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Canllaw Portffolio
Darllenwch y nodiadau hyn yn ofalus, os gwelwch yn dda.   Mae gwybodaeth hanfodol ynddynt.  Mae'r dogfennau y byddwch chi yn eu defnyddio i ddatblygu eich portffolio i'w gweld ar y tudalennau nesaf.  

Beth yw diben y portffolio? 

Pwrpas y portffolio hwn yw galluogi dysgwyr i arddangos a darparu tystiolaeth o sut maent yn cwrdd â'r canlyniadau dysgu a osodwyd gan Gyngor Gofal Cymru, i'r Rhaglen Gyfnerthu, gan gynnwys:  

· Defnyddio dadansoddi mewn asesu i gyfarwyddo ymyrraeth; 

· Ymyrraeth a defnyddio barn broffesiynol mewn sefyllfaoedd sy'n gynyddol gymhleth; 

· Gweithio ar y cyd gyda defnyddwyr gwasanaeth, gofalwyr a gweithwyr proffesiynol eraill;
Cytundeb dysgu rhwng y dysgwr a'r cyflogwr
Yn Adran 9 o'r Portffolio, fe welwch gopi o gytundeb dysgu gwag y mae angen i chi ei ddarllen, ei drafod a'i gytuno gyda'ch mentor, rheolwr a rheolwr hyfforddi/cydlynydd.  Unwaith fo'r cytundeb wedi ei arwyddo gosodwch yn ôl yn Adran 9 o'r portffolio.  
Sut ddylid cyflwyno'r Portffolio? 
Rhaid teipio'r deunydd yr ydych yn ei ysgrifennu yn y portffolio.  Gellir dod o hyd i wybodaeth am hyn yn Llawlyfr y Rhaglen.  Rhaid cyflwyno'r holl bortffolio yn electronig.   Rhaid i'r portffolio fod wedi ei gwblhau pan fydd yn cael ei gyflwyno.  
Sut mae'r Portffolio yn cael ei asesu? 

Yn ystod y rhaglen, darperir cyngor am ddatblygiad eich portffolio fel rhan o bedwar gweithdy Cadarnhau gorfodol, a gan eich mentor.   Darperir adborth ar holl agweddau'r gwaith yr ydych yn ei wneud i ddatblygu’r portffolio fel rhan o'r gweithdai hyn. Ni fydd eich mentor na'r staff hyfforddi y byddwch wedi eu gweld fel rhan o'r gweithdai Cyfnerthu, yn gysylltiedig â marcio eich portffolio ar ôl ei gyflwyno.  Bydd y dogfennau Portffolio yn cael eu marcio yn briodol gan staff cymwys y tu allan i'r sefydliad sy'n eich cyflogi. 

Fel arfer, bydd dyddiadau i gyflwyno portffolio ar gael yn ystod y cwrs cyflwyno, mewn cyfarfodydd gweithdy cyfnerthu ac yn cael eu rhoi ar Moodle. 
Cyfrinachedd

Mae hi yn bwysig nad oes modd adnabod unrhyw unigolyn yn uniongyrchol neu'n anuniongyrchol, o'r wybodaeth sydd yn y portffolio. Rhaid i chi:

· lynu at y canllaw yn Llawlyfr y Rhaglen am gyfrinachedd; 

· beidio enwi eich Awdurdod Lleol/cyflogwr na chyfeirio at nodweddion daearyddol, corfforol neu nodweddion eraill y gellid eu hadnabod.   Mae hyn yn cynnwys cyfeirio yn y llyfryddiaeth at bolisïau e.e. defnyddiwch 'bolisi awdurdod xxx';

· beidio ag enwi unrhyw unigolion sy'n defnyddio'r gwasanaethau, eu teuluoedd na'u gofalwyr.  Yn hytrach, dylech ddefnyddio rhifau e.e. 1, 2, 3 ac ati. a nid llythrennau;  

· beidio ag ysgrifennu gwybodaeth sy'n galluogi i unrhyw unigolyn sy'n defnyddio gwasanaethau, eu teuluoedd na'u gofalwyr i gael eu hadnabod drwy'r disgrifiad a ddarparwyd gennych.  Mae hyn yn cynnwys cyfeirio at enwau, cydweithwyr, lleoedd (yn cynnwys ysbytai, ysgolion trefi, pentrefi, strydoedd) unrhyw ddigwyddiadau penodol a fedrai olygu adnabod rhywun oherwydd cyhoeddusrwydd yn y gorffennol, gweithwyr proffesiynol eraill neu unrhyw wybodaeth bersonol gan gynnwys gwybodaeth feddygol neu gyflyrau eraill; 

· cymryd cyfrifoldeb personol am lynu at reolau cyfrinachedd.  Er y bydd gweithdai Cadarnhau ac adborth am eich portffolio yn darparu arweiniad ac adborth, cyfrifoldeb y dysgwr yw sicrhau fod y portffolio yn glynu at y gofynion cyfrinachedd a nodir yn y llawlyfr ac uchod. 

Cofiwch, eich cyfrifoldeb CHI yw eich Portffolio ac ni ddylech ddibynnu ar unrhyw un arall i nodi unrhyw gyfrinachedd gaiff ei dorri gan mai eich gwaith chi ydyw.   Rhaid i chi dderbyn cyfrifoldeb llawn am gyfrinachedd.  Mae cwrdd â'r holl ofynion cyfrinachedd yn bwysig iawn.  Gall torri'r rheolau cyfrinachedd olygu cosb gan gynnwys tynnu marciau neu fethu, edrychwch ar y llawlyfr i gael y manylion.    
Dyslecsia ac amgylchiadau arbennig eraill
Os oes gennych unrhyw gyflwr y credwch y gallai effeithio ar eich gallu i ddelio gydag unrhyw ran o'r rhaglen, dylech gysylltu â'ch adran hyfforddi ar unwaith i drafod unrhyw gefnogaeth ychwanegol y byddwch efallai ei angen.  Mae gan y Brifysgol Uned Gwasanaethau Myfyrwyr a fedrai eich helpu, ond cyfrifoldeb y dysgwr ei hun yw cysylltu â hwy.  
Adran 1.
Tystysgrif i Raddedigion mewn Cadarnhau Ymarfer Gwaith Cymdeithasol - Portffolio'r Dysgwr 

Canllawiau: 

· Rhaid i'ch portffolio gynnwys eitemau 1 - 9 isod (yn ôl y drefn a nodir);

· Dylech ddefnyddio'r pro-forma yma i osod eich gwaith ymhob adran;  

· Gwnewch yn siŵr fod y dudalen llofnodion yn Adran 8 wedi ei llenwi cyn cyflwyno'r portffolio   
Cynnwys 
	Adran y Portffolio
	Pwnc


	Tasg rhif

	1
	Tudalen Gynnwys
	

	2
	Adolygiad Datblygiadol
	1

	3
	Arsylwi ac adborth
	2

	4
	Diogelu a gweithio mewn sefyllfaoedd cymhleth - Astudiaeth Achos
	3

	5
	Diogelu
	4

	6
	Adolygiad Datblygiadol
	1

	7
	Llyfryddiaeth
	

	8
	Manylion a llofnodion dysgwyr a gwiriad Rheolwr Llinell
	

	9
	Cytundeb Dysgu Dysgwr a Chyflogwr
	


Adran 2

Adolygiad Datblygiadol (a) 

Canllawiau: Dylid llenwi'r adran hon drwy ystyried y gwaith y byddwch wedi ei wneud ers cymhwyso, a'r trafodaethau gyda'ch mentor a goruchwyliwr/rheolwr llinell fel rhan o'ch Cynllun Ymarfer Unigol am y Tair Blynedd Gyntaf.

	Ar sail eich profiad yn ymarferol, nodwch a chyfiawnhewch eich anghenion dysgu cytunedig ar gyfer y canlyniadau a ganlyn: 

· Gweithio ar y Cyd gydag defnyddwyr gwasanaeth a gofalwyr 
           Gweithio ar y cyd gyda gweithwyr proffesiynol eraill
· Defnyddio dadansoddi mewn asesu i gyfarwyddo ymyrraeth 

· Ymyrraeth a defnyddio barn broffesiynol mewn sefyllfaoedd sy'n gynyddol gymhleth 

500 gair (+/- 10%: dylech gynnwys nifer y geiriau ar ddiwedd pob rhan) 




Since qualifying as a social worker I feel that I’ve progressed positively in working collaboratively with young people and their families.  First contact is made following the young person’s court appearance and a date is arranged to complete the Youth Justice Services (YJS) Assessment Tool (Asset+).  This forms the basis for my intervention.  Stephenson et al (2011: 49) describes the Asset as a structured tool used with young people who offends.  It identifies the offending behaviour; risks imposed, and highlights the young people’s positive factors.  As the Order is directed by the Court, engagement with YJS is compulsory.  An area that I find challenging is developing a fully engaging relationship due to the compulsory nature of the relationship.  Stephenson et al (2011: 82) discusses the importance of ensuring the voice of young people are central within the work due to the imbalance of power.  This is where my learning need requires developing.  Following raising this in supervision, I will be attending a training directed at YJS staff on the United Nations Convention of the Rights of the Child (1989) (UNCRC) to ensure young people have a voice.  I will also complete an Asset+ training day, to assist with completing assessments in a child centred manner.  

