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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.


Introduction 
This essay will critically evaluate a case study of a critical incident, using the observational research method to reflect and identify the next teaching and learning steps for professional practice and development, including strategies and approaches to effectively support the diverse range of children within the learning environment. 
Firstly, this essay will provide relevant contextual information of the type of school and participants involved in the observation, while referring to BERA (2018) guidelines of ethical considerations of anonymity purposes within education. Secondly, it will include justification of the methodological approach and research methods chosen for data collection for this study by considering their strengths and limitations. It will also include a section of detailed description of the observed critical incident and will link it to the Four Purposes of the curriculum designed by Donaldson (2015). Lastly, it will provide an evaluation of contextual information regarding the critical incident in the literature review, where key theories that underpin the holistic development of children and the possible barriers to learning will be discussed, followed by a reflection and evaluation of the critical incident to identify and inform the next steps that are deemed necessary for professional and personal development as a student-teacher.


Observation 
The school from my observed incident appears to be a large primary school, supported by a figure drawn from an Estyn inspection report (2016) that 306 pupils between the ages of 3-11 years old are enrolled on the school’s database, including 40 children in the nursery. The pupils are divided into eleven-year groups, five of which are classes of mixed ages. The school is a Welsh-medium primary school, with around 30% of the 306 pupils come from Welsh-speaking households (Estyn, 2018). The school seems from an affluent socio-economic area, as evidence suggested by Estyn (2016) further supports this belief that approximately 13% of pupils qualify for free school meals, which is lower than the national average of 19% in Wales. The participants involved in the case study of the observed critical incident were 21 pupils in a Year 2 class in Key Stage 1 along with the class teacher and a teaching assistant (TA). It is worth noting that 21 out of 22 pupils were present at the time of the observation. Moreover, for the purpose of this assessment, under the BERA (2018) ethical guidelines, the identity of the schools’ name in which the observation took place, along with the identity of the participants will be concealed for anonymity and confidentiality purposes, as BERA (2018) suggests that “the confidential and anonymous treatment of (participants) and participants’ data is considered the norm for the conduct of educational research.” Therefore, adhering to this ethical consideration outlined by BERA (2018), the school and participants will be made undisclosed to the reader throughout the written assessment.


Methodology 
The use of observation is seen to be of significance within the primary education sector as evidence in a survey report published by Estyn (2014) indicates that, in summary, schools undertake classroom observation to share first-hand experiences of effective practice among staff and student-teachers and to establish alternative approaches and innovative teaching methods, to improve students’ academic achievements. In line with this, Joshi (2018) proposes that through classroom observation, the analysis of critical incidents is the most effective approach when it comes to enhancing teacher’s professional development and teaching standards as it “serves as a form of reflective inquiry” (p.84).  There are multiple definitions of the term ‘critical incident’ as it has been widely defined by many scholars over several years, however, Richards and Farrell (2010) provide a comprehensive description of a critical incident, defining it as "an unplanned and unanticipated event that occurs during a lesson" (p.13), which serves as a stimulus for the observer to analyse and evaluate the incident in further detail. This definition is reflected by Tripp (2012) as he further argues that it is how observers interpret and analyse the particular incident that becomes a critical incident, defining it as “an interpretation of the significance of an event” (p.9). 

The methodological approach of this essay is a case study. Yin (2008) defines a case study to be “an empirical inquiry that investigates a contemporary phenomenon within its real-life context” (p.18). This approach was considered to be the most appropriate approach in facilitating in-depth and detailed information for qualitative analysis and evaluation of a particular phenomenon (Cottrell, 2014), which enables the researcher to gain further insight into the underlying causes and consequences of the phenomenon under investigation (Stjelja, 2013; Cohen et al, 2014). On the other hand, it has been well cited in literature that a key limitation of a case study as a methodological approach is that the findings are difficult to generalise to the wider population (Wellington, 2015; Miles, 2015). Denscombe (2010) proposes an explanation of why case studies have low generalisability levels is due to the limited sample of participants and the uniqueness of the study to the researcher. Concerning this present study, the findings cannot be generalised as it is not “a representative of what happens in general” (Cottrell, 2014, p.163), it is an isolated incident to the particular situation observed in which allows for reflection and evaluation for future professional development as a student-teacher that makes it unique to the researcher.

