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issues surrounding the

This paper explores some of the main philosophical

concept of value. and proc: s to draw out the implicanons 1o ‘Outdoor Education’.
Educational activities are widely supposed by philosap hers to satisfy at least

two conditions: The lnowledge condition and the value condition (Clavton, 1993;

Griffin, 1996; White, 1982). The first demands that any activity describable as |

educational must involve the acquisition of knowledge and understanding. The

< in some way worthwhile or heneficial,

second stipulates that what 1s Jearned 1

The focus of this paper is on the second of these reguirements. and i particular
with the question of how outdoar adventure education might be said to fulfil it.
| exercise of elucidation and analysis called for by this task is worth
or adventure education which are confused
y to have harmful consequences if they

instructors and facilitators (Reid,

The thearetica
undertaking. There are views of outdo
or inadequaie, and such views are likel
influence educational policy or the practice of

1u

1996).
Outdoor adventure education is analysed from the perspective of educational

aims in terms of the various components of human well being (Langford, 1985).
These include: Intellectual or cognitive value associated with certain kinds of
(Humberstone, 1947 1: Ethical value, a8¢ sed i notians of
| (Newton et al.,

systematic inquiry

prinzipled conduct. imerpersonal respect. courdge and self-contro

2001 Econamic valug as expressed in the jdeas of work. usefulness and

prc_]ductivity (Hal, 1999): Headamc value. which 1s the valug attached 1o our capacity
[fare value. that is physical

{or pleasure, enjoymeant or satisfoction: Health and we
and mental well-being (Armstong and Biddle, 1992).

The argument of this paper is that @ plurahisnc gecount of value 157
satisfies the value condition

equired to

capture the variety of wavs o which outdoor education

of educanon

Perspective
Educationally significant knowledge 15
Jan instrumental value, argues Clayton
(1003 ). Griffin ( 1996 on the othel Hand explains that 118 GEqIsIHON 15 @ deepened
# the world and one’s place in it.

theoretical. or significant know) edge,

and this knowledoe has inmwinsic rather 1l

contemplative understanding and appreciation ¢
Looking at thinzs from this perspective threatens (o impale outdoor adventure
her of the dilemma, Outdoor adventure education

cducation on one horn or anot
avon. or else acknowledge

must either define and be Jegitimated in its role in educ

its marginal status



Whose Jowrnevs? The Ourdoors and Adventure as Social and Cultural Phenomeng I

__IJ
- = — e - S :
i Why should educational insttutions, which arguably have matters of more f
pressing urgency to occupy them. be involved 0 an enferprise which admils (6 no f
goal more dignified or serious than the pursuit of education through adventure? It
1s perhaps reflection along these lines which causes some outdoor adventure : ‘:
educationists to feel that a more worthy account of outdoor adventure education is o
needed, one that emphasises the undeniably serious matter of the health and social ¢
development of voung peaple. I ,
The aim of this paper is 1o develop a positive account of the educational
value of outdoor adventure education as an allernative to this dilemma, The (
educational value of outdoor adventure education must be elucidated in termms of f~- ;
how 1t contributes specifically to educational values in ceneral, l’"‘f'_

From the axiological powmt of view human life can be assessed m terms of
quahny fulfilment, worthiness, development. cnhancement, well-being and wo on !

(McNamee. 1998). An account of iumgn well-being as the yltimate aim o

W eduemion
will require some specification of the ways in which 1tg

plural component values o
arereflecied i relavon to school currictla orin relation to sducationg] LupETiEnee, I‘
If'the axiological principle of value pluralism as our basis in construetin 2 4 pusitive L
account of the value of outdoor adventure education 1s adopred. then it i NEeCEasary 'r
to show how this might connect with a maore general view of valies in education, ‘( =

Values and education: Philesophical considerations

‘
Connection between valuss wnd outdogr adventure edueation Sugeests twp f
possible ways in which sneh an aeeount mizht be giver. The firg approach takes 5
the idea of value ronghly for granted and focuses on how it relales to various ;
contending views. The second approach tries fo explore some of the main I
philosophical issues surrounding the concept of value and proceeds 1o draw the
mmplications of this analysis for outdoor adventure education. I is this second :
approach which is adopled here i
This analysis adopts the poim ol view according 1o which education involves !
the promovion of personal and social benefits of various kinds and i naruculr ag .
White (1982 pointed out the iden of personal well being. 1t is wreued that the 8
promovon of this ides provides the mogt appropriate focus {or the Investcation of G
cducational values of outdoor adveniyre activities, White's position i+ that ihe
values which constitute humun well-bemng are 1o be understond in (2rms of
savsfaction of dezires and preferences As some desires mieht not be cond or i
desirable. White stipulates diat (hose destres must be informed or rmtion sl The
cood bfe or human well-heing . then. consime essenually of acnviticn. oo paricnees :
and relavonsinps. whichi we could choose 1o have lwe were fully indormed and en

fulty rotional. The task of cducation i hes view a0 cquip Voung people 1onake
these ruvonal and informed choices

