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Reflections on the professional learning gained because of being asked to design a curriculum.

Introduction 
Creating the *Mindfulness for Healthcare Workers* curriculum transformed my understanding of curriculum development, accessibility, and diversity. It has also stressed the necessity of matching educational curriculum with professional requirements and making learning practical and entertaining. This reflection report will discuss evidence-based curriculum design, learner-centred practices, and the wider implications of structured mindfulness training in hospital settings. 

Knowing Curriculum Design and Development 
Realizing the complexity of curriculum building was a major learning from this approach. It needed meticulous planning, instructional design theory study, and professional standards compliance. The six-week curriculum balanced theory and practice to provide complete learning and real-world application. Setting explicit, measurable learning outcomes was a key lesson. The program must teach healthcare personnel mindfulness skills they could use at work. The program was evidence-based by aligning it with Kabat-Zinn (2013) and Shapiro et al. (2018) mindfulness research. Formative and summative assessments including reflective journals and personalised mindfulness practise programs emphasised continual education evaluation (Smith & Brown, 2020). 

Another important lesson was the importance of progressive and engaged learning. Participants gained confidence in their practice by learning core mindfulness ideas early on and gradually applying them. Adult learning best practises emphasise scaffolding information to improve retention and application (Bozkurt et al., 2020). Learning about education accessibility and inclusivity was vital. Healthcare workers often have irregular schedules, emotional demands, and diverse technology skills. This required variable material delivery, such as in-person and online learning (Bozkurt et al., 2020). 

Integration of technology improved accessibility. A Learning Management System (LMS) gave participants access to recorded sessions, interactive activities, and peer discussion forums, assuring participation independent of work schedules (Means et al., 2014). Following the Welsh Language Standards (2015), materials were offered in English and Welsh, improving accessibility and inclusivity. I learned how to make learning accessible for disabled people beyond language. Closed captioning, screen-reader compatibility, and streamlined navigation allowed all learners to fully interact with the curriculum. Universal design for learning emphasises diverse representation and engagement modes (Meyer, Rose, & Gordon, 2014). 

Another important learning from this initiative was aligning education with professional standards. The Welsh Government's *Professional Standards for Further Education* guided the curriculum's emphasis on professionalism, collaboration, and diversity (Welsh Government, 2017). Its resilience-building and well-being focus coincided with NHS Wales' *Health and Wellbeing Framework* (2019), promoting mindfulness in mental health support in professional development. I learned the value of adaptability when creating a sector-specific curriculum. Healthcare professionals experience specific challenges including compassion fatigue and burnout, thus the curriculum needs to give real-world solutions (Laschinger et al., 2021). The program was benchmarked against quality frameworks to provide high-quality professional education. 

Impact of Mindfulness Training in Healthcare 
Researching and constructing this curriculum helped me understand how mindfulness benefits healthcare practitioners. Studies demonstrate that mindfulness-based interventions (MBIs) reduce stress, improve emotional intelligence, and increase resilience (Brown & Jones, 2019). A healthcare-specific mindfulness program allowed me to create learning activities that addressed real-world applications including patient communication and high-stress decision-making. Mindfulness scepticism was a challenge. Many healthcare staff are unfamiliar with mindfulness or reject its efficacy. This stressed the need of using research-based data and practical examples to demonstrate its benefits. Journaling and group conversations let individuals customize their learning and create long-term habits. 

The Value of Continuous Feedback and Improvement 
This method taught me that curriculum design must be flexible. Educational programs must adapt to changing research and workforce needs in healthcare. I kept the curriculum relevant and improving by collecting continual input through participant surveys, facilitator evaluations, and post-program reflections. Learning about interdisciplinary collaboration was another highlight. Working with healthcare professionals, mindfulness practitioners, and education specialists made the curriculum practical and interesting. Professional development best practices prioritize shared expertise and collaborative learning environments (Freeman et al., 2017). Personal growth and future implications 
This curriculum development was crucial for professional advancement. I have practical experience in instructional design, accessibility, and professional training program alignment. I also now understand how mindfulness promotes well-being and resilience in high-pressure professional contexts. Future plans include adding advanced mindfulness modules, refresher workshops, and interdisciplinary learning routes. Tracking the program's long-term effects on healthcare professionals' well-being and job performance will help improve future editions. 

