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	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...


	[bookmark: cysill]Targed/Target 1
	Improve the way you express your ideas in writing.

	From my previous assignment, I was advised to book a session with student services to construct my work. Following this, I had booked an appointment with them and have made the appropriates corrections where advised from them.

	Targed/Target 2
	Plan a more coherent structure to your work.

	For this target, I have followed the guidelines and templates that were set, and have hopefully followed them all. 




















How a school develops one aspect of its SDP: a report
that critically reflects on the actions, impact and
evidence base

Part B – 2700 words

Introduction
Predominantly, all schools within Wales and internationally set our strategic and realistic targets within the school, to make the learning environment a much better and easy-paced schooling system for all stakeholders such as the key pupils, teachers, parents and the school itself. School development plans (SDPs) are pioneered by individual schools and local education authorities (LEAs) (MacGilchrist and Mortimore., 2006) alongside the governing body and supported advice from the Newport Education Achievement Service (EAS) that comprehends to improve the achievement and attainment of all pupils (Mercer et al., 2018). One of the improvements ‘School X’ has considered is offering equity and nurture. The policy is pulled out from their SDP and is under the objective ‘key priority one’. The inevitable consequence of COVID-19 has impacted the standardised attainment levels of pupils as predicted in literacy, numeracy and other subject disciplines. Attainment being noted as one of the impacts has been discussed before, and their line stakeholders have opinionated that there ‘are gaps in [the pupils] knowledge’ (Waters-Davies et al., 2022). School X is a strong, vibrant and active school that opens its arms to the whole diverse community, underpinning their school motto of ‘Living and Learning in Harmony’, and being a School of Sanctuary. The school consists of 543 pupils, including the nursery, and their eligible free school meal (eFSM) population is 42%, which is greater than last year in 2022 (Appendix A). The school has an allocation budget towards their Pupil Development Grant (PDG) of £139,100 between April 2023 and April 2024 and the allocation budget for early years is £34,500. The school is largely culturally diverse consisting of forty different home languages with around 92% of pupils that have English as an additional language (EAL), and is located in the city centre. However, the local community is transient with extreme levels of children’s mobility and high levels of social deprivation.

Literature review
School development plan
Education institutes in Wales have a fixed-rail annual plan, hereinafter referred to as school development plans defined by Wallace (2015). They are the drivers from most recent inspection regimes’ evidenced-based findings, legislation, methodology and support from their strengths and improvement mechanisms bespoke for schools to carry out their own self-evaluation process (McNamara et al., 2021), both for the long, medium and short-term (Fraser., 2007). This will cultivate a strategic SDP, as Sutcliffe and Court (2005) signify that policies that are based on systematic evidence have been to produce better outcomes for schools, as tackling the effects of poverty attainment. The SDP sets out strategies to improve predominant aspects of the school to improve their standards as students’ achievement (Brown et al., 2016), safety, well-being, attendance, school management or alternative provisions such as providing equity and nurturing groups (as will be discussed further on). 
Periphery, the positive aspect of making an effective paradigm there are several factors to consider such as limited self-efficacy of the team, when teachers are thrown up a new professional challenge and they have responded in a variety of ways, conveyed by Hall and Noyes (2009). In disparities to the SDP plans initiative, Fraser (2007) propels that the nation’s education systems are being compared with international tests, such as the Programme for International Student Assessment (PISA) (Dockeyr et al., 2019), He also thrusts that these reforms have provided reasonable outcomes, however, have de-professionalised teachers and included ‘plateaus’ in students’ performance after some initial gains. Therefore this is suggesting that children are being pushed to achieve the test at the best to be on the league table rather than their abilities. Only a fraction of the school time is allocated to provide children with the provisions to deal with equity and sustainably nurture them. 
Equity and Nurture
The following paragraphs will emphasise the first key priority from School X’s SDP, which is equity and nurture, nevertheless, the literature will contain nurturing strategies in schooling. 

Too often primary schools have been increasingly interested (Scott and Lee., 2009) in initiating nurture-focused intervention strategies for those who have long-term attainment barriers such as behavioural, emotional and social needs when children live under conditions of hardship and stress, postulated by Bennanthan (2006). Further, Benathan and Boxall (2000) both agree that nurture acquisitions need to be understood before formal learning can begin. To understand teaching content and develop knowledge, heterogeneous children depend on the heart of the school, where they can feel safe and protected, despite their appearance. Further, whether a school is affluent or not, none of the characteristics should be at one expense of another, and should not stop a child from being successful and is a concrete foundation in children resulting in top outcomes. Minimising each barrier of each child will result in a good outcome. Living in a dispossession area, Smith (2012) values that the consequence of poor health and poor employment prospects can lead to denying individuals the opportunity to play a full part in society. Moreover, Akcan (2022) defines the notion of social justice as a set of policies aimed at creating a just, egalitarian participatory and harmonious society, aiming to achieve an equal educational platform for all. 