The rational preference nccount Appedarsas oneamone a nunihor of viow og Y
the nature of vatue 1n the work ol axiological onentation phulosophers. The majn '

vinphasic on the plurahing of vglue

feature of (his philosopinesl o dino e a0y

30T
forma of

voodnesy, ehe

= U995 and lis predecessars mainin 1)1

nat there are

nanifested in

crnar e, such as moradl or cthical value o
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human virtue), intellectual value (knowledge). sesthetic value (beauty) and hedonic
value (pleasure). The axiological philosophers contend that the cood life 1s one
characterised by the pursuit and achievement of these plural and heterogeneous
farms of voodness. For some philosophers, within this tradition, values must be
ooted in the idea of desire or preference. Others subscribe to the view which
makes vaiues independent of our preferences. What is important for the theme of
this paper is the helief that goodness or values assume a variety of forms.

’ The various constituents of the axiological framework, and the relation of
order in which these constituents stand to one another. need further examination.

Some of the components comprising the minimal, uncontroversial list of values
related to 2ood life can include: )

1. Ethical value. as expressed for example i notions of interpersonal respect,
faimess, principled conduct, human rights and responsibilities, freedom, justice
and virtues of character such as honesty. integrity, self-conwol and courage.

2. Cognirive value, wiich plays an essential role in the traditional, academic view
of education and which is associated to transformative illumination associated
with systematic inquiry, knowledge and understanding.

3. Health value associated to physical and mental well-being. understood in terms
of normal functioning of various organs and faculties.

4 Economic value as expressed in terms of theadeas of work, productivity, material
security, self-sufficiency. efficient use ofresources. environmental awareness and
SO OT.

3 Hedonic value, which encompasses the importance attached to human capacity

for enjoyment. pleasure satisfaction, and activities assoeiated with the idea of

cxploration.

Tuking into account the fact that values associaied with education in general
are (o be understood in terms of the values outlined above, it is intended to ask
further what part can be plaved by outdoor adventure cducation in relation to the
promotion of these values. The focus is on hoth internal necessary or Jogical
conmection, and on empirical claims about the benefits which outdoor adventure
education mizht promote, Fach of these values 18 examined w T,

Ethical value

The claim that various outdoor adventure acuvites are important from the
point of view of moral eduzation is well known. The orgin ofadventure e jucation
can be traced 1o Kurt Hahn who founded Outward T wing in response to what he
called the social dechmes of society. These maluded. hut were not imited to, declines
he moticed in initiative, Imaginauon, self-discipline. and compassion (Richards,
1009y, The fact that outdoor education has aparticular kind of importance m felation
1o moral development is ane that hus been recently arg yad (Newaon, 2001). Shields
(OLA . ST propese @ model of otal uction as o structural
.d on the work of Piaget
|, The model of moral

and Dredemoer
approach that draws from Rest (1964, joudy and 1s ba
(1923}, LLohibee (1981, 1984) and Haan &1 al, (19¢:
development. which Newton, Sundhere and Watsor: (200145671, suggest is being

emploved in outdoor adventure education. is the consequencs of a four-step process,
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‘The participants must first pereelve a given situation as containing a moral dilemma (
that will require a moral decision’. In process two, called judgement, ‘the individual /-
must determine, among possibly numerous alternatives, the correct or morally i
1deal action to take’. In process three, called choice, whether the individual intends L
to act in a moral manner is assessed. In process four, named implementation, the i
individual must act according to the moral decision made before., L

It can be argued that the question about the ethical value of outdoor education ¥
involves an ambiguity. Most of the research in this area has assumed that its solution £
depends on whether we can establish some kind of ethical significance, positive or t
negative, with regard to the content of outdoor adventure education. 1t might be [

better 10 say that what matters, more than the content of the outdoor adventure -
activities, is the nature of the relationship established between participants t
themselves and between participants and educators. This relationship entitles the )
use of the words ‘outdoor adventure education’. It is part of every educator’s

professional responsibility to promote the cthical development of participants. Yu
Research in this area has stressed the importance attached to ethics in outdoor i
adventure education: “Values and feclings are arguably central 10 outdoor educators’
(Fumberslone, 1997:8). Of course it must be aclknowledged that outdoor education i