Conclusion 
The Mindfulness for Healthcare Workers curriculum design was a pleasant learning experience. Curriculum creation, accessibility, and professional training program alignment have become clearer to me. It also highlighted the importance of mindfulness in aiding healthcare practitioners' mental health. After ongoing examination and adaption, I believe this approach will assist healthcare providers build resilience and enhance patient outcomes. 


Reflective Peer Review Feedback and Curriculum Modification Report

 Overview
The *Mindfulness for Healthcare Workers* curriculum has benefited from peer evaluation. Getting organized feedback from colleagues helped evaluate the curriculum's strengths and identify areas for improvement. This reflective report will assess input, considering proposed changes and justifying why some were unneeded. The methodology stressed the importance of aligning the curriculum with evidence-based practices, professional standards, and healthcare support staff needs.

Curriculum justification and audience
The peer review noted that the curriculum is well-supported and appropriate for the target audience. The reviewers agreed that healthcare workers, especially support staff, should focus on burnout, stress, and mental health. This curriculum strengthens personal resilience and patient care outcomes for a neglected population in professional development (Smith & Brown, 2020). No major changes are needed because the comments indicated the curriculum's target audience is adequate. However, improving curricular texts can highlight mindfulness's long-term effects on healthcare support staff. Justification will be strengthened by citing more research on mindfulness as a self-care method in high-stress jobs (Kabat-Zinn, 2013; Shapiro et al., 2018).

Evaluation of Goals, Objectives, and Learning Outcomes
The peer assessment stressed that the aims and learning goals were clear and relevant to the target audience. This systematic approach to teaching healthcare workers mindfulness practices for emotional resilience, stress reduction, and occupational wellness was practicable and relevant. The reviewers noted that the learning outcomes—understanding mindfulness concepts, using mindfulness practices, and developing lasting mindfulness habits—set quantitative goals, ensuring clarity and concentration (Bozkurt et al., 2020). Although major changes are unnecessary, an extra learning outcome could improve mindfulness-patient care links. This component would ensure that participants recognise how their personal well-being affects their patient interactions, improving healthcare service delivery (Laschinger et al., 2021).


Assessment of Curriculum Framework
The six-week plan was lauded for its structure, advancement, and accessibility. Integration of theoretical education, practical exercises, and reflective activities improved information retention and skill application. Multiple-schedule professionals appreciated online and in-person sessions (Means et al., 2014). The peer review suggested adding follow-up sessions or advanced modules for mindfulness practitioners. This supports lifelong learning and professional development (Freeman et al., 2017). Thus, an optional follow-up session will allow participants to explore and practice advanced mindfulness techniques beyond the six-week program. The program's legacy will benefit from this optional extension.

Compliance with Professional Standards and Benchmarking
In particular, the curriculum's emphasis on professionalism, teamwork, and diversity met the Welsh Government's *Professional Standards for Further Education* (Welsh Government, 2017). Multilingual materials promote diversity and accessibility, especially in Welsh healthcare, according to the evaluators. The NHS Health and Wellbeing Framework* compliance was a positive, demonstrating the curriculum's industry relevance (NHS Wales, 2019). The response confirmed that the curriculum meets professional requirements, but mindfulness-based professional development best practices would be added. Adding fresh study data (Brown & Jones, 2019) will legitimize the curriculum and ensure participants receive the latest information.

Assessing Lesson Plans and Educational Strategy
The peer review found the curriculum's lesson plans well-organized, stating learning objectives, session content, and resources. Group talks, guided meditation, and stress-response mapping activities were notably effective at maintaining engagement and reinforcing key themes (Shapiro et al., 2018). With this positive input, no major structural changes are needed. However, more case-based learning scenarios are needed. Real-world examples of mindfulness in healthcare can help participants understand how to apply it to their daily lives (Betancourt et al., 2016). This change will strengthen theory-practice links, making learning immediately applicable.

