Section 1 – Types of play.

According to Play Day (no date) play is a term which can be applied to numerous activities which allow a child to be creative and independent. Further to this, Play Scotland (no date) state play is the way in which children interact with the world by testing, trying, observing, imitating, observing, and enjoying the environment and people around them. Froebel was passionate about play he believed that play is the way in which children develop their understanding of the world (early education 2021).  Further to this, Froebel trust (no date) argue that it was Froebel belief that play is essential for a child to learn as children form their understanding of the world through their experience within. Moreover, Pound (2006) highlights that Froebel believed play allowed children to develop holistically and have positive impacts on a child's health and well-being. In addition to this, Ni Direct Government Services highlights that play is important as it supports children in developing and learning skills for later life. This is supported by Piaget theory that play is necessary as it supports children's cognitive development (Smith, 2009).

Pathways (no date) state that there are six stages of play development, these begin from birth. Unoccupied play is the first stage of play, and this is at the baby stage and involves body movements. The next stage is solitary play, this is when a child isn’t interested in playing with others and chooses to play alone. Then there’s spectator stage, this involves a child watching other children but continues to play on their own. Next, a child usually participates in parallel play, which involves a child playing alongside others but does not play with them. Following this, is the associate play stage, this is when a child beings to participate in play and activities with other children but may not actually be interacting with them. Finally, there’s cooperative play which is when a child plays with others and has interest in both the activity and the other child they are playing with.

The two types of play that will be discussed within this section are messy play and rough and tumble play. Early Childhood Learning and Knowledge Centre (2022) states messy play is an open-ended activity which encourages children to explore a variety of materials and their properties. Further to this, Cambridgeshire Community Services (no date) argues that messy play is a sensory activity which allows children to explore play with all their senses.  North Yorkshire County Council (2017) claims that messy play promotes children's curiosity about the world around them and encourages children to use their senses without having a set focus. Messy play activities can be adapted to suit all ages, abilities and needs and therefore can be as simple or complex as needed (Action for Children, 2022). 

Gascoyne (2018) suggests that messy play resources could consist of natural materials, early years staples, recycled materials, specialist materials and food. In addition to this, Gascoyne (2018) claims that most materials and objects could potentially be used as a messy play resource due to the variety of activities which could take place within a session.  According to Play Matters (2022) messy play has numerous benefits as it supports children to develop their fine and gross motor skills, hand-eye coordination, spatial awareness, creativity, problem solving, relationships, language, and cognitive development, thus holistic development of a child. In addition to this, Duffy (2007) argues that messy play creates opportunities for children to expand their personal and social development by using resources independently and interacting with peers, communication skills by using rich language to explain the materials and their experience and understanding of the world by exploring new experiences and investigating unfamiliar resources. 

Further to this, Gascoyne (2017) claims messy play can be beneficial for children who have experienced trauma as it can be used as a therapeutic activity which allows children to communicate, express and regulate their emotions.  However, there are some draw backs to messy play, Gascoyne (2018) highlight that messy play can be costly and perceived as dirty and may deter children from participating. 

Jantz (2022) suggests that rough and tumble consists of wrestling, tumbling and chasings in good natured spirits. Likewise, Hunter Medical Research Institute (2023) state rough and tumble play is an energetic physical activity which involves chasing and wrestling in a cheerful manner. Rough and tumble play differs depending on a child's age, babies begin participating in rough and tumble play by bouncing on a parent’s knee or being lifted into the air. As the child grows, rough and tumble play may consist of spinning around in circles, chasing or wrestle with friends (Raising Children, no date). First Five Years (2019) states that sometimes rough and tumble can entail playful aggression which involves all participants enjoyably engaging with each other in a make-believe situation with no intent to harm or hurt each other physical or emotionally. 

According to The University of Newcastle Australia (2020) rough and tumble play enhances children's social skills, emotion regulation, reduces risk to injury and teaches children success and loss. Further to this, First Steps (2021) argues rough and tumble play allows children to advance their social, cognitive, and emotional development by encouraging them to understand their limits, learn personal boundaries and how to control their body, therefore rough and tumble allows holistic develop. However, Storli (2021) highlights that rough and tumble play is potentially the most challenging type of play to support within an early year’s practice due to the risk and environment available. In addition to this, Jantz (2022) states that even though children who participate in rough and tumble play have no intent of hurting one and other sometimes children can get carried away and potentially hurt each other. 

Section 2 – The importance of children choosing their own play and the role of the adult.  

