This assignment will firstly critically discuss a range of barriers to literacy that children with English as an additional language may face within school. An English as an additional language (EAL) learner can be defined as any individual whose first language is anything other than English (Essex County Council, 2017, pg. 1). This does not necessarily mean that these learners were born in a non-English speaking country, it could be that they are born into a non-English speaking family and therefore they were initially introduced to another language during their early stages of development (Essex County Council, 2017, pg. 1). The barriers to literacy that will be included within this assignment are a learner’s ability to understand and speak the English language, their confidence, the relationships between teachers and pupils, trauma and teaching children how to read. The assignment will then evaluate strategies used in school to support the literacy development of EAL learners. The National Literacy Trust (2017, pg. 1) defines literacy as “the ability to read, write, speak and listen in a way that lets us communicate effectively and make sense of the world”. The strategies included in this assignment are specialist teachers, translators, peer support and visual aids such as flashcards and mind maps. The 5-stage model for acquiring English as an additional language will also be referred to throughout this assignment (The Bell Foundation, 2021c, pg. 1). At stage A of the model are new to English and need maximum support during activities to help them develop their literacy skills (The Bell Foundation, 2021c, pg. 1). Stage B is Early Acquisition and relates to children who are starting to verbally interact with others (The Bell Foundation, 2021c, pg. 1). At stage C children are developing competence and can independently engage in learning (The Bell Foundation, 2021c, pg. 1). When children are competent users of EAL, they are at stage D of the model and can use more complex speech in different contexts (The Bell Foundation, 2021c, pg. 1).  Finally, when children reach stage E they are considered to be fluent users of EAL (The Bell Foundation, 2021c, pg. 1). It is believed that children may take up to three months to gain an understanding of new language, 2 years before they can maintain a conversation and up to 7 years before they are fluent and have full cognitive understanding (EMAS, no date, pg. 2). Finally, this assignment will refer to relevant theories and policies throughout. 
One crucial barrier to literacy for learners with EAL is their ability to understand and speak the English language. Children that are at the beginning stages of the model will find learning within school extremely difficult as they often have little or no understanding of what is being taught and are often unable to ask for help when they require it. As well as this, children may be unable to comprehend instructions due to the language barrier which can make completing activities and following the daily routines challenging for EAL learners. Children that experience this may feel over stimulated by tasks in school which can cause them to display unwanted behaviour such as disturbing others (Schwarz, 2021, pg. 1). This is a barrier to literacy as these children create distractions which prevent them from obtaining the literacy skills that they require to progress. As a result of children taking up to 3 months to gain an understanding of a language, children with EAL may develop gaps within their learning which could widen over the years if not rectified as soon as possible. Within a setting, one child that was classed as a more able and talented learner in her home country emigrated to Wales and was placed in the lower ability group within class, due to her lack of understanding of the English language. This knocked her confidence and had a negative impact on her learning as she believed she was no longer good enough and got very frustrated if she could not complete activities. This created a barrier to literacy as the child lost motivation and became unwilling to learn. 
EAL learners may also find it difficult to develop a healthy, trusting relationship with their teachers if they are unable to communicate effectively with one another which can create further barriers to literacy. Furthermore, culture can impact the way children participate with their learning as in some cultures it is perceived as rude for a child to approach a teacher, which again can affect teacher/student relationships (Futterman, 2015, pg. 1). According to Waterford.org (2019, pg. 1) it is important for teachers and students to have a good relationship to improve academic success, create more positive attitudes towards learning, develop self-regulation skills and to keep students motivated. This would suggest that if students do not have a positive relationship with their teachers, they may find it difficult to progress academically which will have a negative impact on their literacy skills. Literacy barriers may also prevent children with EAL creating friendships with their peers. During the first stage of the model discussed previously, many children will experience a silent period whilst they are adapting to their new environment which can affect their ability to form friendships (Bifield, 2019, pg. 1). Despite this, it is believed that when children progress onto stage B of the model, they begin to “use spoken English for social purposes”. At this stage EAL learners will start building stronger relationships with others and develop their communication skills (YCL English, 2019, pg. 1). 