Enhancing Accessibility and Participant Engagement
The curriculum's accessibility and diversity were lauded. Flexible scheduling, different learning modes, and recognition of digital proficiency levels ensured participant involvement. These design components reduce participation barriers, increasing engagement (Meyer, Rose, & Gordon, 2014). Since this validation is strong, no changes are needed. Additional interaction mechanisms like brief video reflections or peer discussion forums may be explored in the future. In online learning, these elements may improve interaction and knowledge-sharing (Bozkurt et al., 2020).

Future improvements and considerations
The goal of follow-up sessions is to promote sustainable mindfulness integration in healthcare. Periodic refresher lectures will be considered, but implementation is not imminent. The idea to improve mindfulness in healthcare is promising. Partnerships with healthcare facilities to create mindfulness-friendly workplaces could boost the curriculum's impact (NHS Wales, 2019).

A summary
The *Mindfulness for Healthcare Workers* curriculum has been strengthened by peer review and improvement suggestions. Feedback confirmed the curriculum's rationale, organization, and professional standards. Adding a patient care learning outcome, real-world case studies, and subsequent learning opportunities will strengthen the curriculum, but major changes are not needed. This feedback will help the curriculum become a valuable professional development resource, boosting healthcare worker well-being and patient care.























Appendices 
1. Details of which curricular have been reviewed 

· Curriculum Development Project for Memorisation of the Last 10 verses of Surah Al Kahaf from The Quran    (2)

· Adult Microsoft Skills Program  (7)

· A Beginner’s Guide to Navigating Wales  (15)


2. Copies of the comments provided to each of the reviewed curricula.


[bookmark: _Hlk189749853]Curriculum 15

A clear justification has been provided for the proposed curriculum with an appropriate target audience.
	 

The curriculum, Practical English for Everyday Life: A Beginner’s Guide to Navigating Wales, provides a clear and well-supported justification for its implementation. It effectively highlights the barriers to English language acquisition faced by newly arrived migrants, particularly in Wales, and addresses these challenges through a flexible, community-based programme. The focus on Entry 1 (A1) learners ensures that the curriculum meets the needs of individuals with minimal English proficiency, fostering both independence and confidence in daily interactions. The rolling eight-week format is particularly commendable, as it allows learners to join at any time, eliminating the common issue of prolonged waiting periods for formal ESOL programmes.








The aims and objectives for the curriculum are appropriate for the topic and learning group
	

The curriculum’s aims and objectives are clearly defined and aligned with the needs of Entry 1 learners. The use of SMART principles ensures that the learning goals are specific, measurable, achievable, relevant, and time-bound. By focusing on transactional English for everyday scenarios, the curriculum effectively supports the integration of migrants into their local communities. The emphasis on fostering independence through practical communication skills is well-justified and aligns with both academic and governmental recommendations for ESOL provision.







The proposed curriculum has a suitable structure for the needs of the topic and the cohort.
	

The structure of the curriculum is well-suited to the target audience and learning objectives. The selection of an eight-week cycle, with weekly four-hour sessions, balances structured learning with accessibility for those with external commitments. The placement of classes in a community centre enhances accessibility, ensuring a supportive and inclusive learning environment. The decision to schedule classes during school hours is particularly beneficial for learners with childcare responsibilities, demonstrating a thoughtful approach to reducing participation barriers.







Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum.
	
The curriculum demonstrates strong alignment with professional standards, particularly those set by the Welsh Government for Further Education and Adult Community Learning. The learner-centred approach, commitment to diversity, and emphasis on practical skill development reflect best practices in adult education. Additionally, the curriculum is effectively benchmarked against the Common European Framework of Reference for Languages (CEFR) at the A1 level, ensuring international standardisation. The focus on professional and social integration also aligns with the principles outlined by the Bell Foundation and the Department for Levelling Up, Housing and Communities.











Comments on the scheme of work that was designed.
	
The scheme of work is well-structured, with clear progression from basic self-introduction to more complex transactional scenarios. Each session incorporates interactive and practical learning activities, such as role-plays, group discussions, and real-world simulations. These methodologies align well with Vygotsky’s theory of social constructivism, fostering an engaging and collaborative learning environment. The inclusion of culturally relevant scenarios specific to Wales is particularly effective in promoting local integration and confidence-building.











Anything else that you would like to comment on?
	

