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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	1. Develop your own critical voice, you could include your own thoughts as long as you can explain why you think that way and support with relevant literature.

	I have tried to include more of my own thoughts in this essay. I have backed this with relevant research and legislation where available. 

	Targed/Target 2
	2. Avoid being too descriptive in your future level 7 writing - Question ideas and theories, find ideas and theories that contradict findings. Build and sustain an argument by questioning the validity of studies you mention. This website may help you with your critical writing: Academic Phrasebank | Being critical (manchester.ac.uk)

	I have tried to show my understanding of SDPs and ALN provision referencing available literature. I found it challenging not to be descriptive whilst explaining the schools SDP process. I increased the word count in the reflection and evaluation section and reduced it in more descriptive areas of my essay in order to try to achieve this target. 















Component 2: How a school develops one aspect of its SDP: a report that critically reflects on the actions, impact, and evidence base.
Word Count: 2746
Introduction
This report aims to critically reflect on one aspect of a school’s development plan (SDP), including the actions that the school are taking towards improving the chosen aspect and the impact of this. To comply with British Educational Research Association (BERA) Ethical guidelines for educational research (2018) all efforts have been made to maintain the anonymity of the school and personal information. The school is based on the outskirts of a city with 335 pupils, 50.7% in receipt of free school meals (My Local School, 2023), compared to the national average of 28.7% (Welsh Government, 2023a). ESTYN (2017) stated that 52% of pupils at the school have an additional learning need (ALN) however, more recent documentation (XXXXXXXXXXXXXXX, 2023) showed that the number has dropped to 30.21% (see appendix 1). The school has identified six priority areas for their SDP, one of which is to “further develop implemented ALNET policy and procedures to meet the needs of all learners in all areas of school life” (XXXXXXXXXXXXXXX, 2022b pp.1). I was interested in how the school maintains appropriate provision for so many pupils with ALN and chose this to be the focus of my report. 
Literature review
Self-evaluation in schools has changed, resulting in schools no longer being required to send a self-evaluation to ESTYN before inspection (ESTYN, 2019). Instead, schools now incorporate self-evaluation into their SDP’s and discuss this with ESTYN during their inspection meetings, focusing on school improvement priorities and progress (ESTYN, 2019). The SDP is a document outlining the desired outcomes and action plan that the school intends to implement to improve their performance and effectiveness in line with their set priorities (Welsh Government, 2021a). Successful implementation of a SDP requires a systematic process of setting priorities, allocating resources, monitoring progress, and evaluating the outcomes (Welsh Government, 2014). This is achieved through conducting needs assessments, setting SMART (Specific, Measurable, Achievable, Relevant, Time-bound) goals, developing action plans and monitoring progress through data collection and analysis (Welsh Government, 2014). Creating an SDP requires consultation and input from a variety of individuals involved with the school, not only the head teacher but all school staff, students, parents or carers of pupils and any others that the governing body deems appropriate (Welsh Government, 2021a).
ALN reform is a common theme that is identified as a priority in SDP’s due to the requirement for the implementation of the Additional Learning Needs and Education Tribunal (Wales) Act (ALNET, 2018) which established a legal basis for a new ALN system. Following this, the Additional Learning Needs Code for Wales (Welsh Government, 2021b) provides detailed guidance for implementing this new system. The Welsh Government (2023c) stated that schools have made ‘good progress’ in moving from the SEN to the new ALN system, however, they have decided that more time is needed for schools to implement the changes required for ALN reform, allowing schools until August 2025 to make these changes.  