The chosen research method of data collection for this study was a non-participant structured observation. A non-participant observation is described by Kumar (2011) as where the researcher does not engage in the activities under investigation, however, “remain(s) a passive observer” (p.174). This research method was considered most appropriate in identifying a particular critical incident as it allows the researcher to observe the environment as a whole, gathering a neutral perspective of what is happening as it occurs. Patar (2018) indicates that this method results in a more accurate and reliable gathering of findings without being influenced by potential bias within the environment, which is further suggested to occur during participant observation. However, it may be argued by Kumar (2011) that an overall limitation to the use of non-participative observation as a data collection method is that what is observed may not reflect the participants' usual behaviour within the environment. This is referred to as the ‘Hawthorne effect,’ where participants may alter how they behave in response to being observed (Oliver, 2003). Thus, making it difficult to identify a possible critical incident for this study.

Additionally, the observational field notes modified by Fletcher-Wood (2016) (Appendix 1) were used to obtain in-depth data for this study, as it allows the researcher to know what to look for during the observation (Heath et al, 2010) and to make detailed notes as incidents occur during the study (Cohen et al, 2017). On the other hand, structured findings of non-participant observation lack legitimacy, as the researcher is less able to inquire why individuals behave in the way they do in comparison to participant observation (Punch and Oancea, 2014).


Critical incident linked to Donaldson’s 4 purposes 
My observed incident is based primarily upon the behaviour of a 6-year-old boy in Key Stage 1, during the first-morning session of a literacy lesson.

It was noticed that in comparison to the majority of the children who were displaying positive attitudes towards learning and completing set activities, there was an individual who was not interested and fully engaged in his groups’ set activity of playing with Lego. His body language indicated that he was feeling upset and quite anxious about being in the classroom, as he was quiet and did not interact with his peers in the group. Following this incident, his anxious behaviour was replicated during the morning break where he was wandering around the yard on his own and not engaging in any games with his peers. This behaviour then resulted in him crying on the way to class for the second session of the morning.

This incident sparked a particular interest as it became quite clear that these behavioural characteristics shown may reflect underlying mental health difficulties such as anxiety, which is affecting his ability to concentrate, engage/participate in classroom activities, and to interact with his peers. It was confirmed by the classroom teacher that during the isolation period at home due to the pandemic of Covid-19, it has had a detrimental effect on his overall emotional well-being and anxiety, which is evident in his behaviour since being back in school after 6 months.

As part of the new curriculum for Wales to be set out in all schools by 2022, the curriculum will be driven by four purposes designed by Donaldson (2015) in his ‘Successful Futures’ report. Donaldson (2015) recommends that the four purposes should aim to “guide all future decisions about national and local educational priorities and underpin all teaching and learning (experiences) in Wales” (p.30). The four purposes as shown in Figure 1 below, are the coherent vision and aspiration of all children and young people to develop and thrive as; “(1) ambitious, capable learners; (2) enterprising, creative contributors; (3) healthy, confident individuals; and (4) ethical, informed citizens” (Donaldson, 2015, p.31).
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Figure 1: 4 Purposes of the new curriculum outlined by Donaldson in his ‘Successful Futures’ report. 

With close examination, the observed incident links predominantly to only one of the four purposes outlined above by Donaldson (2015), which is the purpose of developing “healthy, confident individuals.” As part of this purpose, pupils are expected to build “their mental and emotional well-being by developing confidence, resilience and empathy” (Donaldson, 2015, p.31). However, the individual observed does not meet the aim of this purpose, as it seems that he is not resilient enough to cope with his emotional well-being of anxiety within school. In support of this, Estyn (2020) signifies that it is difficult for any individual to develop resilience when they are unhappy or anxious, therefore is currently affecting his holistic development of becoming a confident and resilient individual “to cope, learn and thrive in the face of challenge” (Cahill et al, 2014).

