Reflection (1,070 words)

As part of my PCET training, I was asked to plan and deliver a 30 minute microteach session to a small group of my peers. In this session, I delivered an introduction to illustration and discussed how we can create narrative without words. Attending the session were two learners out of the expected four, my tutor and myself. 
My microteach was arranged into five parts; Introduction of the lesson contents and learning outcomes, activity one, discussion and presentation, activity two, and finally a group discussion and recap at the end. 
Activity one was a warmup exercise where I asked the learners to illustrate the steps of frying an egg without words. From here, we discussed the theory behind creating narrative using Freytag’s Pyramid and explored examples of this. This then led onto activity two where the learners created their own wordless narrative using illustration, following Freytag’s Pyramid as a guide. At the end of the session, we discussed the learners' work and the effects of wordless narrative, before revisiting the learning outcomes of the session.
At the start of the microteach I felt nervous. Thankfully, this feeling gradually subsided as we progressed through the session. In hindsight, I think I managed my nerves quite well considering how I felt at the time. My tutor’s feedback also stated that I did not appear nervous, so I am relieved that this did not cause a distraction for the learners. 
[bookmark: _Int_RzFUFARq][bookmark: _Int_cM2gAw1v]As my microteach involved practical activities, I felt slightly guilty about not talking more, but on reflection, I think that it was evenly balanced. I think that including a warmup activity at the start also provided a refreshing change for the learners and helped with their engagement.
During the discussion and feedback at the end of the second activity, I was surprised to hear that the learners found the drawing aspect of the activity quite difficult. As a creative, the act of drawing comes naturally, and is something that I had never thought twice about in an illustration lesson. This makes me wonder whether the activity I set out for the learners might have been too advanced considering the very brief explanation I provided at the start, but at the time I hadn’t considered why it would have been a difficult task.
As I had more time than expected at the end of the session, I was able to use the extra material I prepared in case of a situation like this. Reflecting on this, I’m glad I included back-up material because it created a great discussion at the end.
Overall, I think the microteach went very well. Although the timings of the activities were slightly unpredictable because of the size of the class, I think I used the time effectively to provide the learners with a well-rounded lesson.
My tutor commented on how they would have liked to have seen a more structured conclusion to my lesson, and I fully agree. Looking back, I was more focused on trying to avoid running out of time rather than focusing on ending the lesson with more thought.
My tutor also highlighted that I need to be more aware of my learners’ prior knowledge as I assumed they would know how to fry an egg. At the time, I thought I had chosen an example that everyone would be familiar with, but I will need to be more considerate in the future regarding this.
From my research into classroom management, Cranton (1998) expresses the importance of authenticity to ensure the absence of artificial roles and awkwardness in both the tutor and learners. I have found this to be a great help to achieve an authentic and organic learning environment.
Additionally, by asking the learners at the start of the lesson about their previous knowledge of illustration, it allowed me to adjust my approach of teaching according to their level of understanding. (Reece and Walker 2007, p.105) states “your classroom management needs to be related to the ability of your student group and your choice of teaching strategy”. Furthermore, Byrd and Lansing (2019) explain, “your instruction must be designed in a way that invites, but does not attempt to force the learner to enter into a process of learning”.
Although my tutor expressed that I made consistent checks and offered the learners reassurance during the drawing activities, on further analysis I think that adapting the experience to be completed through group work instead of individually may have suited their needs better. Approaching the activity in this way would create a more relaxed learning environment, allowing the learners to discuss the activity objective together and share their ideas collaboratively.
To help me understand this more clearly, Northedge and McArthur (2009 cited in Ashwin, 2020, p. 32) suggests that focusing on accessible examples of the subject areas and connecting it to the learners’ current understanding through peer discussion is a great way to help students in this position.
I now understand that making subtle changes such as these can help to alleviate possible feelings of pressure and hesitation felt by new learners which is essential in a learning environment. Revisiting this experience with consideration of Maslow’s hierarchy of needs highlights just how important it is to be aware of the learners’ experience for future teaching.
Perhaps another way I could have helped the learners understand the activity was by conducting a demonstration. Reece and Walker (2007) explain that demonstrations can be highly motivating and provides learners with opportunities to ask questions during the development. Alternatively, handouts act as a permanent record, allowing the learner to work at their own pace. 
[bookmark: _Int_4NCHmyDS]From this experience, I believe it’s given me a lot of confidence to continue my training. I was pleasantly surprised at how much I’ve learnt considering it was such a short session. The most valuable information I’ve learnt from this experience is that it’s incredibly important to be aware that all learners have a different learning preferences and individual prior knowledge, so this must always be considered during the lesson plan and throughout the teaching session. Secondly, adjusting the way a lesson is planned keeps the lesson interesting and helps keep the learners active and engaged with the subject. 
In my professional development, I will need to make sure I consider the structure of my lesson conclusions as well as making sure I engage more explicitly with relevant professional standards in both the planning and throughout my lessons.
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Appendix 1- Action Plan
Action Plan
Using this experience, I have created an action plan of goals I intend to achieve to help me in my professional development. This outlines specific aims that are informed by my microteach session.

