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Creativity has been defined as the connections that are made between what we as humans are inspired by and what we produce as a result of this. (Gilbert, E.) Creativity in education is primarily implemented through the teaching and learning of the visual and expressive arts. By teaching these areas in primary schools, we are allowing children to convey their emotions and imagination in an environment in which they are able to feel safe. In turn, this makes learning enjoyable and accessible for all children and it is beneficial for their emotional well-being. Ferre Laevers theory suggests that unless a child’s individual well-being is being catered for, then they will find it hard to engage and be actively involved in the task. Pound, L. (2009:34). Therefore, it is vital that children are exposed to this opportunity to nurture their self-esteem through creative activities. Sir Ken Robinson (2006) believes that creativity is not being promoted in schools enough and that practitioners are placing a greater importance on subjects such as numeracy and literacy which is destroying creativity. This idea contradicts the belief that all children should have the right to “freedom of expression, something that is required by law. Unicef (1990). However, in the report Successful Futures it has been suggested that “The expressive arts provide opportunities to explore thinking, refine and communicate ideas, engaging thinking, imagination and senses creatively.” Donaldson, G. (2015:45). This attitude towards the expressive arts implies that there is a shift in the importance of these subject areas within the education system.
A child’s confidence levels can increase as they learn through the visual and expressive arts as they have the opportunity to think and work freely without the restrictions of being correct or incorrect in their responses. This is supported by research that found that higher-order thinking skills can be developed as children become more confident when expressing themselves through this medium. Edwards, L. (2009:15). Furthermore, using creativity in teaching and learning can encourage children to develop other skills and subject areas through the implementation of a cross-curricular approach. One beneficial effect of using a cross-curricular approach is that it increases the available teaching time as more than one subject can be covered in one activity. This can be viewed as very advantageous as it has been argued that there is not enough time to allow creativity to take control in a classroom and that a child’s creativity may be stifled as there is not enough time in a school day. In addition to this, there are concerns that a practitioner may not be able to cover all elements of the curriculum when using a creative approach to teaching. Desailly, J. (2015:25). With this in mind, I have designed activities for the visual and expressive arts that have an element of cross-curricular teaching and learning embedded within them (see appendix 1). 
The planned activities are aimed at Key Stage 2 learners inspired by a chosen Welsh artefact, the Snowdon bowl (see appendix 2). The bowl was found by two students in 1974 on the north-east side of mount Snowdon. It is thought to have been a religious offering to a god or a goddess and is kept in St Fagans National Museum of History in Wales. Similar bowls are believed to have been used as part of religious ceremonies (National Museum Wales). Thus the theme I have decided to incorporate in the planned activities is ‘Mount Snowdon’. This artefact and theme have been chosen as they allow for various links to be made to Wales in the children’s learning through a variety of activities and subject areas whilst incorporating the Curriculum Cymreig (YCC). The aims of YCC is to provide learners with the opportunity to gain a deeper understanding of Wales as a country and to have a greater appreciation for the five different elements of the Curriculum Cymreig. These five elements include Cultural, Economic. Environmental, Historical and Linguistic. QCAA (2003:4-5). By combining the Curriculum Cymreig with a creative approach to teaching, the children will receive an education that will engage and excite them as they learn more about the culture and history of the country that they live in. To introduce the theme of the Snowdon bowl and the underpinning theme of mount Snowdon, the children will be provided with information that will expand their knowledge of history and develop their geographical skills.