Additionally, within this purpose, pupils are also expected to ‘know how to find the information and support to keep well and safe’ (Donaldson, 2015). During the incident, it was observed that the individual does not meet the aim of this purpose as he did not seek support from the teacher or TA in the classroom to discuss and overcome how he felt at the time. A possible reason for this may be that he did not know where to seek support from or that he felt that the trust was no longer maintained as the relationship between him and the teacher had diminished from the 6 months off school, which resulted in him crying due to the build-up of mixed anxious feelings. Therefore, not understanding where to seek support from, links in with the previous point as he then does not know the strategies to manage and cope with his emotional well-being.

In conclusion, the Welsh Government (2019) implies that successful implementation of the aims outlined in this purpose as shown above in figure 1, is crucial in the development of developing “healthy, confident individuals,” where they can be then further supported in developing the aims of the other purposes of the curriculum. However, it is evident from the observed incident that the individual does not currently meet the aims of this purpose, therefore, is unable to reach the rest of the purposes without having to improve on this area first as it is recognised that having good health and well-being are central in achieving successful learning outcomes (Welsh Government, 2019).


Literature review 
This section aims to provide contextual information for this assessment by critically reviewing current literature regarding the observed incident as discussed previously, which will help guide and inform the next steps for reflective practise on professional and personal development as a student-teacher in the next section. The area of research will focus on the aspect of health and well-being with mental health and emotional well-being as the primary focus. 

According to Dodge et al (2012), there has been a greater focus on health and well-being over recent years, where this area in particular has become increasingly prevalent within educational research and policy. This is evident within the new curriculum for Wales as the aspect of health and well-being have become one of the six areas of learning and experiences, where there will be more emphasis on the pedagogy of the importance of health and well-being especially focusing on the mental and emotional well-being across the curriculum (Donaldson, 2015), making it of equal importance as to the other areas of learning and experiences. 

The definition of the term ‘emotional well-being’ also known as ‘hedonic well-being’ is close of Choi (2018) and Kahneman & Deaton (2010) who define it as the nature of an individuals’ emotions and daily experiences, which may be positive or negative that often leads to “pleasant or unpleasant feelings.” Westerhof and Keyes (2010) suggests that emotional well-being is a central feature that attributes to positive mental health. The Health Organisation (WHO) adopts the following definition for mental health, defining it as “a state of well-being in which an individual realises his or her own abilities, can cope with the normal stresses of life, can work productively and fruitfully, and is able to make a contribution to his or her community” (WHO, 2018).

A psychologist Brofenbrenner (1977) devised an ecological systems theory for understanding child development. This particular theory highlighted how a child’s development can be impacted by different environments, and how it influences a change in an individual’s cognitive, ethical and interpersonal development (Duerden & Witt, 2010).  The World Health Organization (2013) identifies that “supporting environments for well-being to be a key responsibility of educational contexts.” It is suggested by Killam and Degges-White (2017) that Brofenbrenner believed that the ecological system was split into four environmental subsystems that influenced children’s behaviour and development, these are known as “microsystems, meosystems, exosystems and macrosystems.”

The critical incident being reflected upon within this essay can also be linked to Abraham Maslows (1943) theory of the ‘Hierarchy of Needs’ (Figure 2). 
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Figure 2: Maslow’s Hierarchy of Needs

Maslow’s hierarchy of needs is split into five levels of a variety of needs that need to be met, in order for a child to reach their full potential. It is universally believed that the basic human needs that need to be met to ensure positive emotional well-being in children are “psychological, safety, belongingness and love, esteem and self-actualization needs” (McLeod, 2018). Mathes (1981) explains that the levels are hierarchically organised, and each level is “prepotent to the next higher level” (p. 69). During this critical incident it was evident that the individual did not feel safe, as he was anxious due to the Covid-19 pandemic, this therefore highlights that the child’s basic needs haven’t been met which prevents the individual from reaching self-actualization and achieving healthy emotional well-being. 

