ECEY6001 Portfolio 
Section 1 - Critically analyse the implementation of play based early years curricula referring to evaluative research evidence and reports.
2008 saw the Foundation Phase Curriculum (2015) phased out into primary schools throughout Wales. This early year's curriculum is play-based, experience led and focuses on seven areas of learning with the aim of enhancing a child’s development. This curriculum has a holistic approach to learning as DECELLS (2008) states that all aspects of learning must be interlinked. This is also supported by Maslow's (1970) holistic-dynamic theory. The implementation of this curriculum has since been reviewed and evaluated, resulting in a New Curriculum (2022) reform in Wales ensuring children become resilient capable learners. Evaluations of the Foundation Phase can provide important lessons going forward for the implementation of the new curriculum, ensuring areas of concern are addressed beforehand. Similarly, Bonetti and Brown (2018) indicates without the knowledge of knowing what works best and what does not, there is little way that improvements can be made. 
The 2015 evaluation on how well the Foundation Phase (FP) curriculum is implemented by Taylor et al. found that overall, the introduction of the curriculum has lomg-term led to improvements for children. This focus is on areas such as their educational achievement, their well-being, and the involvement they have in their learning. Waldron, Rhys, and Taylor (2014) add that most of the practitioners working within the Foundation Phase curriculum understand the pedagogy of the FP to be child-centered, practical, and skills-based, continuing to find that only a minority understood the concept of learning through play. Children becoming more engaged in their learning is reflected in the Independent Stocktake of the FP Curriculum (2014) and interestingly, it found that boys notably responded well to the FP. The Foundation Phase (2015) outlines that there should be a central involvement from practitioners in children’s play and ‘shared and sustained thinking’. Nevertheless, Donaldsons’ Successful Futures (2015) acknowledges that practitioners feel they need more power over how the FP is delivered within schools and settings. Positively, going forward with the New Curriculum (2022) reform, this is an area which the Welsh Government has fully addressed and indicates the new curriculum will allow flexibility with how its delivered with the outcome for it to meet the needs of the child/ren within that school or setting.
However, Taylor et al. (2015) reveals that there were implications which had led to concerns of how well the Foundation Phase Curriculum is implemented in schools and funded non-maintained settings. Moreover, prior to the roll out of the FP, an earlier evaluation by Siraj-Blatchford (2007) revealed that the pedological practice of the practitioner in the Foundation Phase curriculum to be problematic and that further support was needed to develop and maintain play based and experimental pedagogies. This then questions how practitioners can implement something effectively if there is no understanding of the concept of what needs to be delivered. In comparison there are findings from Maynard et al. (2013) as they found the analysis of the FP revealed that there is no clear, single explanation that practitioners could use on the approach and pedagogy of the Foundation Phase curriculum which could support the implementation better on behalf of the practitioners. This was also found in the Independent Stocktake of the Foundation Phase Curriculum (2014) as the main issue of the poor implementation of the FP is that there is no clear view and therefore results in it being implemented differently. Although despite this, the Independent Stocktake (2014) reveals, for some schools and settings this has worked well, but for most this has not been due to the lack of understanding of theoretical knowledge of the policies of the Foundation Phase Curriculum. 
The rationale of the Foundation Phase Curriculum (2015) is to value play and why it is so important to support the development of children. According to Froebel (1837) play opportunities provides children with opportunities to construct their own learning and learn through firsthand experiences. Gleave and Cole-Hamilton (2012) mirror the rationale of the FP as they believe that play is fundamental to children’s learning, but not only this, it is essential for their happiness and well-being. They add that play based learning influences their health and contributes towards future life choices. With this belief of play-based learning having such effect on children’s development, this will fit well with the New Curriculum’s (2022) purposes of creating children to become healthy confident individuals, as well as creating capable learners. A similar view to Gleave and Cole-Hamilton (2012) is Whitebread (2012) as their view is play in its richest form as one of the highest achievements with children’s development, adding that it is parallel with language, culture, and technology. However, Whitebread (2012) found that in comparison to other countries such as Sweden and Germany, where they represent good opportunities for play, the United Kingdom and other countries have the tendency to reduce opportunities for play in children’s lives. Opportunities for play and ‘learning zones’ to be used more frequently by practitioners within indoor and outdoor provisions was a recommendation going forward of the evaluation of the Foundation Phase Curriculum by Taylor et al. (2015). This recommendation of the evaluation could encourage the Welsh Government to develop and enhance the Foundation Phase further into focusing on the environment. 
