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Ecad5007 assignment 

This assignment will critically evaluate the importance of interventions and how they can provide support and guidance to any child. During this assignment I will be discussing speech and language therapy as an intervention. Speech and language therapy addresses challenges with language and communication, it supports children with autism to improve their verbal, nonverbal and social communication, allowing that child to communicate in a plethora of functional ways [autism speaks, 2022). 
This assignment will refer to a child called Tom, BERA (2018), states the vitality of the anonymity treatment of a participant’s data and that should be the ‘norm’ in order to conduct this research. Therefore, for this research a ‘fictionalised’ name will be used for the child in order to protect the individual and their safety as it is their right to confidentiality and anonymity. 
Tom is 7 years old and in year 3, Tom has autism which causes him to find great difficulty when communicating with peers as well as adults. Tom decides to use very vague responses such as “no”, “yes” and “stop”, he also communicates by repeating what people say to him. For example when asked a question “would you like me to open this?” he responds by saying “open this”. Tom enjoys drawing pictures of characters from tv shows, such as Mr. Bean and sharks, he also brings ‘forky’ in to school which is something Tom also likes to draw. Tom’s teacher has decides that speech and language therapy would be beneficial to support him moving forward with his communication and social skills. Speech and language therapy is an intervention which begins with a full assessment of an individual’s speech, language, and communication skills. The initial assessment will determine the types of difficulties the individual has and also the severity of these difficulties (ASD, 2023). As assessed by the therapist previously it has been discussed that Tom shows greater difficulty when communicating with peers and students, it has also been discussed that Tom shows signs of echolalia. 

Echolalia is the repetition of words and phrases that have been heard, either on tv, or by other people, they may find great difficulty communicating using their own words, thoughts, and struggle to communicate effectively. This could also link with the way Tom draws pictures as he sees them from memory and to every detail. ‘It is estimated that 75% of people on the autism spectrum have exhibited echolalia, as it is thought to be as a result of them struggling to exhibit spontaneous speech and can be used as a coping mechanism’. (CPD, 2022). 
Toms’ speech therapy has been agreed to go through an IEP which is an individualised education program. This is a document that provides that support to all teachers and staff members, this IEP includes strategies to help them learn and understand what needs to be reviewed in order to track Toms progress. This document will hold all of his previous assessments, records, one page profile and strengths. It provides that access for Tom to understand what is being provided for him in order to support him as well as give his mother and staff who will be supporting him an insight on what his therapy will be and what it includes (NAS, 2020).

The speech therapist has agreed with Toms teacher that the individual plan tailored to his needs will allow him to attend daily sessions within a large empty classroom, within the school 4-5 days a week with the classroom teaching assistant (TA). Thus discussed lowering sessions when progress is being shown, he will have sessions focused on his understanding of language and conversational skills. This will consist of Tom using a talk box. The talk box was created by pathologists to share ideas about creating language rich environments for foundation and key stage 2 age children, using the child’s toys and different things to provide a language rich environment that allows them to feel comfortable and excited to begin their communication (carpool health and Calgary health region, 2007). He will create this talk box within his first stage of his sessions, it will allow him to include his favourite drawings and items such as ‘Forky’. As sessions progress Tom will begin by understanding words, hearing how they sound and begin sounding them using phonics. Phonics teaches children how to read and write, it helps children hear, identify and use different sounds that distinguish one word from another in the English language, Literacy Trust (N.D). As sessions progress, he will build on the sounds and understand that they connect to words and furthermore how to build these words to create sentences. 

During this extract I will discuss Talk-boxes and how they can change the current methods of communication in order to deliver personalised and visual language to those who need it, talk boxes facilitate the opportunity for children with autism to communicate with others through language that they begin to understand themselves (Carter. B, 2011). Talk boxes are used to build a child’s foundation of knowledge to allow their speech and language to be developed, by allowing them to develop their listening, attention and interacting skills in the process. Talk boxes provide children who require support for language and speech to build and develop skills which will be at the foundation of their speech and language developments such as listening, interacting, play, understanding language, expressive language and finally speech and pronunciation (Cambridgeshire County council, 2015).   Piaget (1962) viewed play as vital to the development of intelligence in children. Piaget states that play matures their environment as well as encouraged further cognitive and language development. Cognitive development requires children to take an active role in their learning process, acting much like scientists as they perform experiments, make observations and learn about the world, they will continually add new knowledge and build upon existing knowledge and adapt their previous ideas to accommodate new information (Piaget, 1936). Early intervention is identifying and providing support early and effectively, supporting children and young people who are at risk of poor outcomes, it works to prevent occurring problems before they exacerbate, it also helps foster a set of strengths and skills to prepare that child for their ongoing future development (EIF, 2023). 