It is believed that not meeting these basic needs will hinder any individual being able to seek self-actualization and can this often be because of trauma or issues stemming from mental health and emotional well-being. 

Reflection / Evaluation & next steps 
This section aims to reflect and evaluate on the observed critical incident using Gibbs (1988) reflective cycle to identify and inform the next teaching and learning steps that are deemed necessary for professional and personal development as a student-teacher. 

Description of incident – The observation took place in a year 2 class in Key Stage 1, where I had the opportunity to observe three lessons during the day. From these observations, I had difficulty in identifying potential incidents that deemed particularly interesting to analyse as part of this essay. However, the incident that sparked a particular interest was based upon the behaviour of a 6-year-old boy in Key Stage 1, who was not interested and engaged in his groups’ set activity of playing with Lego. His body language indicated that he was feeling upset and quite anxious about being in the classroom, as he was quiet and did not interact with his peers in the group. His anxious behaviour was replicated during the morning break where he was wandering around the yard on his own. This behaviour then resulted in him crying on the way to class for the second session of the morning.

Feelings – At the time of the observed particular incident, I felt concerned towards the behaviour of the individual shown in the activity of playing with Lego as I instantly thought that for children aged 6-7, they would be excited to have an activity of playing with Lego in comparison to completing set tasks. Many thoughts were circling this behaviour, questioning whether he had fallen out with his friends; whether he didn’t like playing with Lego; was feeling ill that day, coming up with possible questions to accompany his body language which was indicating he was feeling upset and anxious within the class. Due to this behaviour being replicated during the morning break, it became clear that these behavioural characteristics shown may reflect underlying mental health difficulties such as anxiety, which made me question whether this was affecting his ability to engage/participate in classroom activities and to interact with his peers during the morning lesson. However, once witnessing the individual crying in result of the built up of emotion, it made me discuss my concern by questioning the teacher whether there is an underlying reason as to why he was upset and anxious. 


Evaluation – The observation itself was an insightful experience as following this observed critical incident, after questioning the teacher on whether there was an underlying reason as to why he was upset and anxious, the teacher confirmed that due to the uncertainty of the pandemic of Covid-19 and with being off school for many months, it has had a detrimental effect on his overall emotional well-being, which is evident in his behaviour in school. However, from the incident of the individual crying in result of built-up emotion, the teacher had addressed this issue/behaviour by indicating to the class that this individual is feeling quite sad and that the children should ask him if he is okay now and again by asking him to join in in the games on the yard during break times, by also suggesting that if he did not want to participate in the games then that is okay because he is feeling sad. Therefore, with the children asking him if he was okay throughout the day, his behaviour had improved where he was expressing happiness, participating in the classroom activities and interacting with his peers during the lesson and out on break times.

Analysis –  From the analysis of the critical incident, it told me that it is important as a teacher to address any negative emotion felt within the children first thing, whether this is asking them if they are okay directly or to introduce in circle time, questioning each child how they feel first thing in the morning to address any negative emotion. 
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Appendices 

Appendix 1: Arsylwad / Nodiadau Maes 					




	Dyddiad, amser, grŵp: 

29fed o Fedi, 2020. 9am. Blwyddyn 2 - oedrannau 6-7. Cyfnod Allweddol 1. 
21 mas o 22 disgybl yn bresennol. 


	Manylion ac amcanion y wers: (Cynnwys a ffocws -/MDaPh Pwnc- A yw e’n agos at gychwyn neu diwedd yr uned astudio? Tu fewn/tu fas? Ystod gallu? Unrhyw wybodaeth berthnasol arall? 