The first activity that has been designed for learners is one that will develop their skills in music (see appendix 3). Music is thought to be a key component of the visual and expressive arts as it provides a vehicle for learners to turn their thoughts into reality, allowing their imagination to generate something as personal and exciting as a piece of music. Jones, P et al. (2009:65). Prior to this activity, there is the opportunity for the children to develop their literacy skills (see appendix 4) as they write a recount of the journey up Snowdonia in the form of a fictional diary entry. In a previous session the learners will have been introduced to the Welsh composer Gareth Glyn. More specifically, they will be shown a piece of music that he has composed titled ‘A Snowdon Overtue’ (see appendix 5). By listening to this piece of music, the learners are able to evolve their understanding of dynamics and texture within the music, something that will help them to engage with the task. Furthermore, it develops the Curriculum Cymreig as the children are being exposed to a Welsh artist through a piece of
music that is about Snowdon, a mountain that can be found in Wales. The children will have the opportunity to discuss what they liked and disliked about the composition and this will advance their ability to appraise music. The activity will consist of three main parts, all of which will develop the three elements within the key stage 2 programme of study for music. The children will be divided into small groups of four or five pupils. This will ensure that each child in the group will have a role to play and that their opinions can be heard as this is necessary in the expressive arts. Examples of roles within the group include a conductor and an instrument for each child. Due to the nature of this activity, working as a whole class would not be appropriate as an individual’s creating thinking may not be expressed to its full potential, whereas breaking the class down into smaller groups allows everyone to feel valued in discussions. The session will take place in the school hall in order for each group to have their own space to work creatively. In addition to this, the acoustics in the hall may be more favourable than those of a small classroom. 
As an introduction to the session, it will be explained to the children that they must create a piece of music to depict the journey up to Snowdon to discover the Snowdon bowl, using Gareth Glyn’s composition and the diary entry that they will have previously written in a literacy activity as inspiration. Within this piece of music, they must include a section in which a storm is taking place and a section to convey the celebration of finding the bowl. A discussion will take place with the whole class in order to establish what types of instruments will produce the best sounds for each scene. This will expand the learners’ knowledge of timbre within music. An example of this is a drum being used to represent the storm. The children will then be split into their groups and begin to discuss their ideas for their piece of music. The learners’ composition skills are being developed in this section of the activity as they must create a simple score sheet to record their ideas. After approximately twenty minutes, it will be explained to the children that they will be performing their composition for the rest of the class to hear. As each group performs their piece of music it will be recorded on a Dictaphone. This will ensure that they have a record of their creative work to listen to. This will progress the performing element of the Key Stage 2 programme of study.
 The Assessment for Learning strategy that will be used is peer assessment as it has been stated that ‘’Peer work is also valuable because the interchange will be in language that the students themselves naturally use.’’ Black, P. et al (2004:14) This method of Assessment for Learning will allow the pupils to discuss their thoughts and feelings on each other’s work in a positive and beneficial way. One limitation to peer assessment is that learners may not feel that they are equipped with the knowledge to peer assess one another. However, Erol Karaca (2009) found that teacher trainees disagreed with this belief. Once each group has completed their performance, the rest of the class will share what they liked about it and what different musical elements they had noticed within the piece. For example, the dynamics, structure, pace and timbre. This will further develop the children’s’ appraisal skills. To conclude the activity, each group must discuss amongst themselves what elements of their piece of music they would change if they were to recreate it. This type of evaluation is advantageous to learners as it allows them to understand ways that they can self-improve their work.

The second planned activity is one that will incorporate elements of the Design and Technology programme of study for key stage 2 learners (see appendix 6). Design and technology allows for children to make links to different skills such as thinking creatively and reflecting on the process. It has been said that “The act of designing inevitably involves imagining something that does not yet exist.” Davies, D et al. (2015). Therefore, creativity is promoted throughout Design and Technology as the learners must generate a design that is unique and personal. To prepare learners for this activity, they will be presented with images of examples of Gwili pottery (see appendix 7). Gwili pottery is made by a family in Carmarthenshire. Every pot that is made by the business is full of colour and they a range of designs are included in their work. By looking at Gwili pottery, the learners are able to gain inspiration from the pieces that they may wish to include in their own work. The learners will be able to participate in a discussion in which they can establish what they like about each image and what they would change. By learning about Gwili pottery, the children are being exposed to the cultural element of the Curriculum Cymreig as they learn about local artists. Digital competency skills will be addressed as learners will use computers or iPads to research further into different types of pottery from Wales to aid them with the design process. The importance placed upon digital competency has increased in recent years and this is a result of the evolving world of technology and the growth of technology used in schools. By promoting digital competency from an early age in primary schools, children will become equipped with the skills needed to function in a future where the use of technology is rising. However, some people may suggest that the level of use of technology within schools is beginning to have an adverse effect on pupils’ learning. It is thought that by expanding the use of technology in learning, we are reducing the need for skills such as writing and spelling. 
