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The Impacts of Attention Deficit Disorder (ADHD)
Welcome, To ensure understanding to a wide audience this video had been designed  into two sections. Section one is tailored for adults. Whilst, Section two is tailored towards a younger audience.
The aim of the following content is to help you understand the diverse ways ADHD can impact an individual and the people around them. ADHD is a neurodevelopmental condition that influences how a person thinks, feels, and interacts with the world. Persistent difficulties with executive functioning, emotional control, and attention span are common impacts in children with ADHD. (Maniadak, 2017)
Social Impacts
ADHD impacts self-regulation and clarification in one’s identification and awareness of the emotions they are feeling. This leads to emotional difficulties presenting itself in a variety of forms such as, the feeling of loneliness, struggling to fit in and making deep rooted connection with family and friends. (Gardner & Gerdes, 2015)
Insert Video of Child with ADHD and a Child without ADHD.
Neurodevelopmental differences in brain function between children with ADHD and their neurotypical peers extend across multiple domains of brain structure, connectivity, and neurochemical regulation. (Montgomery, Richard., 2023). Such differences often result in behavioural disruptions that conflict with the normative expectations and social frameworks usually installed by adults and self-reflected upon and strategies use such as, sharing at an early age by neurotypical children.(Spender et al., 2023)
Turn Taking 
Referring to the structured exchange of speaking or acting roles during interactions, serving as a cornerstone of reciprocal communication and shared attention. Fostered by proficiency, turn-taking is a vital baseline to stem ones future learning and interactions with those who surround them. ADHD impacts such development within turning taking have an adverse effect on the areas developed through the process of learning to share. Turn taking from a neurotypical brains perspective helps within the brain forming strategies and pathways within cooperative behaviour self-regulation, and the growth of social and pragmatic language abilities. When ADHD is involved the neurological pathways are unable to form clearly leading to disruption in such areas. This creates a barrier to sharing as it is much more intricate than what a neurotypical peer may see as ‘Why don’t they just share?’ (Cosper & Pika, 2025)
Image:
Normative Behaviours
•	Sharing and empathy
•	Contextual appropriateness 
•	Social approval 
•	Reinforcement of expected actions
(Christner & Paulus, 2022)
Developmental Expectations
•	Meeting the areas consistent within their developmental bracket
•	Age appropriate social and emotional skills.
•	Self-regulation.
•	Consideration of differences in others.
•	Perspective-taking
(Soto-Icaza et al., 2015)
Socialisation Agents
•	Family Members
•	Peers
•	Media
•	YouTube and accessible content online
•	Community organizations and religious institutions
•	Educators and the community
Cultural and Institutional Influences
•	Cultural values and belief systems (collectivism vs. individualism)
•	Educational policies and frameworks
•	Children rights and Welfare
•	Community norms and public health initiatives
•	Historical and socioeconomic contexts
Although the same expectations have been installed in a ADHD child such neurodevelopmental difference, hinders there memory consolidation. (Zadjali et al., 2024)
Metamemory and Inattentiveness Implication 
As ADHD impacts a child Metamemory (ability to know how to use there brain in a form that retains information)  (van Terheyden et al., 2023)
Insert Definitions Video
Therefore, given the presence of metacognitive deficits, . Inattentiveness in ADHD presents an ongoing disruption in regulation of a childs attention span and how they engage in activities. (Strålin et al., 2025) The ability to monitor and regulate cognitive processes. Thereby, undermining the importance of sensitivity, conflict resolution, and commitment which are essential components for forming and sustaining high-quality friendships. (Neprily et al., 2025)  Children with ADHD are frequently perceived through a deficit lens, particularly in social contexts where neurotypical behavioural norms dominate. This divergence can result in stigma, peer rejection, and reduced opportunities for reciprocal friendship development as ADHD children are seen to disregard game rules and neglect their friends' needs. (Normand et al., 2017)
Short Image Story
In a world written by unwritten rules children are expected to  play by instincts. When norms are invisible, divergences is mistaken for defiance. Rejection is not always loud, it is the silence that follows. Friendships grow when understanding replaces expectation. (Chapman, 2021)
On the contrary the term self-regulation can be conceptually misleading. It implies that children acquire the capacity to manage their emotions, behaviours, and attention independently. However, empirical research consistently demonstrates that self-regulation is fundamentally relational and context-dependent. (Nilfyr & Ewe, 2025) Thus, self-regulation should be understood not as an isolated skill, but as a socially mediated construct shaped by interpersonal relationships and environmental conditions. Children with ADHD often face challenges in multiple areas, including behavioural difficulties. They frequently encounter social challenges that can lead to negative outcomes such as peer rejection, bullying, or social isolation.