An area that I need to develop further is working collaboratively with other professionals.  As I become more aware of the various agencies this will enable me to address the diverse needs of young people.  Hughes and Prior (2010: 16) discuss that working in a multidisciplinary manner is advantageous when responding to young people’s diversity circumstances.  Working in a multidisciplinary manner will ensure that all young people’s needs are addressed, and ensure the assessment is able to highlight the risk and the protective factors that are in place and take into account the required needs of the young person.  This learning need will be met primarily through meeting up with agencies and through training events ran by the council and the third sector.  

I’m very conscious that my analysing skills require developing as I have a tendency to be narrative in my assessments.  I have reflected on this during supervision and it was agreed that I will be attending YJS specific analysis training.  I am hoping that any new skills learnt will be put to practice and supervision post-training will give me the insight if the training has impacted my work. 

As I become more experienced my case load has become more complex and it was indentified that working with young people who have a history of sexually harmful behaviour (SHB) will be a requirement.  The need to apply my professional judgements within reports and assessments provided to the courts are also becoming more complex.  In regards to young people who display SHB, I require to complete an AIM2 assessment, where I gather and analyse information to inform recommendations and interventions.  At times these recommendations can include moving the young people from their family home to a secure unit.  A learning need identified in supervision is further training in regards to AIM2 and interventions to work with young people that display SHB.  Having an understanding of community based interventions with low risk cases to decrease likelihood of re-offending which would be of benefit to young people and their families will also be a learning need.
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Adran 3

Sylwadau gan unigolyn sy'n defnyddio gwasanaethau, eu teulu a gofalwyr 
Canllawiau: Rhaid i ddysgwr ddewis arsylwad sy'n ymwneud yn uniongyrchol gydag ymarfer gwaith cymdeithasol gydag unigolyn sy'n defnyddio gwasanaethau, teuluoedd a gofalwyr a chofnodi hyn ar y ffurflen isod.     Ni all yr arsylwi ddod o roi tystiolaeth mewn llys, cyfrannu at gyfarfodydd grŵp strategol, cynadleddau achos neu dribiwnlysoedd neu unrhyw weithgaredd anuniongyrchol arall.   Mae’n rhaid gofyn caniatâd y sawl sy’n defnyddio'r gwasanaethau, eu teuluoedd a/neu eu gofalwyr cyn cynhelir y gwaith arsylwi.  Rhaid i'r gwaith arsylwi gael ei wneud gan arsyllwr sydd â chymwysterau gwaith cymdeithasol gydag o leiaf tair blynedd o brofiad (meini prawf wedi eu gosod yn Llawlyfr y Rhaglen).   Rhaid i'r arsylwi fod yn o leiaf 30 munud o hyd. Bydd yr arsyllwr yn derbyn adborth gan yr unigolyn sy'n defnyddio'r gwasanaethau, eu teuluoedd a/neu eu gofalwyr gan ddefnyddio'r ffurflen isod ar ddiwedd yr ymweliad.   

Er y gall y dysgwr ddewis defnyddio'r ffurflenni a ddarparwyd i gasglu adborth, fe'i hanogir i wneud hyn mor fanwl â phosib gan ddefnyddio ystod o ffyrdd casglu, yn dibynnu ar oed, gallu ac anghenion yr unigolyn sy'n defnyddio'r gwasanaethau, eu teuluoedd neu ofalwyr.

Wrth lenwi'r adran yma dylech wylio'r pedwar clip fideo o 'Mwy na Geiriau' ar Moodle gan y gallai'r rhain eich helpu i feddwl am eich profiadau eich hunan a myfyrio pam y dylai iaith fod yn rhan hanfodol o asesu a darpariaeth gwasanaeth. 
Crynodeb Arsylwi 
Dylech gynnwys enw'r tyst arbenigol sydd yn arsylwi yn adran 8.  

Dyddiad yr arsylwi:   06/03/18
I’w gwblhau gan y dysgwr 

	Nodwch yr amcanion gwaith cymdeithasol a rhowch ddisgrifiad bras o'r sefyllfa gan gynnwys y cyd-destun daearyddol a chyfreithiol ac unrhyw faterion perthnasol o ran diwylliant, ethnigrwydd ac iaith.   

300 gair (+/- 10%: dylech gynnwys nifer y geiriau ar ddiwedd pob rhan) 




3 is a white 16 year old male, first language Welsh living in an affluent town of North Wales.  3 lives with his mother, father, and 2 younger siblings.  3’s younger sibling is also known to the Youth Justice Service (YJS).  3 received a Referral Order (RO) during August 2017 for 9 months following an attempted burglary of a dwelling with his peer group (his sibling was also part of this offence).  The Powers of the Criminal Courts (Sentencing) Act 2000 (sections 16 – 32 and Schedule 1) makes provision for the RO, with the primary role to prevent young people reoffending, Youth Justice Board (2015: 8).  A RO is an Order given to young people that are before the Court for the first time.  The RO is a sentence that involves the local community, by means of volunteer youth panel member, and a contract is signed between the young person and the panel members.  The elements of the work include reparation and a programme of interventions to address reoffending risk.

I was aware that 3 and his family spoke Welsh due to their other son also working with YJS.  Welsh Government (2015: 2) discusses the concept of ‘active offer’ in regards to language choice and ensuring the Welsh service is provided without having to ask for it.  I did ensure that I asked 3 which language he wanted to speak, and his decision was Welsh.  Asking 3 which language he preferred to speak ensured that I followed the Social Work Code of Practice respect his views, wishes and rights, Social Care Wales (2017: 3).  Making an ‘Active Offer’ also reflects the core values of the Social Services and Well-being (Wales) Act 2014, putting the individual at the core of services, Welsh Government (2015: 4).   Within the county 3 lives, 65% of people are able to speak Welsh, and 70% of people within his village speak Welsh, which is above the county statistics, Cyngor ******* (2014: 5 – 6).
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3’s observed meeting with myself was held at the same venue and room to ensure that he felt comfortable.  It was very obvious that 3 was very uneasy with being observed as he was very fidgety and not his usual self.  Koprowska (2008: 36) discusses the need to recognise and respond to emotional information and use it constructively. I also used ‘social chat’ to support 3 within the unfamiliar situation, to try and ease his fears before progressing onto the intervention stage, Trevithick (2009: 152).
3’s Referral Order (RO) is made up of various components such as ‘offending work’, consequential thinking’, victim empathy and ‘anger management’.  The focus of this session was ‘Anger Management’.  3 had started this work in previous weeks and he was aware that this would be the focus during the session.  As the YJS process is statutory, and 3 must attend these meetings I ensured there was an element of choice and power for 3, by deciding in which manner we complete the interventions and this had occurred at the commencement of his Order.  Working in this manner ensured that 3 had a voice within a powerless situation.  Koprowska (2008: 96) discusses the concept that adults are more powerful than young people especially in a social work situation.  In addition to this power difference, there is the added element to 3 of coercive power due to the sanctions imposed if he does not engage with YJS, Maclean and Harrison (2009: 31).  

The choice of language had taken place at the start of the Order, as both 3 and myself were first language Welsh speakers.  By offering 3 the choice I was empowering him and allowing him to take control of aspects within our professional relationship, Maclean and Harrison (2009: 35).  The Welsh Language (Wales) Measure 2011 has strengthened the rights in regards to language by ensuring Welsh has an official status within Wales.  In addition there is a Welsh Language Commissioner to further promote and facilitate the language.  

I do not feel that this was a successful intervention between myself and 3 as he was not engaging.  The responses 3 was providing was monosyllabic despite the use of open-ended questions that should encourage a fuller response, Culley (1999: 49). 3’s body language was closed and his facial expressions implied a discontented expression.  Thompson (2009: 113) states that people’s gestures, facial expressions and other nonverbal behaviours, allows us to detect additional information about their feelings, intentions or state of mind.  
This session was challenging, due to the lack of engagement by 3, and the lack of responses.  However, 3 did partake within the intervention in a very standoffish manner.  I did change my approach during the intervention and improvised, and this did improve the situation slightly by having more of a discussion instead of the prepared work-sheets.

