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Introduction: Overview of text 
The following text aims to provide a consideration and critique of the potential opportunities and challenges for the development of a pedagogy by which Donaldson’s Successful Futures (2015) could be delivered within educational settings across Wales. The initial section of the text will review a wide range of relevant research and literature taking into consideration pedagogical approaches which have informed professional practice within School A (when discussing references to schools, due regard has been paid to ethical issues). It will also discuss the positives and potential flaws of these pedagogies which practitioners and educational settings may need to take into consideration. 
The following section of the text will be in the format of a SWOT analysis followed by a strategic plan to be presented to a Senior Leadership Team (SLT) which focusses on the implementation of Donaldson’s Successful Futures through a particular pedagogical approach supported by a vast range of research and evidence. 
The final section of this assignment will be presented as a poster which outlines the opportunities and challenges presented to schools across Wales with the implementation of Donaldson’s Successful Futures. The poster will intend to engage practitioners in dialogue around the subject of Wales’ new curriculum. 
Section One: A review of relevant research and literature linked to pedagogy 
 Successful Futures written by Professor Graham Donaldson (Donaldson, 2015) was devised following a review of the current curriculum arrangements in Wales. Professor Donaldson collated an in-depth body of evidence and research from within Wales, the United Kingdom and internationally to inform his document. Underpinning the report are four core purposes for all learners in Welsh educational settings. Donaldson hopes that these four core purposes will be developed in all Welsh learners as his new curriculum is implemented and sustained (Donaldson, p. 29, 2015). The four core purposes are as follows:
· ambitious, capable learners, ready to learn throughout their lives
· enterprising, creative contributors, ready to play a full part in life and work
· ethical, informed citizens of Wales and the world , ready to be citizens of Wales and the world
· healthy, confident individuals, ready to lead fulfilling lives as valued members of society.
	
Some say that Donaldson’s Successful Futures provides practitioners across Wales with an exciting opportunity: to plan, implement and sustain a brand new curriculum which is fit for learners living in the 21st Century. It may also enable educational settings to branch out from current curriculum arrangements which were initially devised in 1988 (Welsh Government, 2016). Donaldson himself discusses potential issues with current curriculum arrangements within his document stating that over time they have become, ‘overloaded, complicated and, in parts, outdated’ (Donaldson, p. 13, 2015). 

The following section of the text will focus specifically on pedagogy, providing a critical reflection on a range of pedagogic principles and practice as well as considering Donaldson’s view of pedagogy within Successful Futures. The text will also evaluate and compare Donaldson’s perspective against pedagogic principles and practice currently taking place within educational settings in Wales today. 
 To begin with, it is important to consider what is meant by the term ‘pedagogy’ as this can often vary between individuals. Within his report, Professor Donaldson discusses how he considers pedagogy to be more than just a set of methods used by practitioners on a day to day basis. He draws reader’s attention to the importance of practitioners knowing and acquiring a sound understand about how to select and apply these methods according to their knowledge of: the learners within their classroom, the purpose of the curriculum and the context in which you are teaching. He continues by stating that excellent practitioners are able to acquire a ‘fine judgement’ in order to develop a successful pedagogical approach within their classroom (2015, p. 63). 
When discussing their view of pedagogy, The Sutton Trust share some similarities with Donaldson within their Six Components of Great Teaching (2014). They discuss how good quality teaching is likely to involve a combination of attributes which manifest themselves at various times. They continue by stating that the most effective teachers are those who ‘demonstrate all of these features’ when appropriate (p. 2, 2014). Like Donaldson, they also believe that a strong understanding of learners’ academic abilities and social backgrounds are important when judging which pedagogical approach to deploy and when it is most appropriate to use. 
The National College for School Leadership also discuss the importance of a practitioner’s strong and deep understanding of the children they are teaching when developing a particular pedagogical approach. However, they also place a strong emphasis on the individual practitioner’s personal beliefs and ethos. They say that the beliefs and values held by individual practitioners play a significant part in developing a pedagogical approach and that practitioners should be trusted to make the most effective decisions when considering the pedagogy to be used (2012). 
It could be argued that within his report Donaldson may need to consider placing a much greater emphasis on practitioners’ own professional judgement when deciding upon a pedagogical approach rather than this being something which is dictated by a set of descriptors or methods. As the individuals who are in the classroom on a daily basis, perhaps more focus should be placed on professional capacity and a freedom which enables practitioners to be able to select an approach which best suits them and, most importantly, the learners. 
When developing a specific pedagogical approach, it is vital that practitioners consider not only the positive aspects but also the accompanying challenges and potential issues. Within his report, when discussing pedagogy Donaldson mentions it being linked to the careful selection of particular methods in light of the ‘purposes of the curriculum’ (p. 68, 2015). Some may argue that this concept is challenging for practitioners in Wales as although the Pioneer Network is beginning to experiment with different approaches to the new curriculum, there is still no shared, clear vision as to what the purpose of the curriculum actually is, and more importantly, what this looks like in practice. Until this is made clearer and a more consistent vision is shared between schools, some may say that it is very difficult to begin to develop a pedagogical approach to Successful Futures. The National College for School Leadership also addresses this point by discussing how the most effective pedagogies are underpinned by a clear vision of ‘longer term learning outcomes as well as short-term goals’ (p. 5, 2012). If this is the case then it could be argued that practitioners in Wales need to know exactly what our ‘longer term learning outcomes’ for Wales are and how we are going to measure these before we can develop pedagogical approaches. 
Within the section of his report which focusses on pedagogy, Donaldson discusses how he feels that pedagogy is central to what he considers it means to be an ‘excellent’ practitioner. Again some may argue that this is a broad statement made by Donaldson and difficult for practitioners in Wales to comprehend as there is no exact clarity provided as to what an ‘excellent’ teacher is or does – this statement could be interpreted in a range of different ways depending on the setting, personal expectations or frameworks followed within a particular school. 

