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Personal Development Plan
The thinking, knowledge, skills and behaviours that I will change and develop in order to achieve my vision and goals, adhere to my values and become as resilient as possible
	No
	Improvement and Development Goals
	Success Criteria
(How I will know when I have made this change)
	The actions I will take to achieve the goal
	Timelines
	What will this help me to achieve?
	Achievements
(3 monthly review)

	1
	
Complete assignments on time

	Submit assignments before deadline day and avoid last minute submissions
	Start assignments early.
Submit before deadline day.

	Through the full academic year.
	Reduced stress, better time management
	Review after each term and make note of any improvements 

	2
	Better understanding of child development and use in practice 


	Use what I learn to plan activities in Cylch and support individual needs
	Taking notes, reading, asking relevant questions in lectures
	3 months
	Better understanding of different needs withing childcare setting. Helping with organizing age appropriate activities in practice 
	Make notes during every lecture, review after each assessment what have I learned and how have I put in to practice 

	

3
	
Run my own nursery in future 



	

When I have qualified with necessary qualifications and using my experience and knowledge to run my own nursery
	

Graduate University. Gain experience working with children of different ages, backgrounds and needs. Research the requirements for opening a nursery.
	

5-10 Years
	

Help gain the skills to become a successful nursery owner 
	

Review university progress, keep up to date with extra courses (safe guarding etc).
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Written Essay