It is acknowledged that a variety of factors need to be taken into account when working with children and young people within social work practice to ensure effective communication and successful outcomes, Smethurst and Long (2009: 108).  As I practice in Wales, language is one factor that requires to be taken into account; I ensured 3 was provided with a service within his language of choice, which was Welsh.  Thompson (2006: 160) discusses the expectations on a legislative level to demonstrate language sensitivity.  As 3 is a Welsh young person and I am also a Welsh speaker, there was no language barrier.  During our first meeting, I had spoken with 3 in Welsh, and asked him if this would be his preferred language for intervention.  The Welsh Government (2015: 2) discusses the concept of ‘Active Offer’, which is the means of providing a service in Welsh without someone having to ask for it.  This occurred naturally in this situation and demonstrated my sensitivity towards language and reflects the core values of the Social Services and Well-being (Wales) Act 2014, by ensuring 3 was central within the work.  The Children’s Act 1989 discusses the requirement to communicate in a manner that is appropriate and demonstrates sensitivity towards language.  While the United Nations Convention on the Rights of the Child 1989 (UNCRC), as adopted by Wales ensures language, culture and voice is capitulated when working with children and young people.  The work I was completing during this session with 3 was visual as this was his preferred learning format, as recognised within his YJS Initial Assessment (Asset+).  The worksheets that I used were English; however I was translating the worksheet for 3 as we were progressing.  Interestingly Thompson (2006: 162) discusses the concept that it is important to not depend on one language during intervention, and some reference to English words where used.  

The work I complete with 3 was sensitive in nature, as I was discussing his past offending and supporting him to understand his behaviours.  The current intervention is Anger Management and this is a sensitive issue with 3.  Dominelli (2002: 86) discusses the importance of discussing sensitive matters within the individual’s first language.  By promoting this with 3, I was working in an empowering and non-oppressive manner to support 3 to make sense of his behaviours.  Interestingly Thompson (2006: 160) discusses the manner that individuals make sense of their life within their first language.  It was difficult enough for 3 to discuss his anger issues in his first language, without adding an extra element of language.  The Social Work Code of Practice (2017: 3) forms the basis of my professional values and ethics and the importance of language is influential to work in an empowering manner within Social Work.  

It was very obvious that 3 was not participating fully within this session, and after using open-questions for a period, I decided to use closed-questions to try and encourage conversation and build confidence, Koprowska (2008: 82 – 83).  Following this I paraphrased the responses I received to demonstrate I was listening-actively and also demonstrating to 3 that I was not judging any of his answers.  Following this I returned to open-questions and his responses did improve slightly.  The use of silences was used by myself during this session, as 3 was answering in a very simplistic manner, and this was an useful tool, as it did make 3 reassess his answers.  

During the session, 3 sat with his hood on and coat closed, which indicates to me a closed body language.  I do feel that this was due to him being uncomfortable with the situation and the session.  This did make me question if I carried on with the session for my own gain, and did he get something from the session.

This intervention has made me reflect on my work with not only 3 but young people that are resistant to work with me.  As the YJS system is compulsory there is a barrier in place immediately, therefore it could be argued if the service is oppressive.  3 was aware that if he refused to participate he would receive a sanction, and could return to Court.  There was an imbalance of power immediately within the relationship.  I discussed this during supervision and with colleagues to develop an understanding of overcoming this immediate barrier.  It is important for me to keep in mind that as a Social Worker, I was working with 3 at a difficult position within his life, and this can make young people dismissive, Koprowska (2008: 53).

The Welsh Government (2015: 20) discusses the concept that to provide the ‘best care’ for individuals, there is a need to recognise not only language but also communication, such as Sign Language and other minority languages.  Koprwoska (2008: 36) states that communication exceeds language.  

This work has made me consider my understanding of cultures and language other than Welsh and English.  Within my work I feel it is very important for me to work closely with agencies that have contact with young people from minority language and cultures to gain an insight and understanding.
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Adborth a sylwadau gan unigolyn sy'n defnyddio gwasanaethau, eu teulu neu ofalwyr 
Ni ddylai y rhan yma o'r Arsyllu ddigwydd yng ngŵydd y dysgwr. 

Gellid defnyddio rhai o'r cwestiynau yma gan yr arsyllwr (dylid eu haddasu gan ychwanegu esboniadau a phromptiau fel bo'r angen).  Fel arall, gall y dysgwr lunio ei ddull ei hun o gael gwybodaeth i'r Arsyllwr ei ddefnyddio, os yw hyn yn fwy addas i anghenion yr unigolyn.  Dylai'r arsyllwr gofnodi'r ymatebion isod neu drwy ddefnyddio'r dull arall gan yr unigolyn sy'n defnyddio'r gwasanaethau, eu teulu neu eu gofalwyr. 

Cyn gofyn y cwestiynau rhaid i'r arsyllwr esbonio i'r unigolyn sy'n defnyddio'r gwasanaethau y bydd eu sylwadau yn cael eu rhannu gyda'r dysgwr.  Gallai fod yn ddefnyddiol esbonio y bydd yn cael ei ddefnyddio fel offeryn dysgu i'r dysgwr ddatblygu ei ymarfer ei hun.  

Os yw'r arsyllwr ddim yn gallu cael adborth, dylid dweud yn fras pam. 

	Was the social worker on time?  Or if delayed did he or she contact you?

	3 Confirmed that Rhian was on time indeed went on to say that it was he was late for the meeting. 

	Did the social worker get your permission in advance for the observer to be present? 

Did they explain why they were being observed?

	3 stated that Rhian had informed him beforehand that he was to be observed. When questioned how this was done he stated that Rhian had told him verbally, he was unclear as to when this was done. He went on to state that his mother receives appointment letters on his behalf, but was unsure whether these letters mentioned the observation. 3 was largely monosyllabic in his responses and when asked if he knew why he was being observed he mentioned that Rhian was completing a qualification and it was a necessary part of the qualification to be observed.

	Were you clear why the social worker met with you today?

	3 stated that he was aware that his session today would be on Anger Management and that it formed a statutory part of his Court order. When pressed he stated that often he does not recall the particulars of work undertaken at previous sessions, but knows the subject area that will be discussed ie Anger Management

	How well prepared do you think, the social worker was for his or her meeting with you?


	When asked this question 3 responded I “guess so “ When questioned further he did go on to say that meeting in Felinheli  was convenient and did not cause him too much inconvenience.  

	  How has the social worker listened to you and respected your views and wishes?


	3 confirmed that he felt Rhian actively listened to him during session and that he had ample opportunities to provide his views. Without prompting he went on to say that he has a good relationship with Rhian and felt supported. 

	Did the social worker talk to you in a way that you understood?

Did you understand the language they used?


	3 stated that he understood session undertaken. When asked to elaborate he explained that sessions were not difficult and undertaken in Welsh which helped. 




	How has the social worker’s involvement met your expectations for this visit?


	3 did not offer much to this question despite attempts to prompt and encourage. He answered in the affirmative, but did not seem to have much in the way of expectations for the visit. 

	Are there any other comments or suggestions that you would like to make?
	3 stated that he had nothing to add apart from “ everything was Ok” 




Adran 4 

Diogelu a gweithio mewn sefyllfaoedd cymhleth - Astudiaeth Achos

	Cwblhewch astudiaeth achos adfyfyriol a beirniadol ar sail asesiad a wnaed gydag eraill (yn eich maes gwaith chi) sy'n ymwneud â diogelu un ai oedolyn neu blentyn.  Dangoswch sut mae'r achos yn berthnasol i ddeddfwriaeth diogelu a pholisïau, strategaethau a gweithdrefnau diogelu eich Bwrdd Diogelu.   Sicrhewch eich bod yn cynnwys y canlyniadau dysgu, Safonau Galwedigaethol Cenedlaethol, deddfwriaeth (domestig a rhyngwladol), agweddau penodol gweithio yng Nghymru a theorïau gwaith cymdeithasol perthnasol.  Fe welwch restr o'r canlyniadau dysgu yn y llawlyfr.   

4000 gair (+/- 10%: dylech gynnwys nifer y geiriau ar ddiwedd pob rhan) 


During this case study I will reflect using Gibbs’ (1998), reflective cycle, as this will provide me with the opportunity to not only reflect on the manner in which I work, but also provide an insight to consider my personal judgements, feelings and thoughts, Williams et al (2012: 90 – 91).

2 is a 16 year old English speaking male living in a deprived town that receives substantial Communities First funding to improve the area.  There are many issues in regards to drugs, anti-social behaviour and poverty within the locality.  2 is on the Child Protection register under the category of neglect and emotional abuse, as defined in the All Wales Child Protection Procedures 2008 (AWCPP), 2 has been on the register since he was 12 years old.  Presently 2 resides in a Bed & Breakfast accommodation, due to lack of local placements within the nearby hostels, and due to his refusal to consider a fostering placement.  The Bed & Breakfast accommodation was situated 25 miles from his home town.  2 was placed here due to ongoing problems between him and his mother, which resulted in him assaulting her and her partner.  2 is not allowed to return to the home address due to bail conditions not allowing him to contact his mother, mother’s partner or enter the estate, as the investigation is on-going.

