Ellie Howell- 2004488
ECEY6004
Word count- 4129

Section 1 

[bookmark: _GoBack]The purpose of this assignment is to examine the importance and value of empowering practitioners to be inclusive leaders within their childcare settings. Focussing on the challenges and, the opportunities for learning those challenges present in order to become an inclusive leader whose reflective practice benefits the child, their families, and the community as a whole.
According to Ferdman (2021), in order to promote an inclusive leadership approach, practitioners need to ensure that they maintain inclusivity to all individuals irrespective of culture or background. This approach promotes equality, which is in line with the UNCRC statute, which states within article two that every child should be treated fairly without discrimination (Unicef, 2022). 
Childcare practitioners need to promote an inclusive environment where each child can feel they belong and are able to view their thoughts without the fear of judgement. By individuals having a sense of belonging they will experience positive emotions, which can overall promote them to gain self-confidence and self-esteem (Baumeister and Leary, 1995).
Within the UN sustainable goal for Education (2022) it states that each childcare setting should create an environment where children feel comfortable to learn, this will benefit the child holistically and allow them to reach their fullest potential. 
The following scenario examples a 5-year-old boy named Toby. Toby lives within an ethnic family household. The family consists of his mum, dad and baby brother Luca. The family have recently relocated to the neighbourhood and Toby has enrolled in the school. The childcare practitioners are aware that the family have a variety of intersectional needs, including living in poverty and speaking minimal English, making it difficult for them to interact effectively with childcare practitioners due to the language barrier. Toby is a happy child within the setting however, practitioners have noticed that he is struggling to articulate his needs and as a result becomes agitated and overwhelmed. Toby is often seen playing by himself or watching other children play. He is often found struggling to be able to interact with the other children and lacks the confidence to join in play with the other children. 
Practitioners are in regular communication with a range of multi-agencies that allow Toby to be effectively safeguarded and provide him with opportunities to attain his fullest potential. (NSPCC Learning, 2019).  The multi-agencies all come to one setting to make it accessible to families, often the agency will come into the school. This benefits Toby’s family as they are struggling to make ends meet and have just recently had a new baby. 
A multi-agency approach is important as it enables a group of individuals with a range of different knowledge and expertise to work together to ensure Toby has all his individual needs met. A bespoke, holistic approach places Toby at the centre of all support planning.  (Chemanis,2019). Each individual must work together effectively, this is done by listening to each-others views and coming to a joint decision that will overall benefit the child (Martin, 2017 p 159). 
Regular communication from childcare practitioners, agencies and the family are vital to ensure that everyone involved feels they are being listened to and having their concerns or thoughts considered and valued. (Price-Robertson et al., n.d.). This will allow Toby’s families to be involved in any decision making and empowers and includes them in all care considerations. Helping to demonstrate the thesis of tailored support and not imposed criteria that needs to be ticked off. 
Open communication must be constant ensuring that the parents are informed of any possible changes or any issues that the practitioners may be experiencing with regards to the child. Open communication ensures that everyone is able to work together to benefit the holistic child. Effective communication with parents will build up trust and enable the parents to feel comfortable enough to voice their concerns (Raising Children Network, 2021). Open communication allows the practitioners and the family to be aware of any changes and information in order to be involved with any decisions.
The family have raised concerns that they are struggling due to low income, which is overall adding pressure to the family. According to researchers, about one-third of children live within poverty (Joseph Rowntree foundation, 2018). Children living in poverty can have long lasting effects on their lives and development (Hughes and Davies 2019 p.26). Some of the effect’s poverty have on individuals are that they are more prone to suffer from a variety of health problems including mental health issues, malnutrition, and chronic sickness (Ridge, 2014). This can cause the children to become tired in school resulting in their being unable to concentrate and therefore missing vital information. Poor health results in an increase in absences from school, and the child falling behind with class work which therefore means the child misses vital information needed to progress within their development.
Children can also face stigma such as certain people believing that children from low-income families would need to be placed in lower ability groups because they believe the children will be below average in their development (CPAG, 2017). This can affect the child’s mental health, self - esteem and self-actualization. Children can be made to feel ashamed about not being able to afford the latest phone or trainers which causes stress on the child as well as the parents. 
Poverty can cause parents to be under high levels of stress as they try to keep food on the table for their children whilst dealing with paying bills and travel cost of taking the children to school (Action for Children, 2022).
The family speak minimal English and therefore practitioners are finding it hard to be able to have information about the child such as their likes, dislikes, what individual needs need catering to and what settles them when they are upset. 
The childcare practitioners within the setting have identified the need for a translator that will allow the practitioners and parents to talk effectively in order to benefit everyone involved (Center for Teaching Quality 2008). This demonstrates the will to communicate with the parents in the most appropriate way. This displays a consideration for the families individuality and the measures taken to ensure they can be involved in all care considerations and have their specific needs acknowledged and met. 
With the assistance of the translator, Toby’s mum was able to voice concerns regarding their financial position and family stress. She disclosed that she and her husband often missed out on meals in order to feed their children. According to Kellogg’s (2022) almost a third of parents were forced to skip meals so their children could eat during the school holidays. Practitioners have arranged a meeting with the parents and translator to outline some possible entitlements that the family may be able to access, for example free school meals for Toby as well as clothing grants. This can benefit the family as it allows them to have extra money to spend on necessities. 
The school have contacted a programme on the behalf of the family and with the parents’ permission, the programme is called Families first. It is a Welsh Government programme that aims to improve outcomes for children and young people through early intervention. This initiative works particularly with families from a disadvantaged background (Families First, 2022). This benefits the family and allows them to gain the support they need to care for their family without being their health and wellbeing at risk.
The family are assessed and then provided with the correct support. By listening to the family, the agencies can identify the specific needs of the individual families and, signpost them to those best suited to help. This is an individual approach as each family will gain specific care and support that will benefit the whole family. (GOV.WALES, 2022).