Introduction
This essay will discuss what is a professional in early years along with highlighting the different aspects of professional practice, the importance of these aspects in meeting the individual and inclusive needs of each child in a childcare setting and how this helps to create a safe and respected community for the children and their parents / carers.
What is a professional
Being an early years professional is more than being qualified and having the correct qualifications. Beyond the qualification, early years professionals emphasise on ‘principled-practise’, prioritising ethics and principles which help in recognising children’s individual needs along with the needs of their parents and carers. Being able to communicate with colleagues alike to reflect, allowing them to be open with anything they agree or disagree with, without taking the opinions of others personally to ‘promote partnership and positive working relationships’. (Gasper, 2015). 
According to (Brock, 2014) there are six known principles that come with being a professional, they are as follows:
· Knowledge – gained through experience to provide higher quality care.
· Education & Training – better understanding of children’s learning and development.
· Skills – effective communication between members of staff, parents and carers. Professional judgement to make correct decisions. Evaluation and reflection to check work and improve.
· Autonomy – ability to make decisions on your own experience and learning.
· Ethics – beliefs in principles that meet children’s and parent’s needs to create trust and mutual respect.
· Reward – Personal satisfaction, enjoyment in the workplace and working with children, forming relationships and feeling valued. 
Communication and Relationship
Communication can be split into two different types, verbal and non-verbal. 7% of communication comes from what we say, the words we use, the content. 38% of communication comes from our tone of voice - how we spoke, the pitch, volume, rhythm and emphasis. 55% of communication comes from body language – facial expressions, hand gestures, postures, and other visual cues. (Mehrabian, 1971). 
Good communication is central and is considered an important skill for professionals working with children, young people, parents and carers. Essential communication skills include listening, questioning, paraphrasing, understanding, recognising and body language. All of those communication skills contribute to creating trust in a relationship with children, young people, parents and carers. (Dunhill, 2009).
Effective communication is key in safeguarding for children. Communication with the children, listening and giving them the space to express their concern, with family members in order too express concerns confidently with them and with other professionals if needed to keep the child safe and take the correct steps to protect the child. Building relationships with the children provides them with a safe space to grow, learn and express themselves and allows space for emotional safety. Children are more likely to seek comfort, express any concerns and uncertainty with an adult that they trust. ‘Without emotional safety, children’s experience may remain hidden’. (Parenta, 2026).
Creating a relationship with children and their families are fundamental to a child’s wellbeing. Valuing a child’s parent or carer as their first educator and enabling them to be part of the child’s journey to gain their trust which will allow them to share information which will help with the development of the child and the child’s journey. (Department of Education, 2022).
 Working with multi- agency 
During a child’s life, families and children will be in contact with a number of different services – health visitors, doctors, possibly even support workers, working closely with these services allows practitioners to gain better understanding of a child’s needs, situations, and allow them to provide the correct support. ‘Multi-agency working is key to effective safeguarding and child protection’. (NSPCC Learning, 2023). 
There is a duty on the whole authority to safeguard and promote the welfare of children in need or in care in the community and all agencies must respond to any requests for help as long as it is within their role. Not only does multi-agency work provide better safety and understanding of a child but also allows professionals of different agencies to share knowledge and skills from their own experiences and give different approaches to meeting children’s needs. This should lead to better outcomes for the children and the child’s educational, health and social care needs should be properly assessed and met. (Walker, 2018).
Forest schools in Denmark provide opportunities for children age 2+ the chance to explore their surroundings and the natural environment. Preschool learning emphasises personal and social development exploration and child led learning. There is a responsibility as a community for the care and education of the children with a strong belief in a family unit which allows extended maternity and paternity leave to establish a secure start for the children. Partnership working between settings, parents, locals and national politicians and administrators is part of the culture in Scandinavian countries which contributes to high-quality childcare services. (Gasper, 2009).
Reggio Emilia’s schools for young children focus on helping the children learn through exploring, creating and discovery, encouraging them to share ideas, gain knowledge through questioning and working together and learning through experience. Parents and families are a huge part of the children’s education as they take part in the child’s learning. The schools also involve the community in the education of the children through cultural activities. This helps ensure that children receive the best possible care, education, and opportunities to develop their skills. (Rinaldi, 2021)
Knowledge and Understanding
Knowledge and understanding as an early years practitioner is key in the development of children. Knowledge allows practitioners to meet the needs of all children and support the development of each child from every background and ability. Understanding the development of children gives practitioners the ability to plan appropriate activities that will support their learning and be able to pick up on any developmental issues that might need extra support. Research has shown that the most qualified staff were the most effective in children’s learning. (Siraj-Blatchford  et al., 2002)
Not only is it important to understand the development of a child and how they learn but it is also important to have knowledge and understanding of the policies and procedures in the setting, especially those for safeguarding. It is important that anyone working with children have an understanding of safeguarding children and that this knowledge is updated on a regular basis. Understanding their roles and the importance of effective communication, and that the child is central and that their views should be recognised and responded too in order to maintain effective outcomes at the child’s best interest. (Johnstone, 2018).
Observation and Planning
Observation in early years gives practitioners or members of staff an insight to the child’s knowledge. Helping with a child’s development always begins with what they already know and observing a child will show a practitioner what the child knows, what they like, what they dislike which will help with planning activities to further their development and knowledge. (Smidt, 2005).
As children are active learners, practitioners should observe children in action, during play, when they are having conversations with peers and adults, indoors, outdoors, to establish how they react to different people and settings and giving practitioners the best knowledge and practise to start planning. The planning for children can be split in to long-term planning, medium-term planning and short-term planning. Long-term planning focuses on topics that are suitable for the age of which the children are in the setting. Medium-term planning concentrates on skills, knowledge and attitudes and will show how these have progressed from the previous term. Short-term planning comes from the observations and conversations with the children, concentrating on the children’s skills and knowledge and how to develop these further. (Fisher, 2013).
UNCRC
The UN Convention on the Rights of The Child is a legally binding international treaty that is made up of 54 articles outlining fundamental rights for all children. 
UNCRC sets a standard of how children are cared for. Ensuring they are safe from abuse and neglect, listening to their opinions and including them in decision making, providing resources and planning activities for children from all backgrounds, with any additional needs, emphasising health and personal with hand washing, tooth brushing and offering healthy snacks.
The UNCRC is important in all early years settings and acts as a guide to support staff to work in line with ‘children’s evolving capacities, recognising differences in comprehension and understanding related to age and ability’ (UNICEF, No Date).
Conclusion
In conclusion, being a professional in an early years setting goes beyond having the correct qualifications. Early Years professionals are responsible for making the children the centre of their practice to promote their wellbeing, development and learning. 
Practitioners must have the knowledge, skills and understanding to support each individual child’s needs and how to help them develop. This essay has highlighted that communication and relationships are essentials for creating a safe environment for children. Multi-agency working and working with families is important for sharing information and safeguarding children. Professional development  allows practitioners to further their knowledge and understanding to improve the quality of care. 
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What is Reflection & Reflective Practice

Reflection is thinking about an experience
or situation that has happened in your
setting and considering how you handled
it, asking yourself- what went well, what
could | have done better, what you have
leamed from the experience and how you
can deal with the situation if i arises
again in future.

