
	Target 1
	Ensure consistent and correct use of the UWTSD Harvard Referencing Guidance, e.g. using “…” instead of ‘….’.

	Target 2
	Further develop your criticality by exploring the views of range of authors in-depth and constructing persuasive arguments and synthesising ideas.

	Target 3
	Continue to proof-read your work to ensure every sentence makes sense and vary your use of words, e.g. ‘indicated, demonstrated, suggested’.

	Target 4
	Consider different viewpoints in order to enhance your academic writing.

	Target 5
	To explore arguments on the basis of reason and evidence rather than state opinions.




A proposal for a school community project.

To develop learner’s well-being, pupil engagement and skills through visits to a local residential home.

Introduction
School X is situated in an urban area where there are over five hundred pupils aged between three and eleven years (roughly seventy-five children per year group) attending this school. There is also a nursery provided for over a hundred three to four-year-olds who attend on a part-time basis. Additionally, there is a Special Teaching Facility (STF) for moderate to severe learning difficulties that provides full times education for around ten pupils. Around 10% of the pupils are eligible for free school meals (FSM). The national average is 20%; therefore, school X is less than average (Estyn, 2013). The area in which this school is in has around six thousand children who are eligible for FSM (Welsh Government, 2019a). Within the school’s vision statement there is a reference to the school being a substantial part of the community, and the school also includes references to helping the community in their school aims

The focus for this project proposal is developing the community links through the learners from the whole school visiting the local residential home. School X’s School Improvement Plan (SIP) has a priority which sets out to “improve standards including well-being, pupil engagement and skills” (School X, 2019). The school has a second priority from the SIP which sets out to develop a new curriculum where any planning and provision planned by teachers “make use of the school’s context and immediate and wider area and community” to develop new learning experiences which enable the child to be ethically informed. Aiming to ensure the learners are ethically informed, is aiming towards the four purposes of the new curriculum where one of these purposes is that children and young people “develop as ethical, informed citizens of Wales and the world” (Donaldson, 2015, p. 29). Teaching in Wales means aiming towards the four purposes of the new curriculum for 2020 for every individual. It also means that there are equal opportunities for learners. There have been links between social justice and health and well-being which is why the community is a crucial part that affects the well-being of the learners which links to the SIP (Ayala, et al., 2011). 

Literature Review
Social class has an effect on children where they can feel that they cannot attend school trips due to limited money in the family to pay for these trips which can affect the relationship these children have with their peers and teacher. Missing out on these trips and experiences are damaging to their learning (Arshad, et al., 2012). A benefit of a community project like this includes a rise in social inclusion for both learners and residents. Therefore, contributing a positive way of working with the community to gain benefits for everyone involved and at minimal cost to the school, residential home or the parents of the learners (Di Bona, et al., 2017). This means that all learners can participate in these trips and project. Different social influences can have an impact on both the learners in school and the wider community (Welsh Government, 2019b). It may be that some influences can be discovered and investigated through interactions with the community, specifically through the health and well-being Area of Learning and Experience (AoLE).

In order for the learners of this school to personally belong to a community, they have to have personal connections to the other people who are within this community (Barnes, 2011). According to the United Nation Convention on the Rights of the Child (UNRCR), children’s rights are categorised into four sections, with one being ‘the right to belong’ (UNCRC, 2006). The rights of a child are an essential reason to include community projects in the new curriculum and in children’s learning. There has been a decline in outdoor play, but this has also occurred alongside the decline of communities (Palmer, 2015). This is another reason why learners should be encouraged to go into the community on a daily basis. School X already had plans in place to improve outdoor education; therefore, this project proposal will help engage learners in community activities. Palmer (2015, p. 71) also states that the old saying “it takes a village to raise a child” has truth in it. Without a community project, such as visiting the residential home to help and engage in activities with the elderly, some less fortunate learners will not be able to have encounters with the more elderly or even any other member of the community. Schools are miniature communities where there are opportunities for every member, including teachers and learners, to engage in active learning. There are also opportunities for members to build social awareness of people around them (Tan, 2006). This gives an excellent opportunity to link two communities: the school community and the local community, which includes the residential home.