The family have moved to the school setting in the middle of the year which may make it harder for Toby to form the vital connections needed with the other children. The language barrier between Toby and the other children may also cause feelings of loneliness and isolation. In order to address this the childcare practitioners within the setting have created small groups within the classroom to assist Toby in adjusting to the classroom routine and the students. Bronfenbrenner (1981) believes that relationships are vital and that the people within their microsystem will have the most impact within the child’s life and, will affect the way the child grows up as well as their values and morals. There is a need for more bilingual practitioners within childcare settings this allows communication to flow directly to the parents rather than through a translator or language app (The role of bilingual practitioners, n.d.). 
An inclusive leader is able to assess the environment and plan effectively in order to ensure that all children feel as though they belong and are being listened to. 
 Practitioners must ensure that they take an interest in the child’s culture by allowing them to have a voice, this can be done through talking to the child about their traditions and enabling them to feel comfortable enough to express their thoughts and ideas to the childcare practitioners in their setting. This is in line with Working together to safeguard children (2018) which states that children have a voice for a reason and should be able to speak about their opinions without the fear of judgement. Murray (2019) also agrees that practitioners should give children a voice as it conveys to them their opinions and values are important and practitioners want to understand situations from the child’s perspective.
In order to be an inclusive each individual should be treated fairly with, practitioners taking an interest in their backgrounds and cultures, this promotes a better understanding and facilitates an awareness of the resources a practitioner has access to, in order to help each individual and their families (Randel et al. 2018). Inclusive practitioners encourage each child’s culture and background and ensure that the children are embracing it. This can be done by celebrating each culture through bringing people from the community into the setting to talk about their traditions, trying new foods and allowing the children to speak about their culture if they wish to (Pacey.org.uk, 2018). Often children will want to talk about their experiences outside of the school environment. Promoting their uniqueness and discussing people and hobbies that are meaningful to them. Practitioners must enable a safe space where all children are able to speak and be heard. Practitioners need to talk about race and culture and show the children that their differences are what makes them special and unique. Teachers and caregivers need to educate children and teach them that we do see race and we all have differences but everyone should be treated with equal respect (Aboud, 2005; Tatum, 1997).
The community in which a family grew up in can affect a child’s upbringing and outlook on life.  Within the dictionary the meaning of community is defined as a variety of people living within the same area or, a group of people who share similar interests (Dictionary, 2022). The community in which a child is raised can alter their social behaviour and attitudes (all4kids, 2018). A positive community can result in a child to grow up in a safe environment and, gain a sense of belonging and high levels of self-esteem and confidence. If the child’s neighbours are respectful towards the family and their culture the child will grow up embracing their culture and seeing their traditions as something to be proud of. 

