EAEC6001		1402531
The Reflective Adult

Introduction
The definition of reflective practice varies considerably and is often dependant on one’s values and beliefs (Covey, 1989). However, in general, reflective practice can be described as a continuous process which professionals can use to self-reflect on their own knowledge values and skills and/or critically reflect on their personal and professional practice, both enabling professionals to gain new knowledge whilst recognising the impact of their values on children, young people and others. Thus, providing opportunities for professionals to act accordingly to improve their future practice to achieve the best outcomes for children based on their evidence (Fook et al, 2006). 
This paper will focus on reflective practice, critical reflective practice, it’s positives and negatives, the impact of critical reflection on children young people and their families and different theories or tools used to reflect effectively.

Reflective Practice
The Teaching and Learning Research Programme in Wales recognises the importance of reflective practice to enable the provision of high quality services for children and young people. It states;
‘TLRP projects suggest that the role of the practitioner is vital to the success of the Foundation Phase. The ability of practitioners to reflect systematically on their pedagogic practice is directly connected to the successful implementation of new approaches to teaching and learning. Reflection, including reflection on their own personal and professional values may enable practitioners constructively to engage with the philosophy underpinning the Foundation Phase’.
(James and Pollard, 2008)
Moon (2006) suggests reflective practice is a continuous process used by professionals to analyse their experiences to enhance their skills and further their development to ensure good practice. It should be part of everyday practice to ensure the provision of high quality services within the Early Years (Gray, 2013).
The Teaching Council states, ‘Teaching is such a complex craft that one lifetime is not enough to master it, but by rigorously focusing on practice, teachers can continue to improve throughout their career.’
The best professional development is based on reflective practice and learning from others; practitioners are more likely to develop their own classroom practice through observing others, being observed and having the opportunity to see different approaches to learning and teaching in practice (Qualified For Life, 2017).
Self-reflection encourages informed decision making by being able to see things from others perspectives (Arthur et al. 2005; O’Connor and Diggins 2002).

Burnard (2002) considers self-awareness as the first step to effective reflection;

"…the gradual and continual process of noticing and exploring aspects of the self, whether behavioural, psychological or physical with the intention of developing personal and interpersonal understanding….To become more aware of and to have a deeper understanding of ourselves is to have a sharper and clearer picture of what is happening to others" 
(Burnard 2002: 30 - 31).

Additionally, Burnard (2002) believes that self-awareness is key to being able to communicate effectively, effective communication being one of the skills that the Common core of skills and knowledge for the children and young people’s workforce document describes as being essential for good practice and providing quality services for children (Loughran, 2006). This quote taken from the Common Core of Skills and Knowledge document agrees;
'Effective communication extends to involving children, young people, their parents and caregivers in the design and delivery of services and decisions that affect them. It is important to consult the people affected and consider opinions and perspectives from the outset. Another crucial element of effective communication is developing trust between the workforce and children, young people, parents and care providers as well as within different sectors of the workforce itself.' 
(CWDC, 2017)
Effective communication is key to establishing and maintaining successful working partnerships with children, young people, their families and other services that could be involved in their care. Johns (2006) describes the importance of building trust within these partnerships, stating children and young people should feel comfortable in their surroundings enabling them to seek advice or to access other services where required. Practitioners should show empathy and be approachable in all circumstances as well as having good listening skills with the ability to ask open ended questions and respond appropriately in the best interests of the child or young person.

Reflection can be based solely on the reflecting professional or it can include others, it can be planned or unplanned. Reflection can result in invaluable findings with the evidence being used to strengthen and structure future practice to provide the best outcomes for children and their families (Day, 1993).


Critical reflective practice
Southworth (1998) describes critical reflection as a thinking process whereby practitioners question their own knowledge and values surrounding their practice and the children they work with. It can provide opportunities for practitioners to critically analyse their practice considering any positives and negatives including looking at their practice from alternative perspectives enabling them to explore any changes in practice that could have an impact on achieving the best possible outcomes for children’s learning and development. Children’s learning and development opportunities are enhanced when practitioners reflect upon their own values, while considering their own assumptions of children and the impact on their practice (Roberts, 1998).
Pollard et al,. (2002) describes 7 attributes of critical reflective practice that can aid practitioners in gaining an understanding of what reflective practice involves and how it can have a positive impact on children’s learning and development:

1. Goals – What goals? How can they be achieved? Consider consequences of achieving them
2. Dedication – Continuously monitoring practice, analysing and returning to experiences
3. Decisions – Informed decisions about practice, based on findings and evidence
4. Un-biased, active and open-minded dispositions
5. Amendment – The ability to amend practice based on reflective practice findings and other perspectives
6. Partnership working – Communicating with colleagues, internally and externally to ensure multi-agency collaboration
7. Frameworks – The ability to keep up to date with newly developed frameworks, adapting practice where necessary to comply with legislation and to continually develop or uphold current practice
(Pollard et al., 2002)