2 has been known to the Youth Justice Services (YJS) intermittently since the age of 13 for minor offences.  In November 2016, 2 was found guilty of 3 offences involving the taking and driving of his mother’s vehicle; he received an 18 month Youth Rehabilitation Order (YRO).  In brief the YRO is a community based Order imposed by the Court with various different elements of work, the YRO is an enforcement as outlined in schedule 2 of the Criminal Justice and Immigration Act 2008.  2’s Order included supervision requirement and 100 hours of unpaid work.  Following this incident 2 was asked to leave the family home and lived in the local hostel in his home town.  2’s mother allowed him to return home as she felt that his attitude had matured.  This is a reoccurring pattern between 2 and his mother, he demonstrates that his attitude has changed and he is allowed to return home, and this unfortunately resulted in him assaulting her.  Interestingly Selwyn and Meakings (2016: 1226) discusses the stigma and shame associated with family violence, the stigma involved and the manner in which the parent perceives themselves as a ‘bad parent’.  Parents can find it difficult to admit to themselves let alone others what they are experiencing.  From a professional view this puts into perspective the main reasons mother is accepting of 2 despite his behaviours and concerns by her partner, other children and professionals.

Following information shared by 2 to myself I contacted his Child Protection Social Worker and it was deemed necessary to hold a Strategy Meeting, the AWCPP (2008) details the professionals that should attend.  In attendance within the Strategy Meeting was myself, Child Protection Social Worker and the Police.  I discussed my concerns that 2 had shared with me in regards to his involvement with two older females; 26 years old, they would buy him food, provide him with cannabis a place to stay and he would have sexual intercourse with them.  I explained to 2 that this information would have to be shared with his Social Worker as there is an obligation for me under the Social Services and Well-being (Wales) Act 2014: 130 to share this information with professionals to ensure safeguarding, and a duty under the Children Act 1989, section 47 to investigate.  I ensured that I shared the information in keeping with the Data Protection Act 1998 and in-line with the YJS procedures.  I also inputted the information and my concerns onto the YJS database system, Caseworks.  Working in this manner ensured I upheld integrity and public trust within social work by adhering to the Social Work Codes of Practice (2017: 3).

My main concern was if 2 was being subjected to Child Sexual Exploitation (CSE), CSE is defined within the Safeguarding and Promoting the Welfare of Children who are at Risk of Abuse through Sexual Exploitation (2013: 3) as the coercion or manipulation of children and young people into taking part in sexual activities and involving an exchange of some form of payment.  2 had confirmed with me that he was receiving food; drugs and a place to stay and these are all listed within the definition.  2 also did not accept that he was subjected to CSE, which is again another definition within the procedures.  The Social Services and Well-being Act (Wales) 2014 (section 7) places a duty to safeguard and promote a child’s well-being.  CSE is a field that is encompassed within the Act as there is a duty to safeguard and consider the well-being of young people who are victims.  The Safeguarding Children: Working Together Under the Children’s Act 2004, emphasised that children involved in sexual exploitation should be treated as victims of abuse and their needs require assessment and protection under the Social Services and Well-being Act (Wales) 2014 (section 7) and the Children’s Act 1989.  The ***** Wales Safeguarding Board has overall responsibility for challenging agencies and ensures there are effective measures in place to protect children; CSE is a priority area for the Board.  Under the Social Services and Well-being Act (Wales) 2014 there are statutory powers in regards to young people who are experiencing or at risk of abuse.  

The professionals within the Strategy Meeting decided that a Sexual Exploitation Risk Assessment Framework (SERAF) was required to be completed.  It was decided that as I was the main worker in regards to 2 this would be completed jointly between myself and his Child Protection Social Worker.  The SERAF is an integral part of Wales’ safeguarding policies and procedures and includes a list of vulnerabilities and risk indicators of sexual exploitation, Clutton and Coles (2007: 13).  I had a discussion with 2 prior to completing the SERAF, he could not comprehend the risks he could potentially be putting himself in, and the link to CSE.  Article 34 of the United Nations on the Convention of the Rights of the Child 1989 (UNCRC) states clearly that Children and Young People should be protected from sexual abuse and exploitation, (section 19, 34, 35 and 36) and these have been adopted by the Welsh Government and is integrated within the Social Services and Well-being Act (Wales) 2014 (part 2).   Lefevre et al (2017: 2457) discusses that CSE is an international issue, and is a dilemma for practice especially in the USA and Europe, which indicates to me that CSE is a global issue.  In addition the Welsh Government has adopted the 7 Core Aims within the AWCPP Safeguarding and Promoting the Welfare of Children who are at Risk of Abuse through Sexual Exploitation (2013: 23) and these aims protect children and ensure young people are not put at risk of CSE.  2 was very open in discussing his relationships with the older women with me.  Lefevre et al (2017: 2457) discusses the need for professionals to engage in relationships of trust to ensure successfulness in enabling children to address risky behaviours, situations and relationships.  This coincides with the Social Work Code of Practice (2017: 3) of establishing the trust and confidence of individuals.  2 and myself had been working together for nearly a year before 2 shared this information, and the information was shared with myself in a bragging manor, which indicates that 2 felt that this was acceptable, but also demonstrates that there was a level of trust within our relationship.  Interestingly Lefevre et al (2017: 2458) discusses how factors leading to CSE make it challenging for young people to recognise they are being harmed.  In addition to this, there was the added dimension of 2 being male and the perpetrators being female.  Nicholls et al (2014: 4) discusses that male-victim of CSE is a neglected area in regards to policy and practice.  The other dimension is the difficulties faced by male victims to disclose due to their own perception of their masculinity, Nicholls et al (2014: 12).  
The SERAF was completed jointly between myself and 2’s Child Protection Social Services, with the various information we both held.  Stephesnon and Allen (2013: 46) discusses the importance of a multi-agency approach to support young people such as 2 that are at risk in general.  I had explained clearly to 2 that I would be completing the SERAF with his Child Protection Social Worker, and I clearly explained the assessment and procedure to 2.  Trevithick (2009: 247) discusses the importance of working in an open and honest manner, and I strived to do this with 2.  Myself and 2’s Child Protection Social Worker met up within the YJS Offices and completed the assessment jointly.  Working in this manner ensured an effective assessment, however I did need to be aware of the differences in approach and conceptual frameworks by which different professions interpret and explore circumstance and behaviour, Hughes and Prior (2010: 17).  I had discussed my concerns during supervision, as I felt that the professionals in regards to 2 did not consider him to be at risk of CSE per se, as they felt that he had the capacity to be able to leave the situation.  Supervision provided me with the opportunity to reflect and to also consider my own pre-conceived judgements in regards to 2 and also male CSE.  I was aware of my own judgements in regards to accepting males as victims of CSE.  This required addressing to ensure my own values did not impair the SERAF and future interventions with 2.  Nicholls et al (2014:3) reports that professionals are more likely to recognise female rather than male CSE.  

The SERAF ensured both of us identified the vulnerabilities and risk indicators in regards to 2 through assessment process.  Following this the score is weighted and an overall score is generated which indicates the level of CSE risk.  This score is then put into four categories of risk which are: not at risk, mild risk, moderate risk and significant risk, Clutton and Coles (2007: 14).  Both myself and 2’s Child Protection Social Worker shared our information and together we scored the SERAF.  The process generated interesting debates between both of us in regards to our pre-conceived ideas of 2 in relation to his age, attitude, background and his attitude towards sex and females.  Working in this manner allowed me draw on different knowledge and skills, Morris (2010: 172).  It was also interesting that we both agreed on the scoring, which I had raised as one of my concerns within supervision.  Following the completion of the SERAF and following the guidelines, 2 scored an 8, which put him in the Mild Risk category.  Due to this score the SEARF guidelines and the Safeguarding and Promoting the Welfare of Children who are at Risk of Abuse through Sexual Exploitation state that there is no requirement to hold a strategy discussion (2013: 9) a Core Group was convened and the findings shared, the meeting consisted of myself, 2’s Child Protection Social Worker and the Police Officer.  The work following the SERAF guidelines was to be completed with 2 on risk awareness and healthy relationships, with a review if significant change in circumstances arises.  It was agreed that I would complete this work with 2, as I was the main professional that had contact with 2.  I discussed this in supervision, and it was agreed I would co-work with the YJS health and Well-being Officer to complete this work, providing education to 2 on healthy relationships and risks in regards to CSE.  I was aware that the work would be very challenging with 2 due to him not recognising that he was being exploited, Lefevre et al (2017: 2458) also discusses this by stating that it is very challenging for young people to recognise that they are being exploited in this manner.  As concerns had been raised a referral was also made to the Local CSE Panel to ensure the case was discussed at this level, this ensured multi-agency working and sharing of information as emphasised within the Safeguarding and Promoting the Welfare of Children who are at Risk of Abuse through Sexual Exploitation (2013: 13).  The Sexual Offences Act 2003, introduced new offences to protect all children under 18.  The Act provides specific offences in respect of CSE.  In 2’s case the relevant section is 47; paying for the sexual services of a child aged between 16 and 18.  