[bookmark: _Hlk126511132]The intervention Tom will be undergoing will be Talk boxes, this intervention is related to the early years foundation phase (2008) and the letters and sound guidance (primary national strategy). They contain items that are focused around a particular topic or theme and the sessions that are planned for the talk boxes can be constructed in any way to facilitate any child and their development or needs (NHS, 2015). As previously discussed, Tom had an IEP which is a individual education plan, an IEP was created in 1993 by the education act, they were stated as the ‘guidelines’ to LSA’s responsibilities towards children with additional learning needs. The IEPs are structured into stages 2 and 3 which they should; identify needs, set specific learning targets and assist teachers in setting suitable programmes of learning (Benton. P, O’Brien. T, 2000). The IEP was taken by Toms LSA, throughout the IEP it was shown that Tom struggles greatly with basic communication and understanding of language. Throughout his individual plan there are language assessment documents which show the barriers Tom are dealing with regarding his understanding of language. A speech therapist gave Tom an ACE, which is also known as an assessment of comprehension and expression, this assessment is used if a child is showing delayed or impaired language development between the ages of 6 – 11 years and 11 months. Before undergoing his assessment, the therapist had a brief discussion with Tom. As he only answered in one word responses as well as repeating the therapists sentences she decided to undergo 2 subtests; naming and semantic decisions. 
Naming consisted of showing Tom pictures and allowing him to name them based on the image shown, for example there was an apple and Tom said ‘apple’, ‘apple red’. The second subtest was semantic decisions this consisted of him making links between two pictures or words. There was 4 pictures and Tom had to make the connections, two pictures were foods and the other two were pictures of animals, he had to find the words that said ‘food’ and ‘animals’ and connect the pictures with those words. Tom did so successfully. Based on his language development the therapist agreed with Tom’s LSA, mother and teacher to provide him with talk box sessions. They agreed on a 6–8-week period where Tom will be able to use his own thoughts and ideas to create his box, using his toys as well as creating drawings he can make without any guidance, his mother stated that he is more engaged when he has something familiar near him. The sessions at the beginning of Toms talk box sessions will allow him the opportunity to draw, anything he wants. Tom will have confidence to do so as he is in a comfortable environment with his familiar LSA. As his sessions build, he will be given words that connect to his drawings, these will be placed within his talk box, over time Tom will be confident to pick his own words from the box and read them comfortably and confidently. Allowing him to use the images he has created to make connections with the words. This gives him the opportunity to grasp the understanding of what he is saying, rather than him saying words that mean nothing to him. The words will be visual for Tom to see, using colourful words and big text. The words will also have pictures, these pictures will give context behind the words, therefore giving meaning to what Tom is being asked to say, for example a picture of a Tv would also show the word Tv on it. Interacting socially and language are a few challenges that children with autism find difficult.  

Within the sessions visuals are vital to aid Toms development, visual support can help teach social skills and help children with autism to use them in their own social situations as they develop the understanding of the visuals. They can also support Tom to follow and understand instructions, another skill that will allow him to communicate his wants and needs to others. During his sessions it is important for Tom to understand what is expected from him therefore giving him visuals will help him understand what to expect and what will happen next, reducing anxiety (Loring. W, 2011). Further progression will provide tom with the chance to build on his sentences by using connectives such as “and”, “but” as well as “too”, there is no time on progress therefore it is important to not put pressure on his development through these sessions. Towards the end of the sessions, it is important to note that tom will gain an understanding of language and communication through visuals he can use throughout the rest of his development, he is not restricted to use this in one session but in every session as well as his learning moving forward.
Allowing Tom to use a form of play during his talk box sessions, using his comfort toys such as “forky” and connecting simple words that are relevant to his toys will allow him the opportunity to develop cognitively, socially emotionally and physically (Piaget, 1956). Children with autism may show strong preferences to certain toys or activities, and these can be used to encourage them to engage socially through language (McComas et al, 2002). Simply having the child’s preferred toy in close proximity to them can increase social interactions, additionally (Bell et al, 1987) states that children with autism engage more socially with others when a toy they are comfortable with is near they are willing to engage in social interactions during play. Children with autism require structure in every aspect of their life, even play, providing Tom with a structured play time during his talk box sessions may help him develop further socially and communicatively (Scottish autism, 2023). 

