	Observation Schedule - checklist

	Date:
	Time: 9:20-10:20

	Time 9:20

	Child 1
	1
	2
	3
	4
	5

	Child 2
	1
	2
	3
	4
	5

	Child 3
	1
	2
	3
	4
	5

	Time 9:30

	Child 1
	1
	2
	3
	4
	5

	Child 2
	1
	2
	3
	4
	5

	Child 3
	1
	2
	3
	4
	5

	Time 9:40

	Child 1
	1
	2
	3
	4
	5

	Child 2
	1
	2
	3
	4
	5

	Child 3
	1
	2
	3
	4
	5

	Time 9:50

	Child 1
	1
	2
	3
	4
	5

	Child 2
	1
	2
	3
	4
	5

	Child 3
	1
	2
	3
	4
	5

	Time 10:00

	Child 1
	1
	2
	3
	4
	5

	Child 2
	1
	2
	3
	4
	5

	Child 3
	1
	2
	3
	4
	5

	Time 10:10

	Child 1
	1
	2
	3
	4
	5

	Child 2
	1
	2
	3
	4
	5

	Child 3
	1
	2
	3
	4
	5

	Time 10:20

	Child 1
	1
	2
	3
	4
	5

	Child 2
	1
	2
	3
	4
	5

	Child 3
	1
	2
	3
	4
	5

	Observation notes:

9:20 child 1 unsure where to work, hasn’t moved from original seat. 2 and 3 both moved onto fractions and engaging with acticity smiling and laughing. 

9:33 child 1 chatting to class teacher about how everything is too easy for him 2 and three still continuing with work seam to be having a little trouble understanding their progression and layout of work

9:40 child A working on IXL excited to tell observer he is working on year 8 work smiling and working quickly while noting things down in his book, excited to be getting correct answers and keen to share this with friends. Child 2 continuing with work child 3 has asked if she can move to another table and is trying to understand the new SC. 

[bookmark: _GoBack]9:50 child 3 moved to another table and is chatting to her friend about the work they’ve been doing while trying to catch up herself she seems happy about the fact she was allowed to move but isn’t as engaged with the work itself as she was before. 

10:00  all children now moved onto IXL working hard very focused smiling while they work and not talking to others other than to celerbrate their scores at the end of each question. 

Child 3 called for reading. 

10:10 lesson coming to and end all children excited to be writing their scored on the board trying to complete as many questions as possible, laugher and chatting in the class all children smiling. Another child is now working with child 1 on IXL

10:20.. time for break 
Many children asking to stay in and continue, child 1 is explaining the work he has been doing to his friend who has joined him and is explaining the new method he has learnt by making mistakes and reading from IXL why those mistakes are wrong, he is showing the child what to do and what not to do and is smiling and babbling happily about the work. 

Child 2 has also chosen to stay in and has challgned her self to beat 28 correct questions so she can recive a gold reward on the app. She is currently on 22 correct answers in a row after making some istakes at the start. 

Child 3 went straight to break, reading seemed to interrupt engagement. 






The Leuven Scale for motivation
	Level
	Well-being
	Signals

	1
	Extremely low
	Activity is simple, repetitive and passive. The children seems absent and displays no energy. They may stare into space or look round to see what others are doing.


	2
	Low
	Frequently interrupted activity. The children will be motivated in the activity for some of the time they are observed, but there will be moments of non-activity when they will stare into space, or be distracted by what is going on around.


	3
	Moderate
	Mainly continuous activity. The children is busy with the activity but a fairly routine level and there are few signs of real motivation. They make some progress with what they are doing but don’t show much energy and concentration and can be easily distracted.


	4
	High
	Continuous activity with intense moments. The child’s activity has intense moments and at all times they seem motivated. They are not easily distracted.


	5
	Extremely high
	The child shows continuous and intense activity revealing the greatest enthusiasm and showing that they are fully motivated. They are concentrated, creative, energetic and persistent throughout nearly all the observed period.
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	Time 10:00

	Child 1
	1
	2
	3
	4
	5

	Child 2
	1
	2
	3
	4
	5

	Child 3
	1
	2
	3
	4
	5
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	Observation notes:

Child 1 MKO teaching time to a group of 4

Child 2 being taught by child 1 

Child 3 being taught temperatures by MKO. 