For instance, an ‘excellent’ teacher to some may mean referring to The Excellence in Teaching Framework; for others this could mean referring to the new set of Professional Teaching and Leadership Standards which are currently under consultation. The Sutton Trust address the potential issues of using a set of descriptors to ‘grade’ teachers on their pedagogy by stating that frameworks used are often too broad and open to interpretations. They go on to say that these provide limitations when assessing a teacher’s pedagogical approach (2014). Within their article Bringing the Profession Back In (2016), Fullan and Hargreaves discuss how a lack of set teaching standards in Canada and Finland have enabled these countries to develop a ‘culture of collaborative professionalism’ (p. 7, 2016) meaning that no teacher is judged or graded but instead there is a level of professional trust placed in those teachers. 

When considering the development of a new pedagogical approach it is important to consider, analyse and reflect on the strengths and challenges of existing pedagogy currently taking place in particular Welsh schools and how this links to research and Donaldson’s pedagogical principles outlined within Successful Futures (2015). 

In recent years, and particularly since the release of Donaldson’s Successful Futures report, many schools across Wales have started to consider and implement a range of metacognitive strategies which underpins pedagogy within their setting. The beginnings of this concept were first explored and introduced by psychologist Vygotsky (1896–1934) who developed the idea of the Zone of Proximal Development (See Appendix 1). This model is set out to distinguish between what leaners are capable of achieving with or without help and what learners are not capable of achieving with or without expert guidance.  The idea behind the concept is that the adult (practitioner) gradually becomes less responsible for metacognitive processes such as setting goals, planning, monitoring and reflecting and eventually the onus is placed on the learner resulting in them achieving a greater understanding and ownership of their learning. 

Flavell then continued with research in this field and introduced a distinction between ‘metacognitive knowledge and metacognitive experience’ explaining that the term metacognition links to both an individual’s awareness and control. He believed that this was relevant not just to their cognitive processes but also to their ‘emotions and motivations’ (Papaleontiou-Louca, 2008, p. 9). Within his report Donaldson discusses how metacognition, or as it is often referred to ‘learning to learn’, can encourage learners to adopt a larger responsibility for their own learning. He believes that it enables learners to take on a key role in their own learning journey making evidence based decisions and monitoring their own learning (2015). 

In School A, empirical evidence highlights how learners’ attitudes towards their learning altered significantly following the implementation of metacognitive strategies through pedagogy. It is clear that learners gained a deeper understanding of their learning and were willing to take on more responsibility when attempting to reach an end goal. This correlates with research carried out by McGuiness et al which is outlined within the document Metacognition in Primary Classrooms. The evidence within this report states that a wide range of the learners’ skills such as ‘prior knowledge application, self-monitoring ,planning and evaluating’ were all developed significantly through embedding metacognitive approaches within pedagogy (p. 4, 2008). 

