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The Effectiveness of Experiential Learning in Fostering Career Readiness of 
University Students at CUHK Business School, Hong Kong

1. Overall Abstract 

Over the past years, the global workforce has undergone a rapid transformation. The global business environment has been changing at a faster pace than we expected, driven by the influence of globalization, digitalization, post-pandemic impact, and the emergence of sustainability and social impact definitely plays a role. It is visible that modern employers’ priorities and expectations of the incoming workforce are evolving and have changed significantly. As a consequence, higher education institutions are facing higher pressure to better align academic instruction with the new set of practical skills needed for employment. This is especially pertinent for business students, where experiential learning is increasingly viewed as a crucial element in curricular reform and career training. Nevertheless, the understanding, application, and evaluation of experiential learning vary significantly across educational contexts.

Hong Kong, as one of the world’s leading international financial centres, has its favourable strategic and economic position. It has convenient access to all the Asian markets, and more importantly, serves as the main gateway to Mainland China. The active business activities and the rising competitiveness of the labour market have intensified the need for Hong Kong universities to produce career-ready graduates. 
Employers seek graduates who not only excel in technical expertise but also be able to demonstrate a range of transferable abilities, including effective communication, critical problem-solving, flexibility, and intercultural understanding, that are crucial for thriving in today’s intricate and globally connected business environment (Chan, 2023a). 

At The Chinese University of Hong Kong (CUHK) Business School, experiential opportunities, such as internships, case competitions, consulting projects, global exchanges, and study tours, play an increasingly vital role in the curriculum. CUHK dedicates resources, effort and attention in designing and developing a variety of experiential learning initiatives, which extend learning and teaching beyond traditional classroom teaching. The ultimate goal is to fostering critical thinking and enabling students to apply business theories in dynamic, practical settings. However, questions remain regarding their actual impact on preparing students for their future careers.

A key challenge lies in the potential disconnect among students, faculty, employers, and curriculum designers, who often have differing expectations, values and priorities. This misalignment may post challenges and hinder the consistency achievement of desired outcomes and the degrees of satisfaction with the programs. Additionally, there is limited research on whether the current experiential learning initiatives at CUHK Business School are systematically assessed or directly aligned with evolving job requirements and market trends. Without well-structured frameworks and feedback systems, the Business School may face difficulties in ensuring these programs consistently fulfill their educational and professional objectives, and adapt effectively in response to shifting external conditions.

This study is therefore essential to explore the specific challenges and opportunities associated with experiential learning at CUHK Business School. It aims to examine how different stakeholders, including students, faculties, employers perceive experiential learning, and draw more meaningful insight on local curriculum development, institutional strategies, and stakeholder collaboration. Ultimately, the research goal is to contribute to more intentional, impactful learning experiences that genuinely prepare CUHK Business School students to navigate the increasingly complex demands of the modern business world.