Child one is very excited to be acting as MKO she has climbed up the bookcase to get the clock down from the wall to help her explain what she is teaching, she shows great enthusiasm and has told her group we will keep going and going until we get it (copied from student teacher)

Child 2 is smiling and excited to be taught by child 1, she is asking lots of questions and is sticking in the SC reading over what she will achieve 

Child 3 has stuck the SC down and is looking over the activities pieces asking questions surrounding the topic to his MKO to gain an understanding of the activity. 

9:30 child 1 teaching time using the white board and a game to help plot 24 time on a time line, child 2 shouting out with her group smiling and laughing as Child 1 mimics the student teachers stance and used her frequently said phrases. Student teacher laughing and ensuring child 1 shes doing a great job. This whole group working on time is super engaged. Child 3 still being explained the activity but is paying full attention to MKO.  

9:40
Al students engaged. Child 3 is saying how much he loves this ‘game’ intense enthusiasm shown by all learners and progress is evident in work and the high energy shown. Headteacher dropped in and described a clear ‘buzz for learning’ and said all the children were ‘really into it’

9:50 same level of energy kept, child 3 has moved activites after scoring a bronze in temperatures and is now working with decimals, child 2 is struggling with time but now has 1:1 attention with MKO as others on table have moved onto IXL. Child 1 is repeating activity with child 2 giving slower and more explination. 

10:10 all children working on IXL child 1 has moved onto year 6 advances word questions involving time and is still sat with child 2 incase she needs support. 

10:20 all scored have no been put on the board, children are going to break after adding their scores, child A has scored a bronze and child 3 has scored a silver in his second activity. Child 2 is staying in for break and she wants to challenge herself with child 1 to get a gold even after getting a silver award for answering 28 questions correctly on a topic that one hour ago she did not understand. 

Out of the 23 students in the lesson only 8 children have rushed out to break, she rest have chosen to stay inside to ‘play in the class’ but are infact still working on their chosen success crtierias 
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Questions for the focus group. 
This interview will be semi-structured. The children will be free to elaborate and expand on their answers and ask any questions of their own. 


1. Did you enjoy today’s lesson?


2. Did you notice anything different to the way today’s lesson went?


3. Do you like being able to decide what your challenge is? Why?


4. Why do you think I let you decide what you challenge was?


5. Do you think this is something we could do every lesson?


6. How do you think the rest of the class found the lesson?



7. Were you able to concentrate on your chosen activity?


8. What would make this lesson better?


9. Children will be shown a child friendly version of the Leuven Scale and asked to try and identify where they feel they are, and what circumstances would result in them showing low involvement. 

Dear Parent/Guardian, 
Your child’s school is a partner with Yr Athrofa at University of Wales Trinity Saint David in Carmarthen and Swansea. This school offers placements to students who are learning to be teachers. 
The student-teacher in your child’s class has been given the task of planning, teaching and evaluating one lesson so that he/she can develop specific strategies to improve their own teaching. As part of this, student-teachers will be observing the children’s responses and asking some pupils their views on parts of the lesson. This is designed to inform students’ own practice and support children’s learning. 
Any information collected would remain confidential, and both the school and the children would remain anonymous in work produced. The work undertaken would be in line with the University’s ethical guidelines. If, at any time, your child does not want to share ideas, they would not be required to do so. 
If you are happy for your child to contribute to the project, please complete the parental consent form below and return directly to the school as soon as possible. If you are interested in the outcome of this project or if you have any questions, please contact the University Partnership Office - partnership@uwtsd.ac.uk. 
Yours faithfully, 
Catherine Morgan
Module lead – The Enquiring Teacher 
_____________________________________________________________________________________________ 
As Parent/Guardian of................................................................................ (pupil name), I do / do not give consent (please delete) for my child to take part in this project. 
Signed........................................................................................(Parent/Guardian). Date............................................................... 
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