Who visions? Whose plan?
The priorities have been chosen in a collaborative approach by the senior lead team and subdivided just after the school had their inspection in 2022/23. The inspection was intended by Estyn (Inspectorate for Education and Training in Wales) (Murphy., 2014) however schools in England are scrutinised by Ofsted (Evans., 2023).  After an inspection new arrangements are made jointly with the local authorities and regional consortia (interested parties) to achieve specific targets such as nurturing children. The self-evaluation process is not just influenced directly by Estyn but within institutional competitions and the PISA, which quantifies the cognitive abilities of children, using standardised tests that concentrate on reading, mathematics and science skills (Brunellos and Rocco., 2013), which is also entailed to be one of the main drivers to set high educational standards, acknowledged Cooze (2018). The 2022 PISA report (Ingram et al., 2023) conveys that East Asia with Singapore, Taiwan, Japan and South Korea are the top performing for all three subject domains. 

In an interview conducted by Morrison (1991), headteachers recalled the views and realisation that outside (education authorities) do not always share insider views such as the actual team management and external companies working with the school, as “one of the most depressing events” in a professional career. Supplementary, teachers and external stakeholders need to identify the psychological features of the child when they are in the nurture sessions and relate it to Erikson’s psychosocial development as Maree (2021) considers children should be seen through an inclusive humanistic and phenomenological lens. Additionally, the attachment is the crucial part of pursuing it from the child’s lens of taking care and providing trust to educationalists. As well as keeping this consistent to build trust for the students, which in return will increase the autonomy and self-control of the child (Boxall, 2002). This suggests that suitable adjustments must be made for those who need it (Mann., 2014), especially when schools require a heavy emphasis on community well-being.

Nurture approaches that are in place
Through time, schools have been inspected and some schools have been evidenced to provide the most meaningful approaches to nurturing the child. An Estyn report published in (2020), the document is inquisitive about many forms of sustainable approaches such as providing opportunities for children ‘to cook, work in gardens and undertake activities that will help them manage their emotions and help towards teacher morale. This particular school has re-engaged learners by allowing them to access the nurture classes whenever depending on their needs and then return to their main classroom. Cooper and Yonca (2007) input that the nurturing setting is around the combination of a holistic curriculum of Wales, with a curriculum which focuses on social and emotional development. Stimulate, Coe et al (2020, cited in Choudry., 2021) synthesise effective practices to improve pupils learning to as creating a supportive environment for learning. Moreover, Doyle (2007) remarks on some of the nurturing sessions that could be applied naturally such as sanctuary lunchtime clubs and lunchtime rituals. Conversely, he also concludes that these have to be consistent across the school as part of the whole school policy. 

How does nurture affect the learner?
Using the paramount initiative tool of Bronfenbrenner’s ecological system theory of development (Zaatari and Maalouf., 2022) is highly significant as it emphasises exactly why it is important for every child to have that securement in every attachment to their immediate relationship. The psychological theory informs education protectionists of the practical applications for the construction of better education (Tong and Shidong-Ann., 2024) through empirical evaluation. A child is immediately surrounded by a series of intricate interconnected environmental systems as peers and teachers and Wesner (2008) advocates that this is the most influential level within the five ecological systems. These factors fall in the microsystem of the development theory such as shown in Figure 1, and then once stable the child can further develop in the complex system of relationships that is constructed by a series of concentric circles (Darling., 2007) as a mesosystem. This is considered the most basic start of education; is to make sure that the child is at the centre and is emotionally and physically ready to learn. Supporting this, Tudge et al., (2022) has further applied vast research on childhood education.
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Figure. 1                                                                                                               (Ryan., 2001)
 A dynamic factor that could be considered is emotional well-being, which Langford et al., (2014) hotly vocalised about and how proactively it can have a direct impact on their cognitive development and self-esteem. Therefore SDPs have to invariably make policies around the child being ‘child-centred’, ‘individualistic’ (Downes., 2014) or even the child being the subject (Murphy., 2020); teachers should always be understanding of the social and economic factors the child’s family might be experiencing. Moreover, it is significant that school headteachers are promoting strategies such as nurture as mainly a means of repairing trauma (Thrive., 2023) before any educational performances in a school environment. Notably, The Welsh Government has been supporting disadvantaged children and has been delivering programmes to alleviate the main causes of inequality especially post-Covid-19 and to ensure the right kind of interventions are present, by increasing the flexibility of individual schools’ PDG. Figure prostitutes more of the national mission.
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Figure. 2                                                                                         (Education in Wales., 2020)
Having a community that is transient leads to conditions such as stability, mental health, and class in comparison to other schools under the same local authority. Hence these internal factors have a negative impact on the student’s educational achievement (Bunar., 2011). Moreover, students have become increasingly segregated amongst schools based on their socioeconomic background and their level of educational achievements. 

