a role-play area where children are encouraged to adopt different roles and scenarios. Children can develop communication skills, solve problems and work on their confidence (Lewis, 2016).  The Welsh Government explains how play is an essential ingredient to the curriculum and how when we talk about play, we are referring to children’s active involvement in their learning. They state how for play to be effective it’s essential that careful planning is undertaken (Welsh Government, 2008).  This may suggest that play is a key part of the Foundation Phase and that practitioners need to ensure that they plan correctly to achieve the best possible results from a play-based approach. 
However, there are also discrepancies over what constitutes as ‘play’, there is no clear or commonly used definition of play. Educators can appear confused and have a lack of understanding about their own role in play (Walsh 2017). This suggests that there could be a lack of planning and understanding about the role of play in a Foundation Phase setting. The Welsh Government states about how practitioners need to understand the pedagogy and how careful planning is needed for a play-based approach to be a success. Lewis (2016) argues that it is difficult to understand a child’s development without a complete understanding of play. This could mean that adults and children see play and learning as two separate entities rather than seeing how they could be merged and the impact that would have on a child’s learning. 
I chose to use the observation research method as I felt it would allow me to collect data effectively. I also wanted to use an empirical mode of research as its based-on observation and measured phenomena and derives knowledge from actual experiences (Evans, 2020). I felt that for a Foundation phase setting observation would be the best form of research. Some strengths of using observation in research include natural settings can provide a more realistic study, the use of observation schedules can eliminate bias and video recording observations can stimulate open discussion and reflection. As a participant observer, it is possible to see things from a group’s perspective (Evans, 2020). However, the limitations with using an observation method include analysis of findings from video recordings which can be time consuming, as a participant observer it can be difficult to take notes and as a non-participant observer it can be difficult to see things from a group’s perspective (Welsh Government, 2015). I planned to undertake my chosen research question by using an observation schedule which I planned beforehand (see appendix 1). The observation schedule included the Leuven Scale of involvement to gauge the pupil’s involvement during the task. My schedule included a key with a short description of which each number represented, meaning a copy of the Leuven Scale wasn’t needed during the observation. 
The Leuven scale was first pioneered by Ferre Laevers and his team in Leuven University. Laevers suggested that if a child had both a high level of well-being and involvement then deep learning could occur (Famly, 2018). Some advantages of using the Leuven scale include that the scales put the child at the centre of the observation meaning practitioners can adapt the environment to the child. If levels of wellbeing and involvement are low this tells us that the provision needs to be adapted in some way either the physical environment or the adult support (Brodie, 2012). However, the use of just one observation tool at one time doesn’t give a ‘whole picture’ of a child. You can discover new skills and abilities emerge over time through observation, observation helps to assess children’s progress and when we regularly observe children, we have evidence of their progress over time and can identify individual needs (West Sussex Council, 2019).  Overall, the Leuven scale is a good observation tool to use in a Foundation phase setting however, the use of numerous observation tools creates better research. 
“The most structured way of collecting observational data is to use record sheets and checklists. The form you use may include a list of the behaviours or actions that you are expecting to observe, a scale to note down the frequency or extent to which these actions occur” (NSW Government). 
Ethics play a definitive role in research; researchers must ensure that they are adhering to policies and guidelines relating to research such as BERA. Ethical decisions are usually guided by ethical committees and ethical approval processes to ensure that your research is ethical. For my research I would have set about gaining ascent from the pupil’s parents by writing a letter explaining what I was going to do and asking them to send the form back signed if they were happy for their child to participate. I would also ensure that the children had the option of consent, methods that would be appropriate in a Foundation Phase setting would be different coloured aprons that the children could remove if they no longer wished to take part.
“Where research involves children under the age of 16 ascent should be obtained from parents or those in loco parentis. However, it is highly desirable that children themselves should be actively engaged in the consent process” (UWTSD, 2017-2020). 
A good example of this in practice is Pyle and Daniel (2015) whereby they looked into ascent in young children using a picture book and found that by presenting young children a picture book with photos in it of other young children engaging in a research task they were able to demonstrate their own understanding of ascent through meaningful discussion.
I would ensure that the pupils would know beforehand that if they didn’t want to complete the task then they could take off their apron at any time. If this was to occur during the research observation, then I would not use their data in my research findings as they have exercised their right to withdraw. The BERA Guidelines (2018) state that:
“Researchers should recognise the right of all participants to withdraw from the research for any or no reason, and at any time”.
Before the research took place I would look into any harm that could arise from taking part in the research, I would then include this in my letter to the parents/guardians so that they could make an informed decision about whether or not they wanted their child to participate. During the research if any distress or discomfort arose from any of the children, I would manage this immediately (BERA, 2018). In terms of handling participants data, I would ensure that they were anonymised by not mentioning their name, the school or give any direct or indirect identifiers that would enable someone to know who or where the research had taken place. In keeping with the Data Protection Act 2018 I would ensure that the data was
“handled in a way that ensures appropriate security, including protection against unlawful or unauthorised processing, access, loss, destruction or damage.” 
“Researchers should recognise the entitlement of both institutions and individual participants to privacy, and should accord them to their rights to confidentiality and anonymity” (BERA, 2018). From my observation I was able to determine that the role play environment provided a wide range of opportunities for pupil involvement. Both pupil A and pupil C achieved an overall score of 5 and pupil B achieved a score of 4 (see appendix 2). Thus, meaning that they all sustained high levels of involvement during the role play task. There were periods whereby pupil B and C lacked involvement but for the most part all pupils stayed highly involved throughout. Regarding the research question from my observation this would suggest that role-play does indeed provide a wide range of involvement from pupils. 
Through my observation and looking at the significance of role-play in sustaining high levels of involvement from Foundation Phase pupils’ I have found that it has a rightful place in a Foundation Phase environment. It offers children real first-hand experiences and synthesises a wide range of learning. Practitioners can build on prior knowledge for example having a doctor’s surgery role-play area would support and build on children’s knowledge of what happens here from their own experiences. 
During my observation I found that through role-play all three pupils showed high levels of involvement, all pupils achieved a score of 5 at least once during the observation. I found that when the pupil had tasks to be completing their involvement levels were much higher than when they were observing a fellow pupil complete their task. This could suggest that for a high level of involvement during role-play to occur children should be given equal tasks that would support a high level of engagement with each other so that there is no room for them to become an observer of a task taking place. However, this is only one four-minute observation of three pupils. To give my research more evidence I would ideally have repeated this task with several different groups of pupils, potentially even visiting a different school to see if their pupils had similar levels of engagement. With a wider range of pupils’ data, I would be able to see a wider range of pupils scores in relation to engagement during the task. I would therefore be in a stronger position to suggest that engagement and learning during role-play is an effective method to use in a Foundation Phase environment. From this research I have seen the importance of the role-play area in a Foundation Phase environment and the learning opportunities that it can offer children. Before this task I hadn’t really thought about the impact that a role-play area has on children. But, regarding my own practice I will be taking forward the importance of this area in a classroom environment and how it can consolidate learning. In a future research task, I would like to investigate the affect that positive praise has on children’s behaviour. Perhaps looking into how if, a child only receives positive praise does this have a positive effect on their behaviour or does it make little or no difference to the child’s behaviour and actions within the different environments.   
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Appendices