Reflective practice is looking at these
reflections and using them in practice to
improve knowledge, skills and identify
areas for improvement to provide better
childcare for all children in your sefting
Reflection can be done by practitioners on
their own by keeping a jounal or a diary,
noting the situation, how it was dealt with
and whether you could improve next time.
We can also reflect as a team, with
colleagues and members of staff, as part
of a conference or team meeting or even
as a casual conversation to gain feedback
and to get different approaches and
opinions on situations. this wil not only
give you different views and opinions but
also improve how you run your setting
and the communications in the workplace:
“Reflection and reflective practice are core
values of professionals and have a key
role in professional training’ (Brock,

2015).

‘Deep reflection can encourage
practitioners to question the underlying
tules, values and established practices’
(Thompson, 2021),

Reflection and Reflective Practice in Early Years Education

"Looking back through a reflective lens informs new ways of thinking
of and developing professional practice to put policy into practice’
(Dahiberg et al., 2007).
Reflective practice is extremely important as an early years
practitioner in a childcare setting because it helps them leam from
their experience and make improvements to the way they care for
the children. Schon, (1983), believes that practitioners learn by
reflecting during and after real experiences. Comparing what went
well and what they could have done better can help practitioners
make the changes needed to provide  higher level of childcare.
Practitioners can reflect on different activities that they have been
doing in practice and think about what the children enjoyed, what
drew their attention and what could they change to keep children's
attention during said activity. They could also discuss this with the
children to gain input from them, improving communication and
istening on both benalf. This would give practitioner and staff the
chance fo understand each child's needs and feelings helping to
create activities to better fit the children’s needs. Letting the children
have input will also help with children'’s confidence and
communication leading to a safer and happier environment where
children feel seen and heard.
Brookield, (2017) Believes that sometimes the best way to reflect
on experiences and situations can be by talking to colleagues to
share ideas, get advice and share different ways of working
“Sometimes they'll describe a very different interpretation of a
situation than the one you hold. This helps you check, verify, or
reframe the assumptions you've brought to your analysis of it
(Brookfield. 2017)
Keeping children safe by keeping up to date with the rules and
policies of the workplace, identifying any problems and always
choosing the correct course of action is the most important thing to
take from reflection and reflective practice, along with improving
your work and understanding children's needs to provide the highest
quality of care for all children of all backgrounds and needs.

Theories of Reflection

Gibbs Reflective Cycle. Gibbs, G. (1988)
Graham Gibbs created a reflective cycle based on six different stages
of reflection.

1. Description — What happened? Who was involved? Where did the
incident take please? The date and time of incident, and how it
was managed / resolved.

Feelings —How did you feel before, during and after the incident
Is there a way those feelings may have influenced the outcome?
Evaluation — Reflect on what went well, what could you have done
better.

Analysis I there a reason why things happened the way they
did?

Conclusion — What did you leam from the experience? Is there
something you could have done differently?

Action Plan — How would you improve your performance is this
incident arises again? Set specific steps and goals.

Schon’s Reflective Model. Schon, D. (1983)
Schon. (1983) believes that professional leam from experience,
during an incident and through reflection after the incident. This helps
you leam how to think in the moment, critical thinking, and how to
adapt to situations in the moment
1. Reflection In Action — Reflecting during the incident, usually
triggered by shock This causes you to think on your feet and
taking immediate action
Reflection On Action - Reflection after the incident, what
happened and why. A moment to reflection on the decisions made.
during the incident and how you could improve.

Conclusion
In conclusion, reflection and reflective practise is
very important as a practitioner in order too
enhance leamning and knowledge, helping to
improve interactions and reactions and wi
contribute to high-quality childcare.