ALN reform aims to promote inclusive education, ensuring that all learners, regardless of their individual needs, are supported to access education that meets their requirements, which would improve outcomes for all children and young people with ALN in Wales (ALNET, 2018). The ALNET Act (2018) made it a statutory requirement for schools to appoint an additional learning needs co-ordinator (ALNCo) whose role it is to ensure the enforcement and facilitation of the ALNET Act (2018) in schools, and to influence decision making to positively impact the ALN provision within their schools (Welsh Government, 2023b). The movement from the SEN system to the new ALN system includes a new way of supporting ALN students with Individual development plans (IDP’s) (ALNET, 2018). It is important to note that not all learners with a disability have ALN (Equality Act, 2010). It is only when a learner has difficulty accessing learning due to their disability and require additional learning provision (ALP) that they are classified as having ALN (Welsh Government, 2021b). IDP’s outline the targets set and support systems required for each individual child to reach their full potential and as it is a statutory document it ensures that these adjustments and appropriate support is carried out by the school to the best of their ability (Welsh Government, 2021b).  However, not all children will require an IDP, it is only implemented when other supports such as universal provision and early intervention have not been enough to support the child and they require ALP (Swansea Council, 2023). 
The Equality Act (2010) states that schools are required to make reasonable adjustments to support the learner to access and participate in school lessons and activities and that these learners should not be discriminated against because of their disability. This is supported by the United Nations convention on the rights of the child (UNCRC, 1989) which protects the rights of children to access education (article 28) and those who have a disability have the right to lead a full life with dignity and as much independence as possible (article 23). In addition, the Welsh-Medium Education Strategy states that schools must provide opportunities for the acquisition of Welsh-language to all learners and that no one is refused Welsh-medium education on the grounds of their disability (Welsh Government, 2010). This is supported by the UNCRC (1989, article 30), which states that it is a right for children to use the language of their family. Furthermore, the Cymraeg 2050: Welsh language strategy action plan outlines a commitment to facilitating improved Welsh language opportunities for all learners to reach the goal of 1 million Welsh speakers by 2050 (Welsh Government, 2022a). Despite this, Davies (2023) suggests that pupils with ALN may be at a systematic disadvantage in receiving Welsh-language opportunities in education. 
The school development plan
The SDP which will be discussed in this report outlines 6 priorities for 2022-2023 (see appendix 2). Examining the most recent national priorities the school identified potential areas for development for their SDP (XXXXXXXXXXXXXXX, 2022b). Evidence was gathered from analysis of data such as national assessments and other standardised scores (e.g. reading) as well as data relating to the wellbeing to identify areas for development. The school have one-page profiles and learning profiles for each child that follows them throughout their education at the school, these were great resources for monitoring individual progress in all areas of learning and experience.  The senior leaders underwent a 360-degree SWOT analysis, asking staff to be open and honest, to identify areas for development within the leadership team. The school SDP priorities were selected through consultation with and involvement of the headteacher, pupils, parents or carers, school staff and stakeholders (XXXXXXXXXXXXXXX., 2022b) in line with the Welsh Governments (2021a) guidance. Consultations were carried out through INSET days, questionnaires, parent and family meetings and staff meetings (XXXXXXXXXXXXXXX, 2022b). The Head teacher and senior leadership team established a vision for learning outlining the goals and aspirations for the school in line with the new Curriculum for Wales (Welsh Government, 2020) and underpinned by the Four Purposes. This vision sets the direction for learning and helps align the efforts of all involved towards achieving the desired outcomes. Copies of the SDP were provided to the Governing body and all staff, a summary is also displayed throughout the school and on media platforms (XXXXXXXXXXXXXXX, 2022b). SDP progress is monitored by the schools Quality and Performance Committee and relayed in each Headteacher’s report to governors. 