This study draws upon a rich theoretical background that emphasizes the importance of active, reflective, and socially contextualized learning. Influential educational thinkers like John Dewey have highlighted the necessity of experience and reflection in effective education, emphasizing that learning is fundamentally a social process. Kurt Lewin stressed the role of group dynamics and social tensions in enhancing learner engagement, while Lev Vygotsky put focus on the sociocultural approach, which highlighted how collaborative interaction can foster intellectual growth. 
Drawing on this foundation, David Kolb’s Experiential Learning Theory has 
become a popular framework for understanding learning as a continuous cycle involving concrete experience, reflective observation, abstract conceptualization, and active experimentation. This model encourages ongoing learner participation, allowing students to enter and re-enter the cycle at any point, adapting their learning approaches based on their preferences or the specific context.
Extending from Kolb’s framework, contemporary scholars such as Jennifer Moon, Beard, and Wilson did some further refinement of this model. They call attention to the centrality of reflection, not as a static or stand-alone stage, but as an ongoing, highly personalized, and affective dimension of experiential learning. They understand emotions as a driving force for influencing motivation and cognitive absorption, which in turn affect how students carry on their experience and internalize the learning process. To learn more about the emotional and cognitive components of experiential learning would be beneficial for the programme designers and educators to gain a more holistic view of how students integrate knowledge and information as well as develop career readiness.
Empirical research across multiple countries substantiates positive correlations between engagement in experiential learning activities and growth in career readiness. Quantitative and qualitative studies from the Philippines, the United States, and Vietnam reveal that structured, intentional experiential learning enhances students' transferable skills, boosts confidence, and fosters positive attitudes towards continuous professional growth. Business Schools which embed experiential opportunities in formal curricula, coupled with career coaching and mentoring, report improved student outcomes, including clearer career aspirations and stronger preparedness. However, wide methodological variation characterizes much of this research, often relying on self-reported data without triangulating employer perspectives or measuring long-term employment outcomes, which limits the depth and applicability of findings.
Within Hong Kong’s unique context, similar challenges persist. The active business climate and highly globalized workforce expectations make career readiness an acute concern. Studies indicate a gap between employer expectations and graduates’ readiness, especially in communication, teamwork, and intercultural skills. CUHK Business School is recognized for its proactive approach to integrating experiential learning, offering a wide range of programs designed to prepare students for professional success. The school’s Assurance of Learning process, aligned with AACSB accreditation standards, monitors student progress across multiple learning goals, and workplace assessments during the well-established Co-operative Education Programme provide further evaluative insight. Student reflections, employer feedback, and faculty observations contribute to ongoing program development.
Nevertheless, there remain significant gaps: a lack of a shared, institution-specific definition of experiential learning and career readiness; inconsistent curricular integration and assessment practices; and limited employer engagement in program evaluation. Additionally, there has been insufficient longitudinal tracking of graduates to establish the link between experiential learning participation and career outcomes. These shortcomings complicate efforts to fully understand and enhance the impact of CUHK’s experiential initiatives.
This study will employ qualitative methodologies and grounded theory to explore the multifaceted realities of experiential learning at CUHK Business School. By engaging key stakeholders to uncover perceptions, expectations, and lived experiences, the research aims to identify enablers and constraints in program effectiveness. The goal is to develop a deeper, context-sensitive understanding that can inform curriculum refinement, evidence-based institutional policy, and stronger collaboration between academia and industry.
In conclusion, this literature review highlights the theoretical, conceptual, and empirical foundations underpinning the importance of experiential learning in business education as a means to foster genuine career readiness. It also points to gaps and challenges specific to CUHK and the broader Hong Kong higher education landscape, which present opportunities for targeted research and strategic development. Addressing these issues is imperative to cultivating adaptable, resilient, and future-ready business graduates capable of thriving in a globalized, rapidly changing economic environment. This research aims to make a meaningful contribution to enhancing career readiness education at CUHK Business School, aligning with its goal to prepare students with the skills and self-assurance required for sustained success throughout their professional journeys.
2. Literature Review
2.1 Key Concepts and Theoretical Groundings 
[bookmark: _Hlk203574981]Experiential learning
Experiential learning has become a cornerstone pedagogical strategy in higher education, complementing traditional classroom-based learning. Traditionally, education has heavily relied on lectures, readings, discussions and examinations, which is mainly a theoretical knowledge transfer, rather than application. Experiential learning, however, focuses on learning by doing, acquiring knowledge through practical experiences. In general perception, people often understand experiential learning as an out-side the classroom learning, in which students put the theoretical knowledge learned in class into real-life application. 
The foundations of experiential learning are rooted in the work of several influential twentieth century scholars, including William James, John Dewey, Kurt Lewin, Jean Piaget, Lev Vygotsky, Carl Jung, Paulo Freire, Carl Rogers, and others.  These thinkers collectively emphasized active engagement, reflection, social context, and humanistic elements in learning (Seel, 2012). 
Dewey (1986) argued that education is fundamentally a social process grounded in experience. He advocated for “progressive education” through active engagement with the environment, pointing out that education must be grounded in experience to be meaningful. 
Kurt Lewin, a groups experiential learning and action researcher, believed that learners can attain deeper insights and superior problem-solving skills within collaborative group settings. He underscored the importance on group dynamics and how social tension can stimulate learning (Kurt Lewin. Groups, Experiential Learning and Action Research, n.d.). 
Lev Vygotsky further enriched the understanding of learning by adding the social and cultural context. He emphasized the crucial role of collaborative settings in fostering intellectual development (Seel, 2012). 
Each of these scholars contributed unique insights into how people learn by interacting with their surroundings and reflecting on these interactions.
Building upon such foundations, David Kolb (1984) synthesized all the insights and contributions and came up with a new experiential learning theory. According to Kolb 1984 (Experiential Learning, n.d.), experiential learning is considered as a continuous learning actions where new knowledge is developed through transformational experience. He introduced a four-stage learning cycle that illustrates how learners move through different stages of experiences and learning : 
1. Concrete Experience: Engaging directly in an activity or task.
2. Reflective Observation: Thinking back on that experience to notice patterns and implications.
3. Abstract Conceptualization: Forming new ideas or modifying existing concepts based on reflection.
4. Active Experimentation: Trying out these new ideas in different situations.
(“Experiential Learning Theory,” 2014, p. 30).
A critical aspect of Kolb’s ELT is its view of learning as a continuous and dynamic process, where learners may enter the cycle at any point, and different learners may emphasize different modes (e.g., reflective observation vs. active experimentation). While Kolb’s model is widely influential, contemporary expansions and critiques emphasize the non-linear and affective dimensions of experiential learning. For instance:
Moon, (2013) argues that reflections is not merely one of the elements or stages in the learning cycle, but is central to experiential learning, as it transforms experience into meaningful learning (Chapter 2, p. 21). She further points out that refection will be happened in any stage of the cycle, it is an ongoing and highly-personalized, not strictly cyclical (Moon, 2013, Chapter 6, pp.86–87). 
