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Introduction

Prior to the writing of this document I participated in four observations in a school classroom environment. Throughout the course of this essay it is my intention to present my findings regarding research that was conducted as well as documentation created through the school-based lesson observations I witnessed. Additionally, I aim to explore key areas of teaching including applicable theories relating to learning, child development and barriers to learning. It is also my intention to explain the importance of the four purposes, set out by the developing curriculum and the impact that those four purposes have on a ‘critical incident’ that I have observed within the school-based observations.  Finally, I will express any newly formed opinions I have regarding my future teaching practices as a result of this task and highlight reflections made that will influence my own teaching.

Observation

During the ‘test’ phase of the bridging experience I was provided the opportunity to observe three lessons across three different year groups in a secondary school, namely years 10, 11 and 13. The classes I observed featured a variety of mixed ability students. The observations were conducted at a high achieving school which is situated in an affluent area. The school contains a vast number of pupils, most of which live in the surrounding area; however, some pupils do travel from a wider geographical area. 

The school features a sixth form and therefore caters for learners aged between 11 to 18 years old. The school has received very positive results in recent Estyn reports and the Staff appear to be thoroughly passionate about the teaching and learning that takes place. The school features a low percentage of pupils with educational needs in comparison to other schools in the area, with only 1% of its pupils having statements. 

Methodology

Prior to conducting the observations, I explored different observation models and when looking at the several methods highlighted in the work of Cohen, Manion & Morrison (2011), established that the case study method proved to be most relevant and useful when considering how I would conduct an observation of a critical incident at my allocated school. 

Research by Gosling (2002) states that there are three distinct observation models. The purpose of the evaluation model is to identify and evaluate the teaching that occurs in order to benefit the institution as a whole. The development model takes place when developers of education observe a professional to the benefit of the observed. Finally, the peer review model occurs when teachers observe each other and there is a mutual sharing of information to increase the effectiveness of both teachers involved.

In terms of my own observations, the process was most similar to a statement made by Wrang (1999) who explained that the ITT model of observation shows the “value of observing others for trainee teacher’s development”. The text explains how teacher trainees conducting observations can benefit them in obtaining an insight into the particular skills needed in the teaching profession. It also raises the importance of self-evaluation in the teaching profession and the need for trainee teachers to reflect on observed practices. 

Despite these positive aspects there are several drawbacks to observation as a means of conducting research. Research by Morris et al. (2011) shows that “the researcher, in exploring the present, may be unaware of important antecedent events” (p. 210). 

Given the fact that the observer is only witnessing a small fraction of the classroom experience in a small frame of time and in a single isolated lesson, it is apparent that the observer lacks the in-depth understanding of any previous learning or impactful events that may influence the session that they are currently observing. 

Cohen et al. (2011) goes on to explain that “the presence of the observer might bring about different behaviours” (p. 210).

This is an important part of observations which must be addressed. The physical presence of the observer could potentially have an undesired impact on the learning environment for the pupils and quite possibly the teacher. The presence of an unknown party could create a situation in which the pupils put on an act, causing them to behave in ways that would not be true to their normal character. This behaviour could be negative or positive as the pupils may be tempted to misbehave as an act of showing off in front of a new person, but there is also a possibility that pupils may present better behaviour as a precaution to the presence of an observer. 

The key purpose of the observations was to provide the opportunity to witness a ‘critical incident’ within the context of an authentic classroom experience. 

“A critical incident is something which we interpret as a problem or a challenge in a certain context”. 
(Joshi. 2018, p. 82)

The author of this article is stating that a critical incident is something we take importance from in the way we interpret, analyse and evaluate the situation. The article continues by emphasising that a critical incident is something unplanned that may happen anywhere within the context of the school environment, but the important factor is that the incident had an impact on the person witnessing it. It is the remembering of the incident and later, the deeper thinking of what occurred in the incident that transforms it into a critical one. When we attach deeper meaning to such inherently insignificant events, it is then that they have moved into the realm of significant events. 

Tripp (1993) confirms this by suggesting that critical incidents “are produced by the way we look at a situation” and that it is “an interpretation of the significance of an event” (p.8). The research shown by Tripp was invaluable when entering the school environment for the purpose of identifying a critical incident. 

Four purposes

During my observations I witnessed several events which could have been interpreted as critical incidents. In observation 1 (see Appendix A), it was clear that there was an adverse impact that COVID-19 was having on the classroom. Due to the restrictions put in place due to COVID-19, the classroom door had to remain open throughout the lesson. Ordinarily this may not have been an issue but in this particular lesson the pupils were having a mock style essay question to complete in silence so there were problems that arose throughout the session.

The main problem was that whilst the pupils were attempting to work in exam-like conditions, it simply was not possible as mass amounts of pupils were moving through the corridors at different points in the lesson. This was due to the pupils having alternatively scheduled breaktimes, a measure also put in place due to the impact of COVID-19. This meant that it was impossible to replicate exam conditions for the pupils doing the mock exam task due to the extreme levels of disruption caused by the noise of passing pupils in the corridor. 

In observation 2 (see Appendix B), there was an incident involving a pupil whereby he refused to remove his coat at the beginning of the lesson due to being cold, also a result of the classroom door and windows remaining open due to COVID-19. When he eventually complied with the teacher’s instruction to do so he then proceeded to spend the entire lesson disrupting other pupils and was, himself, disengaged from the lesson content. This incident could have been a potential area to base my research, perhaps focusing on pupil behaviour and classroom expectations. 