As well as developing ownership for learning, metacognitive strategies can also equip learners with skills for lifelong learning. The idea of lifelong learning is a key concept which is referred to throughout Donaldson’s report with a particular focus placed upon this in the pedagogy chapter (chapter 5). He explains how important it is to ignite a passion for lifelong learning early on so that learners view learning as a never ending process rather than simply completing a specific task or responding to ‘external demands’ (p. 64, 2015). Papaleontiou-Louca also agrees with this idea as she highlights how important it is to develop ‘independent learners’ who are able to take control of their own learning and ‘learn how to learn for life’ (p. 9, 2008). It appears that Donaldson also ensured that this concept featured prominently within Scotland’s Curriculum for Excellence as it is stated that the idea of lifelong learning equips young people with the ‘skills, expertise and knowledge for success’ (HM Inspectorate of Education, p. 8, 2009). However it could be argued that Donaldson’s view point, although with some similarities remaining, has changed slightly as in his Scottish curriculum there seemed to be more focus placed on the concept of learning leading to ‘success’. Some may argue that this idea of success, and in particular how success will be measured, is something that still requires further clarification within Successful Futures. 

The implementation of metacognitive strategies within pedagogy can not only benefit learners as individuals but can also develop their ability to communicate and collaborate effectively with others. Donaldson references this within his report stating that metacognitive strategies enables collaboration between learners, providing them with opportunities to discuss their ‘thinking processes, compare them with others and refine their learning skills as a result’ (p. 69, 2015). He also refers to the importance of collaboration within pedagogical principle twelve of his report where he highlights how being able to function as part of a team is ‘one of the key skills regularly cited by employers as essential in the modern workplace’ (p. 69, 2015).  

Again Donaldson is considering the idea of a learning being a lifelong journey rather than something which stops when learners end their time in education. The positive development of collaboration through metacognitive strategies was witnessed through empirical evidence in School A. Learners were able to recognise and use collaboration effectively with others as a way of reaching and achieving their end goals. This correlates with Desautels’s view as she explains how working collaboratively and thinking with others (meta-collaboration) can have a significant positive impact on learning as it allows learners to ‘strengthen and reappraise their thought processes’ (2015). 

Linking closely to a metacognitive approach to pedagogy is the idea of developing a Growth Mindset. This concept has been introduced in many schools across Wales as a way of changing learners’ (and in some cases – staff’s) attitudes towards learning, achievement and failure. The concept has been researched thoroughly over many years by Stanford University psychologist Carol Dweck. She states that in a ‘Fixed Mindset’ people believe that their abilities such as intelligence and talent are fixed traits and therefore cannot be developed in any way. People with this mindset believe that these traits are set when you are born and that there is nothing you can do to dramatically alter this. On the other hand, Dweck claims that people with a ‘Growth Mindset’ believe that their abilities such as talent and intellect can be developed through effort, hard work and determination. People with a ‘Growth Mindset’ believe that intelligence and talent is merely a starting point and that these can be developed over time through hard work and perseverance. Dweck argues that developing a Growth Mindset in learners is essential to creating a passion for learning and the resilience to be able to cope with failure and setbacks. 

Research completed by The Sutton Trust highlights that when considering what makes effective pedagogy is it important that it involves ‘attributing student success to effort rather than ability and valuing resilience to failure (grit)’ (p. 2, 2014). Underpinning the concept of a Growth Mindset is the value placed on the levels of effort and perseverance that were undertaken in order to reach an end goal. Yeager and Dweck explain how in today’s society ‘challenges are ubiquitous’ and that therefore developing resilience in learners is imperative if they are to succeed both in an educational context and in later life (p. 302, 2012). A pedagogy strongly underpinned by Growth Mindset links closely to Donaldson’s second pedagogical principle within Successful Futures where he discusses attributes such as ‘talent, ability and intelligence’ and how these should not be seen as having a ‘fixed potential’. He goes on to highlight that practitioners should be encouraging the importance of ‘sustained effort’ and that this is ‘integral to good learning’ and can result in higher levels of achievement (p. 64, 2015). 