Crucially, Moon highlights the emotional dimension of learning, noting how feelings like excitement or anxiety influence engagement, persistence, and cognitive absorption (Moon, 2013, pp. 21, 53, 86–87). Reflection intertwines with emotions - feelings can trigger reflection, shape its direction, and intensify learning. It is not just by products but drivers of learning and engagement. 
This emphasis on emotion is corroborated by Beard & Wilson, (2018), he shared the same view by highlighting that learners make meaning not only through thinking but also by sensing and feeling. They extended Kolb’s model to incorporate emotional and sensory engagement. Reflecting on emotional responses enables learners to integrate affective experiences with cognitive insights, deepening learning experience and make it more impactful for the students.  
The review of these theories and perspectives sheds light on my research study. It suggests that emotional dimension is critical to understanding and accessing the effectiveness of experiential learning, in particularly fostering career readiness among business students. My key takeaway for my study is that I shall include the investigation how students experience, manage, and reflect on emotions at the experiential learning programmes, e.g. internships, case competition, study tours, etc and how these emotions affect or relate to their perceived career preparedness and professional identity development. This approach could provide valuable insights into designing experiential learning that truly prepares students for the complexities and challenges of modern workplaces.
This rich theoretical landscape is highly relevant to the present study, particularly in exploring how emotional reflection during experiential activities such as internships or case competitions impacts career readiness perceptions and professional identity development among CUHK business students. Thus, this research adopts Kolb’s model as the foundational skeleton, complemented by insights and ideas from Moon, Beard, and Wilson concerning emotional dimension, reflection centrality, as well as collaborative/social learning context in experiential learning.
Career readiness
There is no single definition of career readiness in the literature, generally, when we talk about career readiness, it is commonly accepted it as some core skills that are required for someone to start his/her career. 
According to Naseer et al., (2025), career readiness is frequently conceptualized as the development of the foundational competencies, behavioural attitude and transferable skills that facilitate students to have a smooth transition from school to the global labour market.  
In 2022, a research report was conducted by ACT Research, it identified five crosscutting capabilities for 21st-century learners, they includes critical thinking, creative thinking and innovation, collaborative problem-solving, information and communication technology, and self-directed learning. It concluded that these transferable skills are useful and essential for the students to master the work and challenges that they face in the past, present and future (Cross-Cutting Capabilities: Transferable Skills for the 21st Century, 2022).  
More specifically, National Association of Colleges and Employers (NACE) identifies eight key attributes sought by emplyers globally: 
1. Critical Thinking/Problem Solving: The ability to exercise sound reasoning, analyze issues, make decisions, and overcome challenges, often demonstrating originality and inventiveness .
2. Oral/Written Communication: Effectively articulating thoughts and ideas through various communication channels .
3. Teamwork/Collaboration: Working effectively with diverse individuals and teams, valuing different perspectives, and achieving shared goals .
4. Digital Technology: Proficiently using and adapting to current and emerging digital tools and technologies .
5. Leadership: Guiding and influencing others toward a common vision, delegating effectively, and inspiring motivation .
6. Professionalism/Work Ethic: Demonstrating personal accountability, integrity, ethical conduct, and responsible work habits .
7. Career Management: Proactively engaging in self-assessment, career exploration, networking, and continuous professional development .
8. Global/Intercultural Fluency: Valuing, respecting, and learning from diverse cultures, races, ages, genders, sexual orientations, and religions, and interacting effectively with people from varied background. (2022-Nace-Career-Readiness-Development-and-Validation.Pdf, n.d.)
Throughout my literature search, I can see a variation and evolvement of the definition of career readiness. It is not just varied with the generalized core skill sets, but also varies across the wild spectrum of the ever changing business landscape. While we can use the 8 core competences developed by NACE as a base of the study, one should pay attention that career readiness is increasingly viewed as a future-focused skillset. This evolving conceptualization highlights a shift from job-specific training toward broader, future-focused capabilities encompassing lifelong learning, adaptability, and global awareness. It encourages myself, researchers, educators and institutions to focus less on rote learning and more on cultivating confident, self-directed individuals who can navigate uncertainty, embrace innovation, and contribute across varied contexts in the global business environment..
Research on Assessment of Experiential Learning and Career Readiness
Research consistently demonstrates a positive relationship between engaging in experiential learning and developing career readiness.
Pasahol et al., (2023) conducted (Pasahol et al., 2023)a quantitative survey with 188 graduating tourism students in the Philippines, revealing that greater involvement in experiential learning correlates significantly with enhanced personal qualities, knowledge, and skills aligned with career readiness. This suggests that structured, intentional experiential learning experiences can strengthen students’ perceived preparedness for industry demands, i.e.  the more the engagement in experiential learning, the higher the personal qualities, skills and abilities that the tourism students feel ready for the industry. 
(Eckhardt, n.d.) draw similar results.  His qualitative dissertation at Middle Tennessee State University examined the students’ experience in the Experiential Learning Programme, with a focus on internships, apprenticeships, and workplace learning. The study aimed to determine how these practical experiences contribute to graduates’ career readiness. A qualitative methodology with in-dept participant’s narratives was employed to analysis the programme. Through in-depth analysis of participant narratives, the study revealed that the experiential learning program facilitated the development of essential soft skills, including problem-solving, adaptability, communication, and collaboration, all vital for long-term career success.
In Vietnam, a mixed-methods case study of Business English students in Binh Duong Province, Vietnam evaluated core competencies including teamwork, communication, critical thinking, time management, and IT literacy through project-based learning. The study found that students perceived noticeable growth in these competencies after engagement with project based learning activities (The Impact of Project Based Learning on Career Readiness, n.d.). 
Taking a different approach, Burke, Shaw and Meisinder analysed a business school’s career development curriculum with experiential learning, coaching and mentoring, and mandatory internships as the core of the study. The study used a mix-method, taking both quantitative and qualitative approaches. Students reported positive impacts on their career readiness, career aspirations, and career achievements. The study did not touch on the essential attributes contributing to career readiness, but one point is valued to mention is that the business school here integrated 4, one-credit Career Development course into the business curriculum, which is the essential success of the Career Development. It paved way for discussion on whether we should integrate career-centric experiential learning programme into the formal business curriculum – a crucial insight for Hong Kong’s higher education institutions.
Methodological Variation and Implications:
Across studies from the Philippines, United States and Vietnam, structured experiential learning has been consistently linked with meaningful improvements in students’ perceived and demonstrated career readiness. All findings suggested a coherent insight : practical engagement, through internships, project-based work, or integrated career development programs, directly enhances students’ soft skills and workforce confidence. 
These studies also showcase a variety of methodological approaches, including large-scale surveys, narrative interviews, and mixed-methods case studies. This diversity not only enriches our understanding but also uncovers a need for more harmonized assessment frameworks, including rigorous, validated tools that combine self-report data, employer feedback, and objective performance metrics.
Integrating both subjective and objective measures is crucial for capturing the multifaceted impact of experiential learning on career readiness, covering more than just the acquisition of skills, this also involves building self-assurance, shaping a strong professional identity, and strengthening the ability to adapt in changing circumstances.