Positive Implications of Having ADHD
While ADHD is often framed through deficits, many neurodiverse children demonstrate remarkable strengths in how they relate to others. ((Parsons et al., 2016) Some children with ADHD see themselves as resourceful able to adapt, problem-solve, and support peers in emotionally attuned ways. (Dawans, Strojny, & Domes, 2021).These strengths often help them relate deeply and thrive in stressful situations. (Capuozzo et al., 2024)
When we shift the lens from limitation to resilience, we uncover the social brilliance that ADHD can bring. These findings indicate that when individuals with ADHD strive socially they have a high coping mechanism in stressful situations and dealing with them appropriately and calmly. Individuals with ADHD often experience more intense emotions, but with support, they develop adaptive strategies that foster resilience. (Weir, 2024)
Rather than reacting impulsively, many respond with calm, clarity, and emotional insight especially in moments that challenge group dynamics. These strengths are often overlooked, yet they are vital for building trust and connection.(Charabin et al., 2023)
Children with ADHD often approach situations with fresh eyes, as their brains may filter out information deemed non-essential. This can affect how they recall and retain past experiences, leading to novel perspectives and spontaneous responses. (Anne-Laure Le Cunff, 2024) Subsequently, as they are less attached to previous methods, they are able to consider each challenge from multiple angles, establishing precise, clear, and realistic goals. This flexible mindset enhances their problem-solving abilities and helps them thrive in dynamic environments. (Hai & Climie, 2022)
Risk Taking and Impulsivity Implications
Inset Video about attention spans and listening.
Attention serves as a foundational cognitive process that is involved within many aspects decision-making and executive functioning. (Hopfinger & Slotnick, 2020)
There are two types of attention.
Involuntary Attention
(Rhetorical questions)
Involuntary attention is automatic when something grabs us like a loud noise or sudden movement it causes you to react spontaneously and without thinking. (Baragona et al., 2025)
Voluntary Attention
Voluntary attention, on the other hand, takes effort. It’s what we use to stay focused on tasks that aren’t naturally engaging. (Kaplan & Berman, 2017)
When disruptions or barriers occur in said process including the effects stemming from ADHD, the attention capacity to initiate, sustain, and shift focus is interfered with causing negative repercussions. This is consistent with difficulties arising in initiating new cognitive responses. (Chachar & Shaikh, 2024).
Such lack of responses impacts self-awareness including, safety awareness and considering the risk factor before doing it. (French et al., 2024)
Insert Video about Roberts Difficulties
Impulsivity and lack of consideration of repercussions heighten the participation  and undertaking of risky behaviors without considering the safety awareness implications that are intwined with such behaviours. (Mora et al., 2025)
Insert Play Time Trouble Video
Peer Pressure
Children with ADHD are more prone to unintentional injuries compared to their peers. Impulsivity and lack of consideration of repercussions heighten the participation and undertaking of risky behaviors without considering the safety awareness implications that are intwined with such behaviours. (Shem-Tov et al., 2019)
ADHD causes the child to become more susceptible to giving in to peer pressure. (Dekkers et al., 2020)
Insert Video Why do you think people peer pressure each other?
