


I am currently employed as a teaching assistant in a primary school, I have worked there for over ten years, this is also my placement as part of my foundation degree.  Working in a primary school has allowed me to work with children of all ages, from nursery right through to Year six. The skills I have utilised over the last ten years ago have developed enormously, adaptability and flexibility being most prominent, although I have developed conflict resolution skills, both these will be discussed in this paper.
Flexibility is the willingness to change or compromise (Oliver and Pitt, 2011), whilst adaptability is being able to adjust to new conditions, both these terms are sometimes used interchangeably and have very similar meanings.  Adaptability is considered to be a ‘personal skill’ according to Copeland (2019), Prince (2013) notes it to be a ‘soft skill’.  At times it has been quite stressful to be moved so frequently throughout my career, Pearlman and Barney (2000) acknowledges it may be stressful to work in unfamiliar settings, however, I feel continuous change my adaptability skills have developed greatly this is recognised by Carlaco and Gurvis (2006).  I would be described as ‘less flexible’ notes Ortiz (1978) if I were to stay in the same classroom or with the same teacher for too long which can become mundane. 
 I now enjoy the challenges of working within a new class and see them as new learning experiences and the opportunity to develop further (Hall, 1986).  With each new class is a different curriculum – with different outcomes, levels and assessments; children – with different abilities, needs or disabilities; staff – working in teams or independently and different teaching styles of the teachers.  All of these experiences give me great confidence to embrace change, to progress my skills further and build upon prior experiences and knowledge gained, Pulakos et al (2006) describes this as ‘cognitive flexibility’.  Whilst working in new class with new routines it is essential to be flexible this could be in relation to rotas; playtime or lunchtime duties, or working indoor or outdoor in foundation phase, you may need to swap days and times.  Some school trips start before the school day and finish after, school concerts and discos are also after school and could not happen without the support and flexibility of all staff.  I consider myself to now have such a vast wealth of experience and knowledge which can be transferred between staff to support each other which is considered sharing good practice.  Adaptability is a key feature to a successful career and will be an asset to employers, Dastmalchian and Blyton (2001) recognise successful adaptability is a skill that can be developed throughout careers, McKeown (2012) acknowledges it to be largely based on belief, that of one’s own capabilities.
Conflict resolution, team work and communication are considered to be interpersonal skills (Skillsyouneed, 2019) and conflict resolution was tested to capacity during my time in a year three class.  To work in a school, you must familiarise yourself with and adhere to current policies, procedures and legislations, part of our role is to protect children from harm and abuse.  There was a child with complex needs, to support him a Teaching Assistant (TA) was hired from an agency to work alongside the child.  I welcomed the new member of staff and shared my knowledge and experiences of working with the child and how-to best deal with and support him, this is imperative states Knowles (2011).  To begin with everything seemed to be working out, but after only a few weeks I became concerned with the way the TA was speaking to the child and the way in which he restrained the child.  I approached the TA and raised my concerns, I spoke to him in a professional manner as suggested by Hussain (2014) ensuring confidentiality, however, the TA was very dismissive and laughed the matter off.  
It was at this point I felt I had to seek advice from the senior management team, a meeting was called and ‘restorative practice’ (Costello et al, 2009) was used to try and resolve the situation as it was thought to be a disagreement arising between two people (Deutsch et al, 2011).  Restorative practice is built upon the features of respect, responsibility, repair and re-integration, unfortunately the TA took little accountability for his actions and over the next two weeks there were numerous incidents again.  He became very hostile towards me and created an uneasy atmosphere, I again spoke to the TA who got quite aggressive with me and I told him I would now be reporting him for his behaviour towards the child and myself.  This is not something I have ever had to do in my career, and I hope I never have to do it again, however, the children in my care should feel safe and secure in school, TA’s should be supportive and not detrimental to a child’s learning.  The TA was very authoritarian and was largely responsible for making the child less happy, more anxious, withdrawn at times and hostile to others including staff, these are factors Turner (2014) records.  Just a few weeks later the TA left the school and the child continued to receive support from myself and the class teacher and soon integrated back into the class, where he became a happier more confident little boy who was reaching his fullest potential as advocated by the United Nations Convention on the Rights of the Child (Unicef, 2018).  I requested further training on how to deal to situations like this, in case I found myself in a similar position.
Performance management happens at school, it is part of continuing professional development (CPD) which allows staff to take ownership of their careers and is seen to been empowering as staff get to choose the areas they would like to develop further (Megginson and Whitaker, 2007).  I have been fortunate to attend paediatric first aid, Jolly Phonics, restorative practice, computer and dental hygiene courses which has been requested through my CPD.  With the support of my head teacher who is allowing me to be flexible with my working days I am currently able to study for my foundation degree, noting flexibility can work both ways.  King et al (2006) emphasise the need to continuously develop and update skills during a professional career, Pannett et al (2013) shares a similar opinion believing professional skills should enhance a career and from setting realistic and achievable goals “you can become the professional you aspire to be”.
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