 	2.2 Experiential Learning in Higher Education – Hong Kong Landscape
Background:
In the context of rapid technological advancements and ongoing economic, social, and environmental changes, the 21st-century global workforce requires graduates with an expanded range of skills and core competencies.
 (Doherty-Restrepo et al., 2023), emphasize analytic, interpersonal, global, and technological skills as workplace necessities.
(Tushar & Sooraksa, 2023) identify top ten skills are communication, teamwork, analytical/critical skills, problem-solving, confidence, creativity, self-management, planning and organizing, adaptability and time management. 
However, both (Doherty-Restrepo et al., 2023) & Tushar & Sooraksa, (2023) pointed out there is a discrepancy appeared between employers’ expectations and graduates’ possessed skills. 
University students, as our future leaders, must develop strong capabilities, both hard skills and soft skills, to compete and stay relevant in the real world.  The students, nowadays, are expected to adopt modern thinking suited to both today and future challenges. Today’s students are expected to adopt modern thinking that prepares them for current and future challenges. Consequently, educators worldwide are reevaluating their methods in preparing the necessary skill sets for the 21st-century workforce.
The clock is ticking; in meeting the new market demands, universities have increasingly prioritized experiential learning as a strategic imperative to enhance graduate employability (Chan, 2023). The CUHK Business School, a world's world-leading education institute, has responded by embedding experiential learning into curricula to enhance students’ employability and professional development. It is at the forefront of integrating various forms of experiential learning into their programs, ranging from traditional internships and consulting projects to global exchanges, entrepreneurship ventures and theme-based study tour. The underlying premise is that direct experience, coupled with critical reflection, can significantly accelerate the development of career readiness competencies - a multifaceted concept encompassing not only professional skills but also personal attributes vital for navigating complex career landscape(2022-Nace-Career-Readiness-Development-and-Validation.Pdf, n.d.).
Recent Study in Hong Kong Context:
Let’s move the spotlight from global perspective to a local focus in Hong Kong. 
Chan, (2023b) used a perspective research approach by drawing on existing literature, policy analysis and some examples for his analysis. 
Echoing the viewpoint of Tushar & Sooraksa, (2023), Chan acknowledges a current gap in understanding if the graduates outcomes meets employers’ expectation in Hong Kong. He further questioned about the effectiveness of the separated operation of academic staff and career service offices in supporting students’ transitions from school to work. This prompts forward thinking that if Hong Kong should follow the transformative act which (Burke et al., n.d.) discussed and supported in his research, that is to include career education courses as part of the core business curriculum in Hong Kong. 
In addition, the author argues that universities shall nurture students with long term career success and offer a new conceptual framework by shifting from “work ready” to “work conscious” attributes (like the ability to handle lifelong career and to adopt changing work environments). 
Business students in Hong Kong are generally very eager to obtain internship opportunities during their course of study, aiming to hone their skills in the real world market, knowing if the job nature matches with their interest, or hoping to have a return offer before graduation.  Du-Babcock, (2016) conduct a research on Hong Kong internship program described in “Bridging the Gap from Classroom-based Learning to Experiential Professional Learning: A Hong Kong Case: offered some important insights. He supported the well-designed, curriculum-integrated internships directly benefit both student employability and program relevance; evaluation should involve all stakeholders, including employers, students and faculties. This paper emphasised on the importance of  the industries’ involvement (no matter in form of industry consultants or placement supervisors) from curriculum design to internship guidance, feedback collection and reflection exercises. It offer a very good direction for the educators or curriculum designers to put industries’ engagement as an important stakeholder. Internship success depends on student readiness (initiative, preparedness, attitude) and employer readiness (designed challenges, effective supervision) (Du-Babcock, 2016). 
Globalization makes the world become more inter-connected and inter-dependence than ever. It has transformed both the economic and career landscape. Global career readiness i.e. how to train students be ready to excel in global environments become a controversial topic. In response to this, Hong Kong universities have been proactively made adjustment devoted lots of resources in their teaching and learning strategies and approaches, particularly international exchange programme. (Chak & Makino, n.d.) reinforces that students are highly benefited through international exchange programmes as it scaled up its self-directed learning capabilities which is good for life-long learning and global environmental adaptation, and the critical competencies such as adaptability, problem-solving, and intercultural skills which is crucial for future global careers.  