In order to gain peer acceptance conformity behaviors that compromise personal values or safety can become apparent in a child who has ADHD behaviour. Impacting there social vulnerability and increasing their susceptibility to risk-taking and maladaptive peer influence, particularly in contexts where self-monitoring and executive control are impaired (Visser et al., 2024)
Situation Awareness Implications
Inattention impacts children with ADHD situational awareness, such as neglecting to look both ways before crossing the street or climbing a tree without considering how to get down again. Hyperactivity increases their involvement in physically demanding activities, like climbing or running without stopping causing a higher risk of injury occurring. (Pardej & Mayes, 2024)
Communication and Expression Implications
Children with ADHD, struggle with expression. When it comes to accumulating feelings into words it can develop a sense of dread creating a looming fog that surround them as they try to communicate. Leading to frustration, emotional confusion and a sense of isolation. Through creativity which is highlighted as a strength in children with ADHD and their ability to think abstractly. (Training-I & Drema, 2024)
Art produces a form of communication that reduces pressure from verbal communicating. Instead allowing them the freedom to create not dictated by the social pretences and literacy involved when communicating verbally.   (Stolte et al., 2022) Art acts as a visual language where colours, texture, shape, and symbol become a tool for connection. (Fried, 2025) Whether through drawing, painting, or collage, children can externalize their emotions freely and without a guideline allowing the invisible to become visible in ways that feel safe and empowering.
This creative process does not just support communication. It nurtures emotional insight and self-acceptance. (Sharma, 2024)  When children see their inner world reflected back to them in tangible form, it builds a bridge toward understanding both for themselves and those around them. (Farhana et al., 2024)
Song
Environmental factors affect us all. However for a child who has ADHD environments play a larger role on their emotional and sensory processing and overall wellbeing. (Metzger & Hamilton, 2020) As children with ADHD tend to be hyperactive and easily distracted, this display of behaviours can be a mask for the vulnerabilities. (Hull et al., 2019)
[Verse]
I'm a storm inside, never still
Like leaves in wind, I can't sit still  (Kofler et al., 2019)
My mind races, a thousand miles (Kofler et al., 2019)
In a room, I feel like I'm flying high

[Verse]
I try to catch my breath, take control
But every moment feels like a toll   (Poznyak & Debbané, 2025)
The world's so loud, I drown in noise
A symphony of chaos, I just can't choose

[Chorus]
I need your hand, hold me tight
Through the storms, you keep me right
Together we'll find our way
To a place where I can stay

[Verse]
I chase the sun, run after dreams
But sometimes I get lost, I scream (Baird et al., 2012)
The clock ticks fast, time flies so quick (Smith et al., 2020)
I want to slow down, but I can't just pick

[Verse]
I build castles, watch them fall
In a world where I'm always small
But every time I start again
I find a spark, a little bit of strength

[Chorus]
I need your hand, hold me tight
Through the storms, you keep me right
Together we'll find our way
To a place where I can stay

[Chorus]
I need your hand, hold me tight
Through the storms, you keep me right
Together we'll find our way
To a place where I can stay
Prioritization and Time Management Implications
Time management is required to form the structures of daily life.  Consisting with meeting the expectations within self-performance, social roles, and active routine and time management. These factors  shape how a individuals function of daily fluency and aimed agenda and what they are intending to undertake that day are going to form . In regards to children and those in adolescence, developing effective time management fosters autonomy and supports thoughtful decision-making. (Pérez-Rodríguez et al., 2025)
Avoidance Based Motivation Implications
Management of time is effected by ones motivation to carry out a task. (Tanska, 2024) Children with ADHD may  have avoidance-based motivation, which means that avoiding being unsuccessful rather than aiming for accomplishment is their main priority. Instead of striving for the highest standard of what they are carrying out, whether it is a piece of work or day to day cleaning.  Focus is driven not on accomplishments but instead on reducing risk while minimising errors. This avoidance-driven mindset typically stems from a distorted self-concept. Doubts about personal competence can evolve into broader feelings of inadequacy, leading to diminished self-confidence and low self-esteem. As a result, the child’s efforts are guided more by fear of negative outcomes than by a desire for achievement or growth. (Orhan, I., Corr, P. J., & Krupić, D. 2023)
According to current theories, a significant aspect of ADHD is lack of motivation. The willingness to participate in cognitively or physically demanding behaviour is an important aspect of motivation. However, the extent to which effort sensitivity is compromised in ADHD limits such willingness to engage. (Chong et al., 2023)
Dependence Driven Motivation Implications
Closely related is dependence-driven motivation, where individuals rely heavily on external validation. 
