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Introduction

This paper is a comparison between two types of storytelling, digital and traditional. It
will look at the background and context of why language is so important and how
storytelling can increase children's language abilities. Three elements that promote

language and literacy will be covered, along with the reasons this book was selected.

One of the earliest methods of human interaction is storytelling; scientific study has
shown that it is an effective method of instruction for developing language abilities for
children of all ages (Lucarevschi, 2016; Maurreen et al, 2021; Sundin et al,

2018). Maureen et al (2021) and Tong et al (2018) consider that having the ability to
read, write, communicate, and use spoken language through digital and printed
formats is referred to as literacy. Welsh government (2022) says that literacy and
languages are necessary for interaction among people. By enabling children to gain
meaning of what we read, hear, and see, helping children grow in knowledge and
awareness, to improve their abilities. According to Cremin et al (2017) and
Brockington et al (2021) there is considerable indication that storytelling between
adults and children establishes the groundwork for oral language, literacy, and

emotional and social growth.

Background

Listening to people telling stories is a good model for children and helps their
language development (Rokham et al, 2024; O’Neill et al, 2016; Cekaite and Bjork-
Willen, 2018). Rokham et al (2024), Smogorzewska (2014) explain that storytelling is
a technique to enable children to reach their full potential of verbal and nonverbal
communication. Early childhood is the starting point for the growth of literacy. The
advancement of primary literacy should concentrate on the abilities which act as a
foundation for more traditional types of writing as well as reading. These include
writing, spelling, and understanding of letters (Maureen et al, 2021; Cekaite and
Bjork-Willen, 2018; Gardner, 2019). The storytelling approach in schools,
encourages the discussion of thoughts and concepts and acts as a creative method
of expression that promotes the development of strong emotional connections that
generate understanding (Pasqualotto and Filosofi, 2023; Smogorzewska 2014;



Montog et al, 2015; Welsh Government, 2022). By the time they are seven years old,
children should be able to use complex phrases and have an expansive vocabulary

for speaking and listening (O’Neill et al, 2016).

According to Rokham et al (2024), Wilkinson (2019) and Johnston et al (2021) in
addition to providing extended talks, educators also need to tell stories that are
engaging, expressive and enjoyable. With this approach, teachers may offer children
the chance to reply by asking questions or making decisions after they read the
stories. It is believed that this approach will help children become more skilled in

spoken as well as written communication.

According to Atta-Alla (2012) distinctions between digital and traditional storytelling
are that digital storytelling depends on technological devices, it requires a greater
amount of planning as it requires research, makes it more difficult to improvise, but is
more engaging given that it includes movements and sounds. Traditional storytelling,
on the other hand, requires less preparation time, no technology, and allows the
storyteller to improvise while speaking and add or remove components (Atta-Alla,
2012). Digital storytelling is both the procedure and centred around products,
whereas traditional storytelling is process-driven (Choo et al, 2020). The significance
of relationship building in cognitive development is generally emphasised by
Vygotsky's sociocultural theory of language and thought development, which
emphasises that people's connections with others and the linguistic and social
environments in which they live are key factors that influence intellectual
development (Main, 2022; Macblain, 2022). Larson and Marsh (2015) and Maureen
et al (2021) explain that children are taught topics of interest at different ages in an
ordered framework that lays out the abilities, knowledge, and comprehension

needed for reading and writing.

Digital storytelling

Choo et al (2020) describes digital storytelling as a method of experimenting with
various software programs and multimedia to tell stories utilising technology in
exciting and engaging ways. There is a difference between electronic and traditional
storytelling. When a story is told in person, the listener must visualise the story to



fully understand it. With digital storytelling, the children may see the images in larger
format and hear the music that may come with it to have an enhanced awareness of
the story. The use of digital storytelling is particularly effective because it combines
the voice, story, sounds, and visuals to give characters, events, and fresh
perspectives. Similar to a traditional storyteller, a digital storyteller makes use of
several storytelling techniques, such as voice projection and gestures, to tell the

story while addressing the listeners directly (Choo et al, 2020).

