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· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single word file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your assignment should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Assignment is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct referencing following the Harvard style, as described in the Palgrave study skills book ‘Cite them Right’.
· Correct spelling using UK English
· Correct use of punctuation
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines will cost you marks!

Reflective Journal 

The school I work within is a small Community Primary school with 144 pupils and a part time nursery.  The school is located within a deprived area in the Eastern suburbs of Swansea with a free school meal rate significantly above the national average (Estyn 2020).  I teach a small Reception class of 14 pupils aged 4 and 5 years old with an even split of 7 boys and 7 girls.  Our school is located in spacious grounds with two playgrounds, a playing field, woodland area and an outdoor provision area for Reception to Year 2 classes.  Inside we have the use of a shared hall which we use on a time tabled basis.  

Following an assessment of curriculum coverage our AOLE Health and Wellbeing subject leader identified gaps in Physical Literacy across the school and the need to improve PE provision for Reception to Year 2.  The SKIP-Cymru training has provided the foundation to promote and support the essential development of Fundamental Movement Skills within our Pupils.  Researchers have claimed that without FMS “children will have limited opportunities for engagement in physical activities later in their lives because they will not have the prerequisite skills to be active.”  (Stodden et al. 2008 p.291).  Our goal is to design an engaging and effective Health and Wellbeing curriculum where “Positive learning experiences can support learners to value physical activity, including sport, which in turn can motivate them to lead physically active lives.” (Curriculum for Wales – Health and Wellbeing 2020 p.5).

This paper is a Reflective Journal of the practical implementation of the SKIP-Cymru programme and the wider impact the training has had on myself as a facilitator and the support we can provide the Pupils within our school.   

Prior to starting the SKIP-Cymru training, PE in Reception was programmed once a week.  Focussing on Movement and Command games, Dance and Gymnastics and Athletics.  My understanding of what PE lessons should be like was to ensure that the children were active, moving their bodies to raise heart rates and strengthen muscles.  The sessions needed to include a warm up game, a fun and active PE lesson and finishing with a cool down and stretch.  We acknowledged our children’s gross and fine motor skills during FPP assessments at the beginning of the reception year, but I hadn’t really considered the Fundamental motor skills that children needed to be learning at this age.  My perception was that some children were good at throwing and catching and others were not so good and the more we played games that included these skills the better the children might become.  Goodway, Ozmun and Gallahue (2019) talk about the misconception that children ‘naturally’ learn FMS and state that “the ability to move easily in various combinations of FMS is compromised if children do not acquire basic motor competence during the early years.” (Goodway et al. p.178).  
The first face to face SKIP-Cymru training day really forced me to consider our children’s physical development and our responsibility as teachers to support this and provide the correct opportunities to help develop ‘motor competence’.  I questioned why we carried out the PE lessons we did and what the children were gaining from them.  It helped me to understand that something more was needed for our younger children.  The course got me to think about the detail of technique and physical literacy as a whole, that the goal was not to be able to play a game of dodgeball, but rather teach the FMS to prepare the children not only to be proficient in order to play a variety of sports, games and activities, but “…to explore their environment and gain knowledge about the world around them.” (Goodway et al. 2019 P.178).  