In observation 4 (see Appendix D), there was clear evidence of pupils being provided with a curriculum that offered them opportunities to become confident, informed and creative pupils. The pupils were self-sustaining when it came to the completion of their work and they were responsible and respectful of using their time to accomplish a good standard of work. This raised potential for research regarding the effectiveness of allowing a degree of pupil autonomy.

During the same session a pupil was using a phone to aid in the completion of her work. However, in order to use the phone, a school rule had to be broken as the phone policy at the school does not allow for the use of them in the classroom. It raises an interesting question for research about the implications of denying innovative technology in the classroom in order to obey the school regulations as a whole. 

As discussed, there were several incidents which I regarded as significant in the context of the classroom. After some reflection regarding the experiences I had observed however, it became immediately apparent which event was going to be the critical incident to make the focus of this essay. This incident took place during observation 3 (see Appendix C), during the last lesson of the school day. The class was tasked with watching a video, during which they were required to answer questions using the provided work booklets. The teacher would occasionally pause the video at key points in order to discuss what the pupils were seeing.

During one of these paused sections a pupil (hereby referred to as pupil X)  shouted out “miss, is…” which was immediately interrupted by the teacher who said “(name of pupil) think about what you’re going to ask first if you are going to ask a stupid question” to which pupil X responded “it isn’t a stupid question miss, I promise”. The pupil then proceeded by asking a perfectly valid question that was relevant to the lesson and commenting “see, it isn’t a stupid question”.

When incorporating the four purposes laid out by Donaldson (2015), it occurred to me that pupil X was trying to participate in the classroom activity and therefore demonstrate that he was a capable and intuitive learner, who needed additional information to aid his understanding, however the series of events that had occurred, potentially prevented him from achieving this. Instead it was assumed that pupil X was going to contribute to the lesson with a “stupid question” and therefore, his learning experience may have been negatively impacted as a result of it.  

The fact that pupil X responded in the way he did by feeling the need to point out that his question wasn’t “stupid” reinforces the fact that he may have been affected by the teacher’s response to his attempting to ask a question. 

As stated by Donaldson (2015) in his four purposes, it is described that it is the desire that young people will be “confident individuals”, however in this scenario, the confidence of pupil X may be negatively impacted when they wish to ask questions in the future. It is quite plausible that pupil X will associate asking questions with negative reinforcement and may potentially avoid asking for help when further clarification is needed.

Later in the essay there will be links made to the potential negative impacts of the interaction that occurred between pupil X and the teacher. 


Literature Review

When considering areas for research regarding the critical incident, there were several obvious areas of research that would be suitable. When analysing and evaluating the critical incident involving pupil X, it seemed appropriate to pursue research regarding the importance of questioning by pupils, combined with a focus on the impact of pupil interactions with the teacher, which in this instance was a potentially negative experience for both pupil and the teacher. The research also included the importance of self-esteem and pupil wellbeing in the learning environment.

The research led to the discovery that in order for some pupils to achieve academic and social success they must become adept at asking questions in order to progress and "in addition to learning academic subjects, students must learn to deal with an ever-changing world by using questions to handle their own lives analytically and intelligently (Pagliaro, 2011, p.9).

Asking questions is an integral part of the learning experience for children. It is important that they develop this skill in order to gain a deeper understanding and to engage in critical thinking when participating in the classroom setting. The process of asking questions not only satisfies their curiosity and reinforces their learning, but it could potentially broaden their understanding of a concept with which they are struggling or are less knowledgeable about. 

Berger and Foster (2020) explain that during the early stages of their development, children ask “hundreds of questions at home – but that drops off dramatically as they go through school”. They continue by explaining that the dramatic decrease in questions asked by children is a result of the “five enemies of questioning” (Berger and Foster, 2020, Chapter 2, page not provided).

Among these five ‘enemies’ is the concept of fear, whereby the pupil is reluctant to ask questions on the basis that they are worried about the reaction of the teacher in response to it. There is also mention of class culture and how sometimes in the classroom environment pupil questions are not valued and consequently become less common. 

When looking at the impact the decline of questioning has on the pupil, questioning is considered vital to the process of the pupils learning and perhaps more importantly, their wellbeing. Upon discovering research that explores decrease in pupil questioning, it is suggested that on occasions whereby the pupils have asked questions, they should be embraced and emphasised for the value they hold. 

In an attempt to encourage pupil participation through the medium of pupils asking questions, the research seems to reveal several key themes of commonality. Some of these themes included the establishment of trust and the importance of pupils feeling valued. 

In order to create an environment built on trust “pupils need to have the support of the teacher and that of their peers when they ask and respond to questions” (Godhindo and Wilson, 2001, p.20).

It is the role of the teacher to provide a positive learning environment, whereby the students can express themselves and engage with the topics as fully as possible in order to maximise their learning experience. An important part of this learning experience is the acknowledgment and positive praise that comes from doing something well in the classroom, rather than the dismissal of pupil participation, as we see in the following text.

When pupils ask questions, respond positively and attentively. Teachers often give scant time to pupil questions as they may divert the focus of the lesson. Positive acknowledgement and responding or turning the question back to the class or group demonstrates that pupil questions are valued.
(Godhindo and Wilson, 2001, p.22)

Positive reinforcement is a key factor in the development of pupils’ self-esteem, academic achievement and wellbeing. As well as this, positive reinforcement could potentially detract students from resorting to bad or unwanted behaviour. According to Taylor (2004) “positive reinforcement is the staple of good behaviour management” (Taylor, 2004, p.52).

When receiving positive reinforcement, it is likely that the pupil will display a positive attitude and therefore, positive behaviour. This is essential when creating a positive classroom culture in which pupils are rewarded for their efforts, as well as building good relationships and rapport with pupils.