Within the pedagogy chapter Donaldson also discusses the importance of learners setting themselves ‘ambitious goals’ (p. 69, 2015); the concept of a Growth Mindset links closely to this statement as learners need to recognise that their ambitions link closely to their willingness to persevere whilst demonstrating high levels of effort and determination. In School A, where a Growth Mindset culture has recently been introduced, there is already empirical evidence of the learners’ attitudes changing resulting in a positive increase in self-confidence and self-belief within many learners. 

Within her document Growth Mindset and its Impact on Learning and School Culture, Flannery also discusses how a school who have implemented a Growth Mindset culture have noticed that students are more ‘confident and self-regulating’ and that it gave them ‘belief in their ability’ (p. 18, 2006). However, she also warns within her document that in order for a Growth Mindset to have a significant and sustained impact it must be taken on as a whole school approach rather than something which ‘happens in pockets within a school’ (p. 19). 

One of the main principles of developing a Growth Mindset is the ability to learn from errors and failings. In order to foster this attitude through pedagogy, it is important that practitioners consider the dialogue that they engage in with learners. For instance, although praise is required in order to motivate and engage learners, when developing a Growth Mindset it is important to recognise that effort should be praised more than the final outcome. Within the pedagogy section of his report, Donaldson highlights the importance of praise and support but also states that opportunities to make mistakes and learn from these builds ‘confidence and resilience’ in learners (p. 64). Here is he addressing the need for practitioners to praise the process undertaken by learners and the lessons learned along the way rather than the end goal or outcome. Dweck also addresses this issue by explaining how the incorrect use of praise can sometimes create ‘self-defeating behaviour’; however, on the other hand the right kind of praise can motivate and enthuse students to learn (2007). 

To conclude this section, is it important to remember that although specific pedagogies will need to be considered when developing an approach which will drive forward Successful Futures, effective teaching and learning occurs when a combination of effective pedagogical approaches are utilised within the classroom. Donaldson reinforces this point himself by encouraging the use of ‘blended teaching’ within chapter 5 of his report. He goes on to state that his report does not promote any particular approaches to pedagogy and that decisions about teaching are too ‘context and purpose specific’ to promote any one strategy or approach (p. 68, 2015). 

Section Two: SWOT Analysis and Strategic Plan

The following section of the text will provide a SWOT analysis identifying the potential strengths, weaknesses, opportunities and threats of the implementation of Donaldson’s Successful Futures (2015) within a particular educational setting (School A). Following the SWOT analysis, the text will provide a detailed strategic plan which could potentially be delivered to a SLT within an educational setting. The plan will outline how metacognition and growth mindset could be implemented and driven forward within a school in order to develop a pedagogical approach to deliver Donaldson’s Successful Futures. 
SWOT Analysis
	Strengths 
	Weaknesses 

	· Relevant: Successful Futures is relevant to the needs of the learners in our current economic and political climate - ‘ethical, informed citizens of Wales and the world’ (p. 29, 2015). 
· Flexibility: It will allow for a truly creative curriculum where practitioners are encouraged to be innovative and take measured, evidence based risks within their classroom practice. 
· Lifelong Learning: Successful Futures places a strong emphasis on lifelong learning, equipping the learners within the school with skills for life not just for their time in education - ‘dispositions and attitudes that will be essential in their future lives’ (p. 28, 2015). 
· Values Effort and Fosters a Growth Mindset:  The new curriculum values the importance of effort, perseverance and resilience in order to reach ambitious goals – ‘developing confidence and resilience’ (p. 30, 2015). 
	· Implementation Dip: The school must prepare themselves for the possibility of a period known as ‘the implementation dip’ (Fullan, 2001). Here standards and performance could potentially drop as the school encounters ‘an innovation that requires new skills and new understandings’ (p. 6). It is the way in which the school deals with this dip which is vital.  
· Involvement: When developing and implementing a new curriculum it is important that all stakeholders of the school are on board and share a common understanding. All staff, parents and governors will need to invest in the implementation of Successful Futures for it to be a success. 
· Vagueness: At the moment it could be argued that Successful Futures is too open to interpretation with a range of schools viewing the document in their own way. A strong, clear and consistent vision will need to be shared by all educational settings across Wales if it is to be implemented successfully and sustained. 