Dependency-driven motivation, is based on validation from others. This a type of motivation which people mostly rely on validation from others as a form of self-verification, Praise, recognition, and social acceptance are what motivate them and become the anchor for results. Although this may momentarily increase involvement, it may also undermine personal responsibility and moral ethics, since their sense of accomplishment is linked to the opinions of others rather than what they expect of themselves or know they are capable of doing. (Adisetiyo & Gray, 2017)
ADHD individuals are more commonly motivated through the need to minimise challenging environments at school and to gain positive reinforcement and  validation from others. Compared to seeking methods of positive reinforcement  and validation from others outside of the classroom. (Mebostad et al., 2025)
Academic Motivation Implications
Furthermore, academic motivation in children and adolescents with ADHD is generally lower than that of their peers without ADHD, and academic outcomes are influenced differentially by intrinsic and extrinsic motivation. ADHD creates a conflicting perception of motivational deficiencies, including impaired reward sensitivity and motivational control, which as a result can contribute to dependence-driven motivation and behaviours whether positive or negative being observed and interpretated to form a demeaner that is aimed at said person to reinforce positively. (Smith et al., 2023)
Lotties World Story
“Hello I am Lottie”
“I have ADHD”
“My thoughts flutter like birds and swirl like leaves”
“ADHD fosters my creativity, it allows me to communicate without using words.” (Sharma, 2024)
“Especially when the world becomes overwhelming”
“ADHD makes it difficult to say how I am feeling” (Charabin et al., 2023)
“I am not being rude, I am trying to listen” (Visser et al., 2024)
“But, ADHD makes it hard. As my brain is filled with worries, and ideas of what I could be doing instead”
“Sitting still is extra hard. As my body wants to move as my mind is so full. I make ‘silly noises’ or fidget as I try to keep still and listen” (Greenway et al., 2023)
“I am not being naughty, or choosing to act this way”
“It is how my brain was made. ADHD causes impulsivity. Which means that when I think of something, I need to do it. Even if I forget to think of the consequences” (Sebastian et al., 2013)
“School is tricky, as there is a lot of rules to follow” (Zetterqvist et al., 2025)
“I find it hard to follow the rules. It gets me into trouble” (Stephens & Byrd, 2017)
“Other people may see me as a troublemaker or think I am doing it on purpose.” (Bussing & Mehta, 2013)
“But I am not.”
“It is an impact of having ADHD.”
“Concentrating on work is hard.
“As there are so many distractions around me”
“I am trying my best. Even when it is hard. Even when my thoughts swirl. I keep going”
“But my brain is filled with the noises of the birds outside and the colours of the leaves swirling down from the trees”
“It is not laziness or that I do not know how to do the work. My brain just cannot focus in that environment”
“ADHD is a superpower that I cannot turn off. We all have superpowers of our own. Just mine I was born with, and means my brain is wired differently to yours” (Clouder et al., 2020)
The End
This dance is open to self-interpretation and the battle within one’s mind. Use this time to reflect on everything we have covered throughout this video. 
Insert Interpretative Dance Video
Thank you for watching, I hope this video has broadened your knowledge on ADHD and the impacts. 
ADHD is more common than you may believe. Remember if your struggling with ADHD or someone you know.
These are just a few examples of support available:
General Practice and Local Groups
Inflow – ADHD Productivity & Emotional SupportChill Panda – Relaxation & Mood Monitoring
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