The SDP (XXXXXXXXXXXXXXX, 2022b) details each priority including a clear rationale for each, an “action summary” (actions the school intends to take) and a “success summary” (the outcomes they want to achieve). Actions were identified through looking at the outcomes they wished to achieve and identifying actions which could best achieve the desired outcomes. No evidence base or research was provided to support the action points the school chose to implement. The school staff are all expected to take action to work towards all priorities in the SDP, however, specific staff were allocated certain priorities to focus on and monitor. The headteacher’s role is overseeing and monitoring the implementation of all priorities across the school. 
To measure the effectiveness of their action points in achieving their successful vision, the school uses a RAG rating system which is reviewed each term, which can be seen in the SDP XXXXXXXXXXXXXXX, 2022b) . The school stated that they are always very honest with the self-evaluation of the RAG rating and provide evidence to support their ratings. Progress is also monitored at regular staff meetings. During their last ESTYN inspection (ESTYN, 2017) it was pointed out that the school did not regularly discuss the SDP priorities within staff meetings and the school recognised this as something that needed to be rectified. Staff meetings are now well documented with minutes and the school maintains a spreadsheet where priorities from the SDP are listed and dates of meetings relating to each priority are listed. 
Reflection and evaluation 
It appears the school wishes to ensure that the SDP is clearly in line with Government Guidance, using many of the statements that are used in the Welsh Government’s ‘School Development Guidance’ (2014) and their priorities are shown to be in line with national priorities and the Curriculum for Wales (Welsh Government, 2020). The school is due an ESTYN inspection, therefor it may be that the school has made efforts to ensure this in preparation for their inspection. However, ESTYN (2019) stated that the changes in self-evaluation (previously mentioned) were due to schools doing this and how this negatively impacted on the effectiveness of SDP, with the schools focusing on evidence and what they do well rather than how they can improve, calling into question the effectiveness of their SDP.
Also, many of the action points identified within the SPD state what the school should “continue” to do XXXXXXXXXXXXXXX, 2022b). It could be argued that these not a very strong action points as the school simply states that it is going to continue to do rather that what they can change or introduce. Though admittedly, this is sometimes necessary, perhaps not to the extent that is seen across all priorities within their SDP. Priority 2 (to implement the new ALNET framework) uses this phrasing in five out of thirteen of its action points (see appendix 3). The 13 action points are extensive, and ambitious to achieve within one academic year, despite several of the points aiming to “continue” with current actions. Also, where there are always areas for improvement, the school is already a leader in ALN reform within their cluster and had successfully moved the majority of their ALN pupils to the new ALN system. This therefor seems a strange priority for the SDP, however, with the higher-than-average ALN pupils in this school it may be necessary.
When looking at the specific action points for this priority, several overlap and many had already been successfully implemented in the school prior to the creation of this SDP. The school has highly trained and dedicated support staff including HLTA’s and fantastic facilities within the “sunshine room” which is a support hub for children with ALN (specifically autism) (XXXXXXXXXXXXXXX, 2024).  The emotional and behavioural difficulties HLTA listed as the thrive practitioner and wellbeing officer on the school on a page document (see appendix 3) is highly trained in ACE’s, trauma, and has THRIVE, Lego therapy and ELSA training. The school also has fantastic links and supports from the stakeholders, governors, parents, and carers adopting a sense of community. And as previously mentioned, the school has successfully transitioned students over to the new ALN system, in accordance with the ALNET Act (2018) and ALN Code (Welsh Government, 2021b). Thus, there is very little that the school was not already doing in priority 2 of their SDP, strengthening the case that this was placed as a priority in preparation for the upcoming ESTYN inspection. However, the positives of this remaining a priority for the school are clear. As the school has evidenced with their data, they had fewer children with ALN wandering from class, higher attendance, and quicker transition back to the mainstream class following dysregulation (XXXXXXXXXXXXXXX, 2022b). Therefor it is evident that their actions and ALP are resulting in positive outcomes for their learners with ALN. 