If this is the case, then it is possible that the opposite is also true; that negative reinforcement could result in negative behaviour and a negative attitude from pupils. In some situations, teachers may attempt to prevent unnecessary comments in the classroom before they have a chance to manifest by stopping the pupil immediately. However, this can be hard to predict, so assuming that negative behaviour is going to take place may be a bad idea as the teacher could prevent positive participation from a pupil taking place.

Kellaghan et al. (2003) reinforces this by saying that assumptions made by the teacher about a pupil’s future actions and behaviours can have “negative effects on teacher-student interactions and student outcomes” (Kellaghan et al., 2003, p.534).

In circumstances whereby there are certain pupils who often interrupt the lesson by asking inappropriate questions, that would be a deeper issue which the teacher would need to address through effective classroom management. Setting clear expectations for the pupils may create an environment where the students are less likely to present unwanted behaviour. 

Great teachers do not just state their expectations for the classroom, but teach and explain them. Not only are these expectations taught, but they are taught early in the year and monitored diligently to ensure that standards are upheld and sustained across the school year.
(Saggers, 2017, Chapter 13)

In the event that pupils are repeat offenders of negative behaviour it would be beneficial to provide clear expectations in order to secure them in a more positive learning experience. It is the hope that by reinforcing these expectations on a regular and consistent basis, the negative behaviour would become less frequent or even stop entirely. If on the other hand the teacher implements negative reinforcement to address a pupil’s behaviour, there may be unwanted behaviour in return as a result of it.

Tauber (2009) suggests that in a power struggle between a pupil and the teacher, the pupil “acts big to conceal how small he or she really feels” and the pupil’s reaction “is a front to save face” (Tauber, 2009, p.280).

During scenarios like this, pupils may feel insignificant in the classroom and as a result they are tempted to act out as a natural reaction to the altercation that occurred with the teacher. Events such as these may have unwanted effects over the course of future interactions between the pupil and teacher. 

Tauber (2007) explains that in a successful subduing of the student, there is a chance that the relationship between the pupil and teacher has been damaged. In the losing of an interaction with the educator, there is potential for rebellion on the pupil’s part, resulting in further defiance and in some situations a desire to act out in the future. 

In what may appear to be simple interactions, could actually have been more significant events in which the relationship between the teacher and pupil involved might been affected. This could act as an antecedent for the pupil to act out in a negative manner. Moreover, the pupil is more likely to resist an interaction with the teacher all together. If this were to happen, the pupil’s ability to learn in the classroom could be severely impaired as a result.

Research showing the importance of the teacher-pupil relationship led to another key area, pupil wellbeing. In terms of wellbeing, negative interactions may have an undesired impact on a pupil’s self-esteem, which is vital in the life of a pupil and has a direct influence on their academic and social interactions. 

A learner enjoying a high self-esteem Is likely to perform well individually, or in a group and thus can develop autonomy. The opposite applies to the case of a learner with low self-esteem, which is likely to lead to negative attitudes towards their capabilities as a learner. 
(Blidi, 2017, p.74)

It is the hope that learners are able to obtain autonomy so that they can be self-sufficient and gain a level of independence. In order to allow pupils to achieve this, it appears that their self-esteem needs to be factored into their learning experience. It must be considered when making teaching decisions in the classroom because wellbeing plays a key role in the pupils’ ability to participate in the learning environment. This reinforces the importance of pupil questioning within the classroom as it could support their learning positively or impact their wellbeing negatively depending on the manner in which pupil questions are received.

Reflection

When considering the impact that the critical incident had on me as a trainee teacher, I became aware of things that I would place importance on as well as things I would potentially avoid when carrying out my own teaching practice. These revelations came about by applying methods of self-reflection outlined in the work of Brookfield (1995) and his work regarding the importance of reflecting on previous experiences in order to improve on one’s professional practices. By analysing these experiences, teachers can “reveal aspects of their pedagogy that may need adjustment or strengthening” (Brookfield, 1995, p. 1).

The incident left a lasting impression on me and as I work towards developing my teaching practice, I am inclined to work specifically towards valuing pupil participation regardless of circumstance, providing it is appropriate. Research has revealed to me the importance of embracing pupil questioning in order to maximise their learning, engage them through participation and in securing their emotional needs and wellbeing. I intend to conduct further research in this area in order to gain a deeper understanding of pupil questioning so that I may encourage pupils in my classes to ask questions without hesitation or fear of rejection.

The dramatic decline of pupil questioning shown in research motivates me in establishing an environment whereby pupils are not only encouraged to ask questions but are given positive reinforcement and praise for doing so. 

In regard to pupil X, the immediate shutting down of his attempt to ask a question reminded me of the behaviourist school of teaching. The teacher assumed that a negative input from pupil X was about to present itself and as a response, sought out to apply a negative reinforcement method in order to deter the behaviour. In my own teaching I think I would be more inclined to use methods that are present in the humanistic approach to teaching.

When researching the work of Maslow (1954), I was intrigued by the importance of the higher needs featured within the hierarchy of needs model. Whilst I understand that the basic needs of pupils is extremely important in the contribution to their overall learning and ability to cope in the school environment, I also believe that in order to attain a higher level of success and challenge, we, as teachers need to provide children the opportunities to attain those higher needs. Among the higher needs it is important to build pupil self-esteem, which if achieved could lead to the achievement of a higher need, self-actualisation.

