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EYEC6004 – Inclusive Leadership

Section 1
This section will critically evaluate the role of an inclusive leader within a specific scenario. Ferdman (2021) describes inclusive leadership as an ability to be a leader whilst sustaining inclusivity between different cultures, groups, organisations, and communities. It is allowing participation, hearing the voice of everyone, providing fairness and equity, and facilitating belonging across all identities (Ferdman, 2021). Furthermore, Rodd (2013) adds that inclusive leadership requires the ability to not gain power over people but to work alongside others by using effective communication skills to be a cooperative leader rather than a controlling one. Inclusive leadership is important because it is essential in the ability of providing high quality practice to children within settings (Newstead and Isles-Buck, 2019). Bowers, Robertson and Parchman (2012) also suggest that inclusive leadership is important as it supports team members and colleagues to feel equal, valued, and comfortable in being able to speak and voice opinions. 
The following situation was encountered by a practitioner who then used their role as an inclusive leader to facilitate an inclusive environment to benefit the wellbeing of everyone involved (Randel et al., 2018). A single father has overcome their addictions and it has been decided that he able to care for his son, John, on his own. The practitioner notices that he stands alone after school while waiting for John and other parents look at him but never engage in any conversation with him. He seems anxious around the practitioners and quickly leaves once John comes out of school. John does well in school academically but does not have many friends. Following this situation, the practitioner used their inclusive leadership skills to try and make John and his father feel a sense of belonging at the school in order to have a positive impact on their wellbeing (Booysen, 2014).
The first step for the practitioner was to invite John’s father in for a meeting, the meeting would discuss both John and his father and what they can do together in partnership with the school in order to make them both feel comfortable and equal in the setting (Ferdman, 2021). Scanlan and Johnson (2020) states that working in partnership is an essential aspect of inclusive leadership to enable families to feel valued by practitioners. Working together in partnership with parents is essential in meeting the needs of the child, it acknowledges a connection between school and home, and it enables parents to feel valued by recognising that they play a vital role in their child’s life and education (LINC, 2020). Furthermore, Adams, Harris and Jones (2018) and DeMatthews (2021) mention that working in collaboration with families is beneficial and can create positive results when facilitated correctly by an inclusive leader. 
However, there are barriers to working in partnership with families, this could include family beliefs and perceptions of their involvement (Hornby and Blackwell, 2018). Similarly, Wages (2016) portrays that lack of families understanding the importance of working in partnership, alongside them feeling that the school do not want them to be involved are further barriers to an inclusive leader facilitating working with the family. In addition, Murray, Mereoiu and Handyside (2013) portray the challenges that can arise for practitioners when attempting to work in partnership with families due to a family’s negative past experiences with schools and authority which can result in the family being untrusting or practitioners and professionals. This type of parent partnership and collaboration will require an inclusive leader that is open-minded, curious and empathetic (Nakamura, Milner, and Milner, 2020). According to Friere (2005) and Randel et al. (2018) the practitioner must also be willing to collaborate and use their power as an inclusive leader in a positive way to support both the child and the family to facilitate belongingness.
During the meeting, John was also invited to join them. Inviting the child himself provides further inclusivity from the practitioner by treating the child as an equal also (Archard, 2014). The UNCRC (No date) states children’s right in multiple aspects of life, but articles 12 and 13 explain how every child has a right to their own voice, to be able to express their thoughts and feelings on all matters that affect them and to be listened to and taken seriously. Archard and Uniacke (2020) further support the right to a child having a voice and that it allows each child to have their own individual identity. Similarly, Mackenzie, Cologon and Fenech (2016) portray the importance of being inclusive towards the child and allowing them to feel just as valued as equal to any adults, practitioners or any other professionals involved. 