As risks and concerns had been raised in regards to 2 and CSE, the Youth Justice Board (YJB) requires a Risk Panel to be convened by the local YJS, with a case review on a monthly basis between myself, senior management, YJS Police Officer and a CAMHS Practitioner, Youth Justice Board (2010: 15).  During Risk Panel, it was agreed that in addition to me supervising 2 and educating him in regards to safe relationships and risk awareness he would gain the support of an YJS Participation Officer that was able to offer additional support and supervision.  On reflection I felt that there was a consensus within the Risk Panel, due to the familiarities of the members with 2, of indifference in regards to CSE concerns.  Following the Risk Panel I had the opportunity to reflect during supervision the differences perceived by professionals in regards to male and female victims of CSE; and if I myself had underscored 2 within the SERAF, due to his character and my pre-conceived ideas regarding 2.  2 is a very strong character and very resilient due to his family background and he has always been very verbal regarding his own sex life, this coincides with Alderson (2016: 293) concept that some young people are more susceptible to CSE due to their risky behaviours and exploration of their sexuality.  Interestingly Cockbrain and Brayley (2012: 691 - 692) within their article discusses the link between CSE and Youth Offending, they discovered that 75% of CSE victims are female while 25% are male, of the male young people 55% of the males had offending histories.  Interestingly if we take into account that CSE is not always reported, Cockbrain and Brayley (2012: 690) describe CSE victims as a hard to reach group and Nicholls et al (2014: 13) argues that male CSE is an underrepresented area.  

“…disclosure and detection rates are believed to be particularly low for male victims of CSE”  Cockbrain and Brayley (2012: 694)

This made me consider if 2 had been a female, would we as professionals have taken the concerns more seriously and not have the preconceived view that 2 was in control of the situation.  It could be deemed that as professionals we where being oppressive towards 2, due to our unconscious thoughts in regards to male CSE and female perpetrators and this demonstrates according to Maclean and Harrison (2009: 41) a pattern of social discrimination.  Also, when considering the SERAF assessment, there is a specific reference to ‘older boyfreind’ and no reference to an older girlfriend or Gay and Lesbian ‘relationships’.  This coincides with the lack of male-victim CSE within policy and practice, Nicholls et al (2014: 4).

Interestingly Clutton and Coles (2007: 26) discusses the differences between male and female young people at risk of CSE.  They discovered that if a male had family history of domestic abuse and family history of substance misuse, these factors are noticeable in many male CSE cases, and this leads to young people with low self esteem, poor trust in adults and relationship difficulties.  In regards to 2, there is history of domestic abuse between his mother and father, father is dependant on substances, mainly drugs, and mother and father are separated.   In the article “Intrafamilial Abuse” Hayes (2017) uses this term to describe the maltreatment of children within a family unit or setting.  The phrase can incorporate many different forms of abuse, in 2’s case he has been subjected to witnessing domestic violence and neglect linked to parental social and health problems.  The impact of childhood intrafamilial abuse can be significant and long-lasting.

“…damaging children’s educational attainment and mental health, as well as affecting their ability to form long-term, healthy relationships in adulthood.” Hayes (2017)
I was aware that 2 had formed very unhealthy relationships with these 2 women, and prior to this 2 was in a very volatile relationship with his on-off girlfriend.  Due to concerns regarding the relationship his girlfriends name was submitted to be discussed at a Multi-Agency Risk Assessment Conference (MARAC).  A MARAC is a local meeting that discusses victims at high risk of murder or serious harm, such as domestic violence, the meeting includes the police, children’s social services, health and any other relevant agencies, (Welsh Government 2018).  Interestingly the Police had referred his girlfriend; however I referred 2, as he had been assaulted on many occasions by his girlfriend.  This once again demonstrates how females as perpetrators are being over-looked by various agencies and the pre-conception of males amongst various professionals.

Reflecting on my work with 2 he was very hesitant to address the CSE element and therefore only focusing on that element would not have been beneficial to address the situation.  I adopted a Solution-Focused Approach, Kondrat (2010: 162), this amplifies what was going well in 2’s life, such as his part-time work and to then support him to imagine a future where the problem is not a problem.  The main weakness with this method in regards to 2 was that 2 did not consider his ‘relationships’ with older women a problem per se.  Due to this I had to re-address how I would approach the CSE issue with 2, as I wanted to ensure engagement.  2 had recognised that not having a permanent accommodation was his main problem.  Social Services had placed 2 in a B&B away from his friends and extended family.  From a professional view, 2 having a permanent address could lead to his desire to spend nights with these older women less appealing, and hence help eliminate the CSE risks.  Interestingly Nicholls et al (2014: 7) discusses not having a permanent accommodation can render young people at risk of CSE.  Therefore securing a permanent accommodation was essential for 2 in my professional judgement 

The Social Services and Well-being (Wales) Act 2014, section 21 places a duty on the local authority to assess to determine if 2 requires care and support.  This assessment would take into account 2’s wishes and feelings and also his parents and take into account all circumstances affecting his well-being.  The main support 2 required was accommodation.  Section 34(2) of the Social Services and Well-being (Wales) Act 2014 places a duty on the local authority to provide accommodation.  2 had been accommodated by the local authority in a B&B, however this was very unsuitable and was used regularly by the Probation Service to accommodate known adult offenders.  This accommodation was meant to be a short-term solution; however unfortunately, as there was no other suitable local accommodation for 2, this became a long-term placement.  HMIP (2016:7) discusses that many 16 and 17 year old young people are accommodated by local authorities in unsuitable or unsafe accommodation.  

“Children were routinely placed in hostel or bed and breakfast accommodation where they were living alongside unknown, and in some cases dangerous adults.”  HMIP (2016:7)

The practice of Solution-Focused Practice as discussed by Kondrat (162:2010) is built on the belief that concentrating on solutions to problems at times when problems do not occur, matter more than focusing on the problems themselves.  In regards to 2 the solution to his homeless situation had been addressed and was not a problem per se, however the solution that was provided by the local Housing Accommodation was not adequate by 2 or myself as his worker to eliminate the CSE risks he faced due to location.  My role according to Kondrat (2010: 172) is to work collaboratively with 2 in overcoming the present problem.  It is important when working with 2 that he not only identified the problem, he also, with my support, identified goals that are personally meaningful for him.  Working in this manner provided 2 with empowerment and treating him as the expert in his own life and coincides with the Social Work Codes of Practice, (2017: 3) in regards to promoting a voice and respecting his rights.

“Solution Focused Social Workers are interested in the context of a client’s situations as the client describes his or her life in his or her own language. Solution focused Social Workers seek out clients strengths and resources in helping clients search for solutions.”  Kondrat (2010: 173)

On reflection the Solution focused practice, focused on what was going well in his life – such as continuing with work, and working positively through his order, Kondrat (2010: 175).  Following this, we where able to draw upon, and develop a picture of his preferred future that included his mother, as despite everything 2 still wanted and needed his mother in his life.  Teater (2010: 9) discusses how Bowlby’s theory of attachment can assist social workers in understanding and making sense of clients’ behaviour and abilities to develop relationships.  Bowlby within Teater (2010: 9) discusses the importance of past relationship in determining how individuals will develop emotionally and socially, and form relationships in the future.  2 grew up in a chaotic household, which involved domestic abuse, his father having substance misuse issues, separation, where 2 spent a large proportion of his childhood with his father due to mum’s grief following losing her own mother.  Mother discusses this period with regret and feels that 2 had been abandoned by her and her husband due to his substance issues.  In my professional opinion 2 has been raised within a household where he did not receive appropriate and positive attention, due his parent’s own issues, this indicates an insecure ambivalent attachment, Bowlby, within Teater (2010: 10).  In my professional opinion 2’s childhood has lead to him having a distorted or inaccurate view of others in future relationships and interactions such as his mother and on-off girlfriend.  Interestingly Maclean and Harrison (2009: 109) discusses teenagers experiencing ambivalent attachment is likely to engage in attention seeking behaviour such as self-harm, sexual activity or consume alcohol and ensure their parents are aware.  In regards to 2, all of his offending is linked to his mother from the assault, to the taking of her car under the influence of alcohol.  2 is also partaking in sexual activity and has done so since a very young age.  More recently there are CSE concerns which could indicate his distorted view of relationships, and when in a relationship domestic violence is a major element.

The work I completed with 2, discussions during supervision and the vast reading within the area has made me realise that CSE is a complex and hidden issue, if you also take into consideration a male victim and female perpetrator the issue is even more complicated and limited research and policies within the area.  I realised immediately following the manner 2 was discussing his ‘relationships’ with the two women, and his insistent denial of CSE, that my input with 2 in regards to keep safe work would need to be completed in an alternative manner.  On reflection I feel that embarking on the accommodation issue with 2 was the way forward to limit his dependence on the two older women, due to his insistent denial, conversely this was not dealing with the principal issue.  Reflecting on this case has made me consider that a ‘one size fits all’ approach to supporting young people, male or female in regards to CSE is not appropriate, and due to the continual denial as I have discussed I may have focused primarily on the accommodation to further strengthen our professional relationship.  Discussing healthy relationships and CSE risks with 2 was very difficult due to his denial and his perspective of the situation with the older girls.  Reflecting on this case and discussion within supervision has made me reflect critically if this is the manner I would have managed the case if 2 was a female and a male perpetrator.

