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Section 1 
According to Peters (2019) inclusive leadership is essential for making sure diverse thinking is respected managed heard and applied. They say that inclusive leaders who understand how different thinkers react to change are uniquely prepared to communicate and influence in a way that can get everyone on board with new ideas and new ways of doing things.
Childhood education international (2021) says that inclusive leadership is the commitment to equity and equality for all children who are in an educational setting. Ferdman (2014) would agree with this as they say that ensuring inclusion is essential when ensuring that diverse groups have successful outcomes.
Siraj Hallet (2014) Also states that the ship in early years settings schools and children centres have been recognised as significant to raise standards and to increase the quality of educational outcomes for children. They say that effective and caring leadership is an area of important to develop a quality provision for young children. Bush et al (2010) agrees as they say that the relationship between effective educational leadership, teacher leadership and school leadership were improving positive educational outcomes for children in school has been evidenced. An example of this according to Lingard et al (2003) is the direct link between leadership practises and the support improved outcomes that were seen in Queensland Australia, and these are seen as productive leadership.
Ferdman (2021) explains that inclusive leadership is more than managing diversity across a team and that should ensure that everyone is treated with respect and that they feel comfortable to share their personalities and values. Ferdman (2021) says that for this to happen setting should consist of a safe, fair, appreciated, and engaging environment.
Why is inclusive leadership important?
Robertson and Perry (2021) discuss the importance of inclusive leadership, they talk about a study that showed the impact on inclusive leadership from a leader’s point of view. Within this study 27 leaders were analysed within the study it revealed that inclusive leaders play a vital role in creating an environment that is open to new ideas from everyone in the setting and that new experiences and values can be shared by everyone.
However, Ferdman and Deane (2014) says that if employees are not in an inclusive leadership environment this can then lead to employees feeling that they are not able to participate or make contributions in an engaging way. they also say that inclusive leadership is important and that without it people may feel not as safe, valued, or accepted which can lead to employees underperforming and they moral feeling low.
Bowers, Robertson and Parchman (2012) Also agrees with this as they say inclusive leadership is important as it helps to support colleagues to feel valued and equal as well as feeling comfortable enough to be able to speak and voice their opinions.
The Scenario
This scenario is based on a little girl named Nancy. Nancy is a 7-year-old girl who lives with her father Steve, Steve has sole parental responsibility for Nancy.
The staff at the school have noticed that Steve stands alone in the school yard when picking Nancy up from school and does not engage with any of the other parents and that no parents seemed to engage with him. Steve has a past addiction but has now been given parental responsibility for Nancy as he has overcome this addiction.
Steve has never attended parents evening at the school and does not communicate with Nancy’s teachers when collecting or dropping Nancy to school.
Nancy is doing well at school, but the teachers have notice that she does not mix very well at school and does not seem to have any friends outside of school.
The Dad.
As Nancys father Steve has a series of past problems with addictions according to the NSPCC (2019) there will be a number of multi-agency teams involved with the family to support not only Nancy’s wellbeing but her father Steve's, as well as helping him with his recovery and help him with parenting.
Hafford- Letchfield et al (2014) Would say that the collaboration between multi agency teams including social workers and substance misuse workers has had a positive outcome for Steve and Nancy as the scenario says the Steve has overcome his addiction and being able to prove that he is able to care for Nancy.
It appears that the father does not feel comfortable around other parents and teachers. Mosel (2021) I would say that it is important to consider what Steve the dad has been through. he explains that for the dad to overcome addiction it is a noticeably big step and should be seen as a celebration and something to celebrate, however he could be feeling guilt, embarrassment, or shame.
Thomas (2021) explains that if a person, in this scenario is Steve is feeling embarrassment it could explain why he is feeling nervous around the other parents and teachers this could be a barrier to inclusive leadership being used.
Bourke and Titus (2019) states that inclusive leaders should ensure that they demonstrate an open mindset and listen and understand without any judgement.
The first step that the practitioner would do is to invite Nancy’s father Steve into the school for a meeting. The purpose of the meeting will be to discover what the school could do to support both Nancy and Steve and what the school could do to make Steve feel comfortable and apart the setting. (Ferdman 2021).
Scanlan and Johnson (2020) says that it is important to ensure that through being an inclusive leader that they work in partnership with families to ensure that they feel valued by the practitioners in the setting.