A community that has a negative attitude towards a family due to their culture and background can have detrimental effects to the family, resulting in the family possibly feeling ashamed of their background and feeling nervous about talking about their traditions and beliefs.  A negative environment can isolate the family and make them feel frightened to carry out everyday tasks such as going outside. A welcoming environment can enable the family to feel welcomed and that they belong within the community. 
Within the Te Whariki approach individuals having a sense of belonging is considered an important value. The approach states that the way a person interacts with the individual can have an impact on whether that person feels they belong or not within that environment (Croneri.co.uk, 2019). In a nurturing environment a child is able to form connections and participate within the classroom (Te Whariki, 2017).
As practitioners we need to promote a child’s sense of belonging and, ensure that they remember their heritage and are proud to celebrate and talk about it (Childhood Education International, 2022). This is done by taking an interest in what the children are saying and acknowledging that we are not the experts in the child’s culture and experience and, we can learn from the child. Education is not only empirical. A child’s curiosity and love of learning is fostered by their joy of learning and the validation of being a teacher. 
The Black Nursery Manager is a childcare setting based in a primarily black community. This setting is known for embracing each child’s culture and promoting the children’s individuality. Within the video it states that practitioners should see colour and treat and tailor their care to each individual. Settings should have an awareness of culture and understand that their background is a part of them and needs to be of central importance. (Channel, 2020). This in in line with Wrinkler (2009) document which discusses how practitioners can ensure that they are encouraging culture in their classrooms. Hirschfeld (2008) believes that adults should not ‘dilute’ the content when discussing race with young children. He felt that practitioners should not assume that they are incapable of comprehending the subject. Children should not just be taught the basics such as celebrating culture but also learn the customs and real traditions that take place.
Preemptive Love (2021) points out that practitioners should incorporate the children’s culture within the classroom such as informational books in the reading corner, multi-cultural dolls in the roleplay corner and a variety of musical instruments in the music area. This enables children to ask questions about the different items that they may not have seen before and allows the practitioner to educate and teach. This is in line with ensuring that practitioners are involving cultural appreciation within their settings. Cultural appreciation is when individuals are interested in the culture and setting out to explore that culture and understand what is a part of their customs and traditions (Preemptive Love, 2020).
Practitioners must ensure that they are aware of culture and understand what areas could be deemed as cultural appropriation. Cultural appropriation is where people exploit the culture and use items that are stereotypical within that culture even if it is not actually a part of their heritage (Arya, 2021 p.2). Practitioners should be taught to ask respectful questions to children and be curious and develop their knowledge, this prevents being unconsciously disrespectful to someone’s culture and beliefs.




Section 2 
Inclusive leadership is essential in childcare settings because it makes everyone feel as if they belong. When a person feels a sense of belonging, they are more likely to express their ideas or any problems they may have. 

Hart (1992) created a tool called the Ladder of Participation. According to this guidance, 
everyone should feel as though they have a voice and that their opinions are appreciated. This is in line with the Wellbeing of future generations (wales) Act 2015. This acts aim is, to create a Wales that everyone feels safe in. Within this act it takes in consideration everyone’s circumstances such as poverty and poor health.  This act consists of five ways of working to become an inclusive leader.  One of the areas is collaboration. Practitioners must work with a range of local authorities to achieve the fullest potential for the children in their settings. This is done through communicating with other professionals and coming to a mutual agreement as to what is the best outcome for the child/ children. However, working in a team can also bring challenges, for example, an extended time is needed for everyone’s opinions to be taken into consideration. Mutual respect and an acknowledgment of a common goal is paramount. Communication is key to ensure the optimum and best practice outcome. Poor communication destroys trust, confidence and can result in devastating, avoidable harm.  Multi- agencies must have a mutual respect and ensure rigorous communication and documentation. (WCVA, 2018 p.17). This area if used effectively allows each practitioner to have a sense of belonging by being able to share their opinions, expertise, and experiences. This feedback and reflection can only result in improved outcomes for the child. The child should be at the centre of every decision made. This ensures that any final outcomes are in the best interests of the child in order to keep them safe, happy and healthy.
Involvement is another area within the Wales Act, this promotes inclusive leadership as it allows everyone to have a part within the discussion and the setting. An individual who is left out and is not involved can’t help but have low self-esteem. This can result in their believing their opinions do not matter and can therefore prevent them from contributing their views.  (WCVA, 2018 p.21).
An inclusive practitioner aims to think effectively in order to ensure that everyone feels as though they belong and feel comfortable enough to express their thoughts. Hart’s method consists of an eight-step ladder, with the first three levels designated as non-participation. The first three stages are when children are given a voice, but it is either about a subject they are not interested in, do not comprehend the topic or it is utilised as a type of “public display" (Hart, 2008).
These are not the types of participation that should be encouraged in a childcare setting. 
A setting should encourage children to discuss their areas of interest and what they are
 enthusiastic about. Children should have the sense that their opinions and beliefs are valued and that they are being heard. All of this is linked to the children developing a sense of belonging and becoming respected members of society capable of speaking up about important issues (Children in Wales, Nd). 

Treseder noted that Hart's ladder of participation should not be utilized in an organised 
sequence from low to high, and that the different steps should be reviewed to determine 
which is best in that particular case. This indicates that in order to be an inclusive leader, you must aim for level four or higher and use your own discretion in determining which level is 
suitable for the situation. Practitioners, for example, should aim for level six when organising lessons, allowing children to contribute their thoughts during circle time. At this level, the adult introduces the original concept, and the children are then listened to regarding their thoughts and ideas based around what lessons they want to do for the school’s topic (Organizing Engagement, 2019). This way all individuals are a part of the planning process and are able to share their ideas. This way of learning benefits the children as it allows them to show their interest to the teacher and convey what they want to learn about the topic.