	Opportunities 
	Threats 

	· School to School Working: Even within the current developmental stages of the new curriculum, a strong focus has been placed on the importance of school to school working. This could provide excellent opportunities for professional development as well as helping to bridge gaps and enhance transition between key stages. 
· Ownership of the curriculum: Successful Futures could enable practitioners to take more control of the curriculum allowing them to develop personalised pedagogies which are suitable and appropriate for themselves and the learners within their classroom.
	· Widening the gap: With the current structure of Pioneer Schools in place (schools who have been selected to trial approaches towards Successful Futures); it could be argued that the implementation of the new curriculum could simply widen the gap between the good and the less than adequate schools across Wales. 
· Ethical Issues: For the learners who will be in education during this new and possibility unsettled period as the new curriculum develops, it could be argued that it is unfair to trial new approaches with learners that we aren’t certain will prove to be successful. 
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Strategic Plan	
Vision: To develop a range of metacognitive strategies and embed a Growth Mindset culture within School A. 
Mission: The aim of the following strategic plan is to develop a pedagogical approach within the school which is underpinned by metacognitive strategies and a Growth Mindset culture. This will enable learners within the school to gain a deeper understanding of their learning and what is required in order to move their learning forwards. A Growth Mindset culture will encourage learners to develop the confidence and resilience to be able to embrace challenge and set themselves ambitious goals during both their time in education and throughout life. 







	Target
	
Actions
How are you going to achieve your targets?  What will you actually do?
	
Success Criteria

	
Timescale
When will it happen?
	
Monitoring arrangements
Who? When? How?
e.g. book scrutiny, learning walk, listening to learners, lesson obs

	1
	· Whole staff INSET Sept 2017 – Launch of Metacognition and Growth Mindset. 
· Staff training on the key principles of Metacognition and Growth Mindset.  

	All members of staff to gain an understanding into the key principles which underpin metacognition and Growth Mindset. 

Staff are incorporating these key principles within their medium and short term planning (including assemblies both in class and whole school).  


	September 2017
	Staff survey / questionnaire – Nov 2017 
Planning scrutiny (particular focus on feedback and marking to ensure that growth mindset culture is being promoted and appropriate level of challenge is present for all learners)  – Nov 2017 



	2
	· Outline the key principles of metacognition and growth mindset in Autumn newsletter to parents/carers. 
· Discuss and promote a range of metacognitive strategies and growth mindset (including ‘The Learning Pit’) during September ‘Meet the Teacher Sessions’
· Involve parents/carers in implementation e.g. homework (designing the metacognition characters), workshops in school. 
· Promote and distribute information (via letters, school website and twitter accounts) regarding the new metacognition characters at the beginning of each half term.
· Ensure that through the introduction of metacognition characters a common ‘language of learning’ is being used throughout the school. 
	Parents/carers gain a good understanding of the main principles of metacognition and growth mindset.  

Parents understand the effectiveness and positive impact that metacognition and growth mindset has on learning.  

Parents are involved in the implementation of metacognition and growth mindset in a range of ways such as homework tasks, using the ‘language of learning’ at home and attending workshops held in school. 

A common ‘language of learning’ is utilised around the school (age appropriate). 

	Sept 2017

Beginning of each half term (metacognition characters and workshops for parents/carers). 
	Parent questionnaire (completed at parent consultation evenings) – Oct 2017

Listening to Learners – Dec 2017

Learning walk – focus on the ‘language of learning’ being present within the learning environment – Dec 2017


	3
	· Twilight / INSET session: Review/audit of metacognitive strategies being used in classrooms so far e.g. ‘The Learning Pit’, metacognition characters. Introduce SOLO Taxonomy. 
· Use research and good practice from other schools (learning visits) to explain and introduce SOLO Taxonomy to staff. 
	Learners are equipped with a range of metacognitive strategies enabling them to gain a deeper understanding of their learning. 

Learners are able to use the stages of SOLO Taxonomy to assess their thinking and understanding and move themselves to the next stage in their learning. 

	January 2018 
	Performance Management observations (SLT) – Spring term 2018 

Book scrutiny focus on marking and feedback – Spring term 2018

Listening to Learners - Spring term 2018

	4
	· Increase number of visits and visitors to school to enhance promotion of Growth Mindset e.g. local people, people with sporting achievements. 
· Make use of real-life examples of growth mindset (e.g. stories in the news and within the local community) to make it more authentic for learners. 
	Increased levels of confidence and motivation within learners as a result of visits and visitors providing ‘real life’ examples of growth mindset. 