If as educators, we can encourage and motivate pupils to reach this level there are so many possibilities that open up to them. They will have opportunities to engage in critical thinking, participate and analyse complex topics such as morality and may even increase their creative capabilities which could in turn help them flourish, not only as academic pupils, but as human beings. 

In order to help pupils to achieve this level of engagement I believe that effective questioning is crucial. Research on Bloom’s Taxonomy (1956) has provided me with a deeper awareness of the different levels/stages of understanding and how different types of questioning methods can help pupils to engage in deeper thinking and critical analysis of the work they are completing. 

Maslow (1954) states that, “satisfaction of the self-esteem need leads to feelings of self-confidence, worth, strength, capability and adequacy of being useful and necessary in the world” (Maslow, 1954, p.45).

It is research like this that makes me reflect on the type of teacher I would like to be. It is my hope that I am able to provide a positive learning environment for pupils in which they are able to express themselves openly and safely and whereby their self-esteem is an important factor in the teaching and learning process. 

Conclusion

When looking at the observation experience as a whole I am genuinely surprised by the impact it has had on me as a learning professional. It has provided a deeper understanding of several crucial areas including the importance of research in developing and meeting professional standards. 

Research into the professional teaching standards (2011) has provided me with an insight into avenues of progression and implementation in regard to pedagogy, leadership, professional learning, innovation and collaboration.

Concerning the observed lessons, I was able to witness some of these key areas taking place in the classroom, especially a strong demonstration of effective Pedagogy throughout all the lessons. 

As a Music teacher the idea of innovation speaks to me greatly and research has provided me with ideas on how I can implement more advanced technology such as recording and editing software into teaching practice. Collaboration is another key area which I hope to explore in my teaching practice. I believe that working closely with other professionals from various departments could allow for extraordinary learning experiences which will further enhance professional effectiveness. 

It is my intention to take everything I have learned throughout this experience to develop and apply all of these professional standards in my future teaching practice in order to ensure that I become the best teaching professional I can possibly be. 







Appendices

Appendix A
OBSERVATION 1 / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 

28 September 2020 
Lesson 2 – 9:55-10.55 
Year 13


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· The class is greeted quickly, and they take their seats
· There is a PowerPoint slide on the board stating ‘Intuitionism is the best way to understand moral language’
· Pupils are writing an essay question on the given topic using PEREL structure system (Point, Explain, Response, Evaluate, Link)
· Pupils have been informed of the task prior to the lesson
· Pupils have finished the module and are doing practice style papers in preparation for their exams
· Due to covid-19 they have had no actually prior practice in writing for exams due to the interruptions they experienced in year 12. As a result the teacher is preparing them early so they will have experience writing (with a pen) for the exam. The bulk of their learning and practice in year 12 was online based learning due to COVID-19 restrictions.
· Classroom settings
· The subject is taught across the use of three teachers. One for ethics, one for philosophy and one for Hinduism. Breaking up the topics with the teachers prevents overwhelming information for the pupils according to the teacher.
· Pupils hand in their work into relevant folders
· After all essays are all in the pupils are given a task to evaluate and highlight topics on a task sheet using the PEREL format they have just used in the mock essay question task
· Pupils are told they can work in pairs during this task (peer learning) however none of the students resort to doing so. Perhaps this in indicative of their independence and learning. 
· Teacher informs the class about the next topic content and explains that they will receive information about it via email, which she will send out later this week.
· Teacher explains that if pupils have any problems printing resources for the next topic then they can email her and she will help them resolve it.
· During the second task the teacher questions pupils with specific questions (What is good about it?, then after receiving the response, provides an expanded explanation. 
· Teacher asks, ‘What can be done to improve this document?’ and pupils provide their opinions and thoughts
· Teacher asks does anyone have any questions about the essay or any concerns, 
· Teacher summarises the lesson and explains what the pupils will be doing in the next session with another teacher (lesson is taught across three teachers)
· Pupils pack up and make their way to break

	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· Class are very familiar with each other
· More informal with the teacher (natural as they are nearly adults in terms of age/maturity) 
· Class is more ‘friendly’ with the tutor, not unprofessionally so but in just more of an approachable adult conversation way rather than the teacher talking down to children. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· Pupils engage fully with the papers with no hesitation
· Pupils engage fully with the second highlighting task, with only one or two questions just to clarify what specifically they are highlighting 
· Pupils answering questions correctly proves the learning taking place and that the pupils are engaged. 




	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· Pupils have plan sheets which they can use to follow a structure when writing their essay questions
· Pupils can use their files but are discouraged to do so in order for them to check their learning fully. By not using the files they are truly testing their knowledge and understanding of the learning. However, on the same token they are told that they can use their files IF they need to. This reassures the learners that are perhaps less capable or less confident in completing the task. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Learners have a plan for the task which they can engage with 
· Teacher constantly engages learners with questioning techniques both to check understanding and to just engage them in the session.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Constant questioning to assess pupil information
· Clarified the task (what they are asked to do)
· Pupils are given task quickly and then set off to complete it (Shows students led learning/responsible for their own work and learning)
· Older pupils so are more autonomous than younger years
· Pupils are reminded of the time remaining at key intervals (20 mins, 15 mins, 10 mins, 5 mins etc)


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

Due to the restrictions and regulations put in place by COVID-19 the door of the classroom had to remain open. Another strategy put in place due to COVID-19 to minimise pupil movement though corridors is the use of staggered breaks, which means that different year groups break at different times. 

As a result, this meant that while the year 13 class was trying to complete the mock essay exam in silent exam conditions, there were two separate occasions whereby other year groups moved in mass numbers through the corridors. This meant that there was an eruption of noise on these two occasions as these pupils moved passed the classroom. 