	Goal


Specific
	Measurable Tool


Measurable 

	Strategy


Achievable
	Relevant


Realistic
	Time Frame


Time Bound

	To improve learning environment by considering learners’ prior knowledge in more depth and by providing a range of relevant teaching strategies to improve learners’ engagement and understanding.
	I will measure this through a variety of ways. Firstly,
I will gauge the learners’ prior knowledge through discussion and question/answer strategies at the beginning of the lesson and compare this to their knowledge level at the end of the lesson.

Student progress will be further tracked through one-on-one tutorials.

Another way this can be measured is through anonymous student feedback through questionnaires to achieve more honest responses.

 
	To achieve this goal, I plan to conduct demonstrations where needed, to encourage motivation for learners and create opportunities for questions.

I also plan to make use of other teaching techniques, such as group assigned activities to improve students’ understanding through
peer discussion.

	This goal can certainly be achieved if there is time set aside in the lesson plan.

In situations where live demonstrations cannot be achieved, I will continue with alternative methods such as group assigned work and tracking student knowledge and understanding through feedback and tutorials.

	I aim to achieve this goal consistently throughout my professional training and future lessons during my placement and see a considerable improvement by March 2024.


	In reference to the Professional Standards, I aim to maintain and update my knowledge of Illustration and how to best teach this to my learners.
	I can measure this by reflecting and sharing new ideas and teaching strategies with colleagues and staff members in my placement setting.
	To achieve this, I aim to continue building my own illustration portfolio as a practicing illustrator, as well as continuing to research and document new ways of learning and creating visual art in accordance with new and upcoming trends from the illustration industry.
	To realistically achieve this goal, I will need to keep a fresh mindset in my practice and be open to explore new ways of working and learning as a practicing illustrator.
	This goal will be ongoing as I will need to keep up to date with new illustration techniques, research and teaching strategies.
I aim to explore a new illustration technique to introduce to learners every 2 months.

	To ensure that my lesson structure is well considered and includes a full recap of the learning objectives and outcomes at the end of the session, to assess the learners’ understanding and knowledge.
	This can be measured by reflecting my lesson against the lesson plan at the end of the session and gathering feedback from my observing tutor(s).

I can also measure this by recording the session to reflect on, as well as gathering feedback from the learners and colleagues at my placement.
	To achieve this, I will need to make sure I put time aside to revisit the learning outcomes at the end of the learning session, with inclusion of assessment strategies such as question/answers with the learners, discussions and quizzes. 

	To help me reach this goal, I will need to ensure that I take my time to fully conclude my lessons and not rush to end the session.

I will also need to improve my engagement and knowledge with the LLUK Professional standards, ensuring these are considered explicitly within lesson plan and are met throughout lesson time.

	The timeframe I have set for this goal is to have made a considerable improvement in the next two teaching sessions. I hope to achieve this by February 2024.






Appendix 2- Observation/Assessment form 
Rebecca Cowley Teaching Observation Record (1).docx
Section 1
	Trainee teacher: Rebecca Cowley
	Observer: Caroline Lewis

	Date: 20/11/23
	Time: 17:00-20:30 (30 min session)

	Topic: Visual Narrative
	Group: 1

	Setting (classroom, workshop etc): Classroom
	Number of learners: 4


 
Trainee Teacher notes 
	Please note here any information you feel would be beneficial for your observer to be aware of prior to the start of the lesson, such as your rationale for a particular teaching approach, how this lesson fits into the wider curriculum for the learners etc.

