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Reflective Practice

Introduction
We often associate reflection as simply looking back at past experiences; in most cases problematic experiences and think of ways in which we would simply change things next time. But by doing this, we are not fully adopting the full potentials of reflective practice. So why do individuals undergo reflective practice? As interpreted by Loughran (1996, cited in Roffey-Barentsen and Malthouse, 2013):
“Reflection is clearly purposeful because it aims at a conclusion. The purpose of reflecting is to untangle a problem or to make more sense of a puzzling situation; reflection involves working towards a better understanding of the problem and ways of solving it.”

It can also be shown that reflection, as stated by Cambridge International Education Team (2019) is a “systematic reviewing process for teachers”, hence why reflective practice plays a significant role within education, in both learning and teaching. 
Description
Within my post-graduate degree, I was asked to plan and create a 30 minute micro-teach lesson, on any topic of my choice. It was instructed that this micro-teach must include two digital technologies, which would be used as part of my teaching and two learning and teaching approaches. After great thought, I decided that I would choose the topic of ‘Entrepreneurial Education’ for my micro-teach session, as this was a subject in which I feel passionate about and I felt I had enough previous knowledge of this topic to teach it. I also realised that by choosing this, I could not only teach the lesson but I could also enhance my knowledge further, by more in-depth research. Whilst researching and designing my micro-teach, I aligned my work with a range of multiple standards, following the guidelines from the UK Professional Standards Framework (2011). When thinking of the teaching and learning styles in which I would incorporate into my micro-teach, I based my lesson around actively assessing the learners through questions and feedback and created activities in which would allow me to gain knowledge of the learner’s previous knowledge and to also assess how much the students had learnt during my micro-teach. The standards followed during my creation of my micro-teach were; ‘A1; A2; A3; K1; K2 and K4’ (The UK Professional Standards Framework, 2011).
During my micro-teach session, I decided that I would be the second student to teach, this was decided as my peer felt they would like to go first and as my nerves were slowly building, I felt I wanted to get it completed at soon as possible. Once my peer had completed her lesson, I began to ready my students for my micro-teach. Before starting my session, I handed my students individual sheets of A3 paper and multiple coloured pens in order to use within my lesson. I started by introducing myself and the topic that I had chosen, as well as introducing the students to the lesson objectives. I decided to create two lesson objectives, which I felt were informational enough and were not too vague or unrealistic. My first objective was to make sure that the learners were able to illustrate some of the key factors of entrepreneurial education and the second objective was for the students to be able to discuss how entrepreneurial education could be beneficial within teaching. 
After discussing my objectives and giving a brief overview of the lesson’s subtitles, the students were then asked to create a brainstorm on the individual pieces of paper I had previously handed out. I felt that by getting the students to create a brainstorm based on what they had thought of the topic ‘Entrepreneurial Education’, I could then assess the current knowledge that the students had on the topic. As well as this brainstorming activity, I walked around the room and discussed the topic with each individual peer, using questions and answers, such as; “What do you think when you hear the subject of entrepreneurial education?” And “do you know much about the subject?” 
Once my peers had completed their brainstorms which took around twelve minutes, I then allowed feedback to be given to me on what they had wrote on their paper. This was to expand on the assessment in which I had conducted and enhance the engagement within the classroom. Once completed, I presented my presentation, working my way through the various slides in which I had created. Within my presentation, I set my work up under various subheadings, these were created to stop my presentation looking unorganised and more structured. Visual and audible aids where presented during my micro-teach, with the incorporation of a two-minute video, taken from Twitter. This video was based on a more in-depth look on an initiative given by the charity Young Enterprise in which I had chosen to talk about and was displayed to enhance the student’s learning. As well as using the video and theory, I also created a chart to display a model created by Shane (2003), which describes entrepreneurship in more detail. I wanted to incorporate creativity into the presentation and felt by creating my own model, it would encourage the learner’s interest. 
Finally, after completing the presentation, my peers had to complete a short survey, in which I had previously completed, in order to recap on the micro-teach session. As well as giving me the opportunity to assess the knowledge that the students had gained during my lesson. This survey was created by an online presentation tool called ‘Survey Monkey’ but some participants could not access the online survey. Thankfully, I had printed out multiple copies of the survey, so participants that could not get access of the online survey, could still complete it. The survey was made up of six different questions with a text box underneath for the students to complete. When creating my survey, I did not want to ask over complicated questions in which the students may not have been comfortable answering but did want to be able to asses the knowledge learnt. I researched different surveys and questionnaire constructions (Janes, 1999) and in doing so, came up with these six questions; ‘Before this lesson, did you have any previous knowledge of Entrepreneurial Education?’ ‘Do you feel you now have more knowledge of Entrepreneurial education?’ ‘Could you please briefly explain what Entrepreneurial education is? ‘Please illustrate some of the key factors of Entrepreneurial education’, ‘Do you think Entrepreneurial education would be beneficial within the teaching sector? If so, please explain why’ and finally, ‘Do you feel this lesson has influenced you to use Entrepreneurial education within your teaching?’ 