· Assessment Strategies: The balance between formative and summative assessment is well-conceived, with clear criteria for evaluating learner progress. The use of observation, role-play assessments, and scenario-based tasks effectively measure practical language application.
· Inclusivity & Differentiation: The curriculum effectively integrates differentiation strategies, catering to diverse learning styles and backgrounds. The use of bilingual support, visual aids, and scaffolded tasks ensures accessibility for all learners.
· Future Development: Expanding the curriculum to Entry 2 learners and integrating workplace English modules would provide a logical next step for learners who wish to continue their language education. Collaboration with local businesses and employers could further enhance the programme’s impact.









Curriculum number:  2 
 
A clear justification has been provided for the proposed curriculum with an appropriate target audience. 
The Adult Microsoft Skills Program is well-structured and effectively addresses a critical need for digital literacy among adult learners. The curriculum highlights the increasing demand for Microsoft Office proficiency across various sectors and provides a clear rationale for its implementation. The program’s accessibility, through its evening schedule and community-based delivery, is a significant strength. The targeted learner group (18+ adults with basic computer literacy) is well-defined, ensuring that the curriculum meets the needs of individuals seeking professional development and workplace competency. 
 
 
 
 
 
 
The aims and objectives for the curriculum are appropriate for the topic and learning group 
The program’s aims and objectives align well with modern workplace requirements and digital competency frameworks. By focusing on Microsoft Office applications, the curriculum equips learners with practical skills relevant to professional settings. The emphasis on self-confidence, problem-solving, and workflow efficiency ensures that learners gain not just technical proficiency but also transferable skills applicable across industries. The use of SMART objectives strengthens the clarity and measurability of learning outcomes. 
 
 
 
 
The proposed curriculum has a suitable structure for the needs of the topic and the cohort. 
 The seven-week structure of the curriculum is appropriate for the learning goals. Each session is carefully designed to build progressively on learners’ digital skills, from basic Word processing to advanced Excel functions and digital collaboration via Microsoft Teams. The weekly three-hour sessions provide a balance between intensive learning and retention while ensuring minimal disruption to participants’ work commitments. The class size (8-16 participants) is well-planned to offer personalized attention while maintaining group dynamics. The requirement for personal laptops ensures a hands-on learning experience, further enhancing skill application. 
 
 Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum. 
 
 
The curriculum aligns with professional standards, including the Welsh Professional Standards for post-16 education and the European Digital Competence Framework (DigComp 2.2). By benchmarking against the Microsoft Office Specialist (MOS) certification requirements, the program ensures that learners gain skills that are internationally recognized and industry-relevant. The course structure also aligns with UK Digital Skills Framework standards at Levels 2 and 3, reflecting workplace expectations for digital literacy. The inclusion of employer insights and industry research strengthens the credibility of the curriculum’s objectives and delivery approach. 
 
Comments on the scheme of work that was designed. 
The scheme of work is well-structured, with each week focusing on a specific Microsoft Office application. The progression from fundamental to advanced features ensures a logical learning flow. Key strengths include: 
· Week 1: Strong foundational focus on Microsoft Office interface and file management. 
· Weeks 2-4: Effective integration of Word and Excel, ensuring learners develop both document processing and data analysis skills. 
· Week 5: PowerPoint training enhances professional communication skills, a critical workplace competency. 
· Week 6: Microsoft Teams training supports digital collaboration, essential for hybrid and remote work environments. 
· Week 7: Capstone assessments and portfolio presentation reinforce the learning outcomes and provide tangible proof of skill acquisition. 
The inclusion of interactive workshops, real-world application projects, and peer collaboration ensures an engaging learning experience. The assessment strategy, with practical portfolio tasks and scenario-based evaluations, effectively measures learner progress and skill retention. 
 
 Anything else that you would like to comment on? 
· Assessment Strategies: The balance of formative (weekly tasks, peer reviews) and summative assessments (portfolio, real-world application projects) ensures comprehensive skill evaluation. 
· Inclusivity & Differentiation: The curriculum accommodates diverse learning needs by integrating self-paced resources, interactive digital tools, and one-on-one support sessions. The provision of step-free access and comfort breaks demonstrates a learner-centred approach. 
· Industry Relevance: The curriculum reflects current industry needs and workplace practices. The alignment with employer expectations and certification pathways (e.g., MOS) enhances career progression opportunities for learners. 
· Future Development: Consider incorporating modules on advanced Microsoft Office automation (macros, VBA) and AI-driven data analysis to keep pace with evolving workplace technology trends. Additional certification pathways (e.g., LinkedIn Learning or Coursera badges) could further enhance learner employability. 
 