On reflection I will aim to develop my knowledge and understanding within CSE to become better equipped to work with individuals who are victims to sexual exploitation.  There is a requirement to work more collaboratively with organisations such as Barnardos, NSPCC and ONYX that specialise within CSE.  This will be of benefit to the young people as I will have a better understanding of the issues faced by young people and how to work with young people in denial.

As male CSE is a very hidden and complex area, there is a need to ensure that it is at the forefront of our minds when working with male young people within the youth offending field.  To ensure this takes place I will ensure that it is a topic I will discuss critically within supervision and ensure that colleagues within my team are aware of the risks.  

Word Count








4194
Reference:

Alderson, K. (2016) ‘Child Sexual Exploitation’ Journal of Forensic Practice 18(4), pp292-295

All Wales Child Protection Procedures. (2008) (online) Available at: http://www.childreninwales.org.uk/policy-document/wales-child-protection-procedures-2008/ (accessed at 01/03/18)

All Wales Protocol Safeguarding and Promoting the Welfare of Children who are at Risk of Abuse through Sexual Exploitation. (2013) (online) Available at: http://www.childreninwales.org.uk/our-work/safeguarding/wales-child-protection-procedures-review-group/ (accessed at 01/03/18)

Children’s Act 1989.  London: HMSO

Cockbrain, E. and Brayley, H. (2012) ‘Child sexual exploitation and youth offending: A research note’ European Journal of Criminology, 9(6), pp689-700

Criminal Justice and Immigration Act 2008.  London: HMSO

Clutton, S. and Coles, J. (2007) ‘Sexual Exploitation Risk Assessment Framework’ Essex: Barnardos

Data Protection Act 1998.  London: HMSO

Hayes, D. (2017) Intrafamilial Abuse.  Children and Young People.  November

Her Majesty’s Inspectorate of Probation. (2016)  ‘Accommodation of Homeless 16 and 17 Year Old Children Working with Youth Offending Teams’. Manchester: HMIP

Hughes, N. and Prior, D. (2008) ‘Delivering youth justice through partnership working’ in K Morris (ed), ‘Social work and multi-agency working: Making a difference’, Bristol: The Policy Press, pp9-27.

Kondrat, D. (2010) ‘Solution-focused practice’ in B Teater (ed), ‘An Introduction to Applying Social Work Theories and Methods’, Berkshire: Open University Press, pp162-177.

Lefevre, M. Hickle, K. Luckock, B. and Ruch, G. (2017) ‘Building Trust with Children and Young People at Risk of Child Sexual Exploitation: The Professional Challenge’ British Journal of Social Work, 47, pp2456–2473

Maclean, S. and Harrison, R. (2009) ‘Theory and Practice: A Straightforward Guide for Social Work Students’ Staffs: Kirwin Maclean Associates Limited

Nicholls, C. Cockbain, E. Brayley, H. Harvey, S. Fox, C. Paskell, C. Ashby, M. Gibson, K and Jago, N.  (2014) ‘Research on the sexual exploitation of boys and young men: A UK scoping study Summary of findings’  Barnardos: Essex

Safeguarding Children: Working Together Under the Children Act 2004.  (2006) (online) Available at: http://gov.wales/pubs/circulars/2007/nafwc1207en.pdf?lang=en (accessed at 01/03/18)

Selwyn, J. and Meakings, S. (2016) ‘Adolescent-to-Parent Violence in Adoptive Families’ British Journal of Social Work 46, pp1224-1240

Sexual Offences Act 2003.  London: HMSO

Social Care Wales (2018) ‘The Social Worker.  Practice guidance for social workers registered with Social Care Wales.  Welsh Government: Cardiff

Stephenson, M. and Allen, R. (2013) ‘Youth Justice: Challenges to Practice’ 2nd ed. Norwich: Unitas

Teater, B. (2010) ‘An Introduction to Applying Social Work Theories and Methods’, Berkshire: Open University Press

The Social Services and Well-being (Wales) Act 2014.  Cardiff: Welsh Government

Trevithick, P. (2009)  Social Work Skills a Practice Handbook.  2nd ed.  Berkshire: Open University Press.  

United Nations of the Convention on the Rights of the Child.  (1989). (online) Available at: https://downloads.unicef.org.uk/wp-content/uploads/2010/05/UNCRC_summary-1.pdf?_ga=2.29019324.1065620238.1520892341-890271219.1520892341 (accessed at 01/03/18)

Welsh Government. 2017. Seven Core Aims for Children and Young People (online) Available at http://www.wjec.co.uk/uploads/publications/14641.pdf (accessed at 01/03/18)

Welsh Government. (2018) ‘Undertaking a risk and needs assessment.  (online) Available at: http://livefearfree.gov.wales/guidance-for-professionals/advice-on-supporting-your-clients/undertaking-a-risk-and-needs-assessment/?lang=en (accessed at 01/03/18)

Williams, K. Woolliams, M and Spiro, J. (2012)  ‘Reflective Writing’.  London: Palgrave Macmillan.

Youth Justice Board. (2010) ‘Case Management Guidance: Assessment for Interventions and Reports’. Halston Printing Group: Buckinghamshire
***** Wales Safeguarding Board.  (2018) (online) Available at: http://www.*****walessafeguardingboard.wales/ (accessed at 01/03/18)

Adran 5

Diogelu

Canllawiau: Mae Gofal Cymdeithasol Cymru angen i weithwyr cymdeithasol sydd newydd gymhwyso i ddarparu tystiolaeth am eu dealltwriaeth o waith diogelu gydag oedolion a phlant.   Bydd yr aseiniad isod yn eich galluogi i ddangos hyn.  D.S. os yw eich maes gwaith arferol ym maes plant dylech ysgrifennu am ddiogelu oedolion. Os ydych fel arfer yn gweithio gydag oedolion yna dylech ysgrifennu am ddiogelu plant.  
	Mewn maes sydd ddim yn brif ganolbwynt i'ch gwaith (gweler y canllawiau uchod), esboniwch beth yw'r ddeddfwriaeth berthnasol, y polisïau a'r gweithdrefnau cenedlaethol, lleol a sefydliadol ar gyfer diogelu.   

500 gair (+/- 10%: dylech gynnwys nifer y geiriau ar ddiwedd pob rhan) 


Within Wales, there has been a recent transformation following the Social Services and Well-being (Wales) Act 2014 coming into force, this has resulted in wide-ranging reforms and will have a major implication for practice according to Social Care Wales (2017: 3).  This Act places a partnership support where there is emphasis on the ‘Adult’ (if they have capacity, as defined in the Mental Capacity Act 2005) in making decisions regarding their own well-being, promoting their independence, giving them a stronger voice and control.  The Act promotes the use of support available within the community and this according to the Welsh Government (2015: 3) will ensure services will be available to provide the correct support at the correct time.

The Social Services and Well-being (Wales) Act 2014, Section 3:2 define an ‘Adult’ as a person who is aged 18 or over.  Section 126:1 defines an “adult at Risk” as an adult that is experiencing or is at risk of abuse or neglect, has needs for care and support and due to the needs is unable to protect himself or herself against the abuse or risk.  The Social Services and Well-being (Wales) Act 2014 ensures due regards is given to the UN Principles for Older Persons 1991.  
Section 126:2 of the Social Services and Well-being (Wales) Act 2014 provides the local authority with the power to make enquires if they think and adult is at risk, and to decide if action should be taken.  Section 127 introduces the adult Protection and Support Orders (APSO), and these will only be used in exceptional circumstances.  The Act places duty on the authorised officer to apply to a justice of the peace on behalf of an adult they deem to be at risk.  The ASPO enables the officer to speak in private with the adult suspected of being at risk, make an informed decision if that adult is making decisions freely, and if the adult is at risk to make decisions about further actions. 

The policies and procedures within the Wales Interim Policy and Procedures for the Protection of Vulnerable Adults from Abuse (2013) (POVA) are still in place at present.  This is a multi-agency collaboration in response to safeguarding the adult deemed to be at risk and ensures consistency across Wales.  This policy and procedure derives from the In Safe Hands Guidance (2000).

The guidance within the Deprivation of Liberty Standards protects adults within care homes or hospitals.  This guidance ensures that restraint and restrictions are only used if they are deemed to be in an adult’s interest.  This standard is an amendment within the Mental Capacity Act 2005.

The Social Services and Well-being (Wales) Act 2014; Section 134, requires a regional Safeguarding Board.  The objectives of this board is to protect adults who have care and support needs, and are experiencing risk, abuse or neglect, and to also prevent adults from becoming at risk of abuse or neglect, (***** ***** Safeguarding Board, 2018)
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There are differences within working within the children and adult sector, and I will discuss the main differences within this piece of work.  The Social Services and Well-being (Wales) Act 2014 ensures that ‘people’ are at the heart of the new law and ensuring they have an equal voice in the support they receive, Welsh Government (2015: 3).  It must be noted that the term ‘equal voice’ is not evenly balanced for adults and children.  There is an assumption that adults, who have the capacity and ability to make decisions for themselves are allowed to do so, and this is in partnership with professionals, Welsh Government (2015: 5).  There is a joint up ethos in regards to working with children, however if they or their families decision is not ‘promoting the child’s wellbeing’ and the child is a risk of harm there is a legal duty within the Children’s Act 1989 to undertake a section 47 assessment to assess.  