Practitioners must ensure that they are inclusive and provide each individual with a sense of 
belonging within their environment, but they must do so in a courteous and non-tokenistic manner (Lorina, 2017). An example of tokenism in an early years setting would be bringing in an individual from a minority group to come and talk about their culture, but after they leave nothing changes within the setting to benefit the success of other communities. 

Often policies and guidance need reviewing and updating due to it not working effectively within the area it was designed for, often this is because policy makers have not truly seen the setting in practice in order to know what needs to be addressed to benefit all individuals. This can result in the policies having expectations and requirements that are impossible to comply and meet with. (Naumann,2018). 

Within Every child matters, 2003 framework it states that all children should be given the opportunity and ability to be able to achieve a positive involvement within the community. This entails the children being able to voice their opinions and contribute with society and be respectful members of society. The purpose of Every child matters framework was to ensure that all required individuals such as education services and the family worked in collaboration to achieve the best possible outcome for the children. The framework includes a great deal in regard to how practitioners should ensure that children with specific needs are being included within the classroom and that they are not being left out.  The children with specific needs should be able to have equipment adapted so that they can join in rather than have a different activity planned for them. Children need to be able to feel involved within the classroom and participate in activities with the other children to form the vital bonds needed (Arnold, 2021).
Through every child matters framework, a range of agencies are brought together in one setting in order to give the families easy access to their services. This is beneficial for families as it allows them not to have to travel to different places to gain support for their child. 

Every child matters framework states that every individual should be treated with respect and given equal amounts of opportunities, regardless of age, race, gender, cultural beliefs and their ability or disability. It also however does not go into detail about how we can implement this into practice. Within this framework it needs to have a section where it educates practitioners on how we care for individuals and how we create equal opportunities for the children. As practitioners we need to understand and be more educated about how we support children with a different cultural background without being unconsciously disrespectful to their culture by appearing that we know everything (Watt, Abbott and Reath, 2016).



Section 3 

Blog- How can practitioners create an inclusive environment where children with specific needs feel they belong.

The SEN code of practice (2001) have created guidance for childcare practitioners in order to ensure that children with specific needs are being integrated within the mainstream setting effectively, with the aim to cater to the individuals needs so, that the child is able to develop to their fullest potential. 

Practitioners need to look at the learning environment and make it accessible to all learners. Whether the learner is educated through verbal, visuals, experience or any other format these mediums of learning need to run through, breaks, dinner times and throughout the day. Inclusive learning needs to be available to all learners, through out their education and beyond. By tailoring an environment, an education and the experience to many, reduces the chances of pupils slipping through the system without gaining the most from the education system that is there supposedly to set them up for life and what it has to offer (Creating a Learning Environment, 2017).
As a pupil with ASD may need a break out room to regulate and reset to access their learning, a pupil who is wheelchair dependent needs a ramp to access the classroom. Irrespective of the pupils’ needs, whether big or small. Their requirements need to be tailored towards them and to optimise each and every educational opportunity (Finelli, Klinger and Budny, 2001). A break out room for a child with autism can ensure that they have a safe space to go to when the classroom gets too overwhelming for them.
 Every child should be able to access all areas of the school whether this be the dining hall, classroom, toilet or forest school. By including all children, they are able to feel a part of that setting and feeling valued. Within the Human rights act (2000) it states that all children should be able to access an education and be able to experience all aspects of the school environment. 
Books, paper, Eye-gaze, spell check, PECS are mediums that make an education accessible. Until these are everyday building blocks to access in education, pupil’s will be left behind, not reaching their full potential and not being able to contribute and access their community. 

Every child should be able to express their emotions, needs and wants according to the UNCRC, article 13 (Unicef UK 2022), however some children may struggle communicating their needs, such as individuals who are non-verbal or have limited speech and therefore require an alternate method of communicating, such as PECS. In some settings practitioners have PECS on their lanyard that is accessible to all children.  PECS is a communication tool that uses picture cards in order to allow children to express emotions, needs and what they want (Kid Sense Child Development, 2011). Practitioners must ensure that with a neurotypical child their education is tailored to their individual way of learning and, this is no different to the child with autism that requires PECS, to the visually impaired child who needs braille and the wheelchair user who needs a desk that fits their chair. Each child needs to be able to have an equal amount of opportunities and experiences given to them no matter their ability or disability. Concentrating on what a child can, rather than cannot achieve. 
Many children including children with specific needs benefit from smaller work groups within the classroom, this ensures that the noise within the group does not get too overwhelming. Practitioners can achieve this by creating focus groups and switching the children between the different activities (Britishcouncil 2017).
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