has a limited role in respect of ethical value. Whether or not participants will be N B
able to gencralise or apply clsewhere the ethical ideas leamed is a question that
concerns all educational setiings. The extent to which knowledec of cthical nature, {
acquired in educationa] institutions. is implemented into practice is influenced by 2[ J
a complex of situational factors and difficult to assess, ITmportant for educational
activitics 1s 1o transmit cthical knowledge and encourage the implementation of 7
ethical behaviour. Outdoor adventure education seems (0 be an appropriate sefing L |
m which such processes can take place, .
Cognitive value \
Hknowledge is understond as theoretical knowledue only then. i was thoucht, &_
. autdoor sdventure education has a minor role 1o pluavin education, Fecker (2000:7) i
! argues that the cognitive value of outdoor advennure activities consists in it capacity l’
to provide another way of explaining the world than the “instrumemal rationalistic 5
way which usesouts, picture bools, coloured films and vinual real Yy procrammes, ;

The alternative way s cotng into the woods, into the mountains, on o the Sormy

¢
water and mastering the problems arsing. The mtellect

Huminavon provided by such experiences 1s much richer in terms of humanistie

valuen [eid (19voy attempred o argue that the concept of

wi

ouocan be
mterpreted broadiv, so as 1o nclude practical knowledee as well as (heoreics

Enowledoe, When educanonally sieniiicant knowledoe is understond ag the Lind
of theoretical undersianding which is valued for s iTuminative power, tien it
secins clear that ourdoor adventure educanon has o parncular role 10 play m
developing such Jmowledoe However, we must recognise that there i g varien of
Enowledge, theoratical and praciical. At the same time there B o varicn of forms

of voadnese which arreably hove wrle o plavin enhancine the aunlins of hur

I v would not be absurd o suevest (hat oudoor education s value i
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ectual understanding.
derstanding of

luminative kind we associate with intell
outdoor adventure activities to deepen our un
place init. Bamie and Rog
of horizons 18 an emergen
OFf course the general argument here 1s that outdoor activiue

genbuck (2001)
{ outcome of participation in

being in terms of values

Health value

We often engage in
the world and our

areue that most of the time the broadening
outdoor adventure activities.

s can promote well

ec 1 addition to those of intellectual illumination.

Health is understood here as physical and mental well-being. as they were

defined by Armstrong and Biddle (1992). The assumption

1 fymiliar outdoor adventure

activities comprising

contribution to make
mountaineering, kayaking

is that most of the

education will have some positive
i relation to this value. Activities such as orienteering,
, exploring and others can be considered equally from

the hedonic and health value perspectives, There are three main issues in relation

o health values and outdoor activities.
First, it might be arcued that physicalb
considered good things, might have no
various values which are rel

education is concerned with the
being, and not Just intellectual va
other hand outdoor adventure education
ducation. Outdoor adventure education’s conc

Jue then it is concerned with health
nust satisfy the knowledge condition of
ern with the promotion ofhealth is

ealth and well-being. in spite of being
relevance in relation to education. If

vant to human well
value. On the

e

to be understood as & concern with the promotion of health related kmowledge

including practical skills, theoretical understanding. attitude
Secondly, the health value of outdoor adventure
well-being, is a logically internal feature of m
characteristics of the participants in outdoor activitl
strength. co-ordination, acility, fitness and others ha
Physical well-being and its expression, development and
frnportant role n the outcomes of outdoor activities.

[T

ve dn

Economic value

edue
any activities. The physical and motor
es. such as weight, h

5 and habits,
ation in the sense of

el

ght,
obvious importance.
maintenance has an

Reasonable material security and prosperity is a companent of personal and

social well-heing. therefore 1t 1 right to argue that educan

technical and vogcational functions. Bducdation s 8 crucial
people (o enfer the adult
for the malntenance and welfare of s
matter of maling money: it repr
The ideas of skill. cars, exeell

human sygnificance
fliciency. are com

vocation. dedicated service 10 athers and &
whose validity extends bhevond the boundaries
reasonable then to
the acquisition of a |
avcluded from the dom ain of cconomic vaiue.

arge variery of tcam work related amitu

world of work., of carning a living. of miing
olf and others, Work 18
esents in ftself a set of values.
ence. crafismanship, discipline,

suppose that outdoor adventurs educatiof.

o1 TTUst recognise its
role in helping young
esponsibility
no mere instrumental
wiich are of great

ponents of work ethics

of paid employment. It seems

G
gEa

which encoura

des and abilities, is not
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The attempted connection between outdoor education and economic value
or work ethic might seem paradoxical. While acknowledging the importance in
the context of outdoor education of at least some of the wark-ethic values outlined
above, it might be felt that outdoor education is about ¢ enjoyment or relaxation,
which are ﬁmddnuntally understood in terms of leisure. The point of view here is
that outdoor education d es have mdeed a hedonic d dimension but this should not
exclude its economic value from the point of view of the attitudes and values that
are promoted.