Choo et al (2020) claims that children’s interest in listening to stories increases as
storytelling becomes more appealing. The children are more involved and
enthusiastic throughout the story and engaged since they quickly understand what

happens by watching the images and listening to the digital storyteller.

Nair and Yunus (2021) say that the use of digital storytelling is viewed as a modern
approach. Additionally, it makes it easier for children to improve their communication
skills. According to Kucirkova (2018) since they provide an abundance of options for
electronic and sensory involvement, digital books may be seen as an aspect of
transition. Using them in educational settings does not involve giving up on
traditional approaches, instead, it encourages engaged communication with stories.
Furthermore, Nair and Yunus (2021) state that children may develop speech through
digital stories. Digital storytelling is accessible in various settings enabling the
children to read the same stories in school and at home which is important for
improving learners' speaking abilities. Nunez-Torees et al (2023) suggest children
who used digital storytelling have showed greater understanding of literature in
shorter periods of time, which is due to the incorporation of motion, music and
illumination in the digital format. In education, teachers can make effort to include
digital storytelling into their lessons and view it to offer children an opportunity to
participate in enjoyable, encouraging atmosphere in which they can learn. It gives
teachers a platform to adapt their teaching strategies for modern times. (Nair and
Yunus, 2021; Choo et al, 2020). Kucirkova (2018) explains that some educators
might believe that the absence of electronic devices in their educational settings
limits how much they can promote digital books; nevertheless, digital books may
additionally be shared with students through desktop computers or interactive
whiteboards. Kucirkova (2018) continues to say that important talents, assessment

and explanation as well as understanding of digital instruments such as software and



hardware that are essential elements of technological literacy. Furthermore, teachers
should be challenged to further develop their current methods and take a
comprehensive approach to the literacy of their students in the classroom
(Kucirkova, 2018).

Traditional Storytelling

According to Reason (2016), traditional storytelling is based on a single speaker
using a selection of stories, with minimal technical items such as sound, and lighting,
and with an emphasis on vocal qualities. Storytelling provides added advantage of
teaching story lines that include the location, subject, characters, storyline, and
drama aspects. This enables storytelling to be used as a speaking model, a learning
environment and a platform for imaginative expansion which support the
development of reading (Maureen et al, 2021). Satriani (2019) and Medlicott (2018)
say that storytelling plays significant role for enhancing children' oral and written
abilities. It supports the growth of expressive and open-minded speech, which
includes the ability to write and reading knowledge, in accordance with literacy.
Furthermore Satriani (2019) explains that storytelling indicates a particular kind of
literacy activity that could impact children's language ability. Some of the key benefits
of literacy exercise include the development of language and the brain along with the
ability to think critically and logically. When applying storytelling as a teaching tool for
reading and writing, children can benefit from improved vocabulary and grammatical
usage. Including the advantages of storytelling, teachers may increase their pupils'
enthusiasm for reading (Satriani, 2019). According to Hibbin (2016), Satriani (2019),
Rokham (2024) and Montog et al (2015) there are many benefits to storytelling for
children's education and development such as vocabulary acquisition, language
complexity and communicative competence. It allows children to memorize words
they have learned, enhance their interest in reading including enabling children to
understand themselves and others, work alongside others and become more self-
confident. Ralli et al (2021) research reveals that responsive vocabulary greatly
predicts storytelling when listening at the young ages of 4 and 7. Additionally, it has
been discovered that children' repeating of stories is connected to their expressive

and responsive vocabulary.