If there are concerns in regards to an adult there is a new power within the Social Services and Well-being (Wales) Act 2014, Adult Protection and Support Order (ASPO) and this can be used in exceptional circumstances to ensure an assessment takes place privately with the adult.  The professional must apply to the Justice of Peace for an ASPO to satisfy that there is reasonable cause to suspect the risk.  In regards to children the decision is made fairly instant by Social Services, this can be jointly following a strategy meeting, or immediately at point of referral dependant on the significant harm.  The Social Services and Well-being (Wales) Act 2014 has progressed substantially in regards to safeguarding adults, especially with the APSO, however there are still much more powers within safeguarding children, in regards to Care Orders, Emergency Protection Orders, Police Protection Orders and Interim care Orders.  There is no specific power to remove an adult from a harmful situation if the adult wishes to stay, unless there are mental health concerns within the Mental Health Act 1983, while the decision regarding children is with the professionals and court of law.

Another variance is the definition of safeguarding between adults and children services.  The definitions are similar; however there is an assumption that children require safeguarding due to their youth, inexperience and family dynamics, while adults have the right and capacity to make their own decisions, even if it is deemed unwise by professionals, Koubel (2016: 25).  
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Adolygiad Datblygiadol (b)

	Myfyriwch yn feirniadol ar eich datblygiad gan gynnwys cyfeiriad at yr hyfforddiant, dysgu, ymchwil a'r defnydd o oruchwyliaeth ers cwblhau rhan 2. Mewn trafodaeth gyda'ch mentor/goruchwyliwr/rheolwr llinell ystyriwch i ba raddau mae'r anghenion dysgu hynny wedi eu cyflanwi. Nodwch unrhyw anghenion dysgu ychwanegol i gefnogi eich datblygiad wrth drosglwyddo i ddod yn ymarferydd profiadol.  Yma byddwch yn ystyried yr adborth yr ydych wedi ei dderbyn gan unigolion sy'n defnyddio gwasanaethau, eu teuluoedd a'u gofalwyr a sut mae hyn wedi effeithio ar eich ymarfer.  

800 gair (+/- 10%: dylech gynnwys nifer y geiriau ar ddiwedd pob rhan) 


By using the Borton (1970) reflective model in Jasper (2003: 98) I will critically reflect on my practice and development, since completing section 2 of this portfolio.  I will refer to how supervision, training and research have had an impact on my learning and development and in supporting my transition in becoming an experienced practitioner.
The first section of Borton’s model requires a description and some self-awareness with regards to what I have learnt and the areas I have developed.  Even though the last year has been challenging, with a high case load and working with complex cases; I do believe that I have made significant progress.  I have managed to respond to significant changes within the Youth Justice Service (YJS) and also within Social Services in Wales.  A new assessment tool has been put into practice by the Youth Justice Board across England and Wales, Asset+ and the Social Services and Well-being (Wales) Act 2014 had been implemented.  Both of these changes had a major impact on my practice however I do believe that I have responded well to these changes.  Supervision has provided me with the platform to discuss these changes.
The ‘so what’ level of the reflective model now requires some analyses and evaluation on my development.  
I identified as a learning need in section 2 the powerful nature of the work in regards to the compulsory nature of the work and ensuring young people have a voice within the assessment.  I have completed the UNCRC (1989) training for the YJS and the Asset+ training.  Both of these training have provided me with further knowledge in ensuring the voice of the child is paramount within my work.  Supervision provides me with the platform to ensure that I put this in practice.  I feel that I have met the learning need identified in section 2, however it is essential that it is at the forefront of my work, as it is highlighted within the Social Services and Well-being (Wales) Act 2014 and the Children’s Act 1989.  

A learning need I was to become more analytical within my Asset+, as the requirement to analyse complex information is paramount to reach an understanding of young people’s behaviours and risks.  Since completing the analysis training, my skills have developed within this area and I am able to write analytically and provide a concise assessment in regards to the risks young people pose within the community.  I feel that I have met the learning need within section 2.

In regards to working collaboratively I feel much more confident in working collaboratively with other agencies and I have become more aware of other agencies and the support they are able to offer young people and their families.  Conversations with colleagues have been beneficial, and the opportunity to share this knowledge and best practice.  I do feel that I have met the identified learning need; however I do feel that due to the difficulties and complexities young people face there will always be an on-going learning need to be aware of agencies and the support they provide to young people. 

I had identified the requirement for further development in regards to working with young people that have a history of sexually harmful behaviour (SHB).  I have had the opportunity to complete the AIM2 training in regards to the assessment process and feel confident in my ability to assess young people.  This training is extremely important when working with a young person that displays SHB, it provides evidence in regards to the level of risk the young people pose, and if the risks can be managed within the community.  I have partly met this need and I am researching the possible interventions to gain further knowledge base.

The final stage of the model, ‘now what’ requires reflection on what I need to do to improve and enhance my practice further.  

As I have discussed above, I require to complete the intervention aspect of the AIM2 assessment tool.  Completing this training will provide me with the skills required to support a young person that displays SHB within the community.  Staying within their community ca be very important for young people.  

I recognise that I require further training in regards to the Social Services and Well-being (Wales) Act 2014.  I have completed the mandatory training but would benefit from further training, especially as many of the young people are supported by Social Services, this would ensure that I am fully aware of the new legislation.

I received very positive feedback from a parent of two brothers that I worked with.  The brothers had been open to YJS for some years, and had history of non-engagement.  The mother was very complimentary of my work, as she was surprised that both worked well with me and no further breaches occurred.  This has had a positive impact on my practice and has given me the confidence to work with challenging young people, and has made me reflect on the skills I possess to uphold relationships with young people.  

Becoming a Practice Teacher is an area that I am interested within in the future.  At present I feel that I still have a further period of developing as an experienced Social Worker before embarking on this journey.
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I have had an  opportunity to review the Portfolio and offer the following observations in regards to the developments provided by Rhian in relation to her practice within the Portfolio.

As is the case with many newly qualified Social Workers the mandatory/ statutory nature of the work within the criminal Justice System offers challenging and  oftentimes difficult dilemmas. Rhian has identified that not only does situation pose some moral questions and can challenge some of the principles of Social Work, but oftentimes involves acting against the wishes of the child and threatens the basis of a trusting and robust working relationship between Social worker and client.  I feel that since her commencement at the Gwynedd and Mon Youth  Justice Service ( YJS) Rhian has shown an appreciation and acceptance of the difficulties that exist in working in an agency that requires staff to balance support, safeguarding with elements of enforcement and responsibility. Rhian has used the Youth Justice Services assessment Tool AssetPlus as the basis to assess and analyse these different and often conflicting forces to develop interventions based on risk, Safeguarding and self- assessments provided by young People/  parent and carers. Rhian is I believe able to fully utilise the AssetPlus to reconcile these differences and base her professional decisions on thorough assessment and robust analysis. Indeed during the recent observation I was able to observe that Rhian was able to develop a good working relationship with a  young person and encourage and support him in completing an Anger Management programme, despite the young person’s obvious reluctance and unwillingness to fully participate. It was evident in the discussion that Rhian used the basis of her assessment to remind and encourage the young person as to the scope and purpose of the session. Also it was re-assuring to note throughout the session Rhian continued to ask the young person for his thoughts and opinion which demonstrated a person centred approach and an understanding of the “ what matters” aspect of The Social Services and Well -being Act (2014)

Alongside of members of the team Rhian was asked to attend specific training focusing on improving analysis in assessment and report writing. This was felt to be not only an area for development for Rhian, but for case Managers throughout the team. It is reassuring to note that Rhian now appears more confident and capable in completing the Explanations and Conclusion section of Assetplus which requires her to review all information gathered and analyse all sources of information before creating programmes of work to be completed by young people. It is evident that Rhian has become far more proficient in this area and her recommendations are based on consideration and analysis and on targets which are agreed and ultimately achievable. 

The allocating of more complex and difficult cases although providing challenges has provide Rhian with opportunities of liaising and co-working with colleagues bother form within the team and also with external agencies. As Rhian has become more familiar and confident within her practice she is able to confidently attend Case Conferences, Core Groups, Youth  Court to represent the YJS and advocate on behalf of the service. It is clear that Rhian is now confident in a range of different professional meetings and is familiar not only with the processes , but in the need to present relevant and concise information for the benefit of the young person. 

The introduction of more complex cases has involved Rhian commencing work with young people who have committed offences  of A sexual nature. Rhian has attended AIM  2 training to assist and support her in this development and also has access to a SHB co-ordinator for consultation purposes should the need arise. While this is an undoubtedly a difficult and sensitive sphere of work which necessitates certain range of skills, Rhian appears to be confident in completing assessment and identifying levels of support for this unique client group. On the occasions were Rhian has been asked to assess she has demonstrated an insight into the triggers that can lead to sexual offences and seemingly adopts a non-judgemental and impartial approach. This is reassuring and due to the progress made I will be looking to identify further AIM2 intervention training so that Rhian can begin to deliver bespoke Interventions to young people demonstrating Sexual Harmful behaviour (SHB) 
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Manylion a llofnodion dysgwyr a gwiriad rheolwyr llinell

Cyfrifoldeb y dysgwr yw sicrhau bod eu rhif dysgwr prifysgol wedi ei roi yn gywir pan ofynnir am hyn yn y portffolio. 