The learning objective of the activity will be to design and create a bowl using the Snowdon bowl and Gwili pottery as inspiration and the bowl must be made from a flexible material such as air drying clay. To begin the design process, the pupils will create a mind map to allow them to express their ideas on paper. They must decide what shape they are going to make the bowl and what design they are going to decorate it with. They will include a drawing of their design on their mind map. Before creating their own ‘Snowdon bowl’, the children will be shown a demonstration of how to use the clay to create their bowl. By modelling this, Vygotsky’s (1978) theory of the Zone of Proximal Development (ZPD) which was later labelled ‘scaffolding’ by Wood et al. (1976) is being implemented. The research suggests that once the children have received the support from an adult in the form of a demonstration of how to use the clay, they will then enter the ZPD and acquire the confidence to be able to complete the task themselves and expand their knowledge. They will no longer require the ‘scaffolding’. McLeod, S. (2012). Additionally, the importance of health and safety will be factored in to the discussion. The learners will then be confident in creating their bowl and will use a variety of resources to turn their creativity and imagination into a physical object. 
Once they have completed their creation, the children will then have the opportunity to present their piece of work to the class as a whole, providing explanations for their choices. The rest of the class will give feedback on the bowl to the creator. It is important that only positive peer assessment takes place as it could be seen as damaging to children to critique their creativity. To conclude the activity, the learners will once again be presented with the images of Gwili pottery and the Snowdon bowl. They must self-assess their work by comparing and contrasting their design with the images provided for inspiration. They may suggest improvements on their own work if they wish to do so. Their thoughts will be recorded on an evaluation sheet that would be provided. Some may suggest that self-assessment relies solely on the honesty of the pupil and the hope that they will not overestimate or underestimate their ability and their work. However, if the pupils are trained correctly in self-assessment and understand how to self-assess their work honestly, then it is a strategy that provides instant feedback to the teacher whilst promoting self-awareness as the learners think of ways to improve.

The final activity to promote the visual and expressive arts is one that will develop elements of physical education (P.E) (see appendix 8). By incorporating a P.E activity, the children will understand that exercise and movement is part of keeping a healthy lifestyle. This is something that further nourishes the children’s personal well-being. As an introduction to this session, the children will be reintroduced to the composition by Gareth Glyn, ‘A Snowdon overtue’. By listening to this they will activate their prior knowledge from their music session, including an understanding of the mood that Gareth Glyn creates within his piece of music about Snowdon. They will then use the ‘Think, Pair, Share’ strategy to discuss what type of mood is represented by the composition. One benefit of using this strategy is that the learners get an increased opportunity for thinking time which could potentially improve the quality of their responses. Thinking time has been described by Robert J. Stahl (1994) as “uninterrupted periods of time to process information; reflect on what has been said, observed, or done; and consider what their personal responses will be.” In addition to this, the ‘Think, Pair, Share’ strategy enables the learners to feel more comfortable in sharing their thoughts as they have the opportunity to discuss their answer with a partner first. 
As a warm up activity to the session, the children will participate in a game of ‘bowls and mountains’, an adaptation of the game ‘cups and saucers’. There will be a number of cones spread out on the ground. Some of the cones will be placed the correct way up, known as mountains, whereas some of the cones will be placed upside down and labelled bowls. The class will be divided into two separate groups, bowls and mountains. The aim of the activity is for each team to turn the opposing teams ‘bowl’ or ‘mountain’ into what their team represents. The team that turns the most cones to represent a ‘bowl’ or a ‘mountain’ wins. Once the game is completed the learning objective for the session will be shared with the pupils. For this session, the learning objective is that the children must create a dance to accompany the composition by Gareth Glyn. Furthermore, they must include a range of levels in their dance to represent the different levels of the journey up to the top of Snowdon. By sharing the learning objectives with pupils, they are able to understand the reasoning behind the learning that is taking place. They are also able to recognise what they must aim to achieve within the session. This could then promote engagement and participation as they know that they are being judged against the learning objective and success criteria. There is an opportunity for the inclusion of an element of numeracy at this point of the session as the height of Snowdon discussed using measurements. For example, using metres and converting the figure into centimetres. By creating the dance, the children are being provided with the opportunity to “respond to a range of stimuli and accompaniment” from the key stage 2 programme of study. DCELLS (2008:13). 