Carrying out the baseline assessments was very interesting and allowed me to spend more time observing each child.  Prior to SKIP training I was unfamiliar with Developmental stages of locomotor and object control skills (Goodway et al 2019).  Having made assumptions about certain children deemed to be ‘football mad’, the results did not always match those assumptions.  Some of the best results were from children that are not necessarily ‘sporty’, but just love playing both inside and outside the classroom.   Reflecting back on this brings to mind Clark and Metcalfe’s (2003) Mountain of Motor Development, highlighting the importance of a wide base of movement experiences.  “The greater the variety of movement that you give children, the bigger the range of actions they can draw upon to become more skilful” (SKIP-Cymru 2024).  If early specialisation of one particular sport can limit motor development it proves the significance of supporting the learning of FMS within schools to ensure a wide experience of movement and subsequently motor competency.  
It took a few weeks to get used to the structure of the SKIP-Cymru sessions.  Everything required a lot more scrutiny and planning to ensure the sessions were purposeful.  The warm up games were great, they really got us thinking about movement, direction, speed, levels, pathways, different parts of the body and spatial awareness.  It took a few sessions to get the balance right with the level of content, gradually adding more to the activities and including the children in decision making as they got used to the games and the use of vocabulary.  Adding in the use of equipment gave the warm up sessions more dimension, for example things to jump over, move around, pick up, pass, roll, catch etc, although at times setting up the equipment caused our sessions to overrun.  Transition into the ‘garden’ sessions and resetting equipment and zoning the hall also effected time management, but this improved with experience and forward planning.  Where I had been more familiar and comfortable teaching the warm up style activities, the ‘garden’ sessions and teaching explicit object control skills was a lot more challenging.  Initially we had three zones, one led by my TA, another by myself and one for an independent activity.  My TA worked on Locomotor skills, whilst I introduced Object Control skills and the Independent ‘garden’ was an obstacle course.  However, we found that by the time I had introduced the catching activity and demonstrated it to the children the group had little practice time before the other groups became distracted and ready to move on.  After several disjointed sessions, we decided that we should try one garden where all the children were introduced to the object control skill, this gave us longer to work with individuals and for us all to familiarise ourselves with the activity.  In the following session we were then able to introduce two gardens where the TA ran the activity from the previous session and I could introduce a new activity focussing on the same skill.  This was more successful as the children enjoyed repeating the activity they were familiar with whilst also engaging with something new.  This arrangement allowed us to support lots of successful practice for the children which boosted confidence.  Goodway et al. talk about the importance of perceived motor competence that “The relationship between motor competence and physical activity is influenced by children’s perceptions of their motor competence.” (2019 p.180).  They go on to state that nearly all younger children will say they are “great” at motor skills, which is certainly true within my class so by facilitating positive experiences hopefully over time physical activity should increase.  Stodden et al’s Developmental Trajectory Model (2008) implies a positive spiral of engagement where “higher levels of perceived motor competence and actual motor competence will drive higher levels of physical activity, which in turn will give children greater opportunities to become more motor competent.” (Goodway et al. 2019 p.180).   From my own experiences of PE lessons in school, I am aware that persistently negative experiences can have a detrimental impact on the learner; disillusionment, poor perceived motor competence, low motivation and potential withdrawal.  Stodden et al. (2008) demonstrate this within their Developmental Trajectory Model as a negative spiral of disengagement. 
The SKIP training days addressed ways in which we can promote positive experiences by first identifying the stages of object control skills and then introducing ways in which we can differentiate the activities to allow progression and success.  By always teaching the proficient stage of the skill, the children have a goal to aim for and as teachers we can see what we can put in place for the children to achieve this.  For example, children in initial stage 1 at catching and even emerging stage 2 (Goodway et al. 2019) would benefit from colourful, large, soft, light objects or balls which if delivered in a roll or slow arc at a relatively close distance would provide more chances of successful catching.  As children progress through the stages, the level of challenge would need to increase in order to keep the positive engagement (Stodden et al. 2008) and therefore smaller, heavier objects or balls could be introduced and distance and speed of delivery could be increased. 
Karl Newell’s Constraint’s Model (1986) helps demonstrate three factors that influence motor development; the individual, the environment and the task, he called these factors ‘Constraints’.  Haywood and Getchell describe the constraints “…like a restraint: it limits or discourages …but at the same time it permits or encourages.”  They go on to stress that “It’s important not to consider constraints as negative or bad.  Constraints simply provide channels from which movements most easily emerge.” (Haywood and Getchell 2019 p.7).  Individual constraints both structural and functional determine the development stage of the child but “…both task and environmental constraints can be manipulated by teachers…to promote the motor development of children.”  (Goodway et al. 2019 p.177).  Newell’s model can therefore help us to differentiate our activities to allow for success and progression in our PE lessons. 
Back in school I applied this to our sessions, initially starting all the children at the same task level, giving us an opportunity to get used to the activity, assess for stages of development and create partnerships of similar stage children.  We then introduced different constraints to individual children making the task either easier or harder.  This provided appropriate levels of challenge but also maintained opportunities for successful practice to help prevent the children from having a negative experience. (Stodden et al. 2008).  During a catching skills session we played the Egg game.  Different size balls were available and spots were used as stepping stones to help maintain achievable distances.  Once the children had had a number of successful practices, the distance (task constraint) was increased making the task harder.  Once an optimum distance had been reached (environmental constraint), the task was reset to the original distance and a smaller ball (task constraint) was used, again increasing the distance after a number of successful practices.  Children at stage 1 or 2 started their task by rolling the ball to each other, the task constraints were changed when the children used medium size balls or were ready to have a go at catching the ball.  Children at stage 3 started the task feeding and catching the ball.   The variants in the task did not go unnoticed by some children who questioned why they were limited to something different (task constraint). On reflection allowing the children to use the smallest sized balls may have helped them to make comparisons and choices that led to successful experiences.    
Our first throwing skills session was a target game using under arm.  The task constraints included large hoop targets and bean bags to thrown, these were kept the same for all of the children and on reflection could have been variable to suit the needs of the children better.  The only variable task constraint was the use of spots to determine the distance of the throws.  Proficient under arm throws were demonstrated at the start of the session and repeated when necessary to help individuals make corrections to their movements.  Although we cannot alter individual constraints, we felt that we could support the children who persistently stepped forward with the incorrect foot by tying a colourful scarf around the ankle of their correct leading leg, this provided a visual cue to encourage the children to step forward with the correct foot (Haywood and Getchell 2019).  
The SKIP-Cymru course has impacted greatly on the way in which I now understand the importance of Fundamental Movement Skills in young children and what we as teachers need to provide to facilitate this.  Making observations to determine the stages of locomotor and object control skills (Goodway et al. 2019) will be key in our assessments and ongoing monitoring of our children’s progress. This in turn will inform our planning, aiming to create positive experiences (Stodden et al. 2008) that can feed the inner drive to be active and learn new skills (Ayres 2005) and ultimately develop motor competence (Stodden et al. 2008).  The course has also given me a clearer understanding that developing FMS is not limited to PE lessons, but should be integrated in all aspects of school life.  Moving forward as a school we are looking at ways we can incorporate physical literacy in different ways that help boost all aspects of learning and increase the health and wellbeing of our pupils.   
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