However, there are barriers to being inclusive towards every child such as age (Hornby and Blackwell, 2018), learning difficulties (Runswick-Cole, 2011) and talents and behavioural problems (Botha and Kourkoutas, 2016). Murray (2019) explains how the age of the child can act as a barrier to a child having a voice as the child could be non-verbal or even if the child is verbal, in line with guidance from article 12 of the UNCRC (No date), due weight should be given to the child’s views in accordance with the maturity and age of the child. Learning difficulties can also be a barrier to the child’s voice being heard as some children with learning difficulties do not have the capability to participate and converse their opinions fully (The Challenging Behaviour Foundation, 2017). Although, it is also suggested that labelling a child with learning difficulties is also a barrier in itself as stereotyping may occur and the child’s opinion may not be taken seriously or listened to, when in fact the child is capable of using their own voice and opinions (Belli, 2013). O’Connor et al. (2011) explains the difficulties of communicating with a child with behavioural problems and social difficulties, they portray that there is a strong correlation between the two issues being connected and therefore creates a barrier for inclusion of the child. An inclusive leader would be required to be empathetic, patient and encouraging when facilitating an environment in which to obtain the voice of the child (Dewey, 2020). 
Inclusive leaders engaging and collaborating with children can enable a child to go from feeling powerless to feeling empowered and valued alongside the child’s outcomes being improved because of strong partnerships and relationships being formed between professionals, children and families (Rouse, 2012). Similarly, Brown (2020) states that an inclusive leader believes that when power is shared with others it grows and becomes limitless, ideas develop and the voices of people who may usually feel powerless come to the surface and are heard creating an environment of equality, value, and belonging. 
However, there are barriers to facilitating power and sharing power for others and research by Douglass (2019) suggests that areas such professional development and preparation require further development to help a practitioner that has power to implement it effectively. Furthermore, there are additional barriers to the development of professional development and preparation. For professional development to be possible, time and funding must be available (Lia, 2016 and Wabule, 2016). According to Penuel et al. (2007), Obara and Sloan (2010), and Allen and Penual (2015) funding being available for continued professional development is a further challenge, practitioners being available and having further professionals to run the development programs all require funding that is not always readily available and put aside for this. Research shows that the majority of practitioners are willing and want to take part in professional development programs in order to continually improve on their practice and their ability as an inclusive leader, but they must be provided with the opportunities to do so (Bautista et al., 2016).
During the meeting it was suggested by the practitioner that John’s father may like to attend a Dad’s Group with John, this may provide an opportunity for both John and his father to create friendships and relationships with other children and father’s aiding in helping them obtain a sense of belonging (Oberle et al., 2019). The practitioner is providing further methods of inclusive practice by offering opportunities and environments to encourage development of the family’s social aspects of life (Lumby, 2013). Block (2018) suggests that community engagement and understanding the needs of each family within that community is an important factor of belongingness. 
The school is a central part to a community (Fiore, 2016) and a school having an open-door policy is a way of them reaching out to the individuals and families within the community (Armstrong, 2010). Having this open-door approach also links back to collaborating and working in partnership with families (Ocean et al., 2021). Schools have the ability to actively support families that need further support through multi-agency work (Watkins, 2021). Lloyd (2018) portrays that schools can make referrals to other organisations that may be of use to a specific family and may be able to support their individual needs further. Multi-agency work provides further collaboration and working in partnership and therefore, continuing to support the importance of inclusive leadership (Connelly, 2013). 
Community schools now often provide education to adults as well as children (Welsh Government, No Date). Brown and Palincsar (2018) describes how adult education classes are run to provide extra support for the adults in various subjects and as a result this further provides support to the children as the adults have increased levels of knowledge that are passed on to the children. For example, Ysgol Hafan Y Mor in Tenby provide Welsh classes to adults who wish to improve their understanding of the Welsh language (Welsh Government, No Date). Ryan (2018) suggests that this also helps parents to feel more able and confident in helping their children with their education and aids in their child’s Welsh ability by enabling themselves to use basic sentence structures and conversation at home as the majority of children attending this school are themselves learning Welsh as a secondary language. 
Welsh Government (2016) argues that a school and the community that they serve should not be separate therefore, a school responds to the needs of the families and the community around them, not just the children that attend. However, there are barriers to inclusivity within the community for example lack of participation and other members of the community not having the cultural knowledge to be inclusive and therefore making other community members feel excluded and unwelcome (Polat, 2011). The Dad’s group in this scenario is a further example of a school providing support to the community as well as working in partnership with families showing inclusivity and that the practitioner is acting as an inclusive leader.