Feelings
Before the start of my micro-teach, I felt very nervous. I felt anxious about both the quality and delivery of my work, as this was my first ever assignment for the PCET course and I did not want to mess it up. I also felt very nervous about speaking in front of people that I was not very familiar with and wondered what they make think of my of presentation skills, if I were to not do as well as others during my micro-teach. I now realise that everybody has different feelings towards public speakers, with most people feeling anxious before public speaking (Raja, 2017). Thankfully for me, as previously stated a peer decided that she would like to give her micro-teach first. As my peer was delivering her micro-teach, I slowly started to feel more at ease and comfortable with the peers around me and started to feel excited about delivering my micro-teach. The atmosphere was relaxed and cheerful, making me feel so much better and much more at ease. During the micro-teach, I found myself feeling less and less anxious and becoming a lot more confident, in not only my speaking but in my knowledge of my subject, as well as the communication between myself and my peers. Once completed, I felt so happy to have completed my first ever micro-teach and found myself feeling fulfilled. 
Evaluation
Overall, I feel this micro-teach went very well with it being my first micro-teach. With the session being conducted to a small group of learners, I feel that this may have been a positive, but also a negative. By teaching to a small group of learners, I found that my nerves were very quickly dismissed and found it to be a good icebreaking strategy to get to know the other students. I also found it very positive to be able to use various teaching strategies with the group; for example, walking around the room and using questions and answers with individual peers. As well as having feedback off the students. This worked well with a small group as the environment was very inclusive, with everybody working together. However, this may also be a negative as I was very limited to the tasks I could do with the number of students that I had. With a larger group, I would set group or pair work as students could then work together and expand on their knowledge. As seen by Washington University (2016) “students engaged in group work, or cooperative learning, show increased individual achievement compared to students working alone.” Another positive and negative outcome of my micro-teach could be the incorporation of digital technology, more so focusing on the use of the survey that I had previously created. It can be seen by Marrell-Olsson et al (2014) that when looking at digital technology within the classroom, “teachers need a clear purpose for technology, of what will support or facilitate an activity.” When digital technology is used, the outcome can be very beneficial. Learners become more engaged with the topic and technology can be used to teach all types of learners, for example; kinesthetic, auditory or visual. But as found within my micro-teach, not everybody has access to digital technology. In order to include all students for tasks set, as previously stated I made sure to hand out hard copies of the survey in which I had created. If I had not organised work for the students that could not access the digital technology, things would have been very different meaning that those students would then miss out on participating in the survey and I would not have been able to collect all the information needed off the students in order to assess their learning of the topic I had taught.
Analysis
Granted that this was a very daunting task to be set with very early on into my course, I have confidence in believing that this task has broadened my personal and professional development. There were times before the presentation that I had the ‘I can’t’ attitude, but in completing the micro-teach, my confidence has grown and I have allowed myself to use a more ‘growth mindset’ approach, focusing more on the ability to be able to do something, rather than the failure in doing so (Dweck, 2012). This is an attitude that I will continue to use in future teaching. I feel that if I had continued to feel anxious and uncomfortable throughout the whole micro-teach, the lesson would not have gone so well. By being anxious, I believe the topic would not have been as enjoyable and the atmosphere within the room would have been negative, leaving the student’s uncomfortable. The feedback given from both myself and my peers was very constructive and encouraging and I trust that this allowed my students to feel comfortable in interacting with me and myself with my students. As stated by Dorman, Aldridge and Fraser (2006) “students learn better when they view the learning environment as positive and supportive.”
Conclusion 
I believe that the outcome of my micro-teach was overall positive and I enjoyed partaking. I felt that both objectives were successfully met and felt that the objectives chosen were produced correctly for the task. However, I feel that when writing objectives for future practice, I should try and create more than two objectives but will still focus on being realistic and descriptive. When looking to create my objectives, I made use of Bloom’s Taxonomy (1956) and felt that whilst producing my objectives, Bloom’s gave me a greater range of words in which to incorporate into my objectives. By writing this essay, it has shown me the influence of reflective teaching within education. This reflection has shown me that I have learnt different teaching and learning strategies and that I have had the opportunity to demonstrate these through the micro-teach; something that I may not have had the opportunity to do with other assignments. From this reflection, I have learnt that going out of your comfort zone, is not always a bad thing; in fact, it can help you expand on or learn things that you would not normally learn. My anxiety and nerves were something that I did not need during my micro-teach and I know that in future I will enter sessions with a more confident and productive attitude. 
Action Plan
I feel that from this reflection, it has shown that being organised and ready for anything that may not go to plan is absolutely vital; in this instance it would be the limited access to digital technology and I know that in future, I must always be sure to have a back-up plan when creating my lessons. In future, I will also try to create tasks which will work with not only individual participants, but with group and pair work. Furthermore, I will also continue creating my lessons in accordance to the ‘UK Professional Standards Framework’ and will be sure to cover most of the frameworks dimensions; particularly “A2, to teach and support learning; V1, to respect individual learners and diverse learning communities; K2, the appropriate methods for teaching, learning and assessing in the subject area in the level of academic programme and K4, the use of appropriate learning technologies.’ (UK Professional Standards Framework, 2011).
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