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 Part 1

In approaching part 1 of this portfolio, the first aspect to consider is ‘What is a catalytic leader? and ‘Why is it a fundamental part in the early years workforce, when managing the complex challenges sociological factors impose on young children?’. Additionally, examining what these factors represent and how they effect children’s well-being and development.

Firstly, Clark (2012) states that Catalytic Leadership is a suggested individualism of change, opposed to a person in a position of power proposing and facilitating change. Furthermore, nursery practitioners play a vital role in influencing change and implementing competent pedagogy, generating changes within the setting, and creating a new ethos which could be seen as a catalyst leader. Nicholson (2019) maintains that every child has unique capabilities, strengths, and vulnerabilities therefore, social justice practice is invaluable as a catalytic leader empowering diverse informed practice. However, this practice can be compromised by varied pressures in settings to excel and succeed in rankings and inspections, practitioners being unable to implement social justice and the feeling of unfulfilling their roles as a practitioner and preventing children from reaching their full potential (Gandolfi and Mills 2022). A catalytic leader will have clear vision on what the setting will be aiming to work towards, enabling relationships with parents’ staff and children and the ability to manifest change with their peers (Blatchford and Hallet, 2014).

Secondly, let us consider the sociological factors that effect the lives of children in the early years.



1. Provide a critical analysis of catalytic leadership and how the challenging nature of leading and managing early years provision ensures that the early years workforce is equipped to meet the complex demands of sociological factors and issues that impact on young children’s lives; (approx. 1,500 words)  
· Define and critically analyse catalytic leadership – what does it look like in Early Years? 
· Discuss some sociological factors that impact on children, what are the demands that impact children in early Years? 
· What is our role as EYPs in inspiring change to mitigate the impact of sociological factors? 
· What are the challenges in meeting the demands of these sociological factors and being a catalytic leader? 
 
· 1. What is catalytic leadership? 
· 2. Why is it important in the early years? 
· 3. What are sociological factors that impact on children’s lives in the early years (give some descriptions – but not to go into a lot of detail). 
· 4. What could be the problems in early years and being a catalytic leader? 
· - look at the articles we looked at in class and some on Moodle and on PowerPoint! 
 
 
 


Conclusion toolkit building blocks
Building Blocks: Inclusion in the Foundation Phase | ChildHub - Child Protection Hub



https://hwb.gov.wales/api/storage/f7c86a8e-c103-470a-8f51-036d4fc11ea4/Building-Blocks-Toolkit_E.pdf 
Building Blocks: Inclusion in the Foundation Phase A toolkit to support children’s well-being and rights in the Foundation Phase 
The toolkit places the practical ideas within a children’s rights approach. Enabling children’s inclusion in education settings and supporting their wellbeing ensures that we are enabling them to access some of their fundamental human rights. 



Home Life and relationships within families, poverty and class size being a challenge. 

 
https://www.ncb.org.uk/about-us/media-centre/news-opinion/growing-poverty-detrimental-childrens-friendships-and-family 
 
Growing up in poverty detrimental to children’s friendships and family life 
The report also finds that poverty is linked to variations in aspects of family relationships. Children who live in persistent poverty are just as likely as other children to say they are happy with their families, but: 
· Less likely to talk to someone at home about their worries (67% of those with persistent experience of poverty said that they would do so, compared with 74% of those never in poverty)  
· Less likely to talk to their mothers about things they cared about (58% of children in persistent poverty talked to them about such things (almost) every day, compared to 67% of never poor children).  
https://www.tavinstitute.org/wp-content/uploads/2014/08/Findings-personal-relationships.pdf 
Personal relationships and poverty 
The stress of living in poverty brings added risk of relationship problems and breakdown. Policies underpinning relationship support services are a more effective way to tackle family poverty than marriage subsidies. Relationship support services need to reach families in poverty or on low incomes, especially those with multiple problems. 
https://oacas.libguides.com/c.php?g=702168&p=4992460 
Effects of poverty on families 
Poverty can negatively impact families and caregivers in a number of ways: 
· As with children, adults who live in poverty experience worse health outcomes, including higher mortality rates and increased risk of mental health conditions (e.g. depression, substance use disorders). The stress of poverty, coupled with inadequate health care access and limited financial resources for treatment, further exacerbates health conditions and makes parenting even more challenging 