The fact that the classroom door also was required to remain open meant that the noise was even greater.

























Appendix B
OBSERVATION 2 / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 

28th September 2020

Year 11 

Lesson 4: 12:25-13:25


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Greets learners
· Asks pupils to take coats off (to some resistance as its cold) Insists on taking them off “I’ll put air conditioning on if you want
· Explains the work to the students
· They are continuing working on their portfolios/coursework
· Project work will be given in next year with made product
· Guide sheet given to pupils to follow tasks (list of things to complete to ensure all tasks are completed – mood boards, sketches, etc)
· Teacher explains that pupils need to work on anything they are missing from their portfolios for the remainder of the week


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

In this class in particular there are several restrictions restricting the use of many necessary resources for textiles (sewing machines, technology particularly as it is dominant in this class). Adaptations are being made for the time being in the hope that restrictions are less severe later in the year so that students can then participate in experiences they are missing out on currently.

Teacher explains that a task (filming the workbooks) need to be completed by Friday and that if it is not done "I will hunt you down and make you do it there and then". This humour shows that the teacher has a good report with the pupils as she is able to explain the importance of them completing work in a comedic manor.

Pupils automatically begin packing up at the end of the lesson, without teacher instruction. Independence? Or not awaiting instructions? Given the practical nature of the lesson, pupils are probably more autonomous about what they do and when they do it.

Class level of noise is greater than that of a guided learning class, perhaps due to the project style format of the lesson. Pupils are encouraged to continue working on their portfolios so there is a level of self-responsibility needed. Students as such are naturally chattier as they are chatting while completing work.


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· Teacher explains the importance of the portfolio in the assessment process of the course. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Teacher explains that there is information on google classroom such as examples to help them annotate their work.

One girl is openly using her phone; however, it is for work purposes. The school rule is broken in order to enhance her learning. (Images used for sketching images). The phone is also used by the pupil to access a file on google share which the teacher guides her through the process to access it using the white board for demonstration.

The teacher makes use of Alice in wonderland as a point of reference to help a pupil visualize a cosmetic concept of work. She instructs the pupil to look at the costumes in the tea party scene of the movie, which show very abstract costumes. The teacher suggests that a pupil watches it to gain ideas. Taking photos is also encouraged to incorporate the work into the portfolio the pupil is creating.

Teacher calls "10 minutes" at run up to the end of the lesson. This provides them with an idea of how much time they have to continue working. Also, it allows them to think about packing up as there are a lot of resources on the tables.

As the chatter in the class becomes less about the work, the teacher says "right, lets focus for the last few minutes". Direction brings pupils back on task.



	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Pupils are questioned about “what can be done to improve your work?



	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Pupils constantly questionned about the work they are working on.
· Pupils questioned about the progress they are making.
· When discussing improvements to be made on the work they were completing the teacher made use of open questioning in order to allow the pupils themselves to come up with the ideas. This tests their knowledge and engages them in critical thinking.
· At the end of the lesson, the teacher reminds the pupils about the filming task needing completion by Friday as a part of their assessment.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

One boy who was firstly refusing to remove his coat is talking over the teacher throughout her explanation of the lesson tasks that need to be completed.

Same boy shouts "YMA" (Check spelling) when answering the register

When the teacher questions what he needs to be working on, he seems quite argumentative about any suggestions made by the teacher. E.g. teacher says he can use his year 10 work to evidence previous work. He states that it is "rubbish" and that he will "throw it out" so the teacher cannot see it.

Later on the teacher approaches the boy and asks "What is it about your year 10 work that you don't want to show me?" The teacher is trying to establish why he is refusing to show his work. When challenged, the boy tells a story about how his dog has sat on his work and ruined it. 
The same boy tells the teacher that a girl in the class is not doing her textiles work but instead is doing her EP work. (Tells on her despite the fact that he is doing no work whatsoever).

The boy is sat at a computer but not searching for anything work related. 

When the teacher engages with this pupil about what work to access on the computer, she is unable to approach the computer due to COVID restrictions

This boy constantly turns around and distracts one of the harder working girls in the class. She is constantly trying to work on her portfolio, however he us procrastinating and distracting her. - The teacher eventually catches him out doing nothing and explains that what she is talking about also applies to him (she is discussing the process of screen-printing). When she challenges him about screen-printing and if he has shown evidence of it he talks back saying that he knows what he knows to do. When the teacher’s attention is diverted back to a group at the front, the boy immediately turns back to the girl he is distracting and continues. At this point the teacher physically moves over to the boy and explains that "you need to be doing some work". She explains that he can explain "What artist inspires you? What medium did they use? What techniques did they use?" etc. 

The teacher then calls the boy and says "come and get this posted note" which is a posted note containing the tasks he needs to complete. The teacher has tried to resort to breaking the task down into a simple form for the boy to follow. And yet, he still resists. 

Shortly after this, the boy stands up and starts banging his fist into an open hand, still continuing to avoid work. He is actively avoiding any work

After completely avoiding any work, the boy walks to the back of the class in a 'wander' with no reason to be there. He begins chatting to people as he walks around, now becoming a distraction for multiple members of the class. 

The teacher is not directly removing him as a distraction but allows him to continue. He has actively decided he is not doing any work this lesson and the teacher, after several failed attempts, seems set on letting him get away with it. (Is it a lost cause).

At the last few minutes of the lesson, the boy shouts to a girl across the class "you've left your computer on". Is he more concerned with the actions of others or is he just finding excuses to be a disruption?