Curriculum number:  7
 
A clear justification has been provided for the proposed curriculum with an appropriate target audience. 
The Curriculum Development Project for Memorisation of the Last 10 Verses of Surah Al Kahaf is a well-structured and meaningful initiative aimed at fostering both memorization and comprehension of these significant ayahs. The curriculum effectively highlights the importance of Surah Al Kahaf in Islamic teachings, emphasizing its protective and spiritual benefits as narrated in authentic hadith collections such as Sahih Muslim and Bukhari. 
The curriculum's target audience is well-defined, accommodating various age groups with an interest in Quranic memorization and understanding. The incorporation of both traditional learning methods and modern digital tools, such as quiz-based games for reinforcement, makes this program accessible and engaging for diverse learners. 
 
The aims and objectives for the curriculum are appropriate for the topic and learning group 
The program is designed with clear and measurable objectives, focusing on: 
· Systematic memorization of the last ten verses of Surah Al Kahaf. 
· Proper recitation using Tajweed principles. 
· Understanding the meanings and lessons conveyed in the verses. 
· Strengthening cognitive and spiritual engagement with The Quran. 
· Enhancing retention through auditory and kinesthetic learning techniques, such as Qirat recitations and humming exercises. 
By integrating these goals into a structured 12-week format, the curriculum ensures a comprehensive approach to both memorization and conceptual learning. 
 
The proposed curriculum has a suitable structure for the needs of the topic and the cohort. 
The 12-week structure is well-suited to facilitate gradual learning and memorization. Each session builds upon previous lessons, reinforcing learning through: 
· Week 1: Introduction to Surah Al Kahaf and significance of memorization. 
· Weeks 2-6: Focus on pronunciation, memorization strategies, and Qirat listening sessions. 
· Weeks 7-10: Individual and group recitations with continued practice and peer feedback. 
· Weeks 11-12: Final assessments, reflections, and certification ceremony. 
The inclusion of weekly reflections and review sessions ensures that participants receive adequate support, while the use of digital engagement tools enhances accessibility and motivation. 
 
Where appropriate, there was consideration given to relevant professional standards/benchmarking statements in the design of the curriculum. 
The curriculum aligns with Islamic educational standards by incorporating: 
· Authentic hadith sources to validate the importance of Surah Al Kahaf memorization. 
· Structured Tajweed instruction to ensure correct pronunciation and intonation. 
· Cognitive and memory-enhancement techniques for improved retention. 
· Formative and summative assessment strategies to measure progress effectively. 
The structured progression and evidence-based approach align with best practices in religious education and modern cognitive learning frameworks, ensuring both authenticity and effectiveness. 
 
Comments on the scheme of work that was designed. 
. The curriculum demonstrates strong pedagogical grounding, with well-planned instructional strategies. The integration of tone-based memorization, peer collaboration, and multimodal reinforcement techniques (such as listening, repetition, and quiz-based recall) supports diverse learning styles. 
Particularly commendable elements include: 
· Use of Qirat recitation techniques to strengthen retention. 
· Interactive assessments, such as fill-in-the-blanks exercises and verbal recall. 
· Incorporation of personal reflection exercises to deepen spiritual engagement. 
The weekly structure ensures an incremental learning approach, allowing participants to develop confidence in their recitation and understanding. 
 
Anything else that you would like to comment on? 
· Assessment Strategies: The curriculum incorporates both formative (peer feedback, self-assessment) and summative (final recitation) assessments, ensuring comprehensive skill evaluation. 
· Inclusivity & Differentiation: The use of digital learning tools and varied teaching strategies (such as humming, group recitations, and storytelling) makes the curriculum accessible to learners with different learning preferences. 
· Future Development: The curriculum could further enhance engagement by integrating visual aids, such as annotated Surah breakdowns, and expanding teacher-led discussion forums for deeper comprehension. 
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