EAL learners who have experienced trauma will also be affected by barriers to literacy. According to Reynolds and Costa (no date, pg. 1) trauma relates to previous life experiences that are physically and/or psychologically damaging, which may lead to Post Traumatic Stress Disorder (PTSD). Again, these children may find it difficult to form attachments with others due to past experiences which as stated previously can prevent them from developing literacy skills. This links to Maslow’s Hierarchy of Needs theory (1943) as he believes that the basic needs of children such as feeling safe and secure need to be met before they are able to develop to their full potential (McLeod, 2020, pg. 1). Children with PTSD may avoid certain topics and learning materials if they may be associated with their traumatic experiences which can restrict their engagement within learning tasks. These children also struggle to concentrate and retain information which could affect their ability to learn the English language and remember the phonetic alphabet which they require in order to read (Reynolds and Costa, no date, pg. 1). 
Once children have progressed to stage B of the 5-staged model for acquiring English they should have a basic understanding of the language and can begin to learn how to read. Recognising phonic sounds can be extremely confusing for EAL learners as many of the letters look remarkably similar, for example d and b (The School Run, 2021). As well as this, it is not always possible to use phonics to blend words such as said and you, which again can be a confusing concept for EAL children. It is believed that approximately 15% of the English language is pronounced differently to how it is written, which is another difficulty EAL learners will encounter (Dunn, 2019, pg. 1). These aspects are considered a barrier to literacy as they make the process of learning how to read more difficult for EAL learners. 
There are many positive and negative aspects to EAL children attending a mainstream school. Children who attend a mainstream school have access to a more distinguished structure of learning in comparison to other facilities, are taught valuable life skills, are exposed to diversity, and are encouraged to socialise with their peers (Spielgaben, 2015, pg. 1). This links to Bandura’s Social Learning Theory (1977) as he placed emphasis on “the importance of observing, modelling, and imitating the behaviors, attitudes, and emotional reactions of others” (McLeod, 2016, pg. 1). The negative aspects of mainstream schools include a lack of individual attention if a child is struggling, the fast pace in which children must learn new concepts and that some children may lack confidence if their peers are more able than themselves. 
To overcome the barriers to literacy that EAL learners face, schools implement a range of different support strategies and resources. Within a setting specialist teachers and translators are employed to support children with EAL and have proven to be highly effective. These members of staff work with children on a 1to1 and group basis outside of the classroom, as well as providing support within the classroom during whole class teaching. The role of a specialist teacher in relation to EAL is to identify and build on the learner’s academic abilities, plan for language learning opportunities, implement visual supports that improve pupils learning and their understanding of words, provide targets for the learners and to create differentiated resources to ensure that they have full access to the national curriculum (South, 2012, pg. 1). This links to Inclusion Policies used within schools as strategies are being put in place to remove barriers to learning that children may face due to language, ethnicity and religion (Gascoigne Primary School, no date, pg. 1). Translators are used to support EAL learners with their academic progress and their understanding of literacy as they help to improve their vocabulary by teaching the connections between English words and words in their home language, as well as how to structure them within a sentence. They also translate activities to EAL learners to encourage them to complete work provided by the class teacher. This links to an EAL Policy provided by a setting as promotes equality by removing barriers to learning and success for children with EAL (Adderley Primary School, 2018, pg. 2). Oxford University Press ELT (2011) suggests that EAL learners who start education using translation often become “fluent and accurate users of the new language”. Peers that speak to same home language as new EAL learners are also used as translators within schools and can help children develop their literacy skills. These peers can help new learners feel more settled within school and can be positive role models of the English language by demonstrating sentence structures and expanding the vocabulary of learners with EAL (The Bell Foundation, 2021a, pg. 1). They can also explain the tasks and activities the teacher has set to other EAL learners in their first language to ensure they fully understand what is expected of them, as well as provide ongoing support during activities. This links to Vygotsky’s (1978) theory based on the Zone of Proximal Development (ZPD) and scaffolding. Vygotsky believed that when a learner is in the ZPD with a task or an activity they are unable to complete it independently and require scaffolding from a more able other, which is often their peers (McLeod, 2019). Despite these benefits of peer support, new EAL learners may become too dependent on their peers which can have a negative impact on their work ethic and motivation. 