Learners taking on increased ownership of their learning (and targets/goals) having seen meaningful and real life examples. 
	September 2017 (throughout the academic year). 
	Planning scrutiny of medium term planning (focus placed on planning for real life learning opportunities/ visits and visitors) –Autumn 2017. 
Listening to learners – Spring term 2018







Rationale
From the SWOT analysis completed at the beginning of this section, it is evident that the implementation and development of Successful Futures will enable learners to become effective lifelong learners. Pedagogy underpinned by metacognitive strategies will allow learners to develop the independence and confidence that is needed to be able to contribute purposefully to society in their later years. This correlates with the views of The National College for School Leadership who also believe that ‘effective pedagogies focus on developing higher order thinking and metacognition’ (p. 5, 2012). Within his report, Donaldson himself states that learners must be able to ‘develop the confidence and capacity to learn throughout life’ (p. 69, 2015). 
Within the strategic plan, there is reference made to the development of a set of ‘metacognition characters’ who will each represent an aspect of metacognition as well as referring to terminology and vocabulary linked to growth mindset. The terminology associated with these characters will be strongly underpinned by Guy Claxton’s Building Learning Power (BLP) which will be introduced to staff during the initial INSET (see strategic plan - target 1). BLP places a strong focus on developing a set of effective teaching and learning habits which sit alongside a strong learning culture; therefore it is important that learners develop the necessary vocabulary to be able to talk about and explain their learning journey (Claxton, 2014). 
Claxton goes on to discuss how this ‘language of learning’ should not just be used by learners but by adults alike. Therefore, it is imperative that this language and vocabulary is consistently modelled to learners both verbally and in written form through marking and feedback (see strategic plan book scrutiny - target 3). Within Successful Futures, Donaldson discusses the importance of learners being able to talk about and discuss ‘where they have reached and how they can best be supported to achieve future aspirations’ (p. 69, 2015). The learning environment is also another vitally important way of promoting and immersing learners in this said ‘language of learning’ which will enable them to plan, complete and evaluate the learning process (see strategic plan learning walk - target 2).  
Target 3 of the strategic plan outlines the introduction of SOLO Taxonomy through a staff twilight training session. The letters SOLO stand for ‘Structure of Observed Learning Outcomes’; the concept was first devised by Biggs and Collins in 1982. The idea behind the concept is that it describes ‘levels of increasing complexity in students’ understanding’ (Bromley, 2015) and helps learners to assess their level of thinking and, more importantly, how they will move their learning to the next stage (see Appendix 2). The introduction of SOLO Taxonomy throughout the school will assist in creating and developing a common ‘language of learning’ as discussed previously. 
The strategic plan featured above contains several opportunities for ‘training sessions’ where information and direction will be provided to staff. When considering these elements of the strategic plan it is important to refer to another of the strengths identified within the SWOT analysis where through Successful Futures practitioners are given increased flexibility to trial approaches in a way that best suits them and the learners within their class. Therefore, although training, guidance and advice will be provided to staff, a certain level of freedom and measured risk taking also needs to be fostered and encouraged. When analysing the Finnish education system, Sahlberg describes how beneficial flexibility and freedom given to practitioners is and how in turn it has a positive impact on both teaching and learning. He states that Finland has developed ‘teacher’s capacity to be collectively responsible for developing the curriculum’ and approaches to pedagogy (p.1, 2015). 
However, it is also worth noting that the weakness section of the SWOT analysis features the risk of the new curriculum being too open to interpretation with practitioners not sharing a clear vision and set of expectations. Taking this into consideration, staff training where important information and messages are shared are vital in order to develop a consistent approach across the school. When critiquing the Scottish, curriculum a lack of consistency is an issue that is highlighted by Priestley as he states that there is a ‘problematic issue of translation from prescribed policy to enacted practice’ (p. 181, 2012). When implementing a developing the new curriculum in Wales it is imperative that we avoid making the same mistakes made by Scotland when implementing their Curriculum for Excellence. 
The SWOT analysis also highlighted that Donaldson’s Successful Futures places great emphasis on effort and the importance of developing a growth mindset therefore, the implementation and development of Dweck’s growth mindset features prominently within the strategic plan. Yeager and Dweck state that encouraging learners to believe that intellectual abilities ‘are qualities that can be developed (as opposed to qualities that are fixed)’, (p. 302, 2012) can lead to higher achievement, increased self-confidence and the ability to embrace and overcome challenges. However, it is important to consider that in order for learners to overcome and embrace challenge it is the responsibility of the practitioner to ensure that challenge is planned for and present in all tasks for all learners (see strategic plan planning scrutiny – target 1). 
Within his four purposes of the curriculum and the key characteristics, Donaldson also makes reference to the importance of challenge for all learners as he states within the first purpose that all learners in Wales must ‘set themselves high standards and seek and enjoy challenge’ (p. 29, 2015). This point also correlates with the views of Dweck, Walton and Cohen as they state that practitioners should encourage learners to seek and thrive from challenge ‘remaining undaunted in the face of it’ (p. 22, 2014). They continue by stating that effective teachers have a good understanding of how challenge enables learners to learn effectively and achieve over time (2014). 