The national mission for education in Wales regards the commitment to every learner’s well-being and success. The experiences, background or personal circumstances should not limit a child potential or education (Williams, 2017). Well-being includes not only physical health but also mental health. The charity Mind believes that mental well-being is essential for everyone (Mind.org, 2020).

The whole school community is involved in the development of curriculum for wales 2020 following the publication of Successful Futures. Estyn (n.d.) shows how School A is an example of effective practice in showing how they involved the community in planning and evaluating its overall purpose, vision and values. Involving the community was achieved through sharing practice with everyone involved.

Innovative learning experiences can be supported through the local community and environment. This is only the case if it is effectively used and rolled out across the whole school, making use of the whole-school philosophy. An educational philosophy is a “statement (or set of statements) that identifies and clarifies the beliefs, values and understandings of an individual or group with respects to education” (The Scots College, 2019). Another Estyn (2018) best practice is School B, where the school embedded the four purposes in a range of rich learning experiences.

School visits and trips have many benefits. There are opportunities on offer for learners when on educational visits to the community, including the option to “broaden their horizons and enrich their experiences” (National Education Union, 2019). Another benefit of school visits includes the learner’s well-being. Many learners have a positive impact from educational visits with schools on their well-being as it is a powerful teaching tool which enhances development in areas such as social, personal and emotional (National Justice Museum, 2017). Leaners who have high levels for self-esteem often feel more confident. Self-esteem can increase through learning new skills by helping or being kind to others and are included in activities with others (D'Arcy, 2018). Visits to the local residential home will make sure that every learner is involved in activities with others, developing new skills such as being able to communicate with the elderly and they will be helping the residents of the residential home with being more independent. School X has started to implement a weekly visit to the residential home for reception learners in groups. However, as it has only recently started, there are often weeks where the learners do not get this opportunity because in-school learning is prioritised.

Piaget believed that learning is supported by real world experiences, where learners are allowed to explore and experiment in different environments. His theory emphasises the importance of experience and that learners actively pursue the world and make sense of it (Pound, 2014). The learners are able to gain real world experiences from visits to the community. Another theorist that links to outside school experiences includes Vygotsky. Vygotsky’s more knowledgeable other (MKO) is the other person who is able to guide the learner through their own knowledge, understanding and experience. An MKO is able to use scaffolding to help guide the learner to their zone of proximal development (ZPD) (Pound, 2014). The ZPD is the difference in what the learner is unable to do at all and what the learner can do independently; the ZDP is the gap between these two sections where it shows what the learner can do with support, e.g. with the MKO (McLeod, 2019). Below (Figure 1) is a diagram representing the ZPD (McLeod, 2019). The MKO in this project is the teachers to an extent; however, the elderly residents from the residential home will be the main MKO as they teach the learners different games and skills and how to communicate with others outside of school and their family home.
(Figure 1)	 [image: ]

Aims, Objectives and Impact
This project proposal aims to increase the learner’s well-being, pupil engagement and skills while designing a curriculum that involves the community. In the updated Qualified Teacher Status (QTS) standards (Yr Athrofa Professional Learning Partnership, 2019), a pedagogical QTS standard concerns the learning outcomes and well-being of the learners. A student teacher who is exceeding expectations is committed to improving learner’s well-being through raising awareness of well-being and how to improve it. They may show that “high-quality learning experiences” can improve both learning and well-being (Yr Athrofa Professional Learning Partnership, 2019). The previous QTS standards (Welsh Government, 2011) have many standards that concern the well-being of the learners, with many categorised under the “professional values and attributes” sections. The standards include having high expectations of improving well-being, involving all parties involved such as the learner, their parents and other staff. Therefore, the well-being of the learners is a priority for all teachers to aim towards. 

The outcomes of the community project will mean that the learners will be better equipped for the community once they move on to secondary school and then the community whether they then have a job that serves the community or in further/higher education. The learners will also be able to have improved well-being.