2.3 Experiential Learning Programme in CUHK Business School
[bookmark: _Hlk203747893]Experiential Learning Programme
Established in 1963, CUHK has grown into a comprehensive research institution with a global outlook, dedicated to blending traditional values with contemporary innovation, and bridging Eastern and Western cultures. CUHK Business School stands as a foremost institution in Hong Kong, recognized for its leadership and pioneering role in business education. The School has been offering a comprehensive set of programs at all levels and it is the first tertiary institution to offer undergraduate business education in Hong Kong since 1963. CUHK Business School emphasizes experiential learning to provide students with practical, real-world experience alongside traditional classroom learning. This approach aims to enhance students' learning experience, boost their competitiveness in the global market, and better prepare them for their future careers.	Here are the list of experiential programmes or activities in CUHK Business School: 
· The Co-operative Education Programme (Co-op@CUHK): A well-structured program combining two pre-employment preparatory courses with a 6–8 month full-time paid placement. The program includes continuous workplace assessments covering competencies such as professional presentation, communication skills, problem-solving, and achievement of work goals.

· Global Experiential Learning courses (MGNT 2511 and MGNT 2512): These are designed to prepare students before and after international or local experiential activities to foster global business competencies.
· Local experience: mentorships, career development workshops, local internships, corporate projects, community service, leadership training and  company visits.
· Global experience: overseas study trips, exchange programmes, global internship programs 