According to The Montessori School (2020) self-directed play is when a child plays creatively and independently with no adult-directed outcome. Likewise, Play Adventure (2019) states that self-directed play is freely chosen play based on the child's instincts, imagination and interest without adult input and framework being imposed. Ni Direct Government Services (no date) argues that play is important as it aids a child's physical, social, cognitive, and emotional development. Moreover, Play Scotland (no date) maintains this idea stating play contributes to a child's quality of life. Additionally, Andrews (2017) highlights that according to the United Nations Convention on the Rights of the Child article 31 it is a child's right to play. 

Further to this, The Montessori School (2020) goes further and claims self- directed play is particularly important for children's development as it allows children to experience independence whilst being in a safe environment, teaches children problem-solving and allows children to learn at their own speed. Moreover, Play Action International (2021) argues that due to self-directed play being freely chosen and open ended it allows opportunities for construction and invention and ensures the play which the children engage in matches their level of development. Vygotsky theory emphasises the importance on children learning through their interaction with a more knowledgeable other (Gowrie, no date). Cambridge University and Press (2019) argues self -directed play allows children to communicate and interact with their peers to develop and further their current level of knowledge. 


Furthermore, Michigan State University (2015, a) states that self-directed play informs both practitioners and the individual of the likes, dislikes, strengths, and interests of the child. In addition to this, Colliver et al. (2022) claims that self-directed play is important within the early years as it teaches children self-regulation which will benefit an individual throughout their life. Moreover, Stand Together (no date) states that because self-directed play is freely chosen children will more likely enjoy gaining skills which are needed for success in life thus, improving children's mental health. 


The Welsh Government (2023) argues it is the role of the practitioner to ensure the children in their practice are provided with engaging experiences, effective environments and enabling adults. Fiechtner and Albrecht (2019) highlight the importance of practitioners understanding the importance of self-directed play and ensure sufficient time is allocated for children to participate in self-directed play. Complimentary to this, McInnes et al. (2011) highlights the importance of practitioners adapting a playful pedagogy which puts the child at the centre of their individual learning. Additionally, Michigan State University (2015, b) states that practitioners need to provide children with engaging activities that can be as simple or complex as needed depending on the child's ability. Further to this, practitioners should ensure there is a variety of choice for the child to freely choose based on their interests (Michigan State University, 2015, b). Likewise, Play Scotland (no date) argues that practitioners need to consider the needs and interests of this child when considering self-directed play. 

Smith (2018) states the Montessori approach suggests that environments that are organised can aid a child to develop independence, concentration, and coordination. Froebel had similar beliefs, according to Conkbayir and Pascal (2014) Frobel believed the environment created by the practitioner can enhance a child's enjoyment and development. Additionally, The Montessori School (2020) states self-directed play requires a safe open space which allows children to move around and should have a range of activities which the child can play with freely. Moreover, Howard and McInnes (2013) highlight that children are more likely to participate in activities which are perceived as play resulting in happier, engaged children. According to Raising Children (no date) self-directed play activities could include reading books, jigsaws, digital activities, creative crafts, role-play, and outdoor play. 

In addition to this, Du Toit-Brits (2019) argues it is the role of the adult to have open minded expectations and to encourage and praise children's self-directed play as it has a positive effect on the child by making the individual child feel confident in the level of skills they are developing. Further to this, a child will be more likely to participate in self-directed play if the practitioner makes the experience a positive one and praises the child no matter the level of development they are achieving (Du Toit-Brits, 2019). 

Section 3 – Observation method 
An observation is a way of gathering information about an induvial by watching and documenting what you see (Duke University Libraries, 2024). Complimentary to this, U.S Department of Health and Human Services (2018) states that an observation is a method of collecting data which includes observing events, behaviour, or physical characteristics as they occur in natural settings. Further to this, West Sussex County Council (2021) claim that one of the most important aspects of professional practice when working with children of all ages is observation, as it is the process by which a practitioner can identify the unique needs of a child by closely observing, paying attention to, and taking note of the activities of a child or group. According to Early Years Matters (no date) Observations of children are necessary as every child is unique, and observations conducted in various situations provide personal insight into their abilities, talents, interests, likes and dislikes. Further to this, Musgrave (2019) claims that observations are how an early year’s practitioner gets to know an individual child which they can use this knowledge to guide the experiences provided within the setting. Moreover, Glazzard et al. (2010) highlights that observations are necessary for reflection on the quality, care and education children receive as well as enhancing a practitioners practice. 

