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Title: A Critical Evaluation of the Development of a Strategic Target in a School Development Plan: Actions, Impact, and Evidence-Based Reflections

Introduction
This critical evaluation examines a key target from the School Development Plan (SDP): "developing our school ethos, environment, and provision to support learners to be physically active and healthy." This focus aligns with both school priorities and national educational policies that emphasise well-being as a core component of learning. Research highlights that regular physical activity enhances cognitive function, improves behaviour, and positively influences academic performance (Booth et al., 2014). In Wales, the Curriculum for Wales (Welsh Government, 2022) places significant emphasis on health and well-being, encouraging schools to integrate physical activity into everyday learning experiences.
The school in focus is a large, urban primary school in Swansea, serving a diverse community with a range of socio-economic and cultural backgrounds. This makes the promotion of physical and mental well-being a vital part of ensuring an inclusive and supportive school environment. The school will not be named during this assignment to respect privacy and ethical guidelines (BERA, 2024).
This assignment will critically analyse relevant policies and literature, exploring how the school addresses this target within the wider context of school improvement planning and national priorities.

Policy 
A School Development Plan (SDP) provides a structured approach for schools to evaluate their strengths, identify areas for improvement, and implement strategies to enhance student outcomes (Welsh Government, 2024). The process includes self-assessment, target setting, implementation, and review. Effective SDPs ensure that schools remain responsive to the evolving needs of learners while aligning with national frameworks (Welsh Government, 2024).
In Wales, the School Development Guidance: Framework for Evaluation, Improvement, and Accountability (Welsh Government, 2024) outlines the key elements that must be incorporated into an SDP. This includes ensuring that improvement plans align with the Curriculum for Wales and reflect the broader priorities of the education sector. Schools are encouraged to use Estyn inspection findings to inform their development planning, ensuring that changes are evidence-based and impactful (Estyn, 2023).
National policy also plays a crucial role in shaping SDP priorities. The Well-being of Future Generations (Wales) Act 2015 requires schools to adopt a long-term approach to well-being, sustainability, and social responsibility (Welsh Government, 2015). This aligns with the emphasis on health and well-being in the Welsh curriculum, which promotes an integrated approach to physical activity, emotional resilience, and social development (Welsh Government, 2022). By embedding these priorities into SDPs, schools can create targeted strategies that support both academic progress and the holistic development of pupils.
In summary, the SDP process is essential for driving school improvement in Wales. By aligning school priorities with national frameworks, schools can ensure they are meeting both the academic and well-being needs of their pupils while fostering a culture of continuous improvement.

Literature Review
Developing a school ethos, environment, and provision that supports learners to be active and healthy is a key part of education in Wales. The Curriculum for Wales Health and Well-being Area of Learning and Experience places physical activity and health at the centre of pupils’ development, recognising its impact on both physical and mental well-being (Welsh Government, 2022). However, while the curriculum allows for flexibility in delivery, everyday school practices present ongoing challenges.
One challenge faced by schools is maintaining consistent opportunities for physical activity across the school day. Fairclough and Stratton (2005) found that physical education (PE) accounted for only a third of the recommended daily exercise, with pupils often engaging in only moderate levels of activity. This highlights the need for a whole-school approach to physical activity, embedding movement into the wider curriculum rather than relying solely on PE lessons. Similarly, Public Health Wales (2024) concluded that schools play a “small but important role” in promoting children’s health and well-being, emphasising the importance of adopting whole-school approaches that reach all pupils.
Recent surveys, such as those by Sport Wales (2022), also highlight the importance of inclusive provision. Notably, pupils with additional learning needs (ALN) and girls are less likely to engage in physical activity, with “40% of ALN pupils having no frequent activity”. This suggests the need to diversify opportunities, embedding enjoyable, accessible, and non-competitive movement into the school day to encourage participation among all learners.
Evidence-based strategies have been shown to effectively promote physical activity and well-being within Welsh schools. The Daily Mile initiative, encouraging short “15-minute” bursts of movement, has been adopted by around “642” Welsh schools (The Daily Mile Foundation, 2016). It has been linked to improvements in concentration, emotional regulation, physical activity levels, and classroom behaviour (The Daily Mile Foundation, 2018 and Chorlton et al., 2022). Outdoor learning has also gained strong support, with Marchant et al. (2019) suggesting that it supports the development of physical literacy, resilience, and collaboration skills. This approach closely aligns with the goals of the Health and Well-being Area of Learning and Experience (Welsh Government, 2022). Furthermore, Bailey (2006) argues that teacher training and staff confidence are crucial for embedding movement and outdoor experiences into everyday practices. Overall, the literature demonstrates that while challenges remain, implementing evidence-based strategies and investing in staff development are essential for creating school environments that prioritise pupil health and well-being.

Action Point, Reflection and Evaluation
The school prioritised promoting student well-being and physical activity as part of their SDP. The school highlighted the need for consistent and accessible physical activity opportunities to support pupils’ engagement and mental well-being. As a result, the school began developing initiatives such as a sensory garden and a fitness after-school club. These initiatives aim to align with the Curriculum for Wales, which emphasises the importance of health and well-being in pupils' overall development (Welsh Government, 2022).
Implementation
To support the school’s focus on well-being, I took the initiative to introduce brain breaks into my practice, particularly at the start of the day and after lunch. These short, active breaks, helped pupils refocus and re-energise and included activities such as dancing, stretching, meditation and yoga. The school also created a sensory garden, with the key approach to provide a calming space where pupils could unwind and engage with their surroundings. The garden aimed to support emotional regulation and reduce stress levels. Additionally, the school established a fitness after-school club that offered pupils the change to participate in physical activities with their peers in a fun and non-competitive environment.
In my classroom, I introduced brain breaks consistently, especially after lunch when pupils seemed to lose focus. I used simple activities like yoga and dancing to energise the class. I also encouraged pupils to participate in the after-school fitness club as well as explore the sensory garden to further promote their physical well-being.
Reflection and Recommendations
Reflecting on my practice, I believe these initiatives have made a positive impact, particularly the brain breaks, which have helped to improve focus and energy levels among students. However, to further enhance the effectiveness of the sensory garden and fitness club, I recommend integrating more structured outdoor learning experiences that align with the curriculum’s "Health and Well-being" focus (Welsh Government, 2022). Teacher training is essential for embedding these practices into everyday lessons, as confidence in outdoor teaching and physical activity delivery is crucial (Bailey, 2006).
Impact Measurement
The school evaluates the success of these initiatives through pupil voice surveys, feedback from staff and attendance data from afterschool clubs. Teacher including myself, reported noticeable improvements in student focus and participation in lessons following brain breaks.  Attendance and engagement in the fitness club have been steadily increasing, indicating growing student interest and participation in physical activity. The sensory garden has been well-received by students, who use the space to unwind and manage stress and anxiety. To further measure the success of these initiatives, formal surveys could be conducted to assess the impact on students’ emotional well-being and academic engagement.

Conclusion
This assignment has allowed me to critically evaluate how schools can support pupils to be physically active and healthy through their ethos, environment, and provision. My main findings showed that a whole-school approach, backed by evidence-based strategies, is essential for success. Through exploring the school’s initiatives and embedding brain breaks in my own practice, I have seen first-hand how small, consistent changes can positively impact pupil well-being and engagement. I have learned that school development is most effective when it is carefully planned, based on evidence, and responsive to the specific needs of the community. This experience has strengthened my understanding of how important it is to prioritise pupil well-being within education and has reinforced my commitment to using research to inform my teaching. Moving forward, it will support my development as a reflective practitioner, closely aligned with the Professional Standards for Teaching and Leadership in Wales.
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