Physical Literacy Reflection Journal                                                                                                                      Sian Davies                                                                                                                                 

Class
My class is Y5 (9 – 10 years.) We have 28 children in the class: seven boys and 21 girls. I have timetabled three Physical Development sessions a week; one provided by an external agency (one hour), a session for Outdoor Learning (two hours) and a session (one hour) that is normally split over the year to include Pilates and Meditation, Gymnastics, Dance, Swimming, and two that I leave empty to facilitate outside providers (e.g., External providers that may include rugby etc.)
During the past two years the children in my class have had reduced opportunities to develop their physical skills and physical literacy journey, due to Covid 19 and national restrictions limiting movement around the local areas.  According to Gallahue, Ozmun and Goodway (2012), “as children transition to middle childhood and adolescence, the relationship between physical activity and motor skill competence becomes more significant and will strengthen.”  I was concerned with the Fundamental Motor Skill levels of competency in stages of manipulation and the Five Locomotor Skills considering the children in my class will be learning specific sports and ball skills such as rugby, cricket, and athletics. Seedfelt’s model shows a proficiency barrier, which displays the transition from Fundamental Motor Skills to Transitional Motor skills. After my introduction to Physical Literacy in ADD’S I recognised that the Skip Cymru training focused on object control and locomotive skills and could help me support and develop skills that the children in my class will need to progress and be successful in their own physical journeys.
Space Restraints
Every class has a timetabled slot to use the yard, hall, field, and woods. Every class also has an outside area directly outside their class; however, this is also timetabled, and I can use this area 3 times a week (one afternoon and two mornings.)  The hall is used throughout the school for music, external PE providers, dyspraxia exercises, assemblies, and lunch. The yard is used for playtimes as well and now, due to Covid 19 restrictions, the whole school is on staggered playtimes (e.g., the yard cannot be accessed for lessons from 10:15 – 11am; 12:15 – 1pm and 1:45 – 2:30pm)
Finding space and time proved quite tricky in the first few weeks after the first part of the course. The course took place on 7th and 8th October. I wanted to complete the Pilates that we had started at the start of the term and brought the completion date forward by one week. I also knew that I wanted to assess the children before we started so I could start an action research project within the school year. 
In KS2 we have an external provider for PE that helps support PPA, this was provided on a Wednesday however that changed to Monday in the week before half term. I booked the hall for Wednesday 20th October to assess the children’s ability to throw and catch; however, the school secretary had booked a professional boxing trainer to come to the school that day and work with the children throughout KS2. This date had not been entered into the diary therefore had not been communicated. I managed to secure yard time; however, I was aware that my time was limited and felt I rushed through my initial assessment of throwing and catching.
Development
For my first complete session, I split the hall into 3 sections. I had a "garden” in one section, which I asked the children to set up. In the second section, I set the game “Dragons Eggs” using steppingstones, which the children had to move onto as they passed a ball to each other; a TA supervised this. My teaching focus was throwing a 