Llythrennedd oedd cynnwys a ffocws y wers gyntaf y bore (yn rhan o’r Meysydd Dysgu a Phrofiad ‘Ieithoedd, Llythrennedd a Chyfathrebu.’) Gwers tu fewn.

Ar ddechrau’r wers llythrennedd ar ôl cofrestru, gofynnodd yr athrawes i’r plant ‘pa ddiwrnod yw hi heddiw?,’ ‘pa ddiwrnod oedd hi ddoe?’ a ‘pa ddiwrnod yw hi yfori?’ gan ofyn i wahanol blant pob tro. Arhosodd yr athrawes dros 10 eiliad am ateb cyn gofyn i’r plentyn nesaf ymateb. Ar ôl cwestiynu'r plant, wnaethon nhw ganu dyddiau’r wythnos. Ailadrodd yr athrawes hon gyda’r misoedd y flwyddyn a’r tymhorau hefyd. Pwrpas y sesiwn bach byr yma oedd helpu’r dysgwyr dod yn wybodus o’r dyddiau’r wythnos, misoedd y flwyddyn a’r tymhorau a’r patrymau presennol, dyfodol a’r gorffennol. Sesiwn a oedd yn cynhesu meddyliau y plant cyn dechrau y sesiwn llythrennedd.

Roedd y plant ar fyrddau fesul rhesi a phob rhes mewn grŵp yn ôl eu galluoedd, 4 rhes i’w gilydd. 

Grŵp Pentagon yn y flaen gyda’r iPads (cymhwysedd digidol – trawsgwricwlaidd) yn gwneud sgiliau sylfaenol trwy weithgareddau ar ap ‘Tric a Chlic.’ 

Tasgau ar lafar - Grŵp Sgwâr oedd gyda’r athrawes yn gwneud ‘Tric a Chlic’ ar lafar yn defnyddio cardiau fflach. Asesodd yr athrawes lafaredd y plant a gweld os oedden nhw’n ymwybodol ac yn gallu ynganu’r gwahanol lythrennau'r wyddor trwy’r iaith Cymraeg a os oedden nhw’n gallu creu geiriau gyda 3 neu 4 llythyren or cardiau flach fel ‘pwy, hen, bach’ ayyb. Gofynnodd yr athrawes wedyn os roedd hi’n hapus gyda cyrhaeddiadiau nhw fesul un i ddarllen llyfr byr a oedd yn gysylltiedig gyda’r geiriau byr wnaethon nhw creu (– mae’r cardiau flach gyda llythrennau gwahanol arno yn cydfynd gyda’r llyfrau byr). 
O arslywi, cynllun y gweithgaredd hwn oedd asesu’r plant ar eu galluoedd i allu adnabod y llythrennau yn gywir ac i allu sillafu geiriau yn gywir ac annibynnol ac i asesu nhw’n bellach ar eu sgiliau a chynnydd darllen.

Tasgau ysgrifenedig - Grŵp Triongl oedd yn ysgrifennu yn eu llyfrau am beth wnaethon nhw dros y benwythnos. Ysgrifennodd yr athrawes rhyw fath o sgript ar y bwrdd gwyn er mwyn helpu’r plant dechrau’u brawddegau nhw. (Pwrpas y tasg ysgrifenedig yma oedd i gweithio ar y cyd-destun prosiect ‘pwy wyt ti?” ac i modelu sillafu cywir/gael cymorth sillafu).
 
Grwp Cylch oedd yn chwarae gyda Lego. 
Grwpiau Triongl a Cylch oedd gyda cynorthwydd yn cerdded o gwmpas ac yn gynnig/cynorthwyo y plant a oedd angen help.