Donaldsons (2015) Successful Futures revealed that there is a call from children for lessons to be more ‘fun’ and ‘interesting’, rather than something which just helps to pass assessments. Findings from Waldron, Rhys, and Taylor (2014) and Siraj (2015) in the Independent Stocktake found that pedagogies such as the child’s voice were not being observed often enough for change to happen. Siraj (2015) suggests that this is through the lack of understanding within schools as to how to structure the environment which results in familiar and more formal processes being adhered to. Support must be given to help structure an environment, especially in years one and two as Waldron, Rhys and Taylor (2014) found that traditional desk-based learning rose dramatically with more focused adult initiated provisions. This is not fitting well with the Foundation Phase Curriculum’s (2015) ethos of child-initiated play. Supporting this further is findings from Waldron, Rhys, and Taylor (2018) as they note the Foundation Phase fails to remove the need for direct learning, instead it creates a balance of focused provision from practitioners. 
However, despite findings that the structure of the environment is affecting pedagogies within the Foundation Phase Curriculum, Taylor et al. (2015) found that there are improvements to the outdoor provision used within schools and settings, creating more all-weather outdoor environments. Additionally, throughout Wales, there has been improvements to outdoors areas with the expenditure of over £48 million. Recommendation 16 of the evaluation of the Foundation Phase by Taylor et al. (2015) is that funding must be continued to ensure improvements can be made to the learning environments and to develop ‘learning zones’ further both indoor and outdoor. This is supported by recommendation 17 to provide support for re-design and/or reconstruct the outdoor environment. This is a positive step forward towards the New Curriculum (2022) as the outdoor provision will not be seen as an alternative method of teaching, it will just be combined with the indoor classroom, ensuring it is improved to meet the needs of the child. 
Waters (2016) suggests that to get the New Curriculum right, there must be a change in the way the Foundation Phase is implemented, claiming that better understanding and increase of theoretical and practical understanding of how children learn in a play-based manor supports their development is needed by practitioners. With a similar view to Waters (2016) is Siraj (2014) as he suggests fundamental change in culture is required of staff working within Foundation Phase settings is needed to effectively implement not just the Foundation Phase in the future but curriculums beyond this, for example the New Curriculum (2022). By building upon practitioners' knowledge and understanding, not only will it create better implementation of the curriculum, but it will also create a better quality of curriculum delivered as suggested by Bonetti and Brown (2018). They also continue to suggest that they believe quality is equally important as the understanding of the curriculum.
Ensuring teachers and practitioners act upon changing the implementation of the Foundation Phase is by creating a deeper knowledge and understanding of theories and the practicality of the curriculum. Taylor, Rhys and Waldron (2016) reveal that the second main cost of the Foundation Phase Curriculum implementation is the provision of support and training given to practitioners. The Welsh Government provides eight training porgrammes for practitioners to complete, with the aim to provide a deeper understanding of the Foundation Phase’s pedagogy. The Foundation Phase evaluation by Taylor et al. (2015) findings report that over 80% of practitioners within the FP are qualified to at least level three. Having said that, despite the qualifications of practitioners setting a high standard, the evaluation (2015) and the stocktake (2014) of the Foundation Phase found only 30% of practitioners and 50% of teachers completed all eight modules provided by the Welsh Government. There is evidence to suggest concerns from Maynard et al. (2013, cited in Taylor et al. 2015, p.49), as they found that within the Foundation Phase Curriculum there is no initial guidance on the completion of the modules, adding further that there are no targets either for practitioners. This evidence results in confirmation that without statutory guidance, there is no drive for teachers and practitioners to complete the modules. 
Going forward with the New Curriculum (2022), there must be change within how practitioners are taught pedagogies. This proceeds from recommendations within the evaluation by Taylor et al. (2015), suggesting that providing exemplar modules will help as this will provide better understanding of what is required. Additionally, it is recommended that the modules are revised. Adding further that they need to be made statutory and identified to ensure that all practitioners have a shared understanding of the pedagogies within the Foundation Phase, which is recommended by Siraj (2014) in the independent stocktake. This will contribute further towards creating a better quality of education provided which will result in better achievements for the children which is suggested by Hopkins (2013, cited in Siraj 2014, p.6). Continuous professional development and training is also a favourable measure going forward by both Taylor et al. (2015) and Siraj (2014) as this will allow both teachers and practitioners to build upon their understanding of not only the Foundation Phase but also child development and areas which will enhance children’s learning further. It is noted by Taylor et al. (2015) that due to adult: child ratios improving within schools and settings, this has resulted in practitioners being able to undertake their professional development and training without additional cover needed. 
The Foundation Phase Curriculum has led to many improvements within education in Wales. However, going forward with the Foundation Phase Curriculum (2015) and the New Curriculum (2022), to learn from previous mistakes with implementation, for improvements to be achieved, the Welsh Government must acknowledge the recommendations and act upon them to provide a curriculum which fits well of the individual child and understandings of what is required of the curriculum’s pedagogies on behalf of teachers and practitioners needs to improve (Siraj, 2014, Donaldson, 2015 and Taylor et al. 2015).