The constant disruption caused by this boy and the negative impact he was having on another pupils learning makes me think about what I would have done in the same situation. 

I believe I would not let his behaviour escalate to the point that it did and instead try to engage him in the lesson by directly addressing his behaviour. Something as simple as moving him closer to the front near the teacher (there were several appropriate places) may have resolved any further disruptions throughout the lesson.

I think I would also take a direct approach in determining why precisely the boy was not participating in the completion of his work. Maybe he was struggling with the understanding of what he was being told to do, or maybe he needed some specific direction to set him to the task.

It could be argued that the boy’s initial confrontation about his not wanting to remove his coat resulted in the long spiral of bad behaviour that followed.

















Appendix C
OBSERVATION 3/ FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group:

28th September 2020

Year 10

Lesson 5 – 14:00-13:00


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

Pupils are in the middle of a topic. The topic is surrounding the theme of marriage, sex and divorce. In this lesson in particular they are looking at the comparison between marriage in the 1960’s and the 2000’s in England and Wales.

Firstly, they are tasked with answering questions with use of worksheets and a visual graph on the board showing statistics on marriage comparisons in both eras. 

Later on, the teacher tasks the pupils with watching a video clip whilst answering questions in their workbooks. This task takes up the majority of the lesson. 

During the video, the teacher pauses during crucial key moments in order to question the pupils using the workbook questions. This reminds pupils to complete workbooks while watching the clip. This allows the teacher to also assess the pupil engagement with the watching of the video.

Teacher summarised lesson contents and dismisses class in staggered groups as a safety precaution due to the impact of COVID-19.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

Pupils in this class seem a little more ‘rowdy’ than other classes observed. Perhaps this is because of the age of the cohort, the time of day (last lesson) or just the general chemistry of the pupils in the class. Pupils often shout out answers and talk at growing levels of noise. The teacher however maintains order by reminding the pupils “hands up” when they are wanting to answer questions. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?


· To look at comparisons between views on marriage in the 1960’s compared to that of marriage in the 2000’s


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 


Positive direction from the teacher guides the pupil throughout the lesson and praise is used often and effectively to show pupils that they are correct in their answering of questions or in the providing of their opinions. 

Answered questions are received by the teacher and key words are noted on the board to reinforce the importance of the answers given.

Whenever the pupils provide an answer, the teacher often expands the answer further to allow for deeper understanding for all pupils. 

The teacher speaks carefully and clearly so that all learners can hear and understand what she is saying.

The teacher explains that there are a few sensitive themes such as divorce and abortion and as such "I will not tolerate any silly behaviour. Any inappropriate behaviour and you will be out. You need to prove to me that you are mature enough to be in year 10". By stating this, the teacher is setting her expectations for the class prior to watching the video clips. 

When there is key information, the teacher reiterates it for the pupils by stating "that's important".

Teacher pauses video and states "you may want to make a note of that", showing good enforcement of key points.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

When receiving answers to questions asked, the teacher often challenges pupils by asking them to expand their answer, or by providing them with an additional question to further test their knowledge. 

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

Use of open questioning allows for the assessment of pupil knowledge and understanding on the topic discussed. Open ended questions allow the teacher to provide pupils with an opportunity to give expanded answers, as opposed to a ‘one correct answer will do’ approach. 


	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

The teacher relies heavily on the use of specific pupil name questioning. She uses specific names to pick who she would like to answer the question she has asked. This strategy may be very methodical in order to capture the attention of specific pupils, particularly those that aren’t engaged in the lesson, or those who are chatting.

This makes me very aware of how questioning can be used as a form of behavioural control in the classroom when used carefully. 
--------------------------------------------------

During the setting up of the video, there is a technical issue and a reboot of the computer is required. This causes pupils to quickly get chattier and levels of noise grow. The teacher quickly gains control of the class however by explaining that they are required to look over the questions together whilst the computer is rebooting. The teacher reads out the questions and asks the pupils “what do you think” type questions. This method allows for an assessment of current existing knowledge of the pupils. In doing this, the teacher has also created an immediate alternative “filler” task in order to keep pupils engaged with the lesson while the computer is loading.
-------------------------------------------------

At one point during the waiting of the computer to load, the pupils were gaining volume and chattiness again, to which the teacher said “right, get on with the work as you are making me look stupid now”. 

I am not convinced that this term was a necessary one, despite the fact it was probably said in a moment of frustration. 
-------------------------------------------------

During one of the pausing of the video sections a pupil says “miss, is...” to which she interrupts and says “(student name), think about what you’re going to ask first if you are going to ask a stupid question” to which the pupil explains “it isn’t a stupid question miss, i promise”. The pupil proceeds by asking a perfectly valid question adding “see it isn’t a stupid question”. 

This whole scenario seems to have unnecessary implications. The teacher implies that the pupil will automatically ask a “stupid question” and the pupil insists on pushing the point home that it was not in fact a “stupid question”. This event may have been just a form of “banter” between teacher and pupil and may be a “normal” interaction between the two. However, from the outsider’s point of view it seemed to be filled with negative implications and unnecessary comments.

-------------------------------------------------

One pupil is swinging on his chair constantly; however, he is completing the worksheet as requested. Perhaps it is a physical stimulus which helps him concentrate. This pupil also puts his hand up to answer a question regarding the video showing his engagement in the session.

