There were a three action points outlined under priority two of the SDP that I believe would have been better set as a separate priority or as an action point for a different priority. These were action points 6, 13 and 11 (see appendix 3). Two of these were relating to improving reading scores for all pupils. Though this is likely an issue that pupils with ALN face, this did not only apply to pupils ALN, and this action point was adopted as a whole school approach for all learners. Another action point which falls into this category is action point 11 as it is in relation to supporting children from various ethnic and cultural backgrounds. Though there are a few students who have ALN in the school that would benefit from this, again this was used as a whole school approach and was not specific to the continued implementation of ALNET. 
An area for improvement and possible action point for a future priority for the ALN students could be encourage students with ALN to participate in Welsh literacy lessons. It was observed that children were most often pulled out of class for ALP sessions or left to their own devices during Welsh Language lessons. It may be that the children with ALN were not expected to keep up with the Welsh lessons and become fluent and bilingual. However, Lye (2015) found that bilingualism did not have a negative impact on the attainment of children with moderate learning difficulties and that the bilingual learners were at the same level in English language as the learners who were only receiving lessons though English, evidencing that bilingualism is achievable for students who have ALN. Despite this, Studies suggest that teachers generally have lower expectations for children who have ALN and that these expectations can have an impact on pupil performance (Kashikar et al., 2023). This was also observed to be the case in this school. When I asked about this the teachers would give answers with the general theme that it would not be beneficial to the students with ALN or that they would be unable to access the learning due to their ALN. I would argue that it is the duty of the teacher to differentiate the tasks to ensure that the student can access the learning at their level and should not be dismissed. This is supported by the Welsh Government (2010) stating that pupils with ALN should be allowed the same opportunities to acquire Welsh language as their peers and should be supported to do so. The role of education in ensuring these equitable opportunities is emphasised in the Cymraeg 2050 documentation (Welsh Government, 2022a). However, these unequal opportunities in Welsh with ALN is seen across the board, not only in schools, but in health and social care too. This is recognised in the Welsh Governments (2022a) five-year plan to offer services through the medium of Welsh. Speech and Language has been identified as a priority area where there is a need to establish a Welsh language pathway and standardised assessments, which are currently only available in English (RCSLT, 2024).
Conclusion (200 words) 
I have gained valuable insights into the use of SDPs in schools, learning the significance of this as a tool to promoting a positive and gainful school experience for all learners. As I look ahead to my future as a teacher, I intend to use this knowledge to contribute to the development and implementation of purposeful SDP which will be impactful and beneficial to all learners. Furthermore, my research with regards to legislation and policy (ALNET and ALN reform) has emphasised duty of educators to facilitate an inclusive education for pupils with ALN. It is concerning to see that some teachers have lower expectations for students with ALN, particularly in acquiring a second language. In future I intend to be committed to advocating equal opportunities for the acquisition of the Welsh language for all learners as it is their right under the UNCRC (1986) article 30 and is part of the cultural identity of all schools in Wales and they should not be denied this right based on disability (Equality Act, 2010). I aim to create an inclusive and supportive environment in my classroom and the wider school environment where all students can thrive.
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Our Staff
13 Full time teachers
1 non teaching ALNCO
5 Senior Leaders (1 vacancy)
Dedicated business manager
Family Liason Officer
Thrive Practitioner and Wellbeing Officer
Dedicated ASD provision specialist TA (HLTA)
Dedicated Spoech and Language TA
Decicated Music specialist (HLTA) (skills capacity
building)
2 x Dedicated MEGRT support assistants