	Due to the subject of visual narrative being a very broad topic, I have created this lesson as an introduction to the subject. I have also considered that the learners are not from an illustration background and so the lesson will be discussing only the basics of how a narrative is created. 
 
I will introduce this by demonstrating how illustration is used to communicate information, then slowly demonstrating that by adding context to the imagery, we can create a narrative. 
 
Learners will be introduced to a basic narrative arc, that they may already be familiar with. Using this, I will set the group with a task to create their own wordless narrative following this formula.
Prompts will be given out to help the group get started as they will only have 10 minutes to complete the practical task.
 
 


 
	Please note here any specific areas that you would like to request feedback on from your observer, for example delivery style, planning and preparation, teaching strategy used.

	I tend to overthink things while presenting in front of a group and sometimes find that my head goes blank as a result of nerves. I’m currently working on this and my confidence so feedback on my delivery would be beneficial for me.
 


 





Section 2
Observer Feedback:
 
	1. Lesson planning and preparation:
For example (but not limited to)
· Lesson plan (structure, detail provided, variety of activities, appropriateness)
· Resources prepared (clarity of any slides used, handouts provided, are resources accessible)
· Learning outcomes (suitability of outcomes for learning group and subject)

	 
Your lesson plan and supporting resources were suitably detailed and indicated a good level of planning and preparation prior to the delivery of the teaching session. Try to be more explicit in your engagement with the professional standards by more clearly listing which ones you would be focusing on in your class and where you will be meeting them. 
 
Learning outcomes were appropriate and shared with the group and good to see you sharing them with the learners at the start as well as reflecting on them at the end. 
 
You already identified a supplementary task to include should the learners finish earlier than expected which was good and you made excellent use of the time available to you in the class. 


 
	2.  Teaching and delivery: 
For example (but not limited to)
· Lesson start/conclusion (timing, sharing and reflecting on outcomes, were outcomes met?)
· Classroom presence and presentation skills (appropriateness of teaching strategies used)
· Pace of lesson and use of time (inclusiveness of lesson for all students, overall workload expectation on students and impact on well-being)

	 
Despite what your reservations were prior to the session, you did not come across as nervous to the teaching group. You began very well and introduced yourself and established the base level of knowledge within the class about the topic of illustration. I enjoyed the use of the warmup exercise but be careful never to assume that everyone knows how to fry an egg! 
 
You became more confident in your delivery as the class progressed and you articulated yourself well throughout. You made consistent checks on the progress of learners and gave them clear direction for the activities and offered reassurance when there was concern about abilities in relation to illustration. You circulated well around the group when they were on task and you gave them positive encouragement throughout the class. 
 
You did revisit the learning outcomes at the end, I would have liked to have seen a more structured conclusion to fully revisit the learning and consider what had been attained as part of the class so think about that for future sessions. 


 
	3. Professional knowledge and skills
For example (but not limited to)
· Subject or vocational knowledge (familiarity with the subject being taught, responding to questions)
· Clear expectations for learning and behaviour (formative and summative assessment, checking on student knowledge)
· Identification of and engagement with professional standards (which standards are evidenced and where)

	 
Your professional knowledge was excellent and you were able to draw on professional and personal examples when sharing with learners. You set clear expectations for the learning group and your session was a good balance of challenge and support for the learners. 
 
I would have liked to have seen more explicit engagement with the professional standards as part of your class. 
 
Well done Rebecca, an interesting session that was planned and delivered well.
 


 
 
 
 
 
 
 
 
	4. Points for future development (no more than 3 or 4). Where possible these should be identified in negotiation with the trainee teacher.
 

	 
Ensure you familiarise yourself with equipment in the teaching rooms prior to delivering a session so you know how everything works.
 
Remember to focus more explicitly on relevant professional standards within your planning.
 
Consider a more structured conclusion to your lesson, allowing time for a full recap and consideration of what has been attained as part of the learning.
 

