Class size is a complex issue 
Class size has historically been a contentious issue for parents, schools, and policymakers. There has been a lot of research on the topic, but in many cases the wrong questions have been asked. Taking a look at the evidence, the authors of a new book argue that class size does indeed matter, but why and how are highly complex questions. 
https://www.bera.ac.uk/blog/rethinking-class-size-the-complex-story-of-impact-on-teaching-and-learning 
Rethinking class size: The complex story of impact on teaching and learning 
The enduring argument over class size is one of the most contested in education. The argument is between many teachers and practitioners who feel that class size makes a big difference to teaching and learning, and many researchers and policymakers who conclude that the effect is trivial… 
https://www.nasuwt.org.uk/advice/in-the-classroom/class-sizes.html 
Class Size. 
Currently, stipulations concerning in class teacher-pupil ratios in the UK, apart from in Scotland, are established through regulations rather than as express terms in teacher and school leader contracts of employment… 



Part 2

Within Part two of this portfolio, a critical exploration of a report by the Children’s Commissioner for Wales will be analysed. Let us begin by considering, at which fundamental point in Wales was the first Children’s Commissioner appointed, how it materialized and the role that the Children’s Commissioner endures.

Firstly, Elfyn Lloyd MP pursued an amendment to the standing committee, to generate such a position as a Children’s Commissioner on the Local Government (Wales) Bill. Initiatives such as Children in Wales, had begun to attain incentive and power with the creation of National assembly for Wales NAW 1999. All of the parties included in their manifestos a guarantee to appoint a commissioner however, the conservative party abstained from agreeing to this during the elections (Clarke, 2002). Furthermore, Clarke (2003) states that the report into ‘Lost in Care’ written by Sir Ronald Waterhouse, initiated the Welsh Government to respond to the requirement of a post. This was commissioned upon two acts of Parliament ‘Care Standards Act’ 2000 and ‘Children’s Commissioner for Wales Act’ 2001. Additionally, the last Act was the first to be commissioned as a Wales-only act by Westminster and was endorsed by all political parties and organisations during this period of change, accompanied by the children in Wales contributing directly through Child health and the Royal College of Paediatrics. The Rights of the Children and Young Persons (Wales) Measure 2011 was established by the National Assembly in Wales, this Measure incorporated the UNCRC articles within Welsh law ensuring the safeguarding of children. Wales is the first country in the United Kingdom to have achieved this and the Welsh Government have a duty to ascertain that children’s rights are embedded in all aspects of their work (Welsh Government, 2014). Therefore, the Government likewise has a duty underpinned by the UNCRC to promote children’s rights and support the Commissioner’s work promoting these fundamental subjects, increasing awareness for the children in Wales (Thomas, 2011).

Since 2001 the Welsh Government have appointed four Children’s Commissioners, in April 2022 Rocio Cifuentes was chosen to lead as the Children’s Commissioner and will uphold this position for six years (Children’s Commissioner for Wales, 2023). The Commissioner has the power to review the suitability of law and practice, to ensure that children’s rights and welfare are being taken into consideration and respected. Furthermore, the jurisdiction to review certain authorities within Wales regarding their procedures, adequacy encompassing whistleblowing and complaints and assisting individual children with advice, accompanied by the power to conduct enquires (Williams, 2013). In addition to the powers that the Child Commissioner beholds, they and their team must ensure that the children in Wales are aware of who the current Commissioner is, what their job entails and how children can contact and communicate with the Commissioner and their staff. In addition to this, provide advice and information to all young people and children they are responsible for and ensure that the team are always accessible (Thomas, 2011).