 Using a visual schedule through Toms sessions will facilitate his needs allowing him to understand what is going to happen through his sessions and after, also allowing him to understand who will be involved. Visual schedules and support are cues that present information using symbols, photographs, written words and objects. Visual Schedules are a set of pictures that show activities or steps in specific activities, for Tom these visuals will show him how each session will begin and end, giving him these visuals will allow him to process information, understand and use the language given on the cards as well as understand and interact with his physical and social environments (Raising Children,2022). Using these cards will give Tom an opportunity to understand visual cards, as these will also be used during his sessions to further develop his language and speech. Marwick (2005), states that using decorative boxes including toys, will initiate the child to be drawn to the boxes, as they are already interested in the toys within the box as they are something that interests them. In addition to allow Tom to develop his speech and language, as the sessions progress the sessions could scaffold his exploration, demonstrating new ways of incorporating the toys through speech and language. Constructivists believe that learners construct knowledge rather than passively take information. Constructivists believe that as we experience things we begin to reflect upon those experiences, they build their own representation and incorporate new information into pre-existing knowledge. Visual supports have been proven to lead to positive outcomes for many children with additional learning needs including autism, as it reduces the demands on memory. Studies have shown that they appear to reduce pupil anxiety, frustration and distraction, ease transitions and enhance independence (Dettmer et al., 2000; Foster-Cohen & Mirfin-Veitch, 2017; Johnson et al., 2003; Knight, Sartini, & Spriggs, 2015; Massey & Wheeler, 2000).  
Subsequently visuals do have their limitations, as research has previously shown that some classroom displays can detract from attention to the teacher and cause a negative affect on the recall and understanding of what is on the visuals, particularly for autistic pupils (Fisher, Godwin, & Seltman, 2014; Hanley et al., 2017). 


As Bruner’s (1976), constructivist theory stated that we learn best from a more knowledgeable other, he believed that when children learn new concepts, they require support from teachers and other adults. As Tom becomes more independent and confident through his sessions the LSA will be able to gradually fade the support away, allowing him to read the cards aloud himself, showing understanding of the words by pointing to the card that shows the meaning of that word. For example, a card will be shown of ‘Forky’ and Tom would point to the card which shows the words ‘my favourite’ and ‘toy’. Sounding them out as he moves forward, this is a structured interaction which is reminiscent of the scaffolding that supports the construction of a building. It is gradually dismantled as the work is completed (Bruner, 1976). Constructivists believe that learners construct knowledge rather than passively take information. Constructivists believe that as we experience things we begin to reflect upon those experiences, they build their own representation and incorporate new information into pre-existing knowledge. Maslow (1900), believed in the humanistic approach, which states the importance of child- centred learning, this means allowing children to succeed and learn in the ways that best suit them. Self-evaluation is important in a humanistic approach, this means that any progress is good progress, praising a child for improvement not the extent of their improvement. It is a chance to view how that child is learning. this can be show to Tom by giving him a talk box with more visuals and less words, allowing him to make connections with the images and what he has already learned previously, his sessions will move forward based on his progress over time, he will not have a goal, any progress is good progress. 

The new curriculum for Wales (Welsh, Government, 2020), discusses the importance of progression, stating that progression and the descriptions of learning are intended to guide the development of a curriculum which reflects appropriate progression. Progression within the new curriculum for Wales underpins the importance of developing learning through the improvement of skills, knowledge and understanding over time. learners will understand what progression means and how they progress in any area through discipline. As learners increase the depth, breadth and sophistication of their knowledge and understanding, skills and capacities, and attributes and dispositions (Welsh government, 2020). Learner’s progress can then be identified through assessment, this allows practitioners to plan learning and teaching which facilitates best to a child’s needs. For Tom as the LSA will be identifying his progress over the 6–8-week sessions she will be able to understand what steps need to be taken further for Tom to further develop his language and speech, as he will begin to understand the depth of his own knowledge over time. As Tom moves forward within his sessions, he will begin to lead his learning, as discussed, he will guide his own sessions using initiative to discuss his visual cards and the items he has collected within his talk box. Curriculum for Wales stated that the four purposes is a shared vision and aspiration for every child and young person. It fulfils high expectations that are set for all, promoting individual and notional well-being, tackling ignorance and misinformation, and encouraging critical and civic engagement (Welsh government, 2020). One of the main four purposes discusses the importance of supporting children to be ambitious capable learners, through doing so children will be given the opportunity to lead their learning, set themselves high standards, questioning and solving problems and communicating effectively using English and Welsh (Welsh government 2020).Similarly Dewey .J, believed in the importance of children leading learning through their own ideas and interests. He believed that as children focus on connecting their ideas through multiple ways through thinking and moving freely around their learning environment it will allow them to apply their own ideas and acquire further knowledge. Therefore, allowing Tom to use his interests within his talk box can lead to his knowledge developing further and allowing him to be a capable learner in society. 