Dim ond 2 wythnos mae’r plant wedi bod nôl yn yr ysgol oherwydd pan ddaethant nhw nôl ar ddechrau Medi, hunan ynysodd pawb yn y dosbarth am gafodd un plentyn profi’n positif ar ôl cael symptomau Covid19, felly mae’r plant yn eu tu ôl gyda’u gwaith i gymharu gyda blynyddoedd arall yn yr ysgol. Esboniodd yr athrawes, oherwydd bod y plant wedi cael siwt gymaint o amser (misoedd) i ffwrdd o’r ysgol, mae angen iddi gynllunio gwersi a oedd posib yn cael ei ddysgu yn derbyn/blwyddyn 1, er mwyn adeiladu nhw lan lle oedden nhw cyn Covid.


	Diwylliant y dosbarth
Beth yw ‘naws’ y dosbarth? Beth yw agweddau, rhagdueddiadau, ymddygiadau tuag at ddysgu ar hyn o bryd? 

Wedi sylwi bod bachgen bach mewn Grŵp Cylch (a oedd yn chwarae gyda Lego) yn edrych yn drist fel ‘under the weather,’ lle doedd e ddim yn cyfathrebu gyda’u cyfoedion o fewn ei grŵp fel bod pawb arall yn gwneud. Doedd o ddim yn edrych yn frwdfrydig neu’n hapus i chwarae gyda Lego fel oedd ei gyfoedion. Er hynny, roedd y naws yn yr ystafell dosbarth yn bositif iawn gydag agweddau o frwdfrydedd a chyffro i addysgu a gwneud tasgau llythrennedd yn enwedig y grwp a oedd gyda’r iPad’s.

Grwp Triongl/Cylch - Plant yn frwdfrydig ac yn hyderus i ddangos eu gwaith ar ôl wedi cwblhau a liwio.

Esboniodd yr athrawes bod am yr wythnos hon, mae’r tasgau llythrennedd yn cylchdroi o gwmpas y pedwar grŵp felly pan ddaw i ddiwedd yr wythnos, fe fydd y plant wedi cwblhau'r un un gwaith a phawb yn y dosbarth.



	Amcanion
Beth sy’n digwydd yn yr amgylchedd addysgu sy’n cyfathrebu pwrpas y profiadau? Beth gallwch ei arsylwi am y modd y mae gweithgareddau’r wers yn berthnasol at y pwrpasau hyn?

Gweler manylion y wers.


	Cyfeiriad - Direction
(Beth gellir ei arsylwi sy’n helpu dysgwyr i ddeall yr hyn maent yn ymwneud ag ef)?


Esboniodd yr athrawes y tasgau wahanol i’r grwpiau ar lafar am yr hyn oedd yn disgwyliedig iddyn nhw wneud a cwblhau yn ystod y wers cyntaf y bore o lythrennedd yn glir iawn. 

Er enghraifft;

Ar gyfer Grŵp Triongl a oedd yn gwneud y dasg ysgrifenedig o hanes eu penwythnos, esboniodd yr athrawes bod y dasg yma yn berthnasol i’r cyd-destun prosiect ‘pwy wyt ti?” a wnaethon nhw ddewis fel topig y tymor am ddangosodd y plant diddordeb mewn gwybod mwy am eu cyfoedion yn y dosbarth. Ysgrifennodd yr athrawes y teitl; nod y wers; a rhyw fath o sgript ar y bwrdd gwyn, fel, “ar y penwythnos, wnes i...”. Roedd hyn ar y bwrdd gwyn i fodelu sillafu cywir ac am helpu’r plant ffurfio/ddechrau’u brawddegau er mwyn ateb/gyflawni’r cwestiwn/meini prawf yn llwyddiannus, sef ysgrifennu am ‘beth wnaethon nhw dros y penwythnos.’