In addition to analysing the establishment and role of the Children’s Commissioner, a critical analysis of a report Building Blocks: Inclusion in the Foundation Phase, will now be explored. This report was written in response to parents contacting the Children’s Commissioners team, desperately worried about their child ‘s right to an education, as they were on times being excluded from school with no access or support to any form of education (Children’s Commissioner for Wales, 2020). Additionally, the Commissioner wanted to embark on an investigation to understand if this issue was repeatedly unfolding throughout Wales, understand the challenges these children and families faced and to ascertain what help and support was needed to establish wider systems that were easily accessible (Children’s Commissioner for Wales, 2020). Within this investigation an analysis of 21 cases were researched, a survey was produced for the local authorities, Head teachers were interviewed, a literature review was directed and a focus group with an array of professionals to assist and compose recommendations for this report (Children’s Commissioner for Wales, 2020). Local authorities disclosed that 768 exclusions that were fixed-term, were identified as foundation-phase children within Wales during 2018-19 however, this figure may conceivably be higher, as 3 of the local authorities abstained from providing such data (Excluded Lives, 2021). The United Nations Convention on the Rights of the Child (UNCRC, no date) states in article 28 and 29:



Article 28 (Rights to education)
Every child has the right to an education. Primary education must be free and different forms of secondary education must be available to every child. Discipline in schools must respect children’s dignity and their rights. Richer countries must help poorer countries achieve this.

Article 29 (Goals of education).
Education must develop every child’s personality, talents and abilities to the full. It must encourage the child’s respect for human rights, as well as respect for their parents, their own and other cultures, and the environment.
                                                                    (UNCRC, no date)

However, within the 21 cases that were brought to the attention of the Children’s Commissioner, children were being taught in isolation, one child was being taught for a limited amount of time within school, the rest of the day the child spent with a childminder and the remaining children were accessing education within school during the week for between 6 and 20 hours (Children’s Commissioner for Wales, 2020). Contrasting with the Rights of Children and Young Persons (Wales) Measure 2011 which states that Welsh Ministers have embedded the UNCRC into all policy making and have a duty to support and provide an education for all children (Welsh Government, 2022).

Within the report there are many recommendations, including that local authorities should consider a process of each individual case which should include the participation of the child, the families, and professionals. An evaluation of whether the child’s additional needs have been assessed and a child centred approach involving professionals in the setting, supported by specific agencies and the local authority (Children’s Commissioner for Wales, 2020). Implementing these recommendations in Early Years would support the new curriculum surrounding the unique child and ensuring their needs are being met within the enabling environment (Welsh Government, 2022). However, participation of the child and their families in some cases may be a challenge, sociocultural factors may jeopardise the chance for communication to be established between parents and professionals. Welsh Government (2017) suggests that in early years professionals and practitioners should be evaluating if the families are in need of referrals or sign-posting as an appropriate course of action.


Additionally, the report suggests that an approach to well-being and mental health should be implemented throughout settings and that this will provide an environment whereby the children will feel safe and nurtured. Also, the report states that it will advise all schools in Wales to reflect upon these elements and consider their current approach, with a recommendation to request support from local authority, voluntary sector, and health board (Children’s Commissioner for Wales, 2022). However, staff in early years are under considerable pressure with implementing the new curriculum here in Wales (Welsh Government, 2022). Moreover, larger class sizes impact on teaching and the well-being of both staff and children, impinging on the child’s development which is fundamental in their early years. (Dalgaard, 2020) states that children require stimulating adult/child interactions, many professionals maintain that this factor is crucial in earl years and the nature of these interactions progress into stimulating experiences.

Consequently, alongside the Building Blocks: Inclusion in the Foundation Phase a toolkit was released to advise teachers and practitioners in the early years on inclusion and supporting children’s rights and well-being. In this report no recommendations were issued although guidance was given however, recommendations were made for the current Welsh Government and successive governments Children’s Commissioner for Wales (2021).