Appendix D
OBSERVATION 4 / FIELD NOTES
(Questions adapted from Fletcher Wood (2016)
	Date and time, year group: 

28th September 2020

Year 11 

Textiles Lesson 

Lesson 4: 12:25-13:25


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· Greets learners
· Asks pupils to take coats off (to some resistance as its cold) Insists on taking them off “I’ll put air conditioning on if you want
· Explains the work to the students
· They are continuing working on their portfolios/coursework
· Project work will be given in next year with made product
· Guide sheet given to pupils to follow tasks (list of things to complete to ensure all tasks are completed – mood boards, sketches, etc)
· Teacher explains that pupils need to work on anything they are missing from their portfolios for the remainder of the week






	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

In this class in particular there are several restrictions restricting the use of many necessary resources for textiles (sewing machines, technology particularly as it is dominant in this class). Adaptations are being made for the time being in the hope that restrictions are less severe later in the year so that students can then participate in experiences they are missing out on currently.

Teacher explains that a task (filming the workbooks) need to be completed by Friday and that if it is not done "I will hunt you down and make you do it there and then". This humor shows that the teacher has a good report with the pupils as she is able to explain the importance of them completing work in a comedic manor.

Pupils automatically begin packing up at the end of the lesson, without teacher instruction. Independence? Or not awaiting instructions? Given the practical nature of the lesson, pupils are probably more autonomous about what they do and when they do it.

Class level of noise is greater than that of a guided learning class, perhaps due to the project style format of the lesson. Pupils are encouraged to continue working on their portfolios so there is a level of self-responsibility needed. Students as such are naturally chattier as they are chatting while completing work.




	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· Teacher explains the importance of the portfolio in the assessment process of the course. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

Teacher explains that there is information on google classroom such as examples to help them annotate their work.

One girl is openly using her phone; however, it is for work purposes. The school rule is broken in order to enhance her learning. (Images used for sketching images). The phone is also used by the pupil to access a file on google share which the teacher guides her through the process to access it using the white board for demonstration.

The teacher makes use of Alice in wonderland as a point of reference to help a pupil visualize a cosmetic concept of work. She instructs the pupil to look at the costumes in the tea party scene of the movie, which show very abstract costumes. The teacher suggests that a pupil watches it to gain ideas. Taking photos is also encouraged to incorporate the work into the portfolio the pupil is creating.

Teacher calls "10 minutes" at run up to the end of the lesson. This provides them with an idea of how much time they have to continue working. Also, it allows them to think about packing up as there are a lot of resources on the tables.

As the chatter in the class becomes less about the work, the teacher says "right, lets focus for the last few minutes". Direction brings pupils back on task.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Pupils are questioned about “what can be done to improve your work?


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· Pupils constantly questioned about the work they are working on.
· Pupils questioned about the progress they are making.
· When discussing improvements to be made on the work they were completing the teacher made use of open questioning in order to allow the pupils themselves to come up with the ideas. This tests their knowledge and engages them in critical thinking.
· At the end of the lesson, the teacher reminds the pupils about the filming task needing completion by Friday as a part of their assessment.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

One girl is openly using her phone; however, it is for work purposes. The school rule is broken in order to enhance her learning. (Images used for sketching images). The phone is also used by the pupil to access a file on google share which the teacher guides her through the process to access it using the white board for demonstration.
--------------------------------------------

A girl leaves her seat to ask a question to the teacher (perhaps she is uncomfortable about asking in front of the class/drawing attention to it).
--------------------------------------------
Girl who raises her hand has brought a stapler to the teacher asking if she can use it. She is holding the stapler with an anti-bacterial wipe (COVID-19 prevention). The teacher has informed her that she does not know who the stapler belongs to but if she uses it, to make sure she thoroughly wipes it first and after she uses it. Even simple tasks such as stapling a piece of paper is made more difficult with the current COVID situation.
































Appendix E

CRITICAL INCIDENT IDENTIFICATION RECORD 1

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
28 September 2020
9:55 – 10.55
Year 13 Class

The class took part in a mock exam essay in order to practice and prepare for their exams. The task took 40 minutes, whereby the students worked in silence throughout completing the task.

Due to covid-19 they have had no actually prior practice in writing for exams due to the interruptions they experienced in year 12. As a result, the teacher is preparing them early so they will have experience writing (with a pen) for the exam. The bulk of their learning and practice in year 12 was online based learning due to COVID-19 restrictions. 


	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Due to the restrictions and regulations put in place by COVID-19 the door of the classroom had to remain open. Another strategy put in place due to COVID-19 to minimise pupil movement though corridors is the use of staggered breaks, which means that different year groups break at different times. 

As a result, this meant that while the year 13 class was trying to complete the mock essay exam in silent exam conditions, there were two separate occasions whereby other year groups moved in mass numbers through the corridors. This meant that there was an eruption of noise on these two occasions as these pupils moved passed the classroom. 

The fact that the classroom door also was required to remain open meant that the noise was even greater.

This event made me reflect on possible solutions to this problem. For example, could the teacher have been present on the corridor in order to minimise the noise by informing passing pupils of the mock exam that was taking place. 

Perhaps another more suitable room could have been used in order to replicate real mock exam situations. 

Use of collaboration across departments could have enabled the teacher to inform other class teachers of the mock exam so that those teachers could dismiss the classes which had earlier breaks in a manner that meant they were quite as they moved through the corridors.



























Appendix F

CRITICAL INCIDENT IDENTIFICATION RECORD 2

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
28 September 2020

12:25 – 13:25

Year 11

Pupils were carrying on with previous work, completing portfolio work in a self-sufficient student led manor. The teacher was only involved with the teaching and learning in regard to addressing any questions or issues regarding the work.

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
One boy who was firstly refusing to remove his coat is talking over the teacher throughout her explanation of the lesson tasks that need to be completed.

