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Section 1: what is play?

Macdonald (2022) states that play is essential aspect of development in which supports the child’s holistic development. Hei Schools (2022) also agrees that play is beneficial to support the child’s development as through play a child learns about being empathetic and companionate to one and other also to work as a team in order to create endless creations out of Lego for example, And also to learn how to be independent through problem solving during their childhood. UNCRC (1989) article 31 states that children and young people have the right to explore the world around them freely through play, often interacting in various types of play for example imaginative play or outdoor exploration. A wide variation of different play types is paramount in order to support the child’s holistic development through enriching opportunities of exploration. According to Perry, E (2014) play is a process in which has no beginning, middle or end as play is endless process which is a repeated pattern through the child’s independent exploration or through adult, child interaction. Parten (1932) states that there is six stages of play that children gradually develop as the children hit specific age millstones. within a early years settings children usually begin exploring in solitary play in till the child becomes observant in what the children around are them are exploring with which then leads to the child to play in parallel with others as the progress the child with associate themselves with children and adults with in their company and begin to invite them Into their play to enhance their learning opportunities through the medium of play. Froebel (2022), states that play during the early stages of development contributes strongly to building the children’s personality. Play helps the child to identify themselves where they begin to experience the feeling of belonging. However Froebel (2022) states that through play children explore multi-cultural items for example a multicultural doll or even looking in a mirror and comparing skin tones, facial differences and the cultural clothing which can support the setting in ensuring that they are a anti racist setting through following information provided in the Darpl anti-racist training. Powell Et Al  (2020) states that according to Froebel play is the most enriching experience for a child as it allows them to be free and explore independently and express themselves without being judged for their actions as they are free to express their inner personalities.


Outdoor exploration.
Bolton et al (2023) states through the medium of outdoor play it provides children with enriching play experiences that connects children with nature. furthermore Bolton et al (2023) also states that through exploring the world around them it provides the children with substantial space around them provides higher quality of play due to the freedom to roam the space freely to discover new play opportunities. As outdoor space provides more space for children to explore settings are able to provide a range of provocation which supports each area of the children development through providing risky play opportunities which further enhances the children’s fine and gross motor skills. Foundation phase outdoor learning handbook (no date) agrees with Froebel’s opinion on the importance of outdoor exploration, The handbook states that children develop all areas of their holistic development through exploration as outdoor learning supports the child’s physical development through risky play for example a obstacle course or climbing up a tree. However it also outdoor learning provided rich variation of creative play, children often use a wild range of resources for example using natural resources to create paint through using a pestle and motor to crush berries. Exploring the widened environment also promotes increased knowledge through identification of plants and flowers, cars and trucks and also pointing up to the sky to identify a aeroplane. This often leads to the child’s language and communication skills being enhanced through  practitioners, children and peers communicate their feeling on where they think the aeroplane may possible be flying to and also asking question on whether the child has ever visited a different country through flying on a aeroplane. However a further enriching example of outdoor learning is a forest school as Constable (2014) states that forest schools is a vital part with in a early years setting, in which supports the child’s outdoor exploration through the use of a forest school.  A visit to a forest school enables practitioners to further the child’s learning through the  feeling of being at peace in nature. Forest schools enables children to take measured risks and problem solve in order to build dens and bird houses. Constable (2014) suggests that outdoor play is beneficial in order to supporting the child’s mental health and wellbeing in a positive way as exploring in a forest school allows the child to express their thoughts and feelings in the way of messy play by jumping in puddles and getting messy this allows the child to freely play in which way makes them feel safe, confident and happy. Brodie (2025) based on Steiner’s approach (1919) believes the importance child led play is fundamental for the growth of the child’s holistic development. Steiner believes that child led outdoor play offered endless meaningful experiences that shape the child to fulfil outdoor experiences in order to ensure the child feels at peace within a natural space of freedom to roam and explore, whilst also taking risks. 