CUHK’s experiential learning strategy aims to bridge theory with practice through these varied engagements, facilitating skill development relevant to the complexities of the business environment.

Quality Assurance and Assessment of Experiential Learning Programme 
 CUHK deploys an Assurance of Learning (AoL) process aligned with AACSB standards to ensure educational quality. The system evaluates undergraduates across six learning goals focusing on:
	Learning Goal 1
	Our students will demonstrate effective communication skills in a business context. 

	Learning Goal 2
	Our students will demonstrate effective analytical and problem-solving skills in making business decisions.

	Learning Goal 3
	Our students will be able to integrate business knowledge into business decision-making.

	Learning Goal 4
	Our students will be able to identify issues from global perspectives and propose corresponding strategies.

	Learning Goal 5
	Our students will be able to be aware of the ethical issues in a business environment.

	Learning Goal 6
	Our students will have specific knowledge in one or more functional areas of their business studies.


	(The Chinese University of Hong Kong | AACSB Accredited, n.d.)
While CUHK Business School offers extensive experiential learning programs, explicit research or formal assessments directly linking these programs' core competence development to career readiness appear limited or not publicly reported.
Besides the Assurance of Learning exercise, there are some assessment and evaluation on the programmes have been done. 
Workplace Assessments in Co-op: Students in Co-op undergo structured evaluations during their placements, assessing eight skill areas directly related to career readiness—e.g., professional communication, teamwork, adaptability, work performance, and reflection on personal growth. Rising scores on these assessments from first to second work term indicate student improvement and sustained positive learning attitudes.
Multi-stakeholder Feedback: Evaluations include feedback from students, faculty supervisors, and employers, offering triangulated insights on skill development and readiness for career challenges.
Student Reflections and Testimonials: Qualitative evidence from student sharing highlights transformative learning, increased self-awareness, enhanced judgment, and career exploration—central dimensions of career readiness.
Ongoing Enhancement Discussions: The annual INDEX Symposium hosted by CUHK Business School involves faculty, students, and industry leaders exchanging best practices to improve experiential learning design and its alignment with workplace skills and career preparation.

[bookmark: _Hlk204089917]2.4 Key Issues and Gaps in Research 
Gaps and Challenges were identified in the empirical literature:
Lack of Clear Definitions
There’s no consistent agreement on what “career readiness” and “experiential learning” actually mean. Different universities and researchers define and measure them in different ways. This makes it hard to compare results and draw meaningful conclusions. In Hong Kong, while experiential learning is increasingly used, business schools, including CUHK Business School, struggle to define, implement, and evaluate it consistently. We need a benching marking system and common understanding of what experiential learning education should be. 