Ar gyfer Grŵp Pentagon a oedd yn defnyddio’r iPad’s i wneud tasgau sgiliau sylfaenol o ddarllen a deall ar ap ‘Tric a Chlic,’ roedd y plant yn ymwybodol o beth i wneud/sut i ddefnyddio’r ap (o brofiad dwi’n meddwl) ac felly doedd dim angen i’r athrawes esbonio wrth y grŵp am yr hyn oedd yn ddisgwyliedig iddyn nhw wneud, dim ond i fynd ar yr ap ‘Tric a Chlic.’ Ar yr ap, roedd yna gwahanol weithgareddau/tasgau o sgiliau ddarllen a deall gyda chyfarwyddiadau syml yn barod ar y meddalwedd i’r plant ddarllen a dilyn yn annibynnol. 
Roedd y cyfarwyddiadau cyn pob gweithgaredd/tasg yn cynnwys meini prawf o sut i gyflawni’r tasg yn gywir ac yn llwyddiannus.

Ar gyfer Grŵp Sgwâr – Gweithiodd yr athrawes gyda’r grŵp yma trwy’r wers er mwyn asesu llafaredd y plant ar dasgau darllen a deall. Felly, yn gyntaf, gofynnodd i’r dysgwyr i adnabod ac ynganu'r gwahanol lythrennau'r wyddor a oedd ar y cardiau fflach yn unigol. Yn ail, gofynnodd yr athrawes a oedden nhw’n gallu cyfuno’r llythrennau ar y cardiau fflach i greu geiriau gyda 3 neu 4 llythyren fel ‘pwy, hen’ ayyb, rhoddodd yr athrawes enghreifftiau i helpu’r dysgwyr deall y maent yn ddisgwyliedig ohonynt i gyflawni’r dasg yn gywir. Ac yn trydydd, os roedd hi’n hapus ac yn hyderus gyda chyflawniad y ddysgwyr o’r tasgau adeiladol hyn, gofynnodd iddyn nhw ddarllen llyfr byr ar lafar a oedd yn gysylltiedig gyda’r geiriau byr a wnaethon nhw adnabod a chyfuno i greu geiriau allweddol.
(Asesodd yr athrawes os oedden nhw yn gallu gwneud hyn yn annibynnol heb unrhyw gymorth o’r athrawes ac yn nodi eu galluoedd ar daflen).



	Mynediad a her
Beth gellir ei arsylwi yn yr amgylchfyd sy’n galluogi ymglymiad dysgwyr? Beth gellir ei arsylwi ar lefelau her?

Ar wal cefn y ddosbarth, roedd arddangos wal yn hysbysebu’r ‘4 diben’ y cwricwlwm newydd gan Donaldson. 


Grŵp Triongl - Gofynnodd y cynorthwyydd i’r dysgwyr yn Grŵp Triongl yn fesul un, a beth wnaethon nhw ar y penwythnos ar lafar gan hybu nhw i ddefnyddio’r wybodaeth ar y bwrdd gwyn i greu brawddegau llawn. Roedd hyn yn caniatáu i’r dysgwyr feddwl a ffurfio’u brawddegau yn gywir gan ddefnyddio iaith orffennol ar y bwrdd gwyn cyn iddyn nhw ysgrifennu eu brawddegau yn gywir ac yn annibynnol yn eu llyfrau. 

Grŵp Pentagon – Am y dasg ‘Tric a Chlic’ ar yr iPads, roedd yr amrywiaeth o weithgareddau/tasgau o ddarllen a deall yn galluogi ymglymiad y dysgwyr i gwblhau gwahanol weithgareddau o’u ddiddordeb nhw ac felly os oedden nhw wedi gorffen gydag un gweithgaredd, roedden nhw’n gallu naill ai ailadrodd y gweithgaredd neu gwneud gweithgareddau ar yr un lefel o’u gallu neu a’r sail lefel uwch. 