Link to the four purposes 
Being healthy, confident individuals, ready to lead fulfilling lives as valued members of society (Hwb., 2022) is one of the four purposes that is directly linked to nurturing interventions in school. The purpose delves into the children building their mental and emotional well-being by developing confidence, resilience and empathy, where teachers have the full right to give the child their rights within the Wales Curriculum. School X has an ethos to ‘provide equity, excitement and excellence in all we do’ (School X., 2024),  and to make the ethos become the ultimate truth, all teachers need to actively try their best to turn that vision into reality; visioning it through a shared vision (Estyn., 2020). 

Developing an action point 
The prospect of School X acquiring their approaches is based on empowering improvements internally from their previous inspection regimes such as by Estyn in 2016 (Estyn., 2016), and from that the school has reflected on their performance and acquired suitable approaches that will have a sustainable outcome. Kyriakides and Campbell (2004) propose that the overarching goals are twofold, for instance, to (1) improve the overall quality of the school and (2) to improve teaching and learning, and supporting this the school has initialised the use of ‘Pupil Progress’ (shown in Appendix B), which is accessible to the teachers within the phase. The document consists of the overview assessment trackers that they have as pre-reading or abacus progresses for example. The teacher further then has a table to fill out every term to assess the progress of the child. They have to observe and evidence each child’s ‘learning habits’, ‘well-being’, ‘overall progress’ and any additional comments to input in. For the first three columns they have to score them as good, very good, support needed or limited retention, and following this they have to reason this in the additional comments underlying ‘well-being’ as a child often has arguments with children and obsessively tells tales. A child like this will be compared with their siblings to see if there are any similarities and differences. The pupil’s progress will be forwarded to a meeting between the deputy head and all other line managers, where they will assess the document themselves and in return will think of effective components for the child. The teacher or senior lead can engage with parents on the parents’ evening and keep it a continuum as proposed by Goodall and Montgomery (2013) to let them know how their child behaves in school, and if the behaviour is the same at home as such. As a team, all stakeholders need to collaboratively work together for the best of the child, and avoid barriers Harris and Goodall (2008) articulate by parents not supporting their children’s learning. 

 The senior lead team can alternatively deploy internal and external factors which will come under strategic planning towards nurturing interventions. This can further then be measured in the next term to see how the child is behaving from the nurturing inventions. If the interventions are not working, then the school will need to keep on trying until they achieve some success. As a school, School X are profoundly trying their best to provide the best outcome in the correct responsive way so that the children now will be able to compete better in the future, for instance, their GCSE outcomes and also a greater chance in greater employability. 

Reflection and evaluation 
Reflecting on the ‘Pupil Progress’ ingenuity, I have been present in a formal meeting on my placement. The meeting consisted of looking at all the children at an individual level to see where they have come from September 2023 to the October half term. There are many ways to refine aspects of children such as a restorative approach, a football nurturing session for one of the students I had seen going as a rectifying trauma or any external communities that could help. Besides this, I have also observed and conducted a pupil voice session that takes place every Tuesday morning, where a topic is discussed and children’s opinions on how they feel about it. It is an ideal session for the year group, to get to think about topics they don’t usually get around in actually focused tasks throughout the day. In practise the nurturing sessions I had seen were pretty much effective, providing better chances for future cycles as students would return happy and in a good moral back into the classroom, which led them to focus firmly. 

Conclusion 
In conclusion, School X is an amazing school that opens its heart to any pupil and any parents despite their background or differences. The school truly puts their children first and wellbeing and just being one whole community is massive for them. I have learnt that the policymakers and system administrators have carefully analysed the school and provided the right intervention for them as the pupil progress document as well as other proposals, which alternatively provide happiness and stability to an extent, and enable social and academic engagement. Which then underlines the school postulating nurturing acquisition to them. I think this will influence me professionally in where I work in the future and if I come across a school that is located in a deprived area, I will most certainly push this idea forward and will be supportive, supporting Thrive (2023) with especially if it is towards repairing trauma.  
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Appendices

Appendix A
Pupil Development Grant (PDG) 2023/2024. School X: Equity, Excitement and Excellence. Unpublished 
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Appendix B 
Pupil Progress Meeting (2023) School X. Unpublished 
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