The intended impact is that learners will be able to have a higher sense of well-being and the ability to develop their own engagement and finally to learn new and develop skills. Emotional well-being is a key impact that will need to be considered. The impact on the wider community will be likely to include the impact on the residents of the residential home. As mentioned above, there can be benefits for the residents, including having help from a younger generation and having time to communicate with them. The residents are the MKO in this situation as discussed above as they will be able to support the learners in learning new activities the learners would not be able to do otherwise, therefore, providing scaffolding (McLeod, 2019).

The activities involved in the visits to the residential home will include expressive arts activities such as singing with the residents and staff members. The health and well-being activities will include games that are exercised based, such as skittles or dancing. These activities will, however, depend on the ability of the residents and taking into account their disabilities. Finally, there will be activities that link to the language, literacy and communications AoLE which include holding conversations with the residents, playing word games such as scrabble (depending on the age and ability of the learners) and following instructions games. The expressive arts activities will be included so that the learners can develop new skills in this area and also so that the school can develop learning in this AoLE and ensure they are meeting the new curriculum criteria. Health and well-being activities will be included in order to ensure that the well-being needs of the learners are met. There will also be activities that ensure that the language, literacy and communications AoLE includes because this is a development area for the whole school. The learners will make connections with the residents when completing these activities while also using an MKO to develop skills (Pound, 2014). 

Staffing would be an issue for this community project as with every group that attends the residential home would need one teacher to take them with them along with teaching assistants (TA). A maximum group of twenty pupils can visit at one time, which would mean that several TA’s would need to attend in the lower end of primary school, especially in the foundation phase. The exact number of TA’s that will need to attend will depend on the age and number of students. As there are five teachers across every two-year groups, there would be no need to invest in a supply teacher to cover the one who would be on the visit. There will be no financial cost to the school as a bus would not be needed as the residential home is in walking distance. There is no cost that the school would have to pay to the residential home and towards each visit. As mentioned above, some learners miss out on activities and visits because of social class, however, in this case, there is no financial cost to the school or the parents of the learners; therefore, no learner should miss out on these experiences and learning opportunities (Arshad, et al., 2012).

Strategic planning is a key aspect to of making a SIP as effective as possible, meaning that all stakeholders are involved (Welsh Government, 2014). Strategic planning is vital for developing coherent decision-making to be made in order to improve schools (Shah, 2013). Investigating the strengths, weaknesses, opportunities and threats of any situation means that the school are taking the correct steps towards strategic planning (Kaufman & Herman, 1991). There are various approaches and terminology used in strategic planning, as there is not one approach that is suitable for every plan (Yaakob, et al., 2019). This is why, for this community project, the investigation of the strengths, weaknesses, opportunity and threats will be carried out.

Measuring Impact
To measure the impact of improved well-being and pupil engagement of the learners throughout the school, the Leuven scale can be used. The Leuven scale was devised by Leaver and his theory that at the root of involvement was emotional well-being. To support practitioners, the scale aims to assess a pupil’s engagement (Pound, 2009). The five levels of the scale, starting at level one and rising, ranges from low activity to sustained intense activity. The levels in between are as follows: frequently and interrupted activity, mainly continuous activity and continuous activity with intense moments (Lewis, n.d.). The level of engagement that would be expected to be in place while the learner’s complete activities while on these visits would be a level four or five. The Leuven scale links directly with the work of Ekman (2004) and other similar theorists, as they have discovered the use of facial expressions of the learners to discover their level of engagement.

The impact that the work of School A has had on it its provision and learners’ standards while their focus was developing independent learning has included the impact on the learner’s well-being (Estyn, 2018). The activities the learners will take part in while on their visit will mean that they will be involved in independent learning as they will be able to have the freedom to choose what activities they would like to complete. Therefore, the impact should be similar to that of the school mentioned where they witnessed the learner’s well-being had been improved. This again shows the reasoning behind the expected impact that this community project would achieve.