Grŵp Sgwâr - O’r tasgau adeiladol o adnabod ac ynganu’r gwahanol lythrennau’r wyddor a oedd ar y cardiau fflach, a chyfuno’r llythrennau i greu geiriau, roedd hyn yn dasgau adeiladol o ddatblygu eu sgiliau darllen a deall. Felly, os roedd yr athrawes yn hapus ac yn hyderus gyda chyflawniad y plant trwy’r tasgau adeiladol, gofynnodd yr athrawes iddyn nhw ddarllen llyfr byr a oedd yn syml yn gyntaf. Os welodd hi fod y llyfr yn hawdd i’r gallu'r unigolyn, rhoddodd llyfr ar sail lefel uwch i herio nhw yn bellach i weld ble maen nhw o ran sgiliau a chynnydd darllen. (digwyddodd hyn yn unigol, oherwydd roedd y plant ar gyraeddiadau gwahanol). 



	Asesu
(Gellir arsylwi unrhyw beth ar sut defnyddir wybodaeth blaenorol dysgwyr?
Gellir arsylwi ar unrhyw beth mewn perthynas a datblygu gwybodaeth yn ystod neu ar ôl y profiad)?


Ar ddechrau’r wers llythrennedd, gofynnodd yr athrawes i’r plant ‘pa ddiwrnod yw hi heddiw?,’ ‘pa ddiwrnod oedd hi ddoe?’ a ‘pa ddiwrnod yw hi yfori?’ gan ofyn i wahanol blant pob tro. Ailadrodd yr athrawes hon gyda’r misoedd y flwyddyn a’r tymhorau hefyd. Dwedodd yr athrawes bod hi am wneud y sesiwn byr yma pob bore i helpu’r dysgwyr dod yn wybodus o’r dyddiau’r wythnos, misoedd y flwyddyn a’r tymhorau a’r patrymau presennol, dyfodol a’r gorffennol. Felly maen nhw am wybod pa Ddydd yw hi fory gan ddefnyddio gwybodaeth flaenorol o wybod bod hi’n Ddydd Mawrth heddiw er enghraifft.

Grŵp Sgwâr – Adeiladodd yr athrawes sgiliau'r plant trwy dasgau bach ac o bob tasg adeiladol, roedd angen i’r dysgwyr defnyddio gwybodaeth flaenorol o beth wnaethon nhw gwblhau/dysgu yn y dasg ymlaen llaw yn ystod y sesiwn i adeiladu a datblygu eu sgiliau darllen a deall i allu darllen y llyfr byr heb unrhyw gymorth gan yr athrawes. 




	Pethau penodol / Digwyddiadau critigol
(A oes eiliadau sy’n peri i chi ystyried agweddau o arfer pan dewch ar eu traws yn nysgu’r dyfodol)?

Wedi sylwi yn ystod y sesiwn llythrennedd bod bachgen bach mewn Grŵp Cylch (a oedd yn chwarae gyda Lego) yn edrych yn drist fel ‘under the weather,’ lle doedd e ddim yn cyfathrebu gyda’u cyfoedion o fewn ei grŵp fel bod pawb arall yn gwneud. Doedd o ddim yn edrych yn frwdfrydig neu’n hapus i chwarae gyda Lego fel oedd ei gyfoedion. 

Roedd ei iaith gorfforol yn dangos bod o’n drist ac yn amlwg nad oedd e ddim eisiau chwarae gyda Lego ac efallai hyd yn oed ddim eisiau bod yn yr ysgol. Roedd hyn yn peri fi oherwydd o oedrannau 6-7, os cafon nhw'r opsiwn i chwarae gyda Lego, bydd pob plentyn yn pigo gweithgaredd hyn ac yn teimlo’n gyffrous bod gwers rydd, yn lle cwblhau tasgau o waith. Felly gofynnais i i’r athrawes am beth sydd yn bod. Dwedodd hi nad yw e wedi bod yn teimlo’n dda iawn ers bod nôl a bod ganddo bryder bod nôl yn yr ysgol o gael fisoedd i ffwrdd ac yna pythefnos arall i ffwrdd ar ddechrau Medi oherwydd Covid.







Appendix 2 – Arsylwad / nodiadau maes.
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