Imaginative play. 
Livingstone et al (2022) believes that through imaginative play it brings joy to the children’s day through being able to play freely. Imaginative play supports the child’s social, emotional and also their cognitive development as they explore meaningfully through using their imagination to create enriching child-led experiences. Bredikyte et al (2023) states that through imaginative play it also brings succession in child to self-regulate their emotions through the use of exploration in which allows the child to freely explore in order to support their health and wellbeing. Michaelides (2024) suggests that as a child is engrossed in self led imaginative play when a practitioner is invited to join in as the child wants to further their learning through experiences with a enabling adult. Scharer (2017) states that imaginative play underpins the child’s development. based on Vygotsky’s theory (1978) practitioners supporting the child to freely explore and be creative through using their imaginations further enriches their experience as they foster positive growth of development. 
Imaginative play and outdoor play are broadly different which work well when a child explores out in the nature if pushes their imagination to another level through exploration with natural resources in which they come up with all sorts of clever ideas of what they could be as a child’s imaginative process of thinking is endless (Vygotsky, 1978). Ellis (2025) states that through imaginative play is allows the child to think creatively through the use of props, costumes often other children to role play together or possibly a enabling adult if invited to join in. Ellis (2025) also states that it is highly important that practitioners allow the children to explore and play through having dress up parties or costume days where a child wears their favourite costume into a setting to show off to their friends this works In favour to boost the child’s confidence and social skills. Practitioners can also support this through allowing the children to decide what dress up items get put out into the setting for them to explore with for the day this is highly beneficial to the child as promotes the child to think independently based on what they would like to do and use for the week. Imaginative play promotes physical, social and emotional development through the use of imaginative games all whilst working independently to problem solve to further the learning experience. 

Section 2: self directed play. 
Ledendecker (2020) suggests that if a child independently decides on what object’s they would like to play with it is likely that they have already began exploring in self-directed play. The Steiner connection (2022) states that according to Steiner free play during the early years of development supports and also scaffolds the development of the child’s play. However Steiner connection (2022) also states that  a true representation of self-directed play must always be initiated by the child often once the child is ready they will invite a adult to join to further their experiences in their play. According to Fuertes et al (2024) to ensure that children feel comfortable within a educational setting it is important that the practitioners, children and also parents foster a positive relationship in order for the child to feel happy and content to go off and self-direct their play independently. Fuertes et al (2024) states that practitioners must ensure that the environment is safe to enable the children to go off and explore the setting freely whilst also precautionary to lower the rate of accidents as this is important to safeguard the children. Ledendecker (2020) states that self-directed play gives the child a boost of confidence and encourages them to be independent as they are happy to explore freely and meaningfully, however self-directed play also stimulates the child’s imagination as they create new games and also make belief as being a dragon for example self-directed play creates endless opportunities for the children to thrive. Edmentum (2024) states that self-directed play is important as it teaches children perfervour as if they fail they will feel happy and confident to try again which will help the child to thrive in life. However it also promotes strong social skills as self-directed play helps to boost the child’s confidence, mental health and physical wellness. Howard et al (2013) states that sufficient training is needed for practitioner to fully understand what play is and what their roles consist of when being the enabling adult. whilst also supporting the child’s exploration through the use of different play types. Dr Findon (2022) states that due to the standardised ratio’s that got put in place in (1989) suggests that this can cause some limitations when it comes to self-directed based on ensuring that the child is kept safe and also to maintain high quality exceptional care. To keep the children safe it is requirement that children are kept into the correct ratios at all cost for example between the ages of 0-2 years the child must be in a ratio of 1:3, ages 2-3 years must be kept in a 1:4 then children over 3 are kept in 1:8 up in till school age this has been taken into account in order to safeguard practitioners and also children within a educational early years setting. Curriculum for Wales (no date)  expresses that the enabling environment should contain multi-cultural items  that may portray resources that may be located in a child’s home in order for them to self-direct their play successfully. 