Within a setting, visual aids are used daily to support children with EAL. Beqiri (2018) defines visual aids as “items of a visual manner, such as graphs, photographs, video clips etc used in addition to spoken information”. One strategy used in school that includes visual aids are flashcards. There are a variety of different flashcards that include pictures, words in the learners first language and words in English (The Bell Foundation, 2021b, pg. 1). Begum (2018, pg. 1) suggests that an EAL learner’s competency in their first language has positive impact on their English language skills, and that the memorisation and literacy skills acquired in their first language are transferable which is why it is important to incorporate their home language into activities. Although, according to Shelton (2020) if the English translation is not displayed alongside the learner’s home language, they are unlikely to develop academic English skills.  This strategy encourages children to memorise and learn new vocabulary and can be used for many different activities such as pairs, bingo and snap (The Bell Foundation, 2021b, pg. 1). These activities also encourage discussions between pupils which can improve their communication skills, as well as increase the number of times they encounter target words which will improve their literacy skills (The Bell Foundation, 2021b, pg. 1). One disadvantage to this method of supporting children with EAL is that the flash cards are time consuming to prepare. 
Visual aids are also used within class to make children aware of the daily routine using a visual timetable. The timetable includes cards with images and words on which indicates what is expected of children throughout the day. This can help EAL children expand on their vocabulary and learn new words based on different activities as the teacher refers to the timetable when appropriate. Furthermore, visual aids are used to give children a step-by-step guide on how to successfully complete an activity. This can promote literacy as it ensures that EAL learners have full access to the national curriculum and are able to complete the same tasks as their peers. Mind maps are also used as a visual aid for children and are beneficial to individuals at the first and last stages of the 5-stage model for acquiring English as an additional language. Children at stage A or stage B of the model are encouraged to draw pictures on their mind maps to make different connections, whereas EAL children that have a better understanding of the language can use written words. According to Elklan (2019, pg. 1) mind maps are presented in an identical way to how a human brain works and therefore are an effective tool to help children grasp different concepts and ideas. Elklan (2019, pg. 1) also suggests that using colourful images helps the brain to retain more information which can improve literacy skills within children. 
In conclusion, EAL learners face many barriers to literacy in school. The most significant barrier discussed is their ability to understand and speak the English language as it prevents children from completing activities in class and following instructions, which could lead to them displaying unwanted behaviour. If children do not understand what is expected of them during a task and are unable to complete it, they could lack confidence which often results in them becoming unwilling to learn which has an impact on their literacy skills. This barrier also has an impact on how EAL children communicate with others which affects their relationships with members of staff and their peers. If children to not have a good relationship with their teachers, it can have an impact on their academic success and their ability to develop their literacy skills as it generally effects their motivation and work ethic. EAL learners that have experienced trauma often struggle to develop their literacy skills as they find it difficult to retain information which is an important aspect of learning a new language. To overcome these barriers to literacy, schools implement a range of successful strategies for learner with EAL. The first strategy discussed in this assignment was specialist teachers and translators who support EAL children by identifying their academic abilities and implementing strategies to help them progress. They encourage children to expand on their vocabulary and learn how to structure sentences which will improve their communication and literacy skills. Peers that speak the same home language as new EAL children are also used as translators which has proven to be effective within a setting, although members of staff must ensure that the new learners do not become too dependent on peer support and are able to complete activities independently. Visual aids are another strategy used in schools to support literacy skills. Flashcards are used to teach children new English vocabulary by using images and words in their first language to enable them to make connections, which again can encourage literacy achievement. One disadvantage to this method is that flashcards can be time consuming for members of staff to make. Visual aids are also beneficial to use in schools to encourage EAL children to understand the daily routines and can help them expand on their vocabulary and develop their reading skills. As well as the daily routine, children with EAL can use visual aids to understand the steps of completing an activity or task which promotes academic success. Overall, strategies used within school settings are important to help EAL children overcome barriers to literacy, although it is important for members of staff to attend regular training sessions to keep updated with new and effective strategies.
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