ball correctly. I had a diverse range of throwers taken from my assessment (20.10.21) ranging from Stage 1-chop up to Stage 4- contra lateral.
Our warmup was a traffic light game using spatial awareness (directions, speeds, levels, and pathways;) body awareness (travelling and moving in diverse ways) and Relationships (maneuvering around objects and around each other.) 
I set up a hula hoop on the floor, a tuff spot upright against the wall and a hula hoop pegged to the stage curtain. I included a selection of different sized and textures of balls and beanbags. I modelled throwing a ball at stage 1 and asked them what I did. We then talked through the step and throw, noting where our eyes were looking, where our arms were and what our feet were doing. The children then chose what they wanted to throw and where they wanted to throw. There were plenty of opportunities for them to throw and after each time the balls had all been thrown, we stopped and evaluated what we had done and what we could do to improve. I could see the children who were at stage 1 or stage 2 on the 20.10.21 moved quickly to stage 3 or 4. 
I did get frustrated with people passing through the hall and classes walking through the hall as we had to stop throwing each time; however, this cannot be helped at the moment as we are operating on a one-way system due to covid restrictions. Overall, I was pleased with the session and how the pupils responded to the three gardens. 
We played a game at the end, which on reflection would have been better as a warmup game. I split the hall into two and the class into two teams either side of split. I then placed diverse types of throwing objects on both sides. I asked the children to make sure they had the least objects on their side before the tambourine shook.
For my third complete session, I decided not to take the whole class into hall as I had planned a kicking session and space is limited. I split the class into two. One half would be in the outside area and the other in the hall with a teacher-directed task. 
The garden outside was set up with a stepping ladder, hurdles, throwing at a tuff spot, throwing to each other whilst moving over spots, balance bench and a hula hoop in a tree that the children could throw through.
My teacher's focus was going to be kicking and controlling a ball with their feet.
I started with the warmup game “splat the frog.” Spots were spread around the room and the children were asked to find a personal space. Children were asked to choose diverse ways of travelling (gallop, leap, run, walk, crawl); speed, levels, and direction (forward, backward, sideways.) This game was a successful game for most children; however, a few children found it difficult to bend down repeatedly to splat with hands or other parts of their bodies and, even though I said to splat with feet, they became disengaged after a few minutes.
I split the class and began the focus of kicking. The children had a selection of different objects, such as foam balls, beach balls, cubes, and beanbags. Using the spots on the floor, I asked the children to dribble around them. I used this activity as a quick assessment. I was able to encourage children to either change the ball to make it easier or to challenge or ask them to think about kicking with the side of their foot. I noticed that child a was using a large foam football which they were having difficulty in controlling. We changed it to a foam cube and talked about their eye and foot coordination. We quickly changed the activity from dribbling to kicking at a target. I set up cones (three on floor and two on top) around the room. Children could move around the room, kick their object at the target and then move on after setting the cones back up. Child a was able to feel positive in this activity as she was able to track and control her object, kick her object at the target and feel successful when she hit her target.
As a result of the success of the focused tasks on a Friday, I now use my three sessions of allotted time in the space directly outside my classroom for Skip activities. I set up the area as enhanced activities, which complement the teacher directed activity used on the previous Friday. I have noticed that the children will use my obstacle “garden” and will then either adapt the activities or develop their own challenge, which allows them to take control of their own development.  The children work collaboratively and will modify the “gardens” to suit their skills and abilities.  The children are also beginning to use vocabulary that is appropriate to the tasks and challenges, such as distance, force, height, speed etc. 
During my sessions, I am conscientious in ensuring that demonstrations of correct technique is shown to the children to ensure understanding and proficiency when either throwing, catching, or throwing. When observing examples of correct technique, I highlight this as a verbal cue and proximity praise to the class or group, for example, “I love how you’re catch with hands, moving your whole body through space;” or “well done, you had really thought about your Arm-Leg Follow-through.”
 
Nature/Outdoor Learning
We have Outdoor Learning once a week in the field and wooded area. The field is flat, but the wooded area has a slope and many uneven areas where there is a slope, roots sticking out, stones and potholes.
Ayres states “Children are designed to enjoy activities that challenge them to experience new sensations and develop new motor functions. It is fun to integrate sensations and form adaptive responses” (Ayres.)  As a firm advocate of Outdoor Learning, I have been aware for some time that children are not given opportunities to explore Ayres theories as they are constrained by time spent outside, at the local park or in environments that let them play, explore, and roam freely.
Goddard Blythe said “Balance is also important for emotional stability in order to feel secure, perceive the outside world as it is and to be in control of oneself. Disturbances of balance result in physical and psychological feelings of anxiety with no obvious external cause.” My team and I have observed that when the children are outside, we have less challenging behaviour, more focus and concentration and the children are engaged with their tasks and challenges. 
The session always starts with a game, a challenge and then free choice.
After attending the first two days of the course, I started to think about the games I have always included and how they help the child develop sensory experiences and quality movement. I reflected on previous learning experiences that I have provided in both Foundation Phase and KS2 and how those experiences directly linked to the physical development and how this links to sensory movement, which helps the sensory systems of the brain and body. For example, one game we played on 4.11.21 asked the children to imagine they were seeds from a tree. We discussed several types of seed dispersal (e.g., sycamore seeds are shaped like helicopters, conkers are round so they may roll.) The children then had to move to a space in a chosen way.  They could spin, roll, fly, crawl etc. This part of the game encouraged spatial awareness, both personal and general space; body awareness – exploring curled, small seed shapes and using the body to explore diverse ways of moving. Some of the children would have experienced Relationships and used their body to be a bird flying (making the two sides of the body flap in unison.)  All the children moved and maneuvered alongside each other, as they were the “seeds.” 
Child 1 – did not engage in Outdoor Play. When asked why he said he was bored, however after questioning he has an OCD towards dirt. To overcome this, we provided a pair of gloves (plastic at first and then leather.)  Child 1 spent his first session in gloves and engaged in all play activities, including climbing a tree, making a rope swing, and sitting on a hammock made by the children. He also then helped and supported other children who were reluctant to climb the tree by explaining how he did it and the best places to get a foot or hand hold. 
The Skip Cymru course has been beneficial to me and my teaching as I wished to support and develop object control and locomotive so that the children in my class could progress and be successful and to become healthy and confident throughout their lives. I am more aware of the theory and motor development and the importance of why and how we teach these skills.   Most importantly, it has helped me reflect on my practice and make connections within the whole of my teaching and the role of physical development in children. 
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