The Foundation Phase Framework in Wales has seven core aims for children and young people developed from the United Nations Convention on the Rights of the Child (UNCRC, 1989). 
The UNCRC (1989) is underpinned by principles which are vital to all work involving children and young people (Woodhead, 2006). The principles are:
· Non-discrimination (article 2)
· Best interests of the child (Article 3)
· Right to life, survival and development (Article 6)
· Respect for the views of the child (Article 12)
The UNCRC (1989) defines children’s rights including the importance of them having a voice thus their views being considered when making informed decisions that may affect them (Unicef UK, 2017). Schon (1983) suggests in order to effectively include children’s views, practitioners need to reflect continuously to recognise the impact of their practice on children and young people.

How does critical reflective practice promote and enhance services provided for young children and their families?
According to OECD (2006), high quality early learning experiences have a positive impact on improving children’s lifelong learning outcomes, this was found after a study of child care and education settings over 20 countries took place. Reflective practice is vital for the provision of quality services for children as it enables practitioners to analyse their own practice, exploring ways of enhancing their skills and knowledge to further their development to achieve the best outcomes for children, young people and their families (Smyth, 1989).

The importance of theories of reflection
Theories or models of reflection can provide the user with a structured reflective process to aid reflection, potentially simplifying each step of the process. Models of reflection differentiate, some visit areas of reflection in more depth than others (Handal & Lauvas, 1987). 
Boud’s triangular model of reflection (see below) is commonly described as a simple model of reflection. This tool represents the idea that experience leads to reflection and reflection leads to learning. Evidently, from this model the user(s) may understand their experiences lead them to reflect upon what happened with the reflection enabling them to recognise what they have learned and leading them to potential new experiences based on their findings. However, it fails to visit the steps in depth, it does not explain for example, which aspects of the experience should the practitioner consider? It does not define the reflection process nor does it demonstrate how the learning leads back to the experience, for example; how does the practitioner move from the learning to the experience? Or, which aspects of their learning should they consider? (OpenLearn, 2017).
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Furthermore, Boud’s triangular model is commonly used throughout children and young people’s settings today, particularly those whom reflect daily and are under time constraints as Smyth (1989) states this tool can be used quickly compared to others such as Gibbs’ theory who Roberts (1998) argues it requires the practitioner to reflect more in depth therefore effectively taking more time to use.

Gibb’s Reflective Cycle
However Burnard (2002) argues that Gibbs’ theory of reflection is more effective than the likes of Boud’s as it takes into account feelings, when Boud’s does not. Gibbs’ reflective cycle consists of 6 steps of reflection, when using this method, it is vital for the user to visit each step, Burnard (2002) states this ensures effective reflection of this kind.  
Gibbs (1988) states considering one’s feelings when reflecting can have an impact on the outcome of the reflection, he describes how people can look at aspects of the event differently when they consider how they were feeling or what they were thinking at the time. For instance, the feelings of oneself at the time of the event compared to after the event and looking back can alter. Gibbs (1988) states the importance of the consideration of one’s feelings to enable accurate reflection. He describes how the practitioner must consider aspects of their feelings at the time of the event, they must take into account why thought they felt this way, therefore allowing the user to explore the reasoning behind their feelings.
[image: The reflective cycle - Gibbs diagram]

(Gibbs, 1988)

Furthermore, Covey (1989) states although Gibbs (1988) theory considers feelings, there is no mention of other’s feelings or looking at aspects of the reflection from others perspectives. Covey (1989) states considering the views of others including both children and adults is vital to achieve effective critical reflection. He argues to ensure open-mindedness in accordance with the Foundation Phase Framework (1989) one must consider other’s feelings and views, at the time of the event and after. Looking at aspects of the event from other’s perspectives allows ideas to be shared amongst all involved, potentially having a positive impact on the reflection therefore potentially improving children’s and young people’s learning outcomes and development. People have different knowledge, values and skills, these shared can be invaluable by providing others with new and different ideas, which used appropriately can aid good practice, therefore providing quality services to children and young people.
Overall, it is evident that critical reflective practice can strengthen knowledge and enhance skills of those working within the childcare sector and beyond. Reflecting back on experiences allows professionals to develop their knowledge and enhance their skills to ensure good practice. It is evident that there are a vast range of models of reflection however it is the professional’s responsibility to decide on an appropriate tool to use to reflect, depending on which one meets the needs of those involved.
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