Working with other professionals via multi-agency work is another aspect of enabling an inclusive environment (Martin, 2017). Hadfield, Jopling, and Needham (2015) state that professionals working in collaboration with each other to create change provides support and creates the best outcomes for both children and families. However, in order for this to be effective the practitioner themselves has to be a capable and understanding inclusive leader (Bourke and Titus, 2019). Hafford-Letchfield et al. (2014) suggest that the inclusive leader requires a high level of knowledge and understanding of their role to be able to provide high-quality leadership and facilitate inclusivity. When this is facilitated effectively inclusive leadership leads to enhanced relationships between colleagues, staff members and other professionals (Bortini et al., 2018). Similarly, Chemanais (2009) and Moore-Cherry (2016) add that by relationships between professionals being enhanced by an inclusive leader, practitioners are happier, feel valued, become more confident and are more comfortable with working together to create the best possible outcomes for both children and families. 
Although, there are challenges that come with being inclusive to other practitioners and staff members including, attitudes, agendas, and language barriers (Hornby and Blackwell, 2018). According to O’Sullivan (2015) a practitioner’s negative attitude can create difficultly with communication and can cause the inclusive leader to be unable to succeed in gaining the best possible outcomes. Differences in agenda can be created due to differences in culture, values and working practices resulting in methods of performance varying (Aubrey, 2011). Furthermore more, professional language barriers, including unfamiliar jargon, can create difficulty when trying to communicate effectively with other professionals (Martin, 2017).
Culture is an important aspect of inclusivity (Milheim, 2015). University of Minnesota (No date) and Devarakonda (2013) portrays that culture is more than just race, culture includes language, religion, poverty, values, and beliefs. In order to be an inclusive leader, you must be understanding of each individual’s culture and needs to facilitate an inclusive environment and create a sense of belonging to every individual and their family’s needs (Brown, 2019). However, according to the Department for Education (2014) there is a lack of consistent, suitable, and purposeful training focused on the subject of culture available for practitioners to continue their professional development and increase their knowledge of culture. Similarly, Newstead and Isles-Buck (2019) supports professional development and raising awareness of cultures. Bruce (2012) agrees that many practitioners and other families will not have crossed paths with certain aspects of people’s culture before and therefore in order to be an inclusive leader continuing their education through continued professional development helps to increase understanding and empathy and prevents stereotyping. 
When looking at culture, intersectionality should also be recognised. According to National Association of Independent Schools (2018) intersectionality is when an individual or family are affected by more than one aspect of inequality or disadvantage. A child or family can be affected by gender, race, religion, and wealth or by a combination of more than one aspect, this is intersectionality (Agosto and Roland, 2018). Practitioners need to be aware of this, and this concept needs to be taken into consideration if the practitioner is to fulfil their role as an inclusive leader and provide equal educational and inclusive opportunities to the children and their families (Scanlan and Theoharis (2020).
Inclusive practice should include the children, parents and families, and not providing this cultural inclusivity can provide a barrier to a child’s learning (Hallet, 2016). Hallet (2016) continues to add that all children should have equal access to the curriculum. Children should feel comfortable, valued and listened to and be learning in an environment where they feel that they belong and their culture is understood and appreciated by practitioners (Hendry, 2012 and Department for Education, 2014). In addition, Nutbrown, Clough and Atherton (2013) state that culture should be an occurrence throughout respectful and inclusive education. An inclusive leader needs to be provided with continued professional development opportunities to provide inclusive education and equality for everyone, regardless of their age, ethnicity, gender, poverty, or religious beliefs (Ofsted, 2000).
To conclude, an inclusive leader requires an expanse of knowledge to facilitate an environment which enables, children, families, and communities to feel a sense of belonging. In the scenario mentioned the practitioner showed inclusive practice by noticing the situation, taking action to support the family and empower them and by providing knowledge and opportunity to the family to facilitate comfort and belongingness.  Inclusive practice means being culturally inclusive, improving on practitioner knowledge is vital in continuing to be empathetic and inclusive. Practitioners need to be provided with consistent professional development and take advantage of personal opportunities that arise to continue to be inclusive leaders. 