[image: ]Section Three: A poster outlining the potential challenges and opportunities of Donaldson’s Successful Futures. 


Conclusion
By drawing on a range of evidence from a body of research, this text has outlined how the definition of the term ‘pedagogy’ can differ significantly between individuals and different educational settings. The text has also addressed how several factors such as a practitioner’s personal beliefs and values, the educational setting that they work in and external factors can impact significantly on approaches to pedagogy. By drawing on theorists from the past, the text has also highlighted how pedagogies used in practice today are informed by research and evidence from the past. For instance, the roots of metacognition lie deep in research carried out in the past by Vygotsky. 
Section two of the text identified the potential strengths, weaknesses, opportunities and threats that the implementation of Successful Futures could bring to educational setting across Wales. It could be argued that there is a strong need to take into consideration pedagogies and approaches used internationally when developing a pedagogical approach towards Successful Futures. However, it may also be just as important to consider mistakes made by other countries, such as Scotland, and ensure that these are learned from and not repeated. 
Despite the many challenges it may present to schools, Successful Futures marks the beginning of an innovative time for education in Wales with one of the core aims being to provide learners in Wales with an exciting and creative curriculum which will hopefully ‘best meet their present needs and equip them for their future lives in the 21st century’ (Donaldson, p. 5, 2015). 
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Successful Futures marks the beginning of a fresh and
adical new curriculum. The implementation of this new|

Eurriculum brings several opportunities alongside some
otential challenges. The following section of text aims

o outline and address these said opportunities and

hallenges whilst also considering ways in which they

ould be overcome and form part of a nation wide

learning journey’.

Opportunities — positive aspects that the new
feurriculum will_bring

b Practitioners may be provided with increased freedom
which will enable them to select the teaching
approach most suited to the learners in their class
(Welsh Government, 2016).

b A new curriculum is paramount in order to keep up
with an ever changing society, including the rapid
development of new technologies, as well as
anticipating the future as much as possible (HM
Inspectorate of Education, 2009).

b Donaldon’s curriculum provides us with an
opportunity to pause and reflect upon strengths of
existing practice in Wales which s effective and has a
positive impact upon learning. For instance, existing
pedagogy which underpins the Foundation Phase
overlaps principles outlined within Successful Futures.

P Atthe heart of the development of this new
curriculum lies a strong focus on effective school-to-
school working. This allows practitioners to share their|
vision for the new curriculum and develop the notion
of collaborative practice which will up-skill teachers
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Above: John Hattie’s Effect Sizes.

The diagram above presents research carried
out by John Hattie who believes that an!
with an effect size above 0.40 has a significant
positive impact upon teaching and learning.

Hattie’s diagram highlights the positive effect
that teacher’s professional development has
on teaching and learning with an effect size of
0.62. The diagram also indicates that teaching
strategies bare a positive impact with an effect
size of 0.60. Both of these elements can be
viewed as positive aspects of implementation
of Successful Futures.

Potential Challenges — issues that may hinder the
implementation of the new curriculum

+ With the current ‘Pioneer School’ structure in place
(where certain schools are already beginning to
experiment with new curriculum design) how will we
ever address the gaps between low and high
performing schools?

- Adlear vision must be shared by all in order for
Successful Futures to be implemented successfully. A
lack of consistency across the board could lead to issues
further down the line.

Conclusion

The implementation of Successful Futures brings both
exciting opportunities and problematic challenges which
will need to be addressed carefully.

Research completed by Hattie shows that professional
development and a range of effective teaching strategies
will impact significantly upon learning outcomes — both of
these aspects features prominently within Donaldson’s
document.

from all backgrounds and settings (Welsh
Government, 2015).
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