LINC (2020) states that by working in partnership together with parents is important to ensure that they are meeting the needs of the child and by doing this it brings a stronger link and connexion between home and school and by doing this it allows parents to feel appreciated and that they feel that the practitioners understand that they play a critical role they translate both at home and in an educational setting.
Thomas (2021) state that if a practitioner has an understanding of what Steve has gone through to have recovered from an addiction, this can help the practitioner being able to support Steve in a more successful way an example of this could be if the teacher or assistant in Nancy’s class has a positive an open conversation with Steve this could then hopefully allow dad to share what his issues and problems are at the school this will then improve the understanding that the teacher has regarding the situation.
According to Rodd (2020) that strong Connexions between teachers and parents has been shown to enhance children's emotional wellbeing and social abilities. They also state that teachers should see parents as beneficial assets that can help inclusive practise.
Rawe (2014) says that by building strong relationships with parents it could ensure that inclusive leadership is being utilised effectively. If during this scenario the teacher has an open conversation with Steve this could lead to dad feeling more included.
Reza (2021) states that being an inclusive leader means that they do not show any bias towards a person but also be aware of any bias that someone might feel towards a person and in this scenario Steve, and in this scenario it is crucial that the teacher Ann school doesn't have a bias opinion on dads past and by showing this it could allow the communication and relationship between them develop and become stronger.
Ozturk (2011) states that communication between practitioners and parents is essential to ensure that information and knowledge relating to the child can be shared to ensure that the child has the correct support in place for them.
However, there are some barriers when working in partnership with families according to Hornby and Blackwell (2018) these could include families’ beliefs and any perceptions of the involvement within the family. Similarly, Friere (2005) says that they may be negative past experiences with authority or schools in the family that can lead to the family not being able to trust professionals or practitioners, to ensure that there is trust it is important that the inclusive leader is open minded and empathetic.
During the meeting Nancy was also invited to join them. According to Friere (2005) by inviting Nancy along to the meeting it shows that the practitioner is treating the child is equal and promotes inclusivity.
Achard and Uniacke (2020) would support this as they support the rights of a child have a voice and that by doing this the child can feel that they have their own identity.
Under articles 12 and 13 of the UNCRC (no date) it states that every child has a right to their own voice and that they should be able to express their feelings and thoughts on all matters that may affect them.
However according to Blackwell and Hornby (2018) they are barriers to being inclusive towards every child such as the age of the child, they explain that the age of a child can affect the ability of the child on having a voice. They say that the child may not be able to speak and even if the child is verbal, they may not have the knowledge or understanding of what is happening.
There is guidance under article 12 of the UNCRC (no date) that says do weight should be given to the child's voice in accordance with the age and or maturity of the child.
Brown (2012) states that an inclusive leader being engaging with children can lead to a child going from feeling powerless to feeling empowered as well as feeling valued. Douglas (2019) similarly says that there is evidence that says that a childs outcomes can and does improve when there is a strong partnership and relationship being formed between families and professionals.
Another barrier to being a successful inclusive leader is the lack of funding that is available for continued professional development. (Allen and Penual 2015).
According to Peters (2019) for a professional to be able to access development programmes there needs to be funded and unfortunately this funding is not always readily available. George (2018) would agree with this as they say that research has shown that the majority of practitioners want to take part in programmes to improve their practise as inclusive leaders, but they are not provided with the opportunity to do it.
Action Plan for Steve the dad
It was suggested that during the meeting by the inclusive leader that there is a dads group running at the school and that it could be a promising idea that Steve would like does it make sense to attend. according to Lumby (2013) that by dad attending this group it could lead to him creating relationships and friendships with other fathers this could then lead to dad feeling a sense of belonging.
Block (2018) would agree with this as they say that by a person feeling engaged add accepted by community it could lead to Steve feeling a sense of belonging.
The teacher also suggested weekly cheque in with Steve to see how both him and Nancy are doing and that if they wanted a chat that they are both welcome anytime. This could then provide a chance for Steve to feel that he is welcome at the school and that the school and teachers are there to help and support not only Nancy but Steve as well. (Donnely 2019)
The Welsh Government (2017) has created a programme called families first, the aim of the programme is to support families to ensure that their needs are being met and this programme is also available to schools to help them to engage in any family support that they think could benefit families. Pyer (2019) would support this as they say that with further support available to ex addicts it could help to support the feeling of trust within the community.