Appendix 1 
To what extent does the role play environment provide opportunities for pupil involvement and learning?

Checklist Observer: Kelly-Marie Hodson
Timescale: 4 minutes.  Observation to be conducted every minute and an overall score given 

1. Extremely Low – Child seems absent, simple repetitive activity, no energy
2. Low – Child is engaged some of the time, moments of non-activity, frequently interrupted activity
3. Moderate – Child is busy but with few signs of real involvement, not much concentration, can be easily distracted
4. High – Child’s activity has intense moments, involved at all times, not easily distracted
5. Extremely High – Child shows intense and continuous activity, greatly involved in task
	Pupils
	1 Minute
	2 Minutes
	3 Minutes
	4 Minutes
	Overall Score

	A
	
	
	
	
	

	B
	
	
	
	
	

	C
	
	
	
	
	




Additional Notes
Pupil A: 

Pupil B: 

Pupil C: 




Appendix 2
To what extent does the role play environment provide opportunities for pupil involvement and learning?

Checklist Observer: Kelly-Marie Hodson
Timescale: 4 minutes.  Observation to be conducted every minute and an overall score given 

1. Extremely Low – Child seems absent, simple repetitive activity, no energy
2. Low – Child is engaged some of the time, moments of non-activity, frequently interrupted activity
3. Moderate – Child is busy but with few signs of real involvement, not much concentration, can be easily distracted
4. High – Child’s activity has intense moments, involved at all times, not easily distracted
5. Extremely High – Child shows intense and continuous activity, greatly involved in task
	Pupils
	1 Minute
	2 Minutes
	3 Minutes
	4 Minutes
	Overall Score

	A
	5
	5
	5
	5
	5

	B
	3
	4
	3
	5
	4

	C
	5
	5
	4
	4
	5




Additional Notes
Pupil A: Well engaged throughout the task and is fully engaged throughout

Pupil B: Engaged at times but then distracted on others, when other pupils involved pupil B the engagement was at its highest

Pupil C: Well engaged throughout the task and got very involved, towards the end looked to be looking in the direction of other children but still stayed very involved 
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