It has been stated that children will experience dance “through significance and meaning of movement in a creative and expressive way. Bloomfield, A et al. (2000:45). This supports the view that creative movement encompasses the aims of the visual and expressive arts. The children will perform their creative movement pieces to the rest of the class in order for peer assessment to take place. The rest of the class will provide two positive comments and one area for improvement to the performing group. This can also be known as two ‘stars’ and a ‘wish’. However, the suggestions for improvement must be constructive criticism as the aim is to improve future work.  There is an opportunity to promote outdoor learning in this activity as the sessions may take place outside of the classroom, on the school grounds. By promoting outdoor education, a teacher is providing a child with the opportunity to explore their external environment and this may be their only chance to do so due to factors such as a lack of suitable environments outside of the school. Burriss, K etal. (2011:4). To conclude the activities, the learners will participate in a game of ‘stuck in the snow’, an adaptation of the game ‘stuck in the mud’. 

To conclude the activities, there will be an opportunity for the children to showcase their work through a performance of their creative movement piece to the whole school in an assembly. Additionally, there will be a showcase event that would occur after school hours in which parents and carers would be invited to come and view their child’s display of work. It is important that good relationships are made between teachers and the parents and carers of the children within the class. This is to ensure that a positive flow of communication is maintained with regards to the learning and these relationships will also make it easier to ensure that learning is continuing at home as parents and guardians work with the teacher to advance learning.
It is essential that the success of the learning is monitored to ensure that effective teaching has taken place. In order to do this, tracking and monitoring can take place after each session to compliment a range of Assessment for Learning strategies. The children may complete a ‘traffic light’ rating on their understanding of the content and how they feel about their individual creative journeys. A red rating will indicate that they were not comfortable with the process, an amber rating will indicate that they are satisfied with their creative learning and a green rating will indicate that they are happy with their journey. This strategy is beneficial to teachers as it allows them to gain an insight into the child’s opinion on their learning and provides effective feedback to aid them with future planning. Additionally, there is an opportunity for an educational visit to see the Snowdon bowl in St Fagans, the national museum of history. Educational visits can be seen as very beneficial due to the fact that they allow for first-hand experiential learning to occur within the children. Visiting the bowl will solidify the children’s learning as they are able to be inspired by the object in front of them and in turn, fully understand the inspiration for the planned activities that they have participated in. 
Through the use of these activities it is clear that using creative thinking when planning for children can be have a positive effect on learning with regards to engagement and participation levels. Mihaly Csikszentmihalyi’s theory of flow supports this idea. He believed that there are nine elements of flow that include a rewarding element to activities and that learners are not worried that they are going to fail in the activity that they are completing. Without these elements there is no ‘flow’ in the learning. Csikszentmihalyi believed that flow is necessary in learning creatively. Pound, L (2008:38). By promoting creativity through the visual and expressive arts we are equipping learners with skills that will help them throughout their lives. Teaching young people to think in a creative manner will allow them to develop more strategies to express themselves in a positive way and these invaluable experiences are something that all practitioners must place a great importance on in order to implement them effectively. Through the involvement of the curriculum Cymreig (YCC), pupils will have a greater appreciation for the country that they live in. This is due to the fact that they have a deeper understanding of the five elements of YCC, such as the culture and history of Wales. By combining the Curriciulum Cymreig with the teaching of the visual and expressive arts, children’s expression takes on a deeper meaning as it is relevant to their lives and their environment. This way of teaching will encourage pupils to take exciting and beneficial risks in their learning. Henri Matisse states “Creativity takes courage.” (date unknown).
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