To conclude during the scenario the practitioner in this case it was Nancy’s class teacher showed her ability to be an inclusive practitioner as they noticed the situation that was happening with Steve the dad and took steps to support Steve and Nancy and helped to empower them both by providing support, knowledge an information to help make them feel a sense of belonging us and trust within an educational setting. As well as supporting them to get any help that they both may need to develop their family’s trust.























Section 2

Porter et al (2018) describes the term policy as an attempt to logically decipher a method of achieving an object if as well as underlying strategies or guidance for a course of action.
However according to Fitzgerald (2013) once a policy has been initiated by policymakers it is then difficult to argue against the policy as it is pushed forward for completion.
According to Ferdman (2021) policy can differ depending on whether the policy is a micro or macro level. Macro level policy is a policy that is set by someone like the government that is a national level policy, whereas a micro level policy that could have been created by somewhere like a school for example that is a smaller level of policy.
In this section it would critically evaluate whether the new curriculum for Wales Welsh government (2020) policy enables inclusive leadership within an early year’s provision.
According to schools and Department of Education (2021) policies are important as they facilitate action reflect values and provide structure to ensure that they comply with any legal requirements within a setting.
Donaldson (2015) states that the new curriculum for Wales policy aims to produce ethical informed citizens ready to learn throughout their lives Welsh government (2020).
However, Donaldson (2015) also says that educational settings and practitioners are to construct an inclusive curriculum that is suitable for their own school and for the children that attend.
The Welsh Government (2021) state that all schools’ practitioners and Wales as a nation should ensure that the development of the new curriculum for Wales is at the core of all that they do to ensure that educational standards are improved and offers opportunities for all Wales’s future learners.
The OECD (2017) says that what is different to this policy compared to past educational policies is that there is a core constructive approach has been used when the new curriculum for Wales was being designed which is different from the hierarchical approach that has been used in the past.
According to the Welsh Government (2020) the design of the new curriculum is to celebrate and recognise the range of diverse cultures that is in Wales is society as well as promoting social cohesion appreciation and equality that is important in Wales.
The Welsh Government (2020) suggests that all schools and satins should call construct a curriculum that is inclusive to the school but is crucial but this is done in conduction with not just its learners but within their families and the local community which according to Harris et al (2020) should enable teachers to be able to have much more influence in inclusive leadership which will then enable them to make positive and meaningful changes to the education that they are given to the learners that they are teaching.
‘This will enable staff to provide inclusive education for individual children and they need thus promoting confidence in their identity's’ (Welsh Government 2021).