Additionally, an effective practice example by Estyn of a community project like this is of a nursery that regularly visits a local residential care home. The overall aim of this community project is the same intended impact and aims of the community project being presented here. They aim to promote the well-being of their learners but also the residents too. The impact of this project has meant that the social and emotional skills were developed by the learners, especially their confidence. It has also benefitted the learners by improving language, literacy and communication skills such as speaking and listening skills (Estyn, 2017). The community project that is being proposed here is very similar; however, learners of all ages in the primary school will be involved, therefore helping every individual in the school. The younger learners should be able to access this opportunity and gain more experiences through building bonds with individuals from the residential home over a long period of time, making it possible for the learners to develop friendships that will benefit them for life.

The community project that is being proposed here is an attempt to bring more experiences of learning in an environment that the learners do not see as a learning environment. The curriculum for Wales 2020 has its four purposes that include the opportunity for learners to have more experiences in the wider world. During a training day at School A, the staff set out to develop the four purposes into a curriculum for their leaners. They concluded that learners need the opportunity to have engaging and challenging hands on experiences (Estyn, n.d.).

The four purposes are linked with this community project as they can develop their ability to become “ambitious, capable learners” (Welsh Government, 2020a, p. 11). This is due to them developing the skills to communicate in a different setting to school (Donaldson, 2015). The learners can develop skills to identify opportunities and take advantage of them so that they can develop another purpose which is where learners are able to develop as “enterprising, creative contributors” (Welsh Government, 2015). They are also able to develop as “ethical, informed citizens” through gaining knowledge about their community, culture and society in the present and past (Donaldson, 2015). The final purpose the learners are able to work towards is “healthy, confident individuals, ready to lead fulfilling lives as valued members of society” (Welsh Government, 2020a, p. 11). Through this community project, the children are able to develop their confidence, resilience and empathy and are therefore developing their emotional well-being. As discussed above, many learners are able to experience positive emotional well-being from educational visits with schools as it develops their social, emotional and personal skills (National Justice Museum, 2017). 

Not only does this community project have strategies of developing the four purposes, but it also has direct links to the health and well-being AoLE. The learners have the ability to explore the relations between emotional well-being and life experiences meaning they will be more socially responsibly and self-regulated and gain more knowledge and understanding of the connections they make through these experiences (Welsh Government, 2019c). The learners will be able to develop their knowledge and skills through making relationships with the residents as they learn how to communicate their feelings. In the future, this will enable the learners to understand that it is normal to be communicating about mental health and emotional well-being (Welsh Government, 2020b).

SWOT Analysis
The SWOT analysis acronym stands for “Strengths, Weaknesses, Opportunities, and Threats” where strengths and weakness are classes as internal factors and opportunities and threats are classed as external factors (Gürel, 2017, p. 995). This management technique is a technique that can be used as a way of decision making (Wang, 2007). The SWOT analysis (see appendix A) show the many aspects that have been considered. Examples of the strengths of this community project includes increased pupil engagement and giving the children first-hand experiences. The weaknesses include staffing issues and the amount of paperwork. Strengthening the relationship between the school and community and the low costs of the visits are opportunities that are external factors. The opposite of these external factors includes the threats of the safety of the children as they are outside of the school grounds and the risks involved in the risk assessments.

The four purposes are essential aspects of developing the new curriculum. Development of the four purposes is a strength of this community project. Donaldson (2015) states that learners should achieve the four purposes through their school education. Using the four purposes, schools are able to be creative with developing their learning tools to enhance the learner’s education through a range of experiences and contexts (Welsh Government, 2020c). This is why the development of the four purposes is a strength in the SWOT analysis for this community project. Developing new skills is an integral part of the four purposes as the learners develop their skills of “recognising, using and creating different types of value’ (Welsh Government, 2020d). Value is where the learners learn that they are important and have essential skills in a range of contexts, including cultural and social contexts.