Section 2
This section with critically evaluate whether the New Curriculum for Wales (Welsh Government, 2020) policy enables inclusive leadership in Early Years provision. Policy is described as an expressed intention, an action to be implemented by practitioners with responsibility, a governmental and administrative practice and a suggestion on a status or strategy (Baldock, Fitzgerald and Kay, 2013). Policy is important in education as it provides guidance to ensure that every setting in on a similar path to achievement and support to provide the best possible outcomes for children (McClure and Jaeger, 2008 and). Policy can vary depending on whether the policy is of macro or micro level (Ferdman, 2021). Liddicoat (2014) states that a macro level policy is a national level policy set by government for example. Whereas a micro level policy is a much smaller level of policy that could have been created by an Early Years setting themselves (Liddicoat, 2014). Finnigan (2012) portrays that both micro and macro policies require an inclusive leader to implement them.
The New Curriculum for Wales (2020) is aiming to be a more inclusive curriculum.  Welsh Government (2015) portrays how the curriculum is going to support individuals to progress on their journey through education rather than grouping children on their age. The progression steps that will replace standardised age-stage related assessment aids in enabling inclusive leadership (Welsh Government, 2015a). Inclusive leaders will therefore be able to use progression steps to create the best possible outcomes for each child and their individual needs (Randel at al., 2018). According to Bešić (2020), in the past being inclusive education and leadership has been perceived to only relate in additional learning needs. In contrast to the New Curriculum for Wales (2020) that portrays inclusive leadership and education to consist of culture, race, language and poverty alongside disability. 
However, there are challenges to macro level policies being implemented as intended (Garner, 2019). Curriculum is designed by people who may then not experience how it is delivered to the settings it is designed for (Welsh Government, 2018). According to Baldock, Fitzgerald and Kay (2013), policy in Early Years is perceived as a document that is created by people in suits that then instruct practitioners to just implement it, rather than using inclusivity as leaders themselves to include the practitioners in the creation of curriculum. Similarly, Welsh Government (2018) support that those who design the curriculum do not understand how curriculum is then put into practice. By involving practitioners in the New Curriculum for Wales (2020) the government is allowing for inclusive leadership to develop in the Early Years. Furthermore, there is an opportunity to gain new and invaluable knowledge as well as creating an inclusive environment which enables practitioners to feel empowered and respected (Department for Education, 2014 and Welsh Government, 2018).
The New Curriculum for Wales (2020) intends to create an inclusive environment that is educational, but that also focuses on health, ethics, culture and wellbeing. Dallimore (2019) supports that curriculum is an essential basis for children’s learning, social skills, holistic development and health and wellbeing. Early Years settings need to be inclusive environments that focus on every individual child’s needs, this will lead to empowering children to their best possible outcome (Dallimore, 2019). However, Early Years settings can face barriers to facilitating this environment (Swain et al., 2013) According to Naumann (2018) many settings are ill-equipped to facilitate these inclusive learning environments, lack of resources and quality practitioners contribute to this (Welsh Government, 2014). Moving forward, Welsh Government (2021) suggest that they will ensure that Early Years settings have the resources to facilitate a belonging environment, enhance communications, celebrate and value diversity and demonstrates inclusivity. Providing these environments allows for inclusive leadership to be implemented by practitioners in Early Years settings. 
Early Years settings consider the impact of activities on children and their families by having an equality policy in place, this is a micro policy that takes into consideration culture and disadvantaged families (Welsh Government, 2017). Ferdman (2017) states that every individual within a setting should be respected and equally valued with their individual needs recognised, including, culture, religion, background and additional needs. Despite this, some Early Years policy can be seen a favouring the idyllic learner who is a good and self-directed learner (Bradbury, 2013). Furthermore, absence of these micro policies that promote inclusive leadership within Early Years settings can make a setting discriminatory and exclusive (Baldock, Fitzgerald and Kay, 2013). The creation of policy is key alongside promoting policy that allows for inclusivity and for inclusive leadership to be a success in a setting it should be intertwined with everyday activities and involve the children, their families and the community (Ryan, 2006 and Naraian, 2017). The New Curriculum for Wales (2020) intends to achieve this more inclusive environment considering culture and values allowing for inclusive leadership.