Andrews (2012) states early years practitioners who work in partnerships with other multi-agencies and share knowledge gained from observations are more likely to gain a full picture of the child's behaviours during the observation due to different perspectives from trained professionals. Similarly, Louis (no date) highlights the importance of early years practitioners conducting observations which give a wealth of knowledge about an individual child's needs. The information gathered then needs to be shared with multi-agencies such as social workers, mental health services, doctors, speech and language therapists, health visitors and play therapists to ensure a child's development is holistic. In addition to this, Louis (no date) claims that practitioners who share observations with parents and carers enhance a child's development as it creates a partnership between home and setting while informing parents and carers of their child's current development level.

The observation method that will be discussed within this essay is a running record. According to Red Rocks Community College (no date) a running record is a detailed, sequential recording that is written while an event is taking place and typically lasts no more than ten minutes. While carrying out a running record observation a child is observed over a specific period of time or during a particular activity and the practitioner records the details that they consider as important, such as behaviours, movements, verbal and body language and facial expressions. Likewise, Complex Needs (no date) states a running record is a continuous observation of a child's behaviour during a particular period. The observer documents the child's words and actions during an activity or period of time. During the recording the observer should not interpret what they see but document an account of the child's natural behaviours as they occur. The purpose of a running record observation is to collect an extensive amount of data and information, most of which is qualitative in nature. Aussie Childcare network (2021) claims that running record observations give an holistic view of a child as it allows an early years practitioner to record all areas of development and informs the practitioner of the individual child's likes, dislikes and interests. Complimentary to this, Early Childhood Learning and Centre (2023) argues that running records collected detailed information about a child and their behaviours as they occur and therefore give a comprehensive view of an individual child. 

College of the Canyons (2020) states that a running record observation provides comprehensive information about the who, what, where and when and is recorded in a sequential manner as it happens. Moreover, College of the Canyons (2020) also highlights that running records allow early years practitioners to gather objective and descriptive evidence which can be used to track a child's development over time. However, there are some draw backs to a running record observation. Aussie Childcare Network (2021) claims that a running record observation can be time consuming and not practical for teachers who are in ratio. In addition to this, Barber and Smith (2012) suggest that during an observation it can be difficult to record all the information and a practitioner could easily miss important details when writing something else down. Furthermore, Aussie Childcare network (2021) argues that the behaviours observed during a running record observation may not be typical for that child compared to other days. Barber and smith (2012) maintain this idea and highlight that due to a practitioner having to position themselves close to the child that they are observing the child may behave differently. 

Section 4- the role of play in observation and how it affects a child's engagement and accuracy of observation. 
According to Neaum (2016) argues that observing and assessing children during play is important as it can give a holistic view of a child, it can help a practitioner understand a child's ability as well as their interests. Likewise, Early years matters (no date) highlights that observing children while they play informs practitioners of the individual child's interests as well as who and what resources they enjoy playing with. Moreover, Barber and Paul-Smith (2012) states children learn best when they are having fun, therefore observing children while they play can give practitioners good insight to a child's ability. Furthermore, PACEY (2016) claims observations that take place during play allow children to be their real self and can inform practitioners on how children manage their feelings and interact with peers and adults independently. However, Barber and Paul-Smith (2012) highlights that due to practitioners having to position themselves close to the child they are observing the child’s behaviour may change and they could become curious as to what the practitioner is doing and not play or participate in the activities. 

According to West Sussex County Council (2021) practitioners need to be trained, knowledgeable and objective when carrying out an observation of play, this ensures the outcome of the observation is a true reflection of the child. Moreover, Birth to Five Matters (no date) highlights the importance of practitioners knowing when to stand back and observe, assess, and listen. Likewise, Louis (no date) maintains this stating practitioners who are observing need to be knowledgeable and know when to hold back, interact or play alongside children. Additionally, Birth to Five Matters (no date) claims practitioners need to be trained on how to use the information they gain from an observation to create a conclusion that takes a holistic view of the child's learning, development and progress. 

Further to this, Early Years Careers (2016) argues that it is the responsibility of an early year’s practitioner to watch, observe and document children’s play. In addition to this, managers and supervisors have the responsibility of ensuring practitioners are competent and knowledgeable in conducting observations and know why they are carried out. Additionally, Bartleton (2021) highlights the importance of practitioners creating safe, enabling environments that support children when learning and playing. Furthermore, McInnes et al. (2013) suggest that practitioners need to create a fun, enjoyable environment for learning as children who engage in activities in a playful manner with the adult nearby display behaviours and performances that are more effective for learning. Moreover, to optimise play opportunities in an early years setting, practitioners must ensure that children have minimal opportunities to develop the cue of adult presence as a defining aspect of play. Further to this, early years Alliance (no date) states early years practitioners need to provide a range of activities which serve different purposes such as problem solving, inspire imagination, exploring of emotions and reflection for a holistic view of a child. 