Our Locality

is situated within the Jof
- the foot of n the s the

16th most deprived ward in Wales out of 1,909,
ards are 1t, 2nd and 6th most deprive
outof 148 wards
[ s part of the catchment area of the school is
207th in Wales and 20th out of 148 in
Very high unemployment
Many pupils live in social housing
In the WIMD 71.9% of pupils are classed as living in the most
deprived 30% of allareas in Wales
High level of crime whi \clude drugs, violent crime and
anti-social behaviour
High level of multi agency support - Early Help Hub and Family
Services
74.7% of pupls are living within the school catchment area
High rate of transience - slight improvement in last two years.

Our Classes
Rising numbers over three years from 285 t0 324
Morning Nursery (55 pupils) across two dasses (N2 and Nursery/Rec)
7 straight classes (N2, Year 1,2,3,4,5,6)
5 split dasses (Nur/Rec, Rec/¥r1, Yr1/2, Yr 3/4, Yr 5/6)
Rising 3's from January annually - Afternoons
Flying Start provision - School Managed
Average class size 26.6
Largest dass Nursery 36 and Nursery Rec 34
Smallest class Year 6
| ASD spedialist provision (School funded) - Sunshine Room

Our Learners
FIE272
Parttime learners 48
Total Leamers 320
€FSM- 142 pupls- 51.5% (inclues protected)
ALN-97 pupis- 021%
tac-2
EAL99 pupils- 3084%
0% Welsh Speakers
2 children have a remaining statement with a total of 45 hours support
17 chikiren already have an IDP with supporty totalling 60 hours.
A futher 6 IDPs with support have been writtenin September
Afurther 3 children do not have an IDP but require 1-1 support and
outcome monitoring
‘One chid with health needs i awaiting a statement

49 children have Speech, language and communication dfficulties
33 have identified Sodal Emotional and Behavigural difficities
3 children are dual registered at
PSP's -3 children (one due to attend assessment unit, one due to attend
one is school Phobic)
2 children in reception with ALN are on staggered starts, also attend
‘Sunshine Room
Attendance 2021/22 - 83.1%
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o embed and further develop implemented ALNET policy and procedures to meet the
needs of all learners inall areas of school life

Priority 1
To develop all taf s leaders oflearing, i order to improve learer progession,
wellbing and engagement, and to strengthen the school s a learning environment
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Priority 5

Further embed a whole school approach to mental health and well being
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Priority 2

To embed and frther develop implemented ALNET poicy and procedures to meet the

needs ofalleamers n il areas of school fe

Continue to fin tune the suppert provided by theschools’ own provision for ALN by providing further in
[house training to il taff and ensuring that policies and procedures are followed and s aresult pupis identi-
ed are given a better chance of success in mainstream ciasses to accesslearing

[Continue to develop the support provided by the specialist team in the Sunshine Room to teachers and TAs
hroughout theschool.

To continue t undertake PCR's for next group of dentified learners to transiton to 10Ps.

o continue to monitor the progress of pupis by review of current IDP's and IEP's and to identiy those on
Outcome Monitoring who may require 3 PCR should the need aise o write an IDP.

To use summative data to inform the organisation ofsupport received by dentified groups oflearners who
access additional support n teracy, numeracy, speech and language and DCD to ensure it s most effective
and impactfu and addresing the neds of all learners

To lose the gap between the learnersimproved reading age and their comprehension age

[Transer data from schoolsystem to IMPLUSE. Further fine tune clar decision-making process regarding pro-
visioning ALN support and increase knowledge of all stat andstakeholders 2 to these processes, prov-
sions and records

[Provide relevant traiing at al evels to meet the needs of allearners across the school and deliver our ALN
support

Provide and workshops for rers to build clarer nding of provision t Gors and
strategis tosupport home learning¢.g. CAHMS, behaviour, reading at home etc.

continue tofoster good relationships with outside agencies for the benefit of indiiduals and thir familie.

[Provide support and traininfor specialist MEGRT staff to further improve provision and eflctiveness for
learners

o further develop the role of our EBD speciaist teaching assstant to further embed support systems inclas-
ses o reduce number of incidents and disruptions to learing where identifed

o use purchased online reading resource and purchased group reading scheme to further improve access to
comprehension actitesfor ALL learners and provide further trining tostaff t gainthe most efective out-
comes from resource
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o embed and further develop implemented ALNET policy and procedures to meet the
needs of all earners in all areas of schoollfe

School has a highly efficent and fine-tuned system for capturing support that our school gves pupils with ALN
whichis understood by llstakehoiders of the school

Our school is identified as one which provides a ighly ffcient One stop shop for ALN, which can provide
support forschools in our cluster and within the Authority through school to school warking actiites

Excelent care, support and offered ol which i provision and for
nearly al pupls. Thereby improving relaionships.

[New ALN legilation has a strong positve impact onall aeas of related work throughout the school.
School systems and processes meet ALN Bill (ALNET) regulations.

Staffled by ALNCo have relevant raining and iformation to carry out theirdirected work to support pupils.

The sehool in par o build 2 high quality o meet the needs of al

I (s committed to Tuclusion. Oue Aditional Leanaing Tleeds

rontsion has descloped. sigatficantly et the fast fve geas and. we are froud. of the extent to
which o uisersal Provision Offe mects the wceds of o leanacss. e ane committed to making
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