Professional development and consistent practitioner education are vital to inclusivity (Ryan, 2006 and Nishimura, 2014) The New Curriculum for Wales (2020) mentions that practitioners will be offered opportunities for professional development to enable them to understand the new curriculum and facilitate inclusivity in the Early Years setting. The Welsh Government are also considering how they can diversify teaching and it is set to become the first UK nation to incorporate and make mandatory teaching children about ethnic minority history and experiences (Welsh Government, 2021a). The new Curriculum for Wales (Welsh Government, 2020) state that it is vital for children to understand and be made aware of their own and other cultures, history, values, and traditions (Welsh Government, 2021a). Bringing culture into the curriculum allows for inclusivity and therefore inclusive leadership to develop (British Council, 2010). 
Furthermore, the Welsh Government note that only 3% of teachers in Wales identify as being from another ethnic group than being white which is less than the 12% of students that they teach (Welsh Government, 2020). To promote inclusive leadership in Early Years settings the Welsh Government (2021b) suggest that it is essential to diversify the teaching workforce this will further support the children in their education and knowledge and values of cultural differences. However, there are barriers to diversifying the workforce such as racism and stereotypical responsibilities being allocated within the setting, such as, black history month (Haque and Elliott, No date). Welsh Government (2021b) recognise that in the new Curriculum for Wales (Welsh Government, 2020) these barriers need to be removed for inclusive leadership to be enabled.
To conclude, the new Curriculum for Wales (2020) allows for inclusive leadership in Early Years provision, it provides opportunity for knowledge and understanding to be developed by both students and practitioners. If the curriculum is implemented as it is written and intended, then inclusive leadership should be enabled in settings. For this to work the current barriers need to be successfully removed and the correct resources, training and funding need to be available in Early Years settings. 



Section 3 – Blog: How to promote inclusive leadership in an Early Years setting.
Inclusive leadership is an essential aspect of any Early Years setting that facilitates an environment that creates a sense of belonging for both the children and their families (Siraj and Hallet, 2013). Inclusive leadership depends on a leader who is open minded, empathetic, considerate and will act on situations and make changes to improve the wellbeing of children and families in the community (Nakamura, Milner, and Milner, 2020). Listening to children and their families is a way in which a leader can be inclusive (Children’s Commissioner for Wales, 2017). This is supported by the UNCRC (No date) who state that children have a right to express their opinions and that they should be heard and listened to, and their individual needs met.
Inclusive leadership requires practitioners to have knowledge and understand aspects of individuals cultures and needs (Ryan, 2014). Allen et al. (2021) supports that practitioner’s knowledge can be enhanced by talking to the children and families to gain understanding of their requirements and cultural needs, especially when they come across something that they may not have experienced before. The best way for a practitioner to enhance their knowledge is to listen to the children’s and families’ stories, this will help a practitioner to understand their individual needs, this is inclusive leadership (Allen et al., 2021).
Inclusive leadership can be promoted by using inclusive quality literature within Early Years settings, this literature can be used by practitioners to educate children, families and other staff members on various cultures, religions and lifestyle needs of their piers (CLPE, 2020). Gocłowska et al. (2018) suggests that Early Years settings can promote inclusive leadership through diversifying their resources and making their toys and books culturally inclusive. Takeuchi (2018) shows that children from different cultures study and learn in different ways and that this should be encouraged and portrayed through Early Years settings and resources. Adam, Barratt-Pugh and Haig (2019) support the use of inclusive books in an Early Years setting. Using culturally inclusive literature encourages conversation and learning about different cultures and values, as well as creating a sense of belonging for the children who represent those different cultures (Adam, Barratt-Pugh and Haig, 2019). Similarly, McGeary (2021) supports the use of culturally inclusive resources and adds that it helps children and practitioners to form and anti-bias understanding of other values and cultures.
According to OECD (2015) it is essential that we continue to promote inclusive leadership, as having a lack of inclusive leadership results in a negative effect on the psychological and emotional wellbeing of children as they experience a feeling of exclusion and do not feel like they belong. 
To conclude, promoting inclusive leadership in an important aspect of facilitating a culturally inclusive setting. The use of culturally inclusive literature alongside talking to families to gain insight into their values and beliefs can promote inclusive leadership. Inclusive leadership is important to enhance the emotional wellbeing of children and obtain the best possible outcomes for the children within the setting.
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