According to the Welsh Government (2015) the new progression steps within the curriculum that is going to replace the standard sides age stage related assessment should aid the abilities of the teachers to better their ability of being an inclusive leader. Randel et al 2018 would support this as they say that the inclusive leaders will be able to use the progression steps to suit each child and their individual needs.
The Department for Education (2014) states that by involving the practitioners within the new curriculum for Wales (2020) it allows the development of inclusive leaders within the early years and by doing this the government has created new opportunities for the practitioners to gain invaluable knowledge and created a inclusive environment that can help enable practitioners to feel respected and allows them to feel empowered Welsh Government (2018).
This is supported in the professional standards for teaching and learner’s Welsh government no date as it says that this will lead the teachers to exercise leadership and enables them to feel responsible twitch word that they are achieving the vision for the new pedagogue  of the new curriculum for Wales (2020). However, Woods et al (2021) states that for the education of all pupil’s core construction with or individuals is required I'm that they all must feel valued and that each person's expertise and experience must be appreciated.
The OECD (2017) would agree as they state that with an oak reclaiming Wales policy to be able to be implemented efficiently it is required to develop strong value driven and visionary leaders.
Wilson et al (2019) suggests that for the new curriculum for Wales policy to reach its desired target of inclusion it is important to remember that is the educational staff and leaders that are to determine if it is successful.
Tindall et al (2015) what degree as they state that teachers may lack the confidence or skills that are needed to become inclusive leaders and the issue with creating a new curriculum that is relying on good inclusive leaders it made result in a less inclusive policy if the staff does not understand the importance of inclusion.
Similarly, Walters (2016) says that the new curriculum for Wales policy requires a high level of trust in the leaders and practitioners and their ability to follow and understand the practicalities and the principles behind the change.
In conclusion, The New Curriculum for Wales (2020) provide opportunity for practitioners and students to build on the knowledge an understanding that will then build on the opportunities for inclusive leaders to be built in early years provisions.
However, this is relying upon the curriculum being implemented as it is intended to be but for this to work any current barriers that are in place such as lack of resources and funding in early years provision needs to be removed to allow this policy to achieve its desired goal and to create new and inclusive leadership.





























Section 3

How can early years practitioner display inclusive practise that benefits the children?

Nutbrown (2011) discusses the importance of early years practitioners building a positive relationship with not only the children but with their families as well and that this is crucial that it begins as early in the relationship as possible.
Whilst in the early years setting it is important that practitioners learn about the children that they are caring for according to Scanlan and Johnson (2015) it is important that we involve the families when learning this information.
Barkett (2018) would agree with this as they state that all children and families live differently, and it is important that practitioners understand this and be able to communicate with the families and children to gain the information to be able to support the children effectively.
Scanlan and Johnson (2020) say that by a practitioner understanding the values and cultural knowledge of their families and communities that they students are living in it gives the practitioners the opportunity to incorporate this into the school curriculum and by doing this it could build greater knowledge to not only the children but to the practitioner as well.
Warren (2005) states that by seeing parents as authors on agents and by using their experiences and resources it can greater the feeling of belonging and inclusiveness that not only the family feels but the children as well.
However according to the black nursery manager (2020) many earlier settings do not ask crucial questions such as what is important to you within your family. She states that practitioners who work within the early years should be aware of what is important to the family and child and without asking this important question practitioners are missing an opportunity to fully engage with the families.
Scanlan and Johnson (2015) suggest that practitioners should leave their comfort zone and feel comfortable within moving away from the familiar questions that they ask and feel able to ask questions that relate to the trans values backgrounds and beliefs and by doing this it will have a big effect on creating an inclusive environment for the children.
Scanlan and Johnson (2015) also state that to create an inclusive environment practitioners need to develop their skills and to feel confident in asking questions that can help to increase their knowledge on what is important to the child and families so just finding out what values may be important to them.
Nutbrown and Clough (2011) also state that practitioners need to discover everything about each child to allow them to effectively implement inclusive practise.
Scanlan and Johnson (2015) also says that if the relationship between the practitioners and the parent is a very open, relaxed and fluid relationship and by working this way it allows the parents to feel welcome it also allows the children to feel comfortable in the practitioners present this then allows the practitioner to learn of the children's individual needs.
In conclusion it would appear that it is important that to have an effective inclusive practise practitioners must ensure that the parents feel comfortable as well as the children and that they are made to feel included within the child set in. Scanlon Johnson (2015) would say that practitioners need to learn what is important to the families of the children that they are caring for and by doing this it allows the families to be open about issues that are important to them and in turn the practitioners will be able to learn more about the children and build on the inclusive practise within the setting.
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