Section 3: understanding on observations. 
 Observation is a method in which practitioners sit down and watch the children in their daily routine, play and interactions. To observe a child is important  in order to keep track on the child’s progression, strengths and difficulties and also their likes and dislikes to see how the practitioner can help support the developmental areas that may require some support ( Bohart et al, 2018. Jones p1). Birth to 5 matters ( no date) states that in-depth observation plays a crucial part in providing care and education to young children. Through the use of observations allows practitioners to  learn new things about the children in which may not be seen during a normal daily routine. Curriculum for Wales (no date) provides multiple examples of high quality observational tools to assist practitioners to observe the child in their meaningful play they also suggest the importance of collaborating and feeding back information found during the observation to families, multi agencies and other practitioners in order to convey important developmental information discovered during the observation. Brodie (no date) states that time sampling is a beneficial form of observing a child as practitioners carry out this observation over 1 hour in 5 minute intervals in order to see what the children enjoys doing as the setting. According to Gowrie (no date) time sampling observations are beneficial for all children who attend a educational setting. Moreover time sampling is a favourable for children with additional learning needs or often known as ALN. children with additional learning needs often move from area to area in order to fully explore the setting environment however the child may often require practitioner support to find a provocation or recourses to become engrossed. Through the use of time sampling observations settings can look and see which areas are most used and then work to change the least popular areas in order to draw in the children to explore. Brodie (no date) states that time sampling is beneficial due to the quickness of being able to write down key short information on what the child may have done, said or explored with. However time sampling also comes with some disadvantages for example educational settings in which are free flow as  this will prove to cause some issues as practitioners then are not able to observe the child and sit and write out their observation safely. Moreover as a time sample observation is done in short brief intervals practitioners are not able to observe the child’s holistic development entirely including the child’s  behaviour, actions, emotions and also child interactions due to the length of the observations. The hawthorn effect causes children to become reserved when known they are being observed resulting in lack of excitement and exploration within the setting environment. 

Part 4: importance of observing play. 
Building blocks (no date) states that play is a fundamental aspect when observing a child. During play there is various different areas of development that can be tracked and recorded for example which area of the setting are they drawn to, who do they like to play with also likes and dislikes. According to birth to 5 matters (no date) through play based observations enables practitioners to see a true reflection of the child’s holistic development as each child explores in play at different stages due to developmental growth as each child developed at a different pace to one another. Play promotes confidence and free play exploration in order for the child to thrive often giving practitioners a true representation of the child’s behaviour, language and communication skills, physical and intellectual development. Play allows the child to express themselves in endless ways as play provides the child with endless opportunities to thrive developmentally. Dr Louis (2022) states that practitioners can support the child through watching and listening to each part of information relayed to them by the child also through standing back and observing the child from a distance in order for the child to feel confident to communicate freely through language also through actions and imagination. Also when a child attends a educational early years setting it is highly valuable to build and foster strong relationships between practitioners and parents as this allows the child to feel safe and secure within the setting to be themselves.  Dr Louis (2022) states that through the use of observations it enables practitioners to watch and see how children interact with others as they begin to build their social skills. As suggested that a reserved child when being observed becomes quiet and will stop exploring and interacting with others once they stop being observed the child will likely return confidently back to their play. When observing children sustained shared thinking and emotional well-being also known as SSTEW should be used as this enables practitioners to further the child’s learning experiences (Brodie, 2022). Brodie (2022) states that Sustained shared thinking and emotional well-being consists of 5 different stages in order for a practitioner to support a child through building trusts with the children, child’s social and emotional well-being, supporting the child’s language through the use of extended vocabulary and concepts, supporting the child’s critical thinking skills and then through observing and assessing the child through play and exploration. Through the use of practitioners completing In the moment planning this helps practitioners to support the child’s likes and interests through carrying out the observations it enables practitioners to follow on the activity to the next day and further enhancing the activities to promote further learning experiences for the children (learning journals, no date). According to Howard et al (2013) in some cases practitioner interactions may cause a negative effect on the child’s play. Through a practitioner joining a child’s play without being invited in to join may cause a detrimental issue with the child causing them to lose confidence In themselves and also the child may gradually become reserved whilst around a enabling adult. This may also result in retaliating behaviour from the child to a enabling practitioner due to frustration that the practitioner intervened in their play when not required by the child.
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