Same boy shouts "YMA" (Check spelling) when answering the register

When the teacher questions what he needs to be working on, he seems quite argumentative about any suggestions made by the teacher. E.g. teacher says he can use his year 10 work to evidence previous work. He states that it is "rubbish" and that he will "throw it out" so the teacher cannot see it.  

Later on, the teacher approaches the boy and asks, "What is it about your year 10 work that you don't want to show me?" The teacher is trying to establish why he is refusing to show his work. When challenged, the boy tells a story about how his dog has sat on his work and ruined it. 
The same boy tells the teacher that a girl in the class isn't doing her textiles work but instead is doing her EP work. (Tells on her despite the fact that he is doing no work whatsoever).

The boy is sat at a computer but not searching for anything work related. 

When the teacher engages with this pupil about what work to access on the computer, she is unable to approach the computer due to COVID restrictions.

This boy constantly turns around and distracts one of the harder working girls in the class. She is constantly trying to work on her portfolio, however he us procrastinating and distracting her. - The teacher eventually catches him out doing nothing and explains that what she is talking about also applies to him (she is discussing the process of screen-printing). When she challenges him about screen-printing and if he has shown evidence of it he talks back saying that he knows what he knows to do. When the teacher’s attention is diverted back to a group at the front, the boy immediately turns back to the girl he is distracting and continues. At this point the teacher physically moves over to the boy and explains that "you need to be doing some work". She explains that he can explain "What artist inspires you? What medium did they use? What techniques did they use?" etc. 

The teacher then calls the boy and says "come and get this posted note" which is a posted note containing the tasks he needs to complete. The teacher has tried to resort to breaking the task down into a simple form for the boy to follow. And yet, he still resists. 

Shortly after this, the boy stands up and starts banging his fist into an open hand, still continuing to avoid work. He is actively avoiding any work

After completely avoiding any work, the boy walks to the back of the class in a 'wander' with no reason to be there. He begins chatting to people as he walks around, now becoming a distraction for multiple members of the class. 

The teacher is not directly removing him as a distraction but allows him to continue. He has actively decided he is not doing any work this lesson and the teacher, after several failed attempts, seems set on letting him get away with it. (Is it a lost cause).

At the last few minutes of the lesson, the boy shouts to a girl across the class "you've left your computer on". Is he more concerned with the actions of others or is he just finding excuses to be a disruption?

The constant disruption caused by this boy and the negative impact he was having on another pupils learning makes me think about what I would have done in the same situation. 

I believe I would not let his behaviour escalate to the point that it did and instead try to engage him in the lesson by directly addressing his behaviour. Something as simple as moving him closer to the front near the teacher (there were several appropriate places) may have resolved any further disruptions throughout the lesson.

I think I would also take a direct approach in determining why precisely the boy was not participating in the completion of his work. Maybe he was struggling with the understanding of what he was being told to do, or maybe he needed some specific direction to set him to the task.

It could be argued that the boy’s initial confrontation about his not wanting to remove his coat resulted in the long spiral of bad behaviour that followed.















Appendix G
CRITICAL INCIDENT IDENTIFICATION RECORD 3

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
28 September 2020
14:00 – 13:00
Year 10 Class

The majority of the lesson involved a task whereby the pupils were watching a video and were required to complete questions relating to the video using the work booklets they had been using throughout the term. 

The class are in the middle of a topic about marriage and the comparison of marriage rates in different countries. 

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
During the video/questioning task the teacher was pausing the video at key moments in order to ask the questions from the booklets the pupils were working on. 
At one of these paused moments a pupil says “miss, is...” to which the teacher immediately interrupts and says “(student name), think about what you’re going to ask first if you are going to ask a stupid question”.

The pupil explains “it isn’t a stupid question miss, I promise”. The pupil proceeds by asking a perfectly valid question adding “see it isn’t a stupid question”. 

This whole scenario seems to have unnecessary implications. The teacher implies that the pupil will automatically ask a “stupid question” and the pupil insists on pushing the point home that it was not in fact a “stupid question”. 

This event may have been just a form of “banter” between teacher and pupil and may be a “normal” interaction between the two. However, from the outsider’s point of view it seemed to be filled with negative implications and unnecessary comments.

This critical incident is the event I have chosen to discuss in detail in the assignment. 

My area of research will focus on questioning in the classroom, particularly the importance of acknowledging pupil questioning and also the topic of pupil self-esteem and the impact negative interactions like this one could have on their learning experiences.




























Appendix H

CRITICAL INCIDENT IDENTIFICATION RECORD 4

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
28 September 2020

12:25 – 13:25

Year 11

Pupils were carrying on with previous work, completing portfolio work in a self-sufficient student led manor. The teacher was only involved with the teaching and learning in regard to addressing any questions or issues regarding the work.

	What happened? A detailed description of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
One girl was openly using her phone; however, it is for work purposes. The school rule is broken in order to enhance her learning. She was searching for Images for a sketching task. The phone is also used by the pupil to access a file on google share which the teacher guides her through the process to access it using the white board for demonstration.

This incident poses an interesting dilemma about whether it is acceptable or not for it to occur in the classroom.

Due to the fact that there is a strict school policy regarding the use of mobile phones there is a responsibility for the teacher to enforce that rule by establishing consistent expectations of the pupils. 

However, had the teacher denied the pupil the use of the mobile phone, that could have negatively impacted the pupils learning and also her ability to access the learning. 

This incident made me consider areas of research regarding the use of technology in the classroom, specifically the use of mobile phones and the opinions of whether it should be acceptable to do so in the classroom environment.
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