As previously discussed, IEPs are used to facilitate a plan for a specific child, in order to understand where the child is currently and what interventions can be used in order to support them further (SENAC,2023). Although they are helpful when gaining that knowledge of the child, they also have their limitations. Toms mother is very present and encourages support that will not only be helpful for him but support that allows him to gain as much knowledge and understanding as possible, she will be involved in every step of his sessions as well as the IEPs.  Speech therapy is very time consuming for the parent and child. Having therapy only during school hours limits Toms learning and development. It is important he has that support from home also. This can cause added stress on his mother who must cope on her own with Tom’s therapy routine (Partners resource network, 2022). IEPs can also be stressful for parents to cope with. 
The writer believes there are many ways to cope with stresses like this especially for a single parent. The writer understands that coping alone can be difficult although support can stem from many people if the support is asked for. Toms mother can gain support on any difficulties she may be finding when dealing with different routines, weekly meetings, or something as simple as small daily conversations of any questions Tom’s mother may have, worries, or concerns she may have as well as strategies that she can use at home to support him further. The writer also suggests that an at home packet created by the LSA, teacher and therapist so that his sessions can be continued at home. The writer concludes that parents should not be left to struggle alone, it is vital for them to be supported also. IEP’s can be confusing and frustrating for parents, due to the lengthy documents as well as lack of understanding of the IEP’s. Parents may also believe their suggestions and recommendations for their own child are not being heard, and lack of collaboration as parents feel as though suggestions are not being passed through the team effectively (Bachrach, S. (Ed.). (2016).  In special education collaboration is referred to as the team-teaching approach, which is an addition to a regular classroom teacher, throughout special education there is a collaborative team surrounding a child this may include parents, a speech occupational or physical therapist. In this instance it would be a speech therapist alongside the LSA, class teacher and parent supporting Tom. Allowing a team to be supportive and include all aspects that encourage his development will acquire Tom to have an appropriate education, allowing him to be supported within a regular classroom environment (Logsdon. A, 2020). (Kohler, 1999; Patten et al., 2013) suggests that including providers such as early childhood educators, related service providers, parents, caregivers (Barnett & O’shaughnessy, 2015; Silverman et al., 2010 as well as parents in training and family within these programs (Fettig et al., 2013; Ingersoll & Dvortcsak, 2006) is vital when extending the collaboration to provide support inside and outside the learning environment. In order to provide interventions and therapies that families can utilize. To conclude the reader strongly believes that as there are many implications of the effectiveness of collaboration and teaming to ensure children with autism and their families receive the most effective, coordinated support to meet their unique needs. To continue to view the outcomes of collaborative work and how they play a large role in the success of children with autism to develop effectively. It is therefore crucial to provide parents with support that will allow Tom to succeed effectively within all areas of his ongoing speech and language development. 


Through research and identifying Tom’s needs as well as the strategies that will provide ongoing support for him a few options for interventions have come to light. Regarding his level of progression during his session it will be effective for Tom to continue to use talk boxes and concepts of talk boxes at home allowing his parents and family to support him within his home environment. Allowing his family to be involved helps that continued support for Tom which effectively leads to greater progression for his speech and communication development. 
Maslow stated the importance of a humanistic approach towards progression stating the vitality of progress being so much stronger than what a child cannot do but what a child has progressed from the beginning of their journey. Based on research a talk box allows children to progress in their own pace, and their progress is always recorded whether that is verbally or on a piece of paper. Viewing this progress often can allow further support or further guidance to be put into place, this will allow Tom to progress in a way that best suits him and his learning journey. 
Regarding the future steps to support Tom through his progression I believe as discussed previously, allowing him to engage in his talk box activities at home as well as in more of his comfort environments such as his house, the outdoors and valuably the school environment, will lead to great success as there is a routine for Tom that he understands and can engage with. 
Allowing it to be ruled across the school environment can cause benefits for many children in many ways, not only can the talk box be used for children with autism but can also be used as a classroom activity to help children build on their relationships and knowledge with one another. These talk boxes can facilitate to any age group or progression focus. Once a child has understood the concept of these talk boxes they can use these at any point or time in their life, allowing them to develop further skills and knowledge on what they believe is beneficial to support them. 
In this instance talk boxes will tailor to Toms needs, providing him with the access to this talk box when needed in order to support his speech and language. It will also include his interests as well as hobbies such as drawing which will give him the urge to use the talk box as he will be interested in what he is about to discuss. It is important when implementing these talk boxes that they tailor to individual needs and not to a group of children, they may be viewed as developing similarly but every child requires support at different rates and for different outcomes of their development. Therefore providing Toms talk box to another individual will not provide that individual with the support they deeply need, thus providing a struggle for that child to develop at their own pace. Although providing these interventions could affect children positively due to them developing further and receiving outcomes which will lead to success as well as allowing the curriculum to broaden on whole school interventions, allowing further knowledge to spread throughout the school, one to one support is highly restricted across the school. The opportunities to gain multiple new members of staff who have this knowledge and understanding of supporting individual children is very low, as well as the difficulty with costs on hiring ,multiple new and knowledgeable members of staff, thus difficult to provide these interventions across the board. 
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