Part 3

It is a well-known fact that children encounter many sociological issues at a young age, which contribute to the challenges and barriers they encounter socially and in early education. Therefore, during Part 3 of this portfolio substance and alcohol misuse will be critically analysed alongside the evaluation of the services and early interventions that are available to support children and their families. 
Firstly, substance and alcohol misuse will be analysed, determining the impact it has on the unique child in their early years. Miller and Carroll (2006) describe alcohol and drug use, as an accumulation of complex human issues and sociological factors in which alcohol and drugs becomes the anaesthesia to succeed in life. Additionally, we repeat patterns of behaviour that have destructive consequences, the pressures amidst our biological, social, individual, and regulated emotions challenge the existing long term issues humans possess. NHS (2023) states Adverse Childhood experiences, are events that are traumatic for young children , which affect their well-being and health throughout their life.  Kim et al. (2019) discusses a study that reported 61.55% of adults who participated stated before the age of 18 they had been exposed to at least one ACE during their childhood, 24.64% had stated that they had experienced three or more ACEs before the age of 18. Moreover, the study wanted to identify the correlation between depression, SUDs, and ACEs in adulthood however, the connection between ACEs and psychological disorders needs further investigating to establish a link.
An equally important aspect to consider, is the impact this sociological aspect has on children in the early years. Firstly, it could cause serious implications in childhood, due to the harm and risk it poses on children from birth to adulthood, additionally alongside this factor co-exists other issues such as, mental health problems and domestic violence (Barlow, Hart and Powell, 2016). Moreover, child abuse is existent in long- and short-term forms impacting on their health and well-being, this is all dependant on the duration of time the children were exposed to such abuse, the child’s age, and the child’s own level of resilience. As Bronfenbrenner states in his Ecological System theory, the child is surrounded by the four different systems, the Microsystem is the particular system that is affected by the child’s immediate family (Eliason, 2021). However, statistics show that children in the early years are in the most vulnerable category therefore, early intervention is fundamental for a child’s health and well-being (Kay, 2006). Furthermore, a young child living within a household that is dependant on drugs and alcohol may struggle emotionally and developmentally. Hardy (2017) suggests that children will be neglected by their parents, due to their parents need to obtain drugs and alcohol and fixation on their addiction therefore, children are at an increased risk of exposure to physical and sexual abuse, malnutrition, and health issues.
With this in mind, what support would be fundamental in supporting children experiencing these challenges and how could this impact positively on the family? Welsh Government (2017) believes that families should be supported by a broad range of services that include a variety of multi-agency workers who can collaborate together in an effective manner, to ensure that intervention is initiated early. Additionally, the Wellbeing of Future Generation Act 2015 has been incorporated into policies to enhance the well-being in Wales socially, economically, and culturally therefore, the Welsh Government introduced Families First Guidance, to support families and children in Wales, underpinning the need for early intervention to prevent problems within families intensifying. Welsh Government (2022) states that support is offered through Flying Start to children under four years of age also, access to parenting programmes and an advanced health visitor service. However, Action for Children (2021) maintains that although services are available, it was difficult for families to reach such support, due to being uncertain how to access the services. Moreover, parents discovered that when they reached out for support it was only available online and unclear, this had a direct impact on the parents who were already struggling with sociological factors and were now additionally concerned how this would impact on their child. Early Intervention Foundation (2023) suggests that support provided from GP’s and schools is insufficient and targeted support would be beneficial to specific broad demographic risks. However, Edwards et al. (2017) states that the misidentification of certain individuals to focus early intervention on, may create stigmatisation for particular individuals and categorizing them as dysfunctional.
As a final point, notably in part three it is apparent that children in the early years are perceived as the most vulnerable due to their developmental factors and needs. Practitioners in early years need to be aware of the support available for children experiencing issues within families who are struggling with aspects such as: poverty, abuse, alcohol, and drug misuse. Additionally, providing such knowledge within the early years may benefit these families accessing the right support early therefore, averting the issue from escalating and preventing children being affected developmentally and emotionally. Prevention would underpin the foundations that children need to thrive in a safe stable environment, potentially these children will grow into adults that will succeed within education and employment, reduce the risk of ACEs moving through generations thus elevating the possibility of health problems.
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