Assessment Challenges
How we measure the success of experiential learning programs often relies on limited information. Many studies depend on students’ self-assessments or employers’ perceptions. We need more objective, long-term studies that track how graduates actually perform in their careers. For example, CUHK monitors student progress during internships, but there’s no published research that definitively links participation in experiential learning programs to better career readiness or job outcomes after graduation. Without strong assessments, we can’t be sure if these programs are truly effective. Also, getting employers involved in the assessment process is often difficult, which means we might miss important insights about workplace relevance.
Empirical Evidence Gaps
We need more research that follows graduates from experiential learning programs over time. Do the skills they learn in these programs lead to job offers and career advancement? We also need comparative studies across different universities in Hong Kong to identify best practices and understand the factors that influence the success of experiential learning programmes. It’s also crucial to examine whether current experiential learning activities are aligned with the current needs of the job market.
	(Chan, 2023b) identifies a critical gap in Hong Kong business schools: experiential 	learning assessment often lacks valid alignment with dynamic labor market 	competencies, relying instead on generalized or outdated criteria.
The limited employer involvement in assessment restricts feedback validity and reduces insights on workplace applicability, an issue echoed by (Doherty-Restrepo et al., 2023), who advocate for competency-based approaches co-developed with industry.

2.5 Implication for Research Direction 
Research Problem
How effective is experiential learning in preparing university business students for career readiness?
Problematizing the Problem
Understanding how well experiential learning prepares students for their careers is essential. This knowledge helps universities design curricula that meet the needs of today’s workforce. If we don’t understand the effectiveness of experiential learning, we risk offering programs that don’t equip students with the necessary skills for success. Given the rapid changes in the job market, universities must bridge the gap between academic learning and real-world skills. experiential learning is a key strategy for doing this, especially in the competitive business environment of Hong Kong.
Research Gap, Purpose Statement and Research Questions
However, despite its growing importance, 
(1)	There is a lack of clarity and consistency in how experiential learning is defined, implemented, and assessed in Hong Kong business schools.
(2)	Furthermore, limited research has systematically examined whether current experiential learning activities are effectively evaluated or aligned with the evolving demands of the labour market.
Research Focus : CUHK Business School
This case study addresses this gap by exploring the effectiveness of experiential learning in fostering career readiness of business students at CUHK Business School. The research seeks to understand how experiential learning is designed, implemented, and assessed within the institutional ecosystem, and how these processes are perceived by key stakeholders-students, faculty, and corporate partners.
Specifically, the study aims to:
· Examine the perceptions, expectations, and lived experiences of stakeholders involved in experiential learning.
· Identify enabling factors and systemic challenges that influence the success of experiential learning initiatives.
· Generate insights to inform the strategic alignment of experiential learning practices with the dynamic demands of the global workforce.
By focusing on this localized context, the study intends to provide a comprehensive understanding of institutional practices and challenges shaping experiential learning, thereby supporting improvements in curriculum design and career readiness strategies.
To capture the complex, multifaceted nature of experiential learning, this research employs qualitative methods and grounded theory for data collection and analysis, allowing for an in-depth exploration of stakeholder perspectives and institutional dynamics.

2.6 Conclusions 
Building on foundational frameworks—from Dewey’s progressive education and Kolb’s experiential learning cycle to modern perspectives on reflection and emotion—experiential learning stands out as an effective method for fostering integrated knowledge and professional skills in business education. Concepts of career readiness have shifted to highlight a broad set of flexible, lifelong skills essential for navigating today’s complex and globalized job market.
Research conducted in various countries, such as the Philippines, the United States, and Vietnam, consistently demonstrates a positive correlation between participation in experiential learning and improvements in career readiness, particularly in areas like soft skills development and workforce confidence. Nonetheless, studies in Hong Kong reveal ongoing issues around defining, applying, and rigorously assessing experiential learning outcomes. The CUHK Business School exemplifies both progress and the need for more in-depth evaluation and refinement in this area.
CUHK has developed a range of experiential programs and structured assessment initiatives—such as the Co-op program and the Assessment of Learning (AoL) process -that offer a strong foundation. However, there is a noticeable gap in publicly available research explicitly connecting these efforts to graduate employment outcomes and employer evaluations.
Therefore, this review highlights the importance of further research to evaluate how experiential learning at CUHK Business School supports career readiness. This includes clarifying key definitions, enhancing assessment methods, including diverse stakeholder input, and ensuring alignment with changing labour market demands.
[bookmark: _GoBack]
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