Rokham (2024 ) declares that activities involving storytelling have three main
objectives: to provide knowledge and explain; to engage and amuse; and to
encourage, provide, and inspire. Lucarevschi (2016) suggests that the reason why
storytelling works effectively is because it can be enjoyable, captivating, and
extremely memorable. This increases children's interest in expressing themselves
through writing and reading about tales in addition to in listening to them. Rokham et
al (2024) continues to say that the high number of new words used in storytelling
activities will help children' language development. Maureen et al (2021) and
Rokham (2024) goes on to say that in primary schools when an adult reads stories to
children, it can draw in their curiosity and enthusiasm, and children can relate the
story to their everyday lives and past experience. Choo et al (2020) explain that
words, sounds, and verbal speech are the fundamental building blocks that
storytellers use. Vocal representation, facial expressions, and hand movements are
their tools. Making characters come to life is therefore an essential component of
storytelling, allowing both the storyteller and those listening to share in the feelings
and ideas of those in the story. Characters may be made to come to life by
employing language, voice projection, tone, gesture, facial expressions, and other
elements. To grab the attention of children, educators are therefore being
encouraged to employ storytelling as a teaching and learning approach in the
classroom (Choo et al, 2020; Wilkinson, 2019).

Props

Useful teaching strategy for promoting literacy in an early education setting is the
use of props (O’Neill et al, 2016; Bruce et al, 2020; Robinson, 2015). A prop is a
component to aid a story's dramatization (Robinson, 2015). Medicott (2018),
Bensmihen (2023) and Robinson (2015) argues that children's interest can be
sparked, by introducing props. Children are motivated to ask questions such as
"Who's that?",” What is that for?”, “You have that, but why?”. Children's attention has
been attracted by the props before the story has begun. Props are components that
generate memories, communicate ideas, and engage curiosity. Medicott (2018),
Bensmihen (2023) and Robinson (2015) continue to say this allows the reader to use

the props at the right time and gives the children an opportunity to see the props



closely and even hold them. This involves them in the storytelling process and
includes techniques for creating a shared vocabulary (Medlicott, 2018; Bensmihen,
2023). As is the case in traditional storytelling in the video provided, the storyteller
only uses the props when they are relevant to the story. O’Neill et al (2016) and
Bruce et al (2020) explain props may assist in the development of reading and
spoken word. Since children are both performers and viewers, their participation is

necessary for enjoyment; the teachers focus on getting children involved.

Emotions

Emotions are signals to ourselves and to other people (Habermas, 2019). Habermas
(2019) Nabi and Green (2014) and Hwang and Mastsumoto (2016) explain emotions
assist in the expression, comprehension, and sharing of events during storytelling,
and they may demonstrate to children how diverse emotions function. A chain of
emotional changes carried through the story's development may encourage and
maintain ongoing interaction with the storyteller. An advanced and complex
interaction between language, text, and imagination, deeply engages listeners
emotionally and cognitively (Brockington et al, 2012). As demonstrated in the video,
the storyteller's use of an angry voice for the father bear, a soft voice for the mother
bear, and a crying expression for the baby bear can affect the listener's emotions.

This may help the children comprehend their own emotions.

Book choice

The storyteller selected this story because of the way that Goldilocks reflects young
children’s natural, instinctual feeding, sleeping and behaviours that relate to positive
curiosity. There is a mathematical element introduced by the different sizes of the
bears, bowls, chairs, and beds. It uses repetitive language to help children
understand terms like "hot," "cold," "hard," and "soft," which helps them connect
those words to daily objects (Lockdown Learning, no date; Shand and

Czernichowska, no date).

This story's primary lesson is about considering how your behaviour may affect other

people (Brett, 2005; Ransom, no date; Smeda et al, no date).



Conclusion

All the sources implemented in this paper Google Scholar, Moodle reading List, and
Google were excellent and provided useful information. For this subject, Google
Scholar offered a wide variety of papers and articles that were trustworthy, current,
simple to locate and academic. The main reason Google Scholar was chosen was
because there was an abundance of information to read, several individuals who
agreed with it, and a variety of viewpoints and study that had been done, but the

results were generally similar.
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