On the other hand, the economic importance of outdoor activities should be
analysed from the perspective of its role within the industry of tourism and leisure.
Higgins (2000) for example, argues that recreational use of the outdoors TCPIESents
a major source of revenue within the UK economy and is a vita] component of the
Scottish rural economy. The multiplier economic effect of outdoor adventure
activitics brings a stronger ar cument for the case in point.

Hedonic value

It is attempied here to Jocate the value of outdoor education within the

axiological framework postulated earlicr, and to Justify this locavion in 1erms of

internal features of outdoor adventure activitics. Essentially these activities are
free leisure activitics, which are unconstrained by the responsibifities of work and
duty, and engaged m for the sake of the pleasure which they yield. The fact that
many people make a living from outdoor adventure activities and thus are inchined
10 take 1t very seriously in a wider sense 1s a contingent fact which does not imvalidate
the assumption that outdoor adventure activities are Teisure activities. 1t was argued
(Warnock, 1992 that education has a positive and serious duty to sce pleasure ag
one of its aims. Reid (1990) regards this demand as “extreme’. Nonethelece the

D LIS

idea that hedonic value may in some context have educational sigrnificance can be

defended, if the pleasure is separated from its familiar sssociaton with atitudes of
self-mdulgence and irresponsible or mappropriate frivoiity,

Langiord (1985) maintains that the values which are of cducational concem
are essentially pubhic or social values. and the personal developmem and well
being which education promotes is only ntelhigible with reference 10 social or
cultural contexts within which the individua) Tives are located. The cducationally
significant forms of intellectual understanding, worl:, nlay. pleasure. creauvity,

xpression. and the Tike are those which are embodied in the salient cultwral
institutions. One of the tasks assigned 10 education 1s 10 introduce the vounger
generation 1o the cultural resources and opportunivics which 1 stands 1o interit,
Thioughout the world. cutdoor adventure cducmion introduces e VOUT

ger
gencration to cultural resources that tend 1o be Toreotten, such as survis ine withis
the natural cnvironment. It introduces the vouneer seneration to valyahle fnlmml

mud:’: ol exploration or enmerprise Tt encouruges 1 voungul gencialion 1o
understand. love and Bve dose to (e natural world, which 1 ane of the main

promoters G civironinentay anaichess, 10 ofiers an aliernanve way hased on
t

unmediated experience. of learning about selfl socias and civilistion.

ened

e St

¢
i,
&
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Conclusions

This paper argues that a plura
variety of ways which outdoor education satisfies the value condition of
education. The basis for such an account i found in the writings of philosophers
ost characteristic form 1s a system

an well-being. which can be taken

listic account of value is required 1o capture the

working within the axiological tradition. Its m
of heterogeneous values co astitutive of the hum
as a major concemn for education.

From this perspective 1t can be argued that there are values which are logically

or internally related to the various components of outdoor adventure education.

Thus. insofar as the concepts of exploration, adventure and natural environment
figure in outdoor education. wé can conclude that hedonic value is principally at
stake.

The coanitive value of outdoor
ianored, CoNSists 1n their capacity to provide anotl
than the ‘instrumental rationalistic way’ which uses texts.
films and virtual reality programmes. The intellectual and hence cognitive
iMumination provided by such experiences is, arguably. much richer in terms of
humanistic values. This form of Jearning is frequently referred 10 as experiential

adventure activities. which should not be
1er way of explaiming the world
picture bools, coloured

learning,
1t appears that the ethical value of outdoor education involves an ambiguity.

1t seems that the solution depends on whether we can establish some kind of ethical
significance, positive of negative, with regard to the content of outdoor adventure
education. What matters, more than the content of the outdoor adventure activities,
hetween participants themselves and

is the nature of the relationship established
sants and educators. From this perspective it would be wiser to say

between partici
uge potential to promote cthical values.

that outdoor adventure activities have a h
If health is understood as physical and mental well-being. then, un doubtedly,

most of the activities comprising fFamiliar ouidoor adventure edu cution will have
some positive contribution 1o male in relation to this value. Avtivities such as
sloring and athers can be considered

[Rwg]

OFienteering, Mountaineering, kavaking. ex]
equally from the health value perspective.
Although outdoor activities are mostly regarded as
the acquisition of a large variety of
should not be excluded

Jeisure” 1t seems

reasonable 1o suppose that they cneourige

team work related attitudes and abilitics, and therefore

from the domain of cconomic value,
her 1o develop a positve account of the educational

constructed in terms of

Tt was the aim of this pay
value of outdoor adventure education. This aecount was
how it contributes specifically to educational values in general by adopting an
axiological point of view according to which human life can be assessed In terms

of quality fulfilment. worthiness. development. enhancement and well-being,
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