Appendix 3- Lesson Plan
Rebecca Cowley Microteach Lesson plan.docx

 
                                              
Lesson Plan
 
	Topic: An introduction to Illustration:
            Visual Narrative
	Class: PCET Part-Time
 

	Date: 20/11/23
 
	Length of lesson: 30 mins
	Number of students: 4

	Resources required: Laptop, Projector board and projector, lesson handouts, paper and drawing equipment (pencils, coloured pencils and erasers.)
 
 
 

	Aim of Lesson 
 
To introduce learners to illustration and how it can be used to create a narrative without words.
 
 
 

	Learning Outcomes – The Learners Should Be Able To:
 
Consider Freytag’s Pyramid in relation to storytelling.
Identify key elements of a basic narrative arc.
Create a basic visual narrative using illustration.  
 

	Previous student knowledge required for the session:
 
To be able to understand and speak/read English.
Basic drawing skills
 
 

	Anticipated difficulties (if applicable):
 
 
 
 

	Professional Standards (where are these being met within the session)
 
 
Inspiring learners by demonstrating they can already achieve basic illustration skills by setting a small exercise at beginning of session.
 
Supporting learners achieve their creative potential by setting problem solving tasks.
 
Encouraging and promoting learners’ creativity by providing a safe space to explore illustration and ask questions.
 
Adapting subject vocabulary and teaching style by identifying learners’ prior subject knowledge and assessing entry behaviour at the start of session.
 
 
 
 

	
	
	
	


 
 
Lesson Detail:
 
	 
Stage 
	 
Focus
	 
Strategy 
	 
Time 
 

	Introduction
 
 
 
 
 
 
 
 
 
 
Development 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Plenary/conclusion
 
 
 
 
	Outline learning
objectives
 
Ask learners questions prior knowledge on subject
 
 
 
Highlight how illustration
is an effective communication tool without the need of words.
 
 
 
Transition to Visual narrative
 
 
 
 
Introduce Feytag’s Pyramid
 
 
 
Explore wordless narrative
 
Activity
 
 
 
 
 
Discuss outcome
Recap
 
 
Bonus video
	Powerpoint slide (1-2)
 
 
Q&A slides on Powerpoint
(3-4)
 
 
 
 
 
Quick warm up exercise.
(Slide 5)
 
Compare results and discuss.
(Slide 6)
 
 
 
 
Add context of task to results and explain how we just created a narrative without thinking.
Show equation on slide. (Slide 8)
 
 
Explain stages of Feytag’s Pyramid and the building blocks of creating a basic narrative.
(slide 9)
 
Show examples. (slides 10-13)
 
 
Set learners a narrative creation exercise with prompts.
(slide 14)
 
 
 
Group discussion on outcomes,
Ask students questions about how they found the task.
 
If there is extra time left at the end of the session, this video shows another example of a picturebook that uses wordless narrative.
	5 mins
 
 
 
 
 
 
 
5 mins
 
 
 
 
 
 
 
5 mins
 
 
 
 
 
 
 
 
 
 
 
 
10 mins
 
 
 
 
 
 
 
 
 
5 mins
 
 
 
3 mins


 
 
 
	Assessment Strategies: when and how are they included within the lesson?
 
Practical work- Students will be given a practical exercise to complete in the session to demonstrate their learning in relation to the subject discussed. 
 
Questions asked to students at the end of the session and during the recap to assess understanding of subject.
 
 
 
 
 
 














Appendix 4- Lesson Handout 1
Rebecca Cowley Microteach Handout 1.docx


[image: ]
Illustrations from (Frazee, M 2014, The farmer and the clown)
 
Visual narrative
 
Brief: Following Freytag’s Pyramid, create a 5-panel story from your narrative prompt. Remember, a picture can say a thousand words so show, don’t tell!
 
 
Things to consider:
 
· Who is your character? - Are they small or large? Are they happy, sad, scared, or excited? How do these factors affect how the story changes?
 
· The pace of your story- How fast does your story escalate or de-escalate? Does your story end at its peak?
 
· What causes the rising action in your story? - What is your character affected by? The environment (A rock, rain, sun, water etc.)? A secondary character, or an object?
Appendix 5- Lesson Handout 2
Rebecca Cowley Microteach Handout 2.pdf
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Appendix 6- PowerPoint
Rebecca Cowley Microteach Powerpoint.pptx
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