Deprivation and budget are linked for this community project. This is because there is no cost to the school or parents of these visits and therefore an opportunity to take advantage of. Attendance on school visits can vary due to the price of trips that the parents of the learners have to pay for their child to attend. Low attendance means that the learners are disadvantaged as they have failed to gain valuable experiences (Arshad, et al., 2012). The impact of there being no financial cost for this assignment includes that all learners are able to benefit from this community project as there is little impact of financial costs and all learners will be able to attend. This is an opportunity for these children to benefit their learning and gain experiences they would not have had otherwise. There are opportunities for children to gain substantial benefits to their education from education visits as they broaden the learner’s horizons and provide enriched experiences (National Education Union, 2019).

A weakness of this community project is staffing. This could be an issue as at least one teacher will have to attend these visits with the children along with a number of TA’s. However, the number of staff that will be needed to attend these visits in order to ensure that all the children are safe will depend on the age of the children and any medical conditions or if any child has any Additional Learning Needs (ALN). Higher staff ratios will be need for younger learners and those with ALN or medical needs, whereas older learners will have a lower staff ratio (National Education Union, 2019). Risk assessments can be used as a means of determining the ratios needed for every visit (National Education Union, 2020). There is the possibility that this could become a threat in the SWOT analysis. The safety of the learners is a concern that needs to be considered. The staffing ratio is an approach to make sure that the learners are all safe both on the journey to and from the residential home and while at the residential home. The staffing ratio needs to be higher than when in school grounds as the learners are out in the community where the public can be, and they will need to be supervised in small groups. A case study shows that in a trip to London, the educational staff managed the risks of this trip by making sure that the learners were supervised in small groups with frequent headcounts being conducted (Health and Saftey Executive, 2011). 

Conclusion
In conclusion, I believe that community projects are a benefit to all parties involved especially the community project proposed within this writing. This is as the social inclusion of this project provides positive experiences to children, residents and teachers with little financial costs involved (Di Bona, et al., 2017). I believe I would be able to implement school-community work, such as this community project, when I become a newly qualified teacher (NQT) and have my own class to be responsible for. Social class is a key component to working with the community and not excluding any children regardless of their backgrounds and would not be something I would consider lightly when I have responsibilities for a class of my own. It would also be a way of incorporating the four purposes into the learning in my classroom in the future. The QTS standards include the four purposes as an essential part of a student teachers development where the four purposes are the “drivers for learner’s experiences” (Yr Athrofa Professional Learning Partnership, 2019). Within the professional learning strand of the QTS standards, there a clear focus on teachers take an active role in the local community (Welsh Government, 2017). The well-being of a learner is important in the new curriculum especially with the health and well-being AoLE being introduced in the Curriculum for Wales 2020 (Welsh Government, 2019c). Student teacher develop their knowledge and understanding through evaluating the uses of community projects and their benefits and limitations. It develops student teacher’s skills in areas such as cultural and socio-economic issues. It has also allowed student teachers to develop their skills in how to contribute to school and community systems to meet the needs of all parties including the learner’s needs, school’s needs, teacher’s needs and community’s needs.
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	HELPFUL
	HARMFUL

	INTERNAL
(within the school)
	Strengths

· Staff expertise of communication skills can be utilised
· Pupil engagement is expected to be high due to high motivation
· A version of the project has already been trialled in reception
· Teachers are willing and dedicated towards the project and towards upskilling the learners.
· Upskilling the leaners 
· First-hand experiences
· Development of learner’s well-being 
· Four Purposes development

	Weaknesses

· Staffing is an issue to consider as there will need to be more staff attending due to being out in public (outside of school grounds)
· The amount of paperwork

	EXTERNAL 
(outside the school)
	Opportunities

· Strengthening the relationship between school and community
· Activate community involvement in educating future citizens and therefore strengthens the relationship
· Broaden horizons with enriched experiences
· Deprivation and budget are not an issue due to the visits being low cost

	Threats

· Risk assessments
· Lack of engagement is not expected by could occur
· Safety of the learners as they are out in the public
· Behaviour



Appendices: 
Appendix A: SWOT AnalysisSWOT stands for Strengths, Weaknesses, Opportunities, and Threats. SWOT analysis is a tool for analysing the current situation both internally (strengths and weaknesses) and externally (opportunities and threats). It provides helpful baseline information for a group that wants to vision the future or analyse a problem.
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