Manylion y Dysgwr 
(D.S. mae hi yn hanfodol eich bod yn rhoi gwybod i'ch Uned Datblygu Gweithlu/Hyfforddi a Phrifysgol Cymru, Y Drindod Dewi Sant os yw eich enw neu eich cyfeiriad ar gyfer gohebiaeth yn newid).  
1. Enw’r Dysgwr  Rhian Eleri Sharpe
2. Rhif cofrestru Prifysgol y Dysgwr: 1605001
Cyfeiriad i anfon gohebiaeth:

7 Bryn Rhosyn
Rhosybol
Amlwch
Ynys Môn
LL68 9PY

Rhif Ffôn:

01407 830 134
E-bost:

rhibodel@hotmail.co.uk
Dyddiad Cymhwyster Proffesiynol:  17/07/2014
Dyddiad cofrestru gyda Chyngor Gofal Cymru: 05/08/2014
3. Enw Asiantaeth y Dysgwr: Youth Justice Services Gwynedd and Mon
Manylion cyswllt yr Asiantaeth:

Menai Office
Beach Road

Y Felinheli

LL56 4RQ

Rhif Ffôn: 01248 679183
Cyfeiriad e-bost: :GwasanaethCyfiawnderIeuenctid@gwynedd.llyw.cymru
4. Mae'r dystiolaeth yr wyf wedi ei darparu yn y portffolio yma yn:

Gymraeg yn unig  Cymraeg a Saesneg   Saesneg yn unig  (
Manylion y Mentor
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PORTH AGORED a PHRIFYSGOL CYMRU, Y DRINDOD DEWI SANT  

TYSTYSGRIF I RADDEDIGION MEWN CADARNHAU YMARFER GWAITH CYMDEITHASOL

CYTUNDEB DYSGU DYSGWR A CHYFLOGWR 

	Enw’r Dysgwr 
	Rhian Eleri Sharpe

	Enw’r Tîm/Asiantaeth 
	Youth Justice Service

	Enw'r Mentor 
	Malcolm Vaughan

	Enw'r Rheolwr Llinell   
	Malcolm Vaughan


Dyletswydd Astudio
Bydd y dysgwr yn ymgymryd â holl elfennau'r rhaglen Tystysgrif i Raddedigion yn ddiwyd, gan gynnwys mynychu'r sesiwn anwytho , pedwar Gweithdy Cadarnhau a chymryd rhan mewn arolwg gwerthuso neu grŵp ffocws wedi cwblhau'r rhaglen.  

Mae enw llawn y dysgwr a'i gyfranogiad effeithiol ar y Dystysgrif i Raddedigion yn orfodol o gofio fod Gofal Cymdeithasol Cymru wedi gwneud cwblhau'r rhaglen yn ofyniad o fewn y cyfnod cyntaf (tair blynedd) o gofrestru fel Gweithiwr Cymdeithasol.  
(Cymhwyso Ebrill 2016 ymlaen)
Absenoldeb astudio 
Mae'r cyflogwr yn cytuno i gefnogi'r dysgwr drwy ddarparu absenoldeb wedi ei dalu yn llawn i'r dysgwr fynychu'r holl gyrsiau cyflwyno, Gweithdai Cadarnhau, cyfarfodydd gwerthuso'r rhaglen neu hyfforddiant a gytunwyd.  Yn ychwanegol, gellid cymeradwyo tri diwrnod tâl ychwanegol gan y rheolwyr fel cyfraniad tuag at yr amser sy'n gysylltiedig gydag ymchwil personol a datblygu’r portffolio i'w gyflwyno.    Cyfrifoldeb y dysgwyr yw trafod hyn gyda'u rheolwr a phan maent eisiau cymryd y cyfnod absenoldeb yma.   Gellid cymryd y dyddiau astudio yn ystod unrhyw ddiwrnod o'r wythnos (neu gyfuniad o ddyddiau) cyn belled â (i) ei bod yn briodol i amser paratoi'r portffolio ar y pryd, a (ii) y cytunwyd gyda Rheolwr y Tîm fydd yn rhoi ystyriaeth i anghenion y tîm a'r gwasanaeth.  Mae lefel y amser astudio a ddisgrifir yma yn tybio bod y dysgwr yn gweithio oriau llawn amser.   Os yw'r dysgwr yn gweithio llai na 37 awr yr wythnos bydd yr amser yn cael ei gymeradwyo yn unol â pholisïau lleol y cyflogwr. 

Adnoddau 
Gall y dysgwyr gael mynediad i ddeunyddiau dysgu a llyfrgell o adnoddau presennol eu cyflogwr neu fel a ddisgrifiwyd yn Llawlyfr y Rhaglen o'r Brifysgol.  Mae'r cyflogwr yn deall fod y Dystysgrif i Raddedigion i'w chwblhau gan Weithwyr Cymdeithasol sydd newydd gymhwyso yn ystod eu cyfnod cofrestru cyntaf a bydd yn cefnogi'r amserlen yma.  Ond, mae yna hefyd ddisgwyl bod dysgwyr ar raglen ddatblygu broffesiynol yn cymryd cyfrifoldeb am eu dysg eu hunain gan hefyd ddefnyddio eu hamser eu hunain ar gyfer astudio personol a pharatoi portffolio.  

Mae adran hyfforddiant y cyflogwr yn cytuno i:  
· Drefnu fod staff cymwys yn ymuno â'r rhaglen  

· yn talu ffioedd y cwrs yn uniongyrchol i'r Brifysgol   

· yn darparu arweiniad ychwanegol a chefnogaeth drwy: 

a) hwyluso mynediad i ddeunyddiau dysgu presennol neu adnoddau llyfrgell 

b) darparu cyfleoedd hyfforddi priodol o'r rhaglen hyfforddiant mewnol presennol fel y cytunwyd gyda'r dysgwr a'r mentor 

c) darparu cyflwyniad i'r rhaglen a'r Gweithdai Cadarnhau  

d) darparu arweiniad a chefnogaeth i ddysgwyr am ofynion y rhaglen a chwblhau'r portffolio

e) helpu datrys unrhyw drafferthion a gyfyd gyda'r rhaglen gan y dysgwr, mentor neu reolwyr gwasanaeth  

Mae'r dysgwr yn cytuno i:  
· weithio yn brysur i gwblhau cymhwyster yn ystod yr amserlen a gytunwyd o 12 mis o ddyddiad cofrestru ar y rhaglen   

· yn adnabod gyda'r rheolwr/mentor hyfforddiant mewnol priodol a threfnu i fynychu'r cyrsiau hyn 

· Yn adnabod gyda'r rheolwr/mentor a'r Rheolwr Hyfforddi unrhyw ofynion arbennig e.e. dyslecsia gan gysylltu gyda Gwasanaethau Myfyrwyr y Brifysgol yn uniongyrchol am y gefnogaeth ychwanegol a fydd efallai ei hangen   
· yn mynychu cyflwyniad a phedwar Gweithdy Cydnerthu. Dyma elfennau gofynion gorfodol y rhaglen  

· cynhyrchu gwaith a thystiolaeth sy'n briodol i'r portffolio a'r canlyniadau dysgu mewn amserlenni cytunedig  

· gwneud a chadw at apwyntiadau a gytunwyd gyda'r mentor/rheolwr llinell 

· sicrhau eu bod wedi paratoi yn ddigonol a chael unrhyw cydsynio sydd ei angen ar gyfer arsylwi ymarfer 

· hysbysu'r mentor/rheolwr llinell a'r adran hyfforddi ar unwaith os oes unrhyw broblemau neu newidiadau mewn amgylchiadau wrth ddilyn y rhaglen, yn enwedig os gallai hyn effeithio ar gwblhau'r rhaglen erbyn y dyddiad cau a gytunwyd neu allu'r unigolyn i fynychu gweithdy gorfodol. 

· cyd-gysylltu gyda'i reolwr llinell/mentor i gadarnhau dyddiau astudio a defnyddio eu hamser eu hunain i astudio ar eu pennau eu hunain, ymchwil a pharatoi'r portffolio  

· cymryd cyfrifoldeb personol am baratoi a chwblhau'r holl waith sydd ei angen i gyflwyno eu portffolio  

· gweithredu bob amser yn unol â'r Cod Ymarfer, polisïau, gweithdrefnau a phrosesau'r cyflogwr a'r Brifysgol 

· sicrhau eu bod yn deall yr angen i gwblhau'r rhaglen yn ystod y cyfnod cyntaf (tair blynedd